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I INTRODUCTION

i Prefsce

According to the original proposal (January, March

1962), the Curriculum Center at Northwestern had the following
objectives:

2. to review and make available to the schools tis
resulis of research in the teaching of compesition;

b. to determine precisely what is now being done--

and how and why it is being dome<-in teaching conm-
pogition and language;

C. to define the aims of composition, considering
such matters as the relation of creative writing
to exposition and also ‘the relation of composi-
tien to language, psychology, rhetoric, and reading;

d. to develop manageable teaching units in language
and writing that can be tested before an ambitious
sequential program is finally recommendeds

e. to relate composition to the varicus levels of

intellectual endowment and define aims appropriate
to each levels and

f. to prepare for widespread use, such materials as

course syllabi and review and bibliographies of
research.

Anyone familiar with the attitudes of college people in
the early sixties wi{: recognize the mood and assumptions behind
thet statement. And had the circumstances remained ccnstant,
the course of the Northwestern Center would have been ordinary
enough. EBut the fact is that the life of the Center included 2
what may turn out to have been a moment of decisive change in the Al
history of the teaching of English in the United States. And 5
what was clear when the proposal for ths Center was submitted it
in 1962 did not long remain so. Noreover, to meet quite local
(not to say special) conditions, the contract of the Center was
revised in March 1965. The revision did not entail any essential
changes in the original objectives, although some deletions
were made, ard the range of the study was set at grades seven
through iwelve (rather than fourteen)., But at the same time
there was also a change in the Pirectorsiiip and organization
of the Center; inevitably this meant some changes in agproach.
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Everything cdnsidered, perhaps the most significant fact
to bring out in the Final Report of the Northwestern Curriculum
Study Center in English is the story of how events affected the
accomplishment of its original objectives. Afier all, the 28
contact between colleges and schools has not been unruffling to s
either; and to an extent, the story of the Northwestern Center v
may provide some evidence--however special--of the play of £
forces-~ideolcgical, political, and personal--which shaped the 3
course of English teaching in this period. Historical narra-
tive, though it does not always deal with quantifiable problems,
nevertheiess has its basis in empirical data, and observation

by responsible men has a validity of its own, though of course
not of a statistical sort.

It is to be hoped that this procedure falls within the
“cases where, due to the unusual nature of the project, the
director may develop his own format [for the Final Report].” .
(See "Instruction for Preparing Reports . . . .” [Washington:

n. d;, U. S. Department of Health, Education, and Weifare],
p. 3

ii Background

2

Obviously the decision to establish Curriculum Study 3
Centers in a number of universities was the outcome of the it
flurry in American edcation caused, first of all, by the criti- 2

cisms of figures such as Arthur Bestor and Admiral Rickover and, §4§§<;
secondly, by the apparent success of Russia in scientific and 25
engineering education that was signalized by the launching of
Sputnik. This context was recognized in the original proposal
for the Center (January, March 1962, Section 3, Backgrounds,
pp. 2-3). But, curiously, the most significant fact about

the reform movement--that it had begun in mathematics, physics,

and the foreign languages--was only alluded to, and that in a Ty
parenthesis. 5

Nevertheless it seems clear that the framers of the pro-

posal must have at least felt, if they did not fully recognize,

2 degree of skepticism about the applicability to the teaching of
English of some, at any rate, of the assumptions and values of
the xcformers. They wure perhaps even more skeptical about the
effect on the behavior of teachers in the classroom that seemed
ikely to result from the reform discussion. One paragraph in
the proposal (pp. 3-4) expresses this feeling as clearly -as it
could be at the time, given the writer's comparative lack of

direct contact with the schools' response to the pressure of the
criticism.
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After an allusion tc oxher expressions of uneasiness,
the proposal indicates several specific reservationsabout the
nature of the reforms being suggested to the schcols.

In the first place, much of the reform -activity does

seem to6 be out of touch with the classroom; or rather,

its principles have not yet been brought into touch with
the actual classroom situation. Second, the suggested
principles |of reform] are abstractions from the subject
matter (or sometimes from the social ideals of their pro-
penents) and show no very close connection with the needs
and capacities of pupils. Third, the reforms do seem to
be addressed to the inadequacies of some sort of fictional
or mythical "“teacher," perhaps in the smail high school,
and to define the inadequacies as largely personal (a lack
of "education in the subject matter") rather than institu-
tional (the result of the failure of the subject matter
epecialists to analyze their subject). Fourth, the
reforms very often center ¢on improving the preparation of
the gifted and the college-bound (the latter apparently
defined as those bound for the prestige colleges where a
literary culture is, or may be, expected, if not demanded),
while the work of the general student is left untouched.
Fifth, the reforms seem to center on the content and method
of courses and to ignore the practical techniques or the
actual cperations by which concepts can be actualized for
pupils in the classroom. Sixth, the reformers have been
concerned with the division of the subject matter (chiefly
literature) amona the various levels of the school system;
they have done little to explore how the subject matter

is to be divided for the purpose of teaching and learning.
Sevetrith, it is not always clear that the reformers are will-
ing to recognize (aj what teachers do know about presenting
the material that they have been given to present, and

(b) what educatinnal research has discovered about the
learning process.

It seems clear that the staff of the Northwestern Center
did not, even so early as 1962, wholeheartedly accept the notion
that their best contribution to "curriculum reform" couid be made
by a purely intellectualistic analysis of what is currently known S
as the "discipline of English" or, alternatively, among those close o |
to teacher preparation, the "subject matter area of English."
It would be inaccurate to say that there was any recognition
of the logical flaws in the English "tripod" of "language, litera-
ture, and composition." But at least there was a fairly strong

suspicion of teaching techniques and practices derived from logi-~
cal analysis of such abstractiociis.
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The first action at the Center, then, was the establish-
ment of a "large advisory council" composed of representatives of
the co-operating school districts. (See Appendix I, pp. 38 - 42
for the original table of organization of the Center.,) Subse-
quently, in April and May 1962, as the first work of the Center,
a series of school "visitations" was made by Dean E. T. McSwain,
then Dean of the School of Education, and Professor Jean H.
Hagstrum, then Chairman of the English Department, who was
acting as the operating head of the Center. For the most part,
their conversations were with superintendents, principals, and
department chairmen. "The design was to acquaint the English
Department Chairman . . . with school problems, and this ven-
ture seemed extremely worth while inasmuch as the school
people were impressed by the unusval sight of = Professor of
English going about with a Dean of Education." (Letter of 8
October 1964, Payson S. Wild, Vice-president and Dean of Facul-
ties, to Raiph C. M. Flynt, Associate Commissioner of Education.)

The results of these evploratory conversations were
recorded in twelve "Bulletins” which were distributed among
members of the Advisory Council and others. (For the Bulletins,
see Appendix 1I, pp.43-61. Their content is of some historicai
interest.) A final summary was made for a meeting of the Policy
Committee of the Center, 28 May 1962. In it, the "advice" from
the schools was divided into five kinds.

(1) The Center should collect and disseminate informa-
tion. Its shelves should house curricular materials, class
outlines, reports of plans underway and of successful
research--collected mostly from the participating and neigh-
boring schools but also from other sources. A hulietin should
be issued periodically, to keep everyone in this area
informed of what is taking place. A person of prestige from
the University . . . should make the dissemination of infor-
mation from participating schools a matter of his special
concern. The experimental work now  being done in the Chicago
school system should be reported to the entire community,

(2) The Curriculum Center should conduct meetings. of
discussion. English chairmen, teachers witii special skills,
ard administrators should be convened periodically to think
about the English curriculum.
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{3) Several short-term projects of limited aim should be
undertaken (a) to inform the community about what is going on
and (b) to make recommendations. Such studies as the following
have been recommended:s svclling, the use of the dictionazry,
the research paper, mcdels of theme correction, the imp:omptu
theme, detailed descriptions of theme assignments in composi-
tion that have been- proved successful.

4




_
AN - -
- . -

- - ot o -, SR (G

# F Yt REARAS DYt San YT Tawelm S

£ ~ S P L B e I e T e - oy
IR AR L AT SN DI E I P A LR < 2 T P

PRI SO
NI Rt

!

iy fMomRE S
e MRy

NG

AS

3

AN

.
1

(4) tUltimately the Center should recommend a sequential
curriculum in English. The pzoper place to begin is with com-
position in the seventh and eighth grades. Several begin- 2%
nings arc now being made locally. Reports of these activities
should be digested, interpreted, and refined.
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(5) Many schools urge that we consider ‘administrative g%;
problems: the size of classes, the reécruitment and train- D
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ing of new teachers, the internship, ievels of learning
before the high school, labor-saving devices, team teaching,
iay readers.

_ So described, the conversations seem to have contained
strikingly little on the major concern of the Curriculum Center, d

N

1R

an investigation of the teaching of compesition, to discover g%%
weaknesses and streagths; and to make recommengations looking g’?
toward improvement. To have taken literally the impiications of =

i
#

the conversations, would have meant the transformation of the
Center into an agency of the schools. It would have become a
clearing house, a resource center, to tell the world about success-
- ful practices alrecady in use in the schools, and to help the
schools with such problems of technics and administration as

had already been identified by their several layers of management.
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Of course the contractual purpose of the Center may have
seemed so obvious that the talkers did not consider taking it
up. But another possibility is that the conversations were
seized upon as a means of expressiny both uncertainty about
the kind of change needed in the teaching of composition, and
indeed #ome diffidence about recognizing the need of any change
at all. 1In fact, the evidence is that the Center did begin
operating in the chadow of uncertainty. A letter from one of
the Co-directors (22 March 1962) is indicative:

I think we must go slow in developing our own ideas
concerning curriculum improvement--however attractive and,
even, useful those ideas might appear to us. Nor should we .
"maniage” things so that certain emphases we think important
evolve from our discussions with the public school people.

We discussed a series of lessons on the use of the dictionary;
should we go ahead with such lessons even though they do not

actually stem from the discussions and declarations of public
school personnel?

The reply from his congener is to be noted:

Your advice about giving the schools more than a fair
chance to be hcacd is certainly sound. We will, of course,
know more precisely how to treat the schools once (we )

5
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have visited them and once our advisory council has met.

I agree that we must not manipulate things so that we get
what we already have decided on. But how do you distin-
guish manipulation from proper guidance? From keeping a
firm hand on the rudder? It is impossible to discuss these
matters abstractly. We must learn empirically how leader-
ship is to be exercised. '

. A year later, the relationship between the ¢chools -and the

Center had not yet been resolved. One of the Co-diractors still
obviously felt that the Center.existed as an extension of the
schools. 1In his statement on the Center prepared for the Indiana
Conference on English Education (28-30 March 1963) we read,
"The cooperating schools in the area lpffer] a complex labora-
tory of students, teachers, and practices; discussicn between
Center and school personnel [has] helped sharpen the focus of
the Center's work."” And again,

Regular dialogue between the Center and school personnel
. will continue to define manageable, useful projects with
which the Center must concern itself. On the Advisory Coun-
cil of the Center sit representatives of most of the school
systems in the area--usually chairmen of either Englit¢h or
language arts departments. Members of the Council have
already had an impact upon the work of the Center.

But this "impact”--in the forms of "demands for assist--
ance"--seems to have been interpreted quite narrowly, as if to
keep the work of the Center wholly within the known practices
of the schools. The questions that were asked concerned matters
of form and technique, not of content. For example, "Do 7th and
8th grade students need assignments and instruction less rigorous
and forbidding than those accompanying formal exposition and more
closely related to narration, description, and other forms of
creative writing?" In the context of school composition, that
question is not, perhaps, without an impact of its own. But still
its phrasing preserves the four forms of discourse, which have :.
been a staple of- composition teaching in this country since
the latter part of the nineteenth century. Similarly, though
the Indiana Statement suggests some preference for informal
over formal English, it does so in a sentence which preserves
the ancient objective of the composition course, that of
improving the students' use of English. It is difficult not to
conclude that the job of the Center was being defined as that
of discovering means, perhaps mechanical, of improving the
schools' efficiency in doing what they always had done.

In the spring of 1963, the Staff of the Center began to
plan its attack on the problem of teaching composition. (The

6
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first projects bruited had been investigations of spellirng,
vocabulary building, and the use of the dictionary.) The earli-
est set of directions for this project, as stated in a memorandum
between the Co-directors, read as follows:

You asked me to put in writing what I think we ought
to be getting out of [the] Niles [Township] School[s] during’
tne coming spring-quarter. -I shall attempt to do so.

(1) We want samples of various kinds of writing. from
grades six through nine. Some will be impromptu writing,
others the result of particular assignments. We should not,
it seems to me, impose assignments or aims upon high school
teachers at this time, but should ask them for ‘samples of
what ‘they currently do. They should be asked to describe
clearly and fully the kind of assignment made and 21se provide
as many details about the student as possible.

(2) We should like to have outlines of the curricula and
as much information as possible on how these outlines are
_actually put into practice-~that is, what is the aim of
each assignment? how are themes corrected? are discussion
periods used te prepare for written expressicn? how is the
student motivated? We 2lso want information about texts,
syllabi, lesson plans, exercises, audio-visual aids, etc.

(3) We want all of the materials outlined under (2) for
grammar also; but, more specifically, we should also like a
statement of the general purposes governing 3istruction in
grammar.

The job-analysis of this project, reported at the Indiana
Conference, is suggestive. There it was said that samples of stu-
dent writing were to be collected from- the approximateiy forty
classes in grades six through ten in the neighboring district.
The district schools are highly "tracked": there were low
ability, regular, honors, and heterogeneous sections. Children
were to write (in something of a test situation) various sorts
of papers: impromptu, creative, practical. Some papers were to
“get their energy from students' reactions to professional models
of both artistic and utililitarian sorts." In addition, it was
said, one of the directors and a ninth grade teacher would
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get information about the student writers, too: For
example, how capable as writers have these students proved
themselves? How capable do they promise to be? What kinds
of homes do they come from? What kinds of instruction have
they had?
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In the end only two of the several kinds cf papers were
done: one was "descriptive," the other "argumentative.®” (See.
Appendix IV, pp.65 -72 for the dizections for the writing
samples.) But sven so nearly eight hundred children wrote close
to sixteen hundred papers.

: In the summer of '1963, some attempt was made to use the
papers to establish warrantable generalizations about one aspect
of the style of children's writing: "the relationship between
competence in the use of detzii and quaiity of description."
Correlations between holistic judoments of papers and esti-
mates of "detail-content” would be found, it was hoped.

Several expsrimental hypotheses were established, and
the Center personnel sought to prove or disprove them from
the data available in the Niles sample. Each of the hypothe-
ses invelved "quantitative" aspects. People engaged in
"counting” were continually concerned with problems of
significance and definition.

We found it relatively simple to cet agreement from
"competent judges" concerning the general quality of certain
student papers. We also found it relatively simple to quan-
tify certain kinds of discrete infermaticn. For example:

the average numbex of sentences in certain "excelient”
papers is 14.3;

the average number of sentences in certain "bad"
papers is 10.2.

or

the average number of complex sentences in "excellent:
papers is 3.1;

the average number of complex sentences in "bad"
papers is l1.5. '

So with number of words,.number of details, number of
words per senternce, numbexr of words of more than three syllables,
etc. ’

But tc test a hypothesis concerning the quality of
detail used by writers of "excellent” descriptions, the
quantifiers must agree on what a detail is and, further, agree
or. its quality or effectiveriess. Can a detail be defined
simply as a noun modified in this way or that? Is a "ripped
maroon bolster" a more effective detail than "a torn red
pillow"? Judging such detail apart from the purpose of the
vriter, the intended audience, etc., seems futile. Moreover,
attempts to establish a priori classifications for details

8




ranged from a reworking of Roget's classifications, an adapta-
tion: of Bacon's sensibles, and several different rhetorical
categorizations to post facto categorizations inferred from
papers judged to be "excellent" studeni writing.

This is an interesting and usef:l analysis of one of the
most pressing perplexities in the evaiuation of teaching materials
.in English. But the problem seems not to have been pursued.

Along withs but apparently independent of, this investiga-
tion, there was to be, beginning in June, a workshop on composition
assignments. Three school teachers, joired by members of the
Center Staff, were to :

have in hand a statement of convictions that have grown
out of debate and study at the Center--convictions about
such things as the use of student and professional models
in getting ready to write, about ways of building sensory
experience, akout alternate strategies that might accomplish
a single writino job, about similarities and differences
between speech and writing, and the like.
It was suggested that the work of the summer was to begin in
discussion of these "convictions.” :

Several things are to be said about these passages. In
the first place, on the negative side, as it were, the proposed
investigation was comewhat iacking in form. As dzscribed, it
seems to have been based on the kind of assumptions that are
often supposed to underlie Baconian induction; that is, since
valid conclusions may be drawn by enumerative induction from
simple ocular inspection, the beginning of an investigation may
be in the random or haphazard accumulation of material. But of
course the concepts or preconceptions are always there, however
unregarded or disregarded. And so it is proper to point ocut
that in its concentration on the properties of various kinds of
papers, the investigation showed a very strong influence from the

- composition teacher’s conventional concern with the written prod-
‘uct (rather than the writing process) and also his reliance
vpon the student's paper not merely as a test of the studeni's
competence (and his own) but also and even as his chief %eaching
tool. . ' :

On the positive side, two points may be noted. The pro-
posal "¢o get information: about the student writers" was worth-
while. Even though the questions that were to guide the. work do
not now seem very promising, still the interest in trying te
anaiyze the experience of students as writers suggests that
there was at least a slight awareness tha. the zeceived image of
composition needed re-examination from some new standpoint. The
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way teachers were to be invoived in the work is also notewcrthy.
Theugh it was perhaps not very strongly felt, there does seen to
have been some desire to provide conditions that would encourage
them to learn how to become innovative as a resuit of their own
work and study. "For a month or more," the Center statement
reads, "the three teachers, sometimes working aione, sometimes
vith their colleagues and with Center personnel, will read,
study, think, and then write . . . ."

But here the experience of the Center seems to be very
firm evidence of the strength of convention’s hold in matters
of curriculum development and lesson planning. The sentence
just quoted ends in this fashion, ". . . « ard then write drafts
of sequential composiiion assignments, each sequence focusing on
a given writing job." The passage goes on,

For illustration, assume that one of the jobs thought to
be reasonzble and useful for junior high students is a charac-
ter sketch. A first assignment might involve the careful obser-
vation of a classmate, the recording of these observations,
and then their ordering into a paragraph. A s=eiond character
sketch might demand more imagination, something more of the
student's personality and perceptions. This more complicated
assignment might begin from a series of pictures students
are to observe and interpret. Assuming that students know
less about anonymous portraits than they do of their class-
mates, an imaginative response might be encouraged. Later,
even at another grade level, students might be asked to create
a fictional character based on readings. They might have in
front of them sample sketches culled from good junior books,

other more complicated sketches revealed expertly in profes-
sional writing.

It should go without saying that the activities sketched
here are all, in themselves, very good. It seems likely that chil-
dren who are allowyd and encouraged to do a good deal of such
observing and notetaking will, at some time or other, become
able to deal with writing. There are, however, three very worry-
ing things about the assignments. First is the insistence on
tying these activities not merely to papers but in fact to quite
artificial sorts of papers. Certainly the "paragraph" is an arti-
ficial notion, and it may be that the "character sketch" is too.
Involving children of junior high age in problems of form, such
as are implied here, is a dubious practice. A second problem is
the insistence on organizing the assignments in a "sequence"
that is based on abstractly determined characteristics of the exer-
cise. Using the imagination was, apparently, coriceived as more
difficult than observing, though at a guess the contrary might be
supposed tc¢ be true. Finally, there is the recurrent use of "job"
and "assigrient" as means of describing the writing activity of
the childres. . 10
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I PROCEDURE

in the event, however, when, in that summezr of 1963,
werk on rew materials actually began, the direction was somewhat
gifferent from that suggestsd in the documents just discussed.
The nodification resulted from & further analysis of the samples
of children's writing that had been accumulated during the
spring of 1963. This second time, the papers were read by a
high school teacher (subsequently a curriculum director and
now 2 principsl) and 2 member of the Center staff. Undoubtedly
the impressions of the readers were controlied by their experi-
ence of the "inadequacy" of the writing of high school students
and college freshmen. In other words, they were looking a2t
the papers in hand for evidence of wnat they reaarded as weak-
nesses in the writing of clder children. Probably this kias is
ill-advised; it cannot be said to be unusual.

At any rate, tix» result of the readings was stated for
the Center (though not by either of the readers) in the follow-
ing terms: ‘ R

Everyone agreed that the writing was flat--that it lacked
vividness, descriptive detail, imagery, metaphor. The
same paucity of sensuous detail and imagery that impoverishes
writing in college was already the most striking deficiency
in the writing of the grades. ([The present ‘writer would
note also the inaccuracy of much of the writing, its lack of
contact with the {presumed) feeling-life of children, and
its generally abstract and even academic quality.]

To this awareness was added a growing conviction, based
on actual experience with junisr high school students and
on a thorough examination of junior high school curricula,
that there was not nearly enocugh informal writing in the
seventh and eighth grades. In some cases long papers or
even research papers were assigned. Usually fairly formal
exposition has pre-empted the fieid, and the writing of nar-
ration and description was only perfunctory. There seemed  too
little concern with the personal or informal essaya with the
experiences, interests, insights of the students themselves,

with autobiographies, anecdotes, personal letters, and biog-
raphies.

There is an important fact about these paragraphs. Though
they come rather late in the history of the Curriculum Center, and
though they express a fairly broad criticism of the composition
program in the junior high school, they still preserve the conven-
tional categories of the very system they criticize. Even more
interesting is the fact which emerged from the conversations and

11
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comments of th: teachers who were working at the Center. Appar-
ently the "weainesses” in student writing alluded to in the

first paragraph were, it turned out, precisely those that the
teachers professed to be working to correct. By this time {that
i3, the summer of 1963) the accumulated evidence seemed to suggest
that little profit was to be expected from adjustments in the
present system, and indeed that neither "sophisticated use of -
audio-visual aids" nor "introduction of those principles from

the rhetorical tradition that are adaptable to early adolesc{ence]"
was likely to help. (The quotations are from the report to the
Indiana Conference on English Education, cited above, p. 6.) It
was being borne in upon the Staff of the Center that what was
called for was a radical review not only of the techniques and
methods associated with the teaching of composition in the schools,
but also of the very values and objectives that support and jus-
tify its place in the curriculum.

The notion that was emerging at this time--call it
hypothesis--was that the writing of children at the seventh

. and eighth grade level--and also, perhaps,-their general concep<
" tual  foundation for further education--would be strengthened

or supported by more or less systematic practice in observation
and analysis of rather simple objects and actions. Put another
way, it was supposed that children need, as a basis for writing,
some practice in thinking concretely and specifically. (The
idea is hardly a new one; see below, pp. 17 ff,)

Probably the basis of all writing, imaginative as well
as practical, is accurate, detailed, specific, and full observa-
tion of the world. As Erich Fromm says, "The art of seeing is
about the most important act ore can perform in one's life." A
man who has learned to see a fish (cf. Shaler's account of his
first days as a student with Agassiz) has at least the potential-
ity of seeing the parts and details of the great abstract ques-
tions of ethics and politics, to say nothing of the problems of
business and industry. It seems to be the case, however, that
human beings do not naturally see in detail but rather in brodd
outline. You can know that a thing is a locomotive without see-
ing that its wheels are arranged in 2-6-6-2 order, or knowing
that -that formula signifies a locomotive with a leading axle,
six pairs of driving wheels, and a trailing axle supporting the
firebox, or indeed that such a locomotive would have two cou-
pled, articulated parts and would be an example of a second
stage, developed in this country, of the Mallet locomotive,
which was originally of French design. You can know that a
thing is a picture without seeing whether the lines have been
produced from mood or linoleum blocks, whether they have been
drawn on metal or left there by the actiocn of an acid.
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The ability to make such detailed perceptions must be
learned. Indeed, so must the need for them. For when an object ‘a
of discussion is visible or familiar to all parties in a dis-
cussion, it is, of course, not necessary to describe it in
detail; a general term will do. On the other hand, it is not
hard to imagine the many times when specific descriptions are
necessary, if commtinication is to be complete. One of the rea-
. sons for the characterless and impersonal writing that chil-
dren turn out is probably their inability to see, in all the
complex meanings 6f the word. It is true, of course, that their
* teschers do not often ask them to look ‘at anything, let alone i
see it. Bemused by the bits and pieces from the rhetorical R
tradition ount of which their textbooks are made, the teachers ¥
deliberately--and from the best of intentions--train- children 2
to be abstract by insisting that they learn how to form topic -
sentences for paragraphs and thesis sentences for outlines, as E
if they were going to spend their lives arguing in courts and o
legislative chambers. iy, then, should children not have =
some practice in looking and reporting, in dealing with things S
before they deazl witih words, especiaily words on paper? As : . i
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;%;Eé Cato said a long time ago, rem tene, verba sequentur.
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J‘}f% The lessons which were developed as a result of this -
"’fﬁ hypothesis were designed to take children through the actions %53

involved in discovering the material for rather simple per-

sonal reports. It was supposed that the cause of improvement

in their writing (if any) would be in the pressure to be accu- o~
rate and specific, which would require the discovery of words and i
constructions to classify and particularize their general obser- B
vations. I

In designing these lessons the Center Stsff had in mind Y, e
the fact that one of the announced purposes of Project English was 3
curriculum development and the promotion of change in the schools.
As indicated above, the Staff felt that the improvement of teach-
ing depends, to a very great extent, on improvement in the atti-
tude teachers take toward their responciblities as curriculum
planners. It seemed to the Staff at thz time (and still does)
that the essential ¢ondition for improvzment is that teachers
become accustomed to making ‘choices among their materials on
grounds derived from eor appropriate to the particular needs of
their various students. )
Accordingly the lessons were over-developed, as it might
be said. That is, in each lesson there were more exercises and
< activities than, it was supposed, any teacher would find time to
el do. In addition, though the lessons were arranged in what seemed
L.~} to the Staff a rough order of difficulty, it was emphasized in
E various ways that the order was not fixed, and indeed that the
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total. collection of lessons was not regarded as exhaus-
tive and complete. Teachers could make shifts, and
omissicas too, without necessarily weakening the effect
of the materials. Finally, paper assignments were
omitted. As a matter of fact, is was hoped that

teachers might therefore de-empnasize the paper as a

part of the composition class. If they persisted in
resting their teaching on papers, which seemed likely,

at least they would be free to develop their own
assignments, in terms of their own and their students needs
and interests. ' '

Beginning in the Fall of 1964, the lessons were" v//
informally tested in a number of schools of different sorts.,
(For a 1ist of the co-operating schools, see Appendix III,
p.62.) Perhaps the one clear finding that emerged from this
experience was the very great difficulty of bringing about
change in the attitudes of teachers. All the teachers ex-
pressed strong desires to try something "new." But the "new"
that they wanted was to-be in technique--~the manner or means
of classroom presentation of their material. Innovation in
content and method they found difficult to accept or under-
stand. Curiously, they would report that chiidren seemed to
enjoy the lessons, but they would then add that neither they
noer the children saw what the lessons had to dé with writing.
What was missing, it transpired, was (1) papers, (2) proof-
reading by teachers to catch various kinds of errors, and
hence (3) "functional” study of grammar.

In fairness to the teachers, it must be admitted that
they were probably insufficiently prepared for the task of
using the lessons. A lengthy Introduction laid out the
rationale for the lessons (see above, pp. 12-14 for a summary
version), and it was thought that would be guide enough. It
wasn't. Moreover very few of the teachers using the lessons
had had any connection with their creation. Commitment was
minimal. In general, the teachers seem to have felt them-
selves involved in nothing more than an impersonal extensicn
of courtesy to a university "team" of researchers or
experimenters. - The children, however, were often reported to
be excited by being parts of an experiment; apparently the
teachers thought this fact would be heard with pleasure.
Neediess to say, it was the cause rather of disturbance and
diemay; and that not because of any concern for the Hawthorne
effect.

Finally it seems now that it must have been a major
error to make contact with the teachers chiefly through usual
channels. Probably such an approach must lessen the amount of

14




{éfi through conventional channels can have a strong life, or a

i long one. Besides, in the circumstances of school life -and
organization, in-service contacts must almost necessarily be
limited and hasty, with all the disadvantages of the episodic.

At ‘any rate, in the course of the year, the members of the
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;f?ﬁ value teachers will invest in a project. Of course counter
5 measures can be taken; in-service briefing, supporting visits
e o/ are obvious possibilities. But these are still quite insti-
R tutional, quite within the known procedures of educational
L 258 management, And it does not seem that innovations achieved
Centexr Staff came to realize that they needed to know a good
deal more than they did about the motives for teacher behavior
and the dynamics of the schooi organization, if the lessons
were to be given a fair chance in adequate use.

To a great extent, the teachers who developed, wrote,
and revised the lessons at the Center, in the summers of 1963,
1964, and 1965 did learn to tolerate and indeed to enjoy the
responsibility that accompanies the opportunity for choosing
among teaching materials. In their long summer hours of work,
they learned ¢o develop and follow 'a design in their own
fashions. In a way they must have had a sort of Bruneresque
experience of learning the form and implications of a general
idea, which they could use as a basis for making decisions
about their own practical actions. Having the general framework
and knowing the relationship between the theory and the actions,
they were able to'make rational choices comfortably.
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Perhaps the general atmosphere of the Curriculum Center
was the cause of their development. Every effort was made to
enccurage the growth of their self-trust. After all, being in a
way in staiu pupillari, they had to be allowed at least the
freedoms that were veing urged upor them as among the rights
of children. The essential requirement seemed to be that they
come to have the writer's desire to revise and improve. Hence
they had to really believe that they contrslled the lessons
they were producing. They had to believe that, having tried the
lessons in their classrooms (with variations, additions, or
deletions, as they might desire), -they could, of their own
wish, incorporate in the lessons whatever changes seemed
valuable or necessary. The lessons were not fixed, ard
especially they were not fixed by the notions of the Director..
If the result was loose ends, false starts, thin developments,
then so it was. Inadequacy in the lessons would have to be
tolerated, for the end~was not a perfect lesson, but only a
better and more confident teacher.

In Fall, 1964, the Center Staff began to discuss the
kind of work that could be expected from, the kind of lessons that
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could be directed toward, students in the ninth and tenth grades.
The responsibility of the Center was to study the curriculum int//’
compositivnr in the schools and to propose revisions, where the
necessity appeared. Abstractly, such a charge could, and by

many would, be interpreted as demanding the creation of either

a new or at least a fulier curriculum in composition, which

would have at least a chronological sequence through all the

years of :chooling from seventh grade to twelfth, and which--
ideally at least--would also be. developmental and incremental.

But planning involves children and time, as well as the
subject or the discipline. And it seemed to the Staff of the
Center that the amount of repetition in present curricula is by
no means an accident of bad planning; rather it is a necessary
consequence of the principles that new control curriculum
pianning in composition. So far as can be seen, difficulty
alone has been the one sure principle of differentiation on
which sequence has been based; and in all too many cases it is
not an exaggeration to say that the sign of difficulty has
been quantitative only..

Discussion of these conditions led to the conclusion b//
that the materials at the Center might be ordered acoording to
principles derived from analysis of the process of writing as
it may be related to accepted knowledge or reasonably informed
guesses about the growth of children. (That is, on such more
or less empirical facts rather than on the arbitrary consequences
of the present grade organization of the American public school.)
It was decided that the seventh and eighth grade lessons should
be regarded as giving practice in the basic processes of S
composition: observation, analysis, accumulation of material,
and expansion of the word-stock. Hence the title Some Lessons
in the Basic Processes of Composition. The "Some," incidentally,
vas used to emphasize the notion that is discussed above, p. 14,
that the lessons include the possibility of choice. The Basic
Lessons were seen as exercises, having the purpose of exploring
the resources of words and sentences: the problems of form in
conventional writing units were, on the whole, to be left
untouched, on the grounds that material is more important than
form anyway, and thet children of thirteen or fourteen may not
be able (or willing?) to deal with formal abstractions.

in the second division of the Northwestern Lessons, it
was thought, children might b2 introduced to scme of the simpler
journalistic forms: factual reports (news-stories), short
editorials, opinion columns, reviews. Journalistic forms were
thought appropriate to this purpose for two very ordinary
reasons. First, only in newspapers and in the commentary sections
of some magazines is it possible to find real (that is, published)

16




pieces of writing that correspond to the word limitations of

most assignments in composition classes. Second, the journslistic
style {informal but hardly uncalculated) seemed closer -tc the
needs of the audience-that was being addressed: various kinds of
students, many, if not most, of whom might be expected toc have
somewhat less than a considerable interest in, say, the style
found in most pieces of formal argument and exposition.

As it turred out, the lessons came to emphasize the
relationships a writer may take to his material, to his central
idea, his audience. These relationships were analyzed under the
rubrics of report, analysis, and evaluation. The categories
suggest the cld four forms of discourse in all their abstractness:
so it is important to note that the lessons are planned to
demonstrate the activities of the writer in the gathering of b//
material for the production of various kinds of writing. In
general the lessons do not cemsider the abstract qualities of
style, on which the four forms are based.
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In many respects the high school lessons follow directly
from the emphasis on obsezvation and description as the basic
processes of omposition in the junior high scheol lesscns. The
"basic processes" of observing and describing are those of the
reporter, who presents his material objectively to the reader.
He surveys material, selects salient features, and re-creates a
picture of the data for his audience. Ia the analysis another
step is added to-the process; the writer collects his material
then interprets its significance. He thus adds a personal
element, his own opinion, before and during writing. Finally,
in the evaluation, another step, criticism, is added. But all
of these processes are cumulative; a writer always starts with a
basic set of observations, with material, and afterwards arrives
at interpretation or criticism. In both the junior high school
and senior high school lessons, attention is focused on the infor-
mation contained in a piece and what the author does with it in
transforming it into an essay.
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Tt is interesting to note that this same approach to
writing assignments appeared briefly in the mid-nineteenth
century as part of the Pestalozzian object iesson. In the lower
grades, object-teaching theory called for the teacher to bring
common objects, perhaps an apple or baseball or picture, into
the class for the children to discuss. In their conversations,
and in the writing which frequently followed, the children then
reported on their obseivutions. In the upper years of the
elementary school the writing became more ccmplex; the students
might write abstrsct descriptions (we would call this analysis)
for example describing the presumed character traits of a figure
in a picture, or they might kegin writing comparisons of two or
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more objects. The final stage in tnis sequence {a stage which
was discussed in the periodical literature but never seems to
have gotten into the texts) was for the students to move into
criticism of events, situations, or books. The key point in
object-teaching and in our materials was the attention paid to
the material-gathering stage; while most nineteenth century
rhetoricians were focusing on style and the abstract forms of
discourse, the object-lessons constantly focused on the gathering
of materials, and regarded good writing as the more or less
natural by-product of careful collection and examination of
material.

As work and discussion on the ninth and tenth grade
lessons proceeded, it became clear that what was being preduced, 0///
including the lessons for seventh and eighth grades, was a core
curriculum in composition. The lessons were seen as embodying
the teachable principles and practices of "writing."” It should
be noted that this "core curriculum" is assumed to take up the
problems of a child who is being asked (for the first time, it
is to be hoped) to consider the problems of writing as such.
The audience is not precisely seventh-graders or twelfth-graders,
not twelve-year-olds nor seventeen-year-olds, not disadvantaged
children, not the college bound; neither those in the first
track nor those in the last. The audience for these lessons may
better be taken as "children who are becoming able to learn about
writing"; that is, "who are becoming able to comprehend and use
whatever few concepts we have developed to talk about writing."
Iz has seemed likely to the Center Staff that most children will’
reach this stage of development zround thirteen or fourteen, in
grades seven or eight, and that most of the necessary teaching
(not learning) about writing can and ‘should be got through between
then and grades nine and ten. It is, of course, obvious that
what is or may be generally appropriate for most students in
grade seven, for example, may in certain situations be
specifically useful for, say, verbally skillful and socially
advanced children in fifth grade, or, alternatively, for more
or less disadvantaged children in rinth or tenth grades. It
may even be feasible to use a selection of the lessons as a basis
for remedial work in the upper high school years or college.

This model for composition assumes that in the upper years
of high school most students will be learning how to handle
various kinds of class papers, including, of course, those
associated with English classes. Specific instructions for such
kinds of papers had better be left to.individual instzuctors. But
there are also some general tepics in writing which English teachers
can usefully take up. Accordingly the Center prepared lessons
on the author's persona, so-called, on practical logic in argu-
mentative prose, and on the analysis of prose style. The persona

18
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lessons ware designed as two units, for grades eleven and twelve.
The first unit was to treat the author's voice, the image of the

wrriter that $s created fer an audience.

The second unit

considered the various techniques used by authors to adjust their

writings to their audiences.

The lessons in style include work

on the functions of diction and syntax, standard arrangements,

and sentence rhytim.

The Center has also issued the following general papers on , -

the teaching of composition: Composition in Seventh and Eighth
Grades, On Teaching Compopsition, On the Concept ¢f Persona, On
Types of Prose: An Introduction to the Northwestern Curriculum,
On the Use of Models in Teaching Composition, On Usage and the
Teaching of Composition, A Guide to the Evaluation of Descriptive

Egssays, and Questions in Aid of a Modern System of Invention.
last is by Professor Wilkur Gilman of the Speech Department,

Queens College, City University of New York.

School.

program, it seems proper to report its existence.

One point remains.

The

The minutes of two meetings of the English Department at
Evanston Township High School are reprinted for the record.
Appendix VIII, p. 136.) The meetings (16, 17 February 1956)
discussed the progress of the new grammar program in the High
Since the Center co-cperated in the development of the

(See

It has been indicated already; but for

the ultimate purposes of this report, it may well be repeated.
In the final years of the Northwestern Curriculum Centexr, there
was developsd a genuine and fruitful co-operative relationship

between University and schools, between school teachers and
university teachers.

By that is meant only that someone in the school--teacher or
administrator--having studied the Northwestern materials, was
persuaded that they were worth using.

process.

undoubtedly suggest important revisions.
rather direct access te the Center through a teacher who was
Needless tc say, much of the success
of the Center's efforts has depended on the asbility of these
latter teachers to carry into their schools the interest in

working or had worked thers.

Materials produced in the Center, chiefly
by experienced school teachers were used in carefully selected
schools; some of the schools might indeéd be called self-selected.

In this period the participating teachers came to feel
that they themselves had an active rcle in the lesson-making
They were not merely passive testers of the lessons,
whose responses and suggestions might be listened to but not
necessarily followed.

Rather they were being asked to use the
lessons precisely because their expert practical knowledge would
In most cases, they had

experiment, the interest in trying things out that is the heart

19
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‘Those wise in ‘the ways of research may‘note at once

.
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3; that this procéss -of -interchange implies a rather deliberate
o building in of the Hawthorne effect, so called. Why this effect
et should be thought objectionable -is never very clearly stated. : g
gk Indeed, if-present.discussions of material versus moral b
3 incentives--in; for example, Russia and China--are indicative, 2
3 it must be supposed that assuring a sort of continuing Hawthorne gi
- effect is one of the central problems of advanced societies. At 7
i any rate, whatever the condition of the research design as a %
E result of the kind of co-operation that has lately existed 2
e between Center and schools, it is certain that the information B
= gained from the experience of teachers has had considerable ‘%
-5 influence on the form of the Nortlwestern lessons. %i
I ’ !:-
Ny It is a pleasure to report the names of those who have 2,
Bk helped.’ -
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. CHICAGO PUBLIC SCHOOLS
P Chicago, Illinois

Mrs. Evelyn F: Carléon, Associate Superintendent,
Curriculum Develo;:ment and Teaching

Dr. Ellen L. Brachtl, District Superintendent,
mrriculum Deveiopment

Dr. Shirley E. Stack, District éuperintendent
District 1

Dr. George W. Connelly, District Superintendent
District 19

DISTRICT 1
Mrs. Rita Hansen, Taft High School
Center Associate and Testing Coordinator

TAFT HIGH SCHOCL
Dr. Gerald J. Haley, Principal

Mrs. Daniels -
Mrs. O*Keefe
Mr. Tiratelli

NORWOOD BRANCH, TAFT HIGH SCHOOL

Mr. Catanzaro
Mrs. Luke
Mrs. Garver
Mr. Horten
Mr. Nortman
Mr. Hall

Mrs. Inkley

DISTRICT 19
Mrs. Osanna Nesper, Shepard School
Center Associate and Testing Ccordinator

CHALMERS - SCHOOL HOWLAND SCHCOL
Regina I. Devine, Principal Joseph Rosen, Principal
Mr, Gallegos Mr. Hooks
Mrs. Newman Mr. Moffett
JOHNSON SCHOOL ' SHEPARD SCHOOL
Eiizaheth G. LaPalermo, Principal Sonja K. Becvar, FPrincipal
Mr. Ball Mr. Agrimcnte
Mr. Freelon Miss Mendak
Miss Moran

Mr. Bilandre



DISTRICT 6
PEABODY SCHOOL
Sander M. Postol, Principal
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Mrs. Andrews, Holmes School
Mrs. Webb, Lincoln School

Miss Wegersen, Beye School

Mrs. Whision, Longfellow School
Miss Warden, Mann School

Miss Driggs. Hawthorne School
Miss MacKinnon, Beye School
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LAKE FOREST HIGH SCHOOL
Lake Forest, Illinois

Mrs. Mary Thorne-Thomsen
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GROVE JUNIOR HIGH SCHOOL
, Elk Grove, Illinois
‘Ronald Glovetski, Principal
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Miss Edgerton
Miss Bowman
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NICHOLS JUNICR HIGH SCHOOL
Evanston, Illinois

Mrs. Mcrton
Mrs. Roane
Mr. Pace
Mr. Bilsky
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II1 TESTING PROGRAMS AND RESULIS

The Center has conducted four research projects on the
teaching of composition in general and on the effectiveness of
Center materials. The first of these was exploratory, an attempt
to quantify growth patterns in student writing as a poscible
route to an objective evaluation instrument. We obtained a random
sample of student writing on two topics, one descriptive, cne
argumentative, from schools in Niles Township, Illinois. After
discarding papers from hLeterogeneous classes, we had 561 students,
-grades seven through ten, from three ability groups. Frequency
counts were made on each paper in eleven categories of mechanical
and structural characteristics. Growth patterns were determined
by analysis of variances, regression analysis, and calcuiation of
correlation coefficients. No truly stable patteros emergeds
cstudent writing simply did not appear to be quantifiable within
the grouping system that was used. The chief conclusion was
that grouping student writers by grade level and ability groups,
particularly when those groups are consecutive, is spuriocus for
research purposes. Within-group differences and individual
performance differences are so great that between-group differences
are obscured. The complete report, "An Investigation of the
Grammatical and Structuzral Characteristics of Student Writing,”
is included in Apperdix IV, pp. 73 - 108.

A2 rmu’,\‘

LT YT AL ey
L\

In the second project we turned to the lessons "A
Teacher's Experience with Composition," designed for use with
disadvantaged fourth, fifth, and sixth graders. Six classes,
three experimental and three control, in Chicago inner-city
schools participated in the experiment. A standardized pre-test
and post-test were administered in October and June, and
experimental classes studied the first unit of "A Teacher's
Experience" during the period. We made no attempt to create an
evaluation instrument for this projects the writing of these
children was simply not developed to the point where a single;
consistent set of criteria could be applied to it. Instead, we
collected a random sample of papers from both groups and
evaluated changes subjectively. Cur chief discovery in this
study turned out to be distinctly non-quantifiables it concerned
what might be labelled a *%{ruth factor." ¥Pre-test essays from
both groups and post-test essays from the control groups did not
seem to be accurzie reflections of the children's own beliefs
and attitudes; when asked to respond to a story describing a
boy's first day at school, the children described a fairly
peaceful worid in which they liked their teachers, friends, and
school in general. In many of the experimental post-test essays,
however, a different world appeared, one which seemed to reflect
more accurately the difficulties of the inner-city child; students
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describeZ quarrels and fistfights, personal accomplishments and
failures; they seemed to lose their fear of expressing themselves
openly. This is hardly composition growth in ary traditional
sense, but it does seem to us to be highly significant. (See
Appendix V, p. 109.)

Two formal research projects were conducted to evaluate
Center materials at higher grade levels. Six junior high schools
in Oak Park, Illineis provided experimental and control classes
for testing the seventh grade units, Some Lessons in the Basic’
Processes cf Composition. Pre- and post-test descriptive essays
were craded on an evaluation instrument that was based, we felt, &
on a reasonable compromise between subjective and objective
criteria. A panel of judges pre-read m2ay of the essays and
listed observable factors which contributed to success. Two
theme evaluators then graded the essays orn the basis of whether
or not the "success" features appeared. The five criteria finally
selected included such matters as organization, the use of various
kinds of detail, and depth of sentence structure. In this project,
3 analysis of covariance demonstrated that on two criteria, the use
e of classifying and individualizing details, there was a signifi-
cant experimental trcatment effect. No effect was registered on
the other three variables. (See Appendix VI, p. 1l2i.
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The same evaluation instrument was used on pre~test and
post-test essays collected at Taft High Sciiool, Chicago, Illinois,
as a test of two ninth grade units, "An Introduction to the ‘
Writing Process,” and "The Journalistic Report.” In "honors"
classes the same two criteria, the use of classifyine and
individualizing details, registered significant gains in
experimental classes. The remaining criteria and all criteria
in "regular" classes, showed no significant between-group
differences. {See Appendix VII, p. 128.)
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The experiments yielded some positive effects, but these

«3 RS

?é& were not recorded across-the-board in all projects, so that one g
& would not want to label the materials as "successful" on a %,
> - statistical basis alone. e
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.5#; It is by now a truth universally acknowledyed ever iE.
<] among humanists (or at least ampng humanists who have had to 5
= 7 consider the matter) that evaluation of teachtng materials is ¢o §2
_§;§ . be accomplished by testing the "ability” of groups of students to o
% do several cperations irnito which any general ebjective or objec~ =
A : tivesl it is thought, may be analyzed. There is little reason to %}

question such a formulation, -and perhaps not much chance. -But
perbaps its implications may be examined, even row.
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worthwhile. It is a poor word, no deubt--"worthwhile.” But

since the subject of the discussion is the growth of chiidren and--
secondariiy--their schooling, a better one does rot come easily to
mind. So "worthwhile" must dos and perhaps what it may mean can
be got at by stating or describing the objective to which the Staff
at the Northwestern Center have tried to hold.

- At their best--though that may be seldom enough--composi-
2 % tion teachers do set themselves a worthwhile objective. One of

'* its phrasings was Porter Perrin’s in his Address as President of
the National Council of Teachers of English in 1946: "No matter
in what dislect it is stated or under how many subheads it is
divided, the basic aim of work in composition is simples to help
young people communicate their informatiorn and ideas, their imag-
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ined conceptions, anr their desires and feelings sppropriately in 3
situations they meet or may meet--to speak and write to people." i

Every word of the quotation is worth consideration; they é}
all seem to have been chosen with extreme care. It is important, ;ﬁ
however, tc make kriown, as precisely as possible, the inferences 2
that were drawn from them by members of the Center Staff. First, %

there is no essential opposition between the needs of a child and
the objectives of "composition,” none between child and teacher.
Second, words are expressions of experfences; value and worth must
be sought firct in the experience, secondarily in the writing of
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or about the experience, and only in a rather remote third place,
in the properties of the written piece, such as correctness, co-
herence, elegance, refinement, or any of the other abstractions k|
which we are accustomed to say we want children to achieve. 2
Third, it is, therefore, the role of the composition teacher to 2a
stand in the place of an editor. He is not to be a tester, or a v
deviser of exercises either. Though he mey have to be an evalu- a8
ator, he shculd be so only in some very tenuous and hesitant re- gﬁ
lationship to his teaching, and certainly not at 21l as a prelimi- g%
3 nary to ranking the children in front of him. Rather than any of P
e these, the composition teacher is a persen who is helping young g§
% people express, in words and constructions that are appropriate to =
= themselves, whatever, from time to time, they may want or need %é
= to express. 3
- L5 =
: _ But what of the child, it will be asked. What ought he to f%
‘ : "be aimed at? The question is wrong, of course; and its wrongness 52
explains why discussion of objectives in composition must begin %3
with the teacher's. It is not logic that makes this demand, mereiy i2f

the practical exigencies of the current situation. We are all so
committed to teaching that we inevitably think of the child as an
object. Perhaps this is necessary. At any rate it is current.

And the only way to get a proper relationship going, it sometimes
seems, is to begin with the attitudes and values of teachers. If
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those are changed, then perhaps the question can be more properly
phrased: What ought the child to be experiencing in "composition"?
It has seemed to those working at the Northwestern Center that his
essential experience should be to find value in the act of writing
and, to the extent possible, of composing too. The addition of
"composing" means that it seems reasonable to want the child to
have the experience of composing (in writing or speech) a certain
number of formal constructions ?"papers"? "compositione®T). But
probably not every child can be expected to have the pleasure in
verbal forms that is implied here. Nevertheless, since the sense
of form is a sensuous value of very great moral and psychological
importance, it does not seem that it can be entirely overlooked.
Given the phrase in the quotation from Perrin about "to cpeak and .
write to pecple," it may be possible to add that children may ex-
pect to have their works evaluated by standards that are public
and conventional and yet, at the same time, appropriate to them-
selves; which is no doubt also an experience.

To return now to the "paradiom" of research in composition.
If the objectives should be worthwhile, so also should the opera-
tions derived from them which are treated (if only, ex hypothesi)
as means of realizing, actualizing, or accomplishing the objec-
tives. And the operations should also be relevant, truly derived
from the objectives.

In considering this axiom, let it be noted first of all
exactly what is innovative about the approach to composition that
has been taken at the Northwestern Center. Characteristicaily, in
methods books, curriculum guides, standardized tests, research
projects, and most articles in the pedagogical journals, work in
composition is treated as a means of improving the child's lan-
guage or use of language. In most cases, the improvement that
is looked toward is an abstraction derived from the properties
and qualities of examples of adult writing of various sorts, all
of them highly edited for purposes of publication. Necessarily,’
then, any writing the child does must be treated as either a test
or a practice exercise.

The system has the fault of conditioning the child to
suppose that his writing is inherentiy inadequate, and that ex-
cellence in the writing class (not in writing, which is seldom
involved) consists in imitating the examples of adult writing
that his various teachers happen to be familiar with or to regard ]
as good. Needless to nay, the ¢éhild's conditioning hardly leads . Y
him to a conscious awareness of the principle he is following.
Hence any successes he has will likely be accidental and not
repeatable.

Thue the system deprives the child of what would ordinarily
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in the process of composing and making contact with others.

be supposed to the chief value (indeed perhaps almost the suffi-
cient condition) of a creative activity--the self-satisfaction
arising from a consciousness of successful performance. Grades
may provide a satisfaction ("reinforcement") of a kind; but it is
an ulterior one. - And besides even a good grade carries within it-
self the seeds of threat and punishment. Teachers, of course, like
to talk about satisfactions to come (in work, if not in school),
when the ability to use language ("communicate" is the word most
often used) will produce a raise or a better job. But all experi-
ence argues against a child (even a middle class child) being
capable of feeling in the present the value of a satisfaction to
come in the future, as the result of the performance of an unknown
and probably qu.te unimaginable act.

In addition, of course, the system has the further fault
of treating the child's words in isolation, as examples of gram-
matical or stylistic inadequacies or infelicities. On the one
hand, his words are viewed as isolable from the experience that
has caused them and which they are intended to embody. On the
other hand, the child himself is viewed as isclable from not only
that experience but also from the wery experience of using words

At Northwestern, however, as should be clear from the dis-
cussion of objectives, it has been the view rather than the center
of "composition" is the student engaged in the act of composing
pieces of writing or speaking that somehow may be regarded as
wholes. The teaching materials developed at Northwestern are
based on three operational assumptions.

1. Writing is a process, and lessons designed to "teach"
writing must be developed from what is known or discoverable
about that process.

2. Beginning writers need much experience in all the
activities that go into the production of written piecess the
preparation of papers is only one of these activities.

3. Style and such matters depend on the ability to see
and gather material.
' The Northwestern Lessons are conceived to be lessons in
the art of writing. "Art" is used here in the practical, not the
honorific, sense. The intention is to emphasize the fact that
writing is a process. "Now all Art," Aristotle savs, "has to do
with production, and contrivance, and seeing how any of those
things may be produced which may either be or not be, and the
origination of which rests with the maker and not with the thing
made." But even without Aristotle, common sense would tell us




that 'writing" refers in the first place to an activity and only
secondarily to a congeries of qualities that can be found, or at
least looked for, in pieces of writing. It should not be forgotten
that terms such as “"invention," "disposition,"” and “word-choice”
were originally applied to parts of the process of constructing
speeches; only later was their significance transferred to the
abstract qualities of the products of that process.

But all processes do have products. And though composition
teachers ought to concentrate on the child®s growth in his using
of language or as he uses language in the process of composing,
still no doubt the success or faiiure of the teaching can only
be judged by inference from inspection of the written products
which it develops. What, then,; might be the properties of finished
pieces that would be legitimate signs by which to evaluate teaching
materials (and teaching strategies generated by them)} that have
been constructed on such assumptions as these? Or to put it more
actively, what ought a student be able to do, who has had a success-
ful (from his own as well as the teacher's point of view) experi-
ence in "composition"?

Such a student will know how to put into his papers an
appropriate number of details. He will know how to see details
and how to embody them in words that are at least accurate and
authentic, and that may be also vivid &and forceful. He will be
in control of his writing, so that his words will reflect himself.
He will know how to move from concrete to general; but at the same
time he will keep himself firmly grounded in the specific¢ and con-
crete. He will be able to give some indications of a2 sense of
form or at least of planned sequence. His writing will convey a
sense that it is connected with, grounded in his feelings; that
it is somehow relevant to his life in general. Above all there
should be evidence that the writing has been dcne freely, with
pleasure and satisfaction.

It does not seem likely that the discrete items in a stand-
ardized test will really discover relevant measures of these "be-
haviors" in children. And perhaps even evaluation of whole papers
by sophisticated readers will not quite work, if it is carried on
within a framework of norms and averages. Holistic objectives are
perhaps not improper; there is.at least a long tradition in modern
philosophy~-from Coleridge (Kant?) to William James and Whitehead--
that emphasizes the organic and the ideographic. And perhaps then
holistic evaluation, if the term is acceptable, may at least be
contemplated. The laws of probability may take care of the problem
that Heisenberg gave us; will they also the problems that children
force upon us when we try to evaluate their writings? ‘

The difficulties of sampling and measuring in order to
evaluate children's writing abilities (which is a different prob-

28
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lem from thkat of assessing the writings of chiidren) have been
well documented. It is to be hoped that the line taken in this
. report and in the work of the Northwestern Center is not merely
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an evasion of the preblem. It does seem, though, that evaluating ‘§ &
children's writing is very diificulty indeed, when it is dore to ES
determine whether there is a cause in teaching materials or tech- 7
niques for an observed property of the writing. It is like trying Z
to catch butterflies wich a tennis racket. The only way children _%
S and their writing can be made to hold still is to knock the wings Z
3 off. 4
B s
Eﬁg Writing will always be an individual pursuit. When mass- %
iﬁ? measures are applied tc it, the focus on the individual is lost. S
$o7 In essence what is then being insisted is that all children should 5 S
e grow in the same direction at the same rate. Va.iations become i
iﬁg distractions. And further, in applying a sta dardized testing ;
gg% instrument, it is almos. inevitable that conte it--the fundamental z
7 element in communication--be lost track of, espacially if it is Z
i supposed, as it must be, that content is somehow dependent on 3
%g% form. Of course it is possible to talk about general terms like &
X *originality,” and perhaps rarity of response may be used as a :
Ev measure of originalitys; it is also possible tc talk about organi- g
. zation and audience response. But such terms mean little cutside =
A5 en individusl paper. What does it mean to say that one group of j?
ggg students is "more original" or “better organized"” than another? -
£ Very little, it seems, since these terms can be meaningful only 4
%%? as they are specifically understood in the particularities of 73
gg; individual papers, as seen in relation to their writers. By com- §§
?;g paring or seeking to compare the common characteristics of five o
2 thousand butterflies, we lose the ability to talk about that £
Spice-Bush Swallowtail on that branch of the forsythia bush that ggz
gg; Grandpa planted. And that is an ability tco precicus to be given %g
E%} up. Fg
%g; An account of an assignment done at Taft High School, in %
g Chicago, may offer some experiential or testimonial evidence for &
g the argument that is being advanced. The writers were a class of 25
é%? low-average, under-achieving seniors, many of whom had rather sud- z
ég’ denly decided to treat college as a possibility. Hence they may Zg
gé ) have had sn inner originating motivation to support the effect of %
g% the Northwestern materials. 1In the first part of the fall ssmester 2]
%%; they had been taken through a selection of the Basic Lessons (for 2 R
ggi seventh and eighth yrades) that had been made by one of the high b i
ﬁﬁi school teachers to take care of just such cases as theirs. By the ?@
Lo time of this assignment, they had done Lessons I and II in the Re- e
. B porting Unit of the ninth grade lessons, and for about two weeks i

had been discussing style, especially prose rhythms. First they
had collected ad headlines for analysis; then they had compared

the rhythm in essays by E. B. White and Rachel Carson. Then they
were asked to look for pieces in newspaper magazine sections that
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would provide examples of rather relaxed, conversational rhythms.

One boy brought in a short column on past Thanksgivings.
The boy led the-class in discussion of the relation between the
rhythm and the tone and meaning of the essay. It is interesting
to note that he singled ocut for emphasis two paragraphs that were
packed with relatively specific details about the food on the table.
Afterwards, one of the girls suggested writing on changes in their
om views of Thanksgiving. The response was entliusiastic. The
students began at once to discuss possible material and approaches.
It is probably significant that their class suggestions were rather
more impersonal than the papers that were finally turned.in.
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On- the fellowing pages five of the resulting papers are
reproduced. They are arranged in an order from the least capable
to the most capable child; the range is from approximately 90 IQ
to 130 IQ. The first paper is by the boy who brought in the
column that started the whole exercise.
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IV SUMMARY

Basing its work on investigztion of school practices and
analysis of the writing process in relation to children, the North-
viestern Curriculum Stqucggnter has developed a core curriculum in
compoecition for gradesAthrcugh ten, supplemented by units on spe-
cialized topics in composition, suitable for grades eieven and
twelve.

Lessons for seventh 72d eighth grades (ten in obserxvation
and analysis, classification and individualization; seven .in re-
porting impressions) are based on an assumption similar o that of
Pestalozzian object teaching in the nineteenth century; namely,
that children's growth through using language {and in practical
us.s of language) may be encouraged by practice in thinking con-
cretely and specifically. In the ninth and tenth agrade lessons
(three introducing the writing process, seven on reporting, eleven
. on analysis, ten on evaluation) observaticn is extended to reflec-
tions this development is also found in Pestalozzian method.

These principles were the basis for three special sets of lessons
(thirty-two in all) which were developed for use with disadvantaged
fourth grade children.

Throughout, the lessons are pianned as iliustrations of
the various stages in the writing process, especially *hose prior
to actual "writing-down.® The attempt is to explore writing as an
art, a process, accomplishment in which may give children intrinsic
satisfaction.

Observation and testimony suggest strongly that the method
of the lessons does lead children to come to make writing a meaning-
ful part of theix experience. There may also be some increase in
the accuracy of their writings but since "improvement of the child's
use of language" was not one of the interests at the Center, no
attempt to measure it was made. Testing of the core curriculum
showed that there was significant experimental treatment effect
for the use of classifying and individualizing datails. No effect
was registered for other criteria. Again, however, the implication
of the testing seemed to be that conventional means of measurement
or criteria of competence and excellence are not presently refined
enough to take account of individual capacities; perhaps they are
not even relevant,

No attempt was made to create an evaluation instrument for
the project investigating the use of the fourth grade lessons. A
sample of papers from experimental and control groups was read im-
pressionistically. The conclusion was that the papers of children

in the experimental group showed greater expressiveness and a much
closer connection with the lives of the children.
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APPENDIX 1

Organization of the Curriculum Center in English

-

The Curriculum Center in English is funded by the U.S.

Department of Health, Education, and Weifare, Office of
Education, under a "Project English" research contract
authorized by the Act of July 26, 1954, 68 Stat. 533.

Organizational Pattern

A,

" Administrative Committee

The Administrative Committee is responsible for budget
anc personnel. -Its members, both of whem sit on .the _
Committee by virtue of office, are the Dean of Education
(presently Mr. Ghardler) and the Chairman of English
(presently Mr, Hagstrum). The Committee reports to Dean
Wild who represents the University Administration.

Policy Committee

The Policy Committee is responsible for considering

ard shaping the substantive work of the Center. The

Co-Directors of the Center present to the Policy commit-
tee proposals for work and study. Present membership of
the Policy Committee is as follows:

l. Mr. William Brink;,ébhool of Education
2. Mr. Wallace Douglas, Department of English
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3. Mr. Harrison Hayford, Department of English
4. Mr. William Hunt, Psychology Department

5. Mr. Eldridge McSwain, School of Education
6. Mr. Ernest Samuels, Department of English
7. Mr. Michael Usdan,-School of Education

8. Mr. Ernest Wrage, Communications Department

(Speech)

Membership on the Policy Committee is by invitation of
the Administrative Committee.

Advisory Council

Each Adviser is invited to identify to the Co-Directors
problems needing study, to consider materials produced
by the Center, and to represent the Center to his teach-
ing colleagues.

A current membership list of Advisers is attached.

Membership on the Council is by invitation of the
superintendent of schools of the cooperating systam.

Co-Directors

The Co-Directors are responsible for accomplishing the
work approved and prescribed by the Policy Committee.

The Co-Directors will take to the Policy Committee those
issues presented by the Advisers and those issues of the
English curriculum being debated in the schools, col-
leges, and in public.

The Co-Directors (presently Mr. Dunning from the School
of Education and Mr. Hagstrum from the Department of

English) are appointed by {he Administrative Committee.
They sit as ex cfficio members of the Policy Committee.

ADVISORY COUNCIL
. THE CURRICULUM CENTER IN ENGLISH

Dr. Daniel Albright Miss Helen Barclay .
Head, English Department Oak Park-River Forest High School
Niles Township High School East East Avenue and Ontario Street
Niles Avenue at Lincoln Avenue OQak Park, Illinois
Skokie, Illinois District 200 (EUclid 3-0700)
District 219 (ORchard 3-0280)

Superintendent: Dr. Gene L.

Superintendent: ﬁr. Clyde Parker Schwilck
Telephone: YOrktown 6-3800 Telephone: Euclid 3-0700
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Mr. Robert G, Barker

Cbairman, English Department

Maine Township High School
East- -

Dempster Street and Potter Rd.

Park Ridge, Illinois

District 207 (TAlcott 5-4484)

Superintendent: Dr. Earle W
Wiltse
Telephone: 825~4484

Mrs. Marjorie D. Bennett
Avoca Junior High School
2921 11linois Road
Wilmette, Illinois
District 37 (Alpine 1-3587)

Superintendent: Mrs. Marie
" Murphy
Telephone: ALpine 1-3587
Mrs. Evelyn F. Carlscn
Board of Education
228 North LaSalle Street
Chicago, Illincis

(DEarborn 2-7800)

Superintendent: Dr. Benjamin
C. Willis
Telephone: DEarborn 2-7800

Miss Gretchen Collins

Central 5School

620 Greenwood Avenue

Glencoe, Illinois

District 35 (VErnon 5-2660)

Superintendent: Dr. Paul J.
Misner

Telephone: VErnon 5-2100
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Mrs. Marjorie Demorest

Glenview Community Consolidated
Schools

1215 Waukegan Road

Glenview, Illinois

District 34 (PArk 4-7000)

Superintendent: Dr. John H.
Springman
Telephones PArk4-7000

Dr. Paul Fletcher

Glenbrook High School North
2300 Shermer Road

Northbrook, Illinois

District 225 (CRestwood 2-6400)

Superintendent: Dr. Norman E.
Watson
Telephone: CRestwood 2-6400)

Mr. Clarence W. Hach

Chairman, English Department
Evanston Township High School
1600 Dodge Avenue

Evanston, Illinois

District 202 UNiversity 4-9600)

Superintendent: Dr. Lloyd S.
Michael
Telephone: University 4-9600

Miss Jane Mahin

Forest View School

2121 South Goebbert Road
Arlington Heights, Illinois
District 214 (HEmpstead 7-4600)

Superintendent:
Slichenmyer
Telephone: CLearbrook 3-0200

Dr. Harold L.
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Mr. Raymond Naegele

Highland Park Schools

530 Red 0Oak

Highland Park, Illinois
District 108 (IDlewood 23-0330)

Superintendent: Dr. Kenneth
Crowell
Telephone: 1IDlewood 3-1370

Dr. Margsret O'Brien

Evanston Community Consol-
idated Schecols

1314 Ridge Avenue

Evanston, Illinois

District 65 (UNiversity 4-5600)

Dr. Oscar M.
Chute
Telephones UNiversity 4-5600

Mrs. Dorothy P. Oldendorf
Assistant Superintendent
Wilmette Public Schools
738 Tenth Street

Wilmette, Illinois
District 39 (ALpine 1-1618)

Superintendent: Dr. Millard
D. Bell
Telephone: Alpine 1-1618

Miss Anne Pemberton
Joseph Sears School
542 Abbotsford Road
Keniiworth, Illinois
District 38 {ALpine 1-1565)

Superintendent:
T. Bristol
Telephone:

Dr, Staniey

Alpine 1-1565
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Mr. Harold J. Perry
Curriculum Director

1040 Park Avenue West
Highland Park, Illincis
District 113 (IDlewocd 3-2020)

Superintendent: Dr. A. E. Walters
Telephone: IDlewood 3-2020

Mr. R. Stanley Peterson

New Trier Township High School
385 Winnetka Avenue

Winretka, Iliinois

District 203 (HIllcrest 6-7000)

Superintendent: Dr. William H.
Cornog
Telephone: HIlicrest 6-7000

Mr. John D. Rossdeutcher
Department of English
Ridgewood Community High School
7500 West Montrose Avenue
Norridge, Illinois

District 234 (GLadstone 6-5880)

Superintendent: Dr. Eugene R.
Howard

Telephone: GLadstone 6-5880

Mr. David C. Smith, Principal

Crow Island School

1132 Willow Road

Winnetka, Illinois

District 36 (HIllcrest 6-0353)

Superintendent: Dr. Donald G.
Cawelti ‘
Telephone: HIllcrest 6-0800
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Mrs. Dorothy C. Thompson Mr. Alvin K. Volk, Chairman g
Northbrook Schools English Department
1475 Maple Avenue Proviso High Schools, Proviso West
Northbrook, Illinois Wolf Road and Harrison Street

District 28 (CRestwood 2-0600} Hillside, Illinois
District 209 (LInden 4-5400)
Superintendent: Dr. Homer C. ‘ ]
Harvey Superinténdent: Dr. Leroy J.
Telephone: CRestwood 2-0600 Knoeppel
Telephone: FIllmore 4-7000
Mr. Orville Veit
Elm Place School
2031 Sheridan Road
Highland Park, Illinois
District 107 (IDlewood 2-8066)

Superintendent: Dr. C. O.
Dahle
Telephone: IDlewood 2-9254
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APPENDIX II

Visitation Calendar and
Curriculum Center in English Bulletins

-

VISITATION CALENDAR

April 4, 1962 Niles Township High Schools
April 11, 1962 Evanston Township High Schooi
April 12, 1962‘ New Trier Township High School
April 19, 1962 0Oak Park~River Forest High School
April 25, 1962 Glenbrook High School

May 2, 1662 Hyde Park High School

May 8, 1962 Senn High School

May 10, 1962 Maine Township High Schools
May 16, 1962 Ridgewood Community High School
May 21, 1962 Winnetka Junior High School
May 23, 1962 Evanston Junior High School

May 24, 1962 Curriculum Bureau, Chicago Board of Education
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CURRICULUM CENTER IN EMGLISH

Bulletin Number 1.

On April 4, 1362, Dean E. T, McSwain and Mr. J. H.
Hagstrum visited the Niles Township High Schools, East and West.
They conferred with Clyde Parker, the superintendent; Stuart
Anderson, the assistant superintendent and coordinator of the
curriculum; Ceorge Gilluly, assistant principal, East; and J.
Kelth Kavanaugh, principsl, Wests; and Katherine Kennedy, hzad of
the English Department, West, and Daniel Albright, head of the
English Department, East. The comments of these officials con-
sisted of (1) ringing statements that expressed approval of our
aims and (2) specific suggestions for study amd discussion. The \
latter were more important, but the accolades showed great appre-
ciation that something fairly comprehensive was being undertaken
in this area.

The Accolades

1. Northwestern has seized a strategic moment to look at
the entire English curriculum. Society is making some trenchant
criticisms, and the schools are now aware that improvemert is
needed. Comparatively poor performence in English on the National
_{ Merit tests makes the high school people feel that even the best
L students need more or better attention in English (Parker).

’ . . R - \¥4 - . .
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2. The opportunities for mutual evaluation are great.
Since schools like Niles employ its graduates, the University
- could find out exactly how well its products do. And the schools
- : could, in a curriculum center, have scmething to say about the
P ; training of their future teachers (Anderson).

SIENERRTR

K ' 3. A joint visit to a high school by an Education Dean
: and English Chairman is the first hopeful sign that genuine im-
provement will in fact take place {Parker).

4, A new and separate entity like a curriculum center-- i’
composed of representatives from the university, the high schools,
the junior high schools, and perhaps even the elementary schools
but not identified exclusively with the provincizl interests of

i any one of these groups--could have great authority in making
> , recommendations. Spending $5000,00 on writing a curriculum in and
. for one school alone has been a frustrating experience. Attempt-

ing articulation between one high school and - the junior high
schools that serve it has been useful; but the preliminary results
need to be studied now by a larger, abler, more representative

| group than any one school can possible provide. In many other

: . 44
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areas of concern a curriculum center might be able to improve and
complete work that is now bzing done sporadically and locally
(Kavanaugh, Albright},

5. The schools will co-operate in sending materials to
the center and in granting leaves to anyone who works in it.

The Suggestions

1. Even though the center may concentrate on grades
seven through fourtezen. it should neglect neither the elementary
grades nor teacher training in the junior, senior, and graduate
years (Parker, Anderson). .

2. Close attentien should be paid to “articulation” be-
tween junior and senior high schools and between junior high
schools and the grades. Work now being done at Niles should be
carried farther (everybody).

3. Graduated sheets (or handbooks) of minumum essentials
in writing and marking papers should be placed in the hands of all
students and all faculty. WNiles wants to trzin all teachers of
whatever subject in how to teach reading and writing and would like
to get all the departments te co-operate in the improving of
composition. The school needs assistance in formulating the stand-
ards and in preparing materials to bz placed in the hands of every
teacher {Anderson).

4, Spelling needs attention. Everyone complains that it
is rnot being properly taught but no one seems to know very much
about what is being or ought to be done {Parker).

5. Present requirements of the term paper need attention.
Niles requires a senior research paper but is not persuaded of its
value. Should the process be broken down and made sequential?
Should systematic 4raining in note-taking in making bibliographies
and footnotes, precede the actual writing (Kennedy)?

6. Skill in reading is absolutely basic, but many students
obviously capable of good work secemed to have missed opportunities
somewhere in the thiid grade. Elementary schools should consider
adding reading experts to their staffs (Kennedy).

‘7. Grammar is apparently taught with confusion of aim,
few standards, and no sense of sequence (Kennedy).

8. Present tests to determine progress in reading aud
writing are unsatisfactory {everybody).
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9. There should be some--but not tco much--theoretical
discussion of what the curriculum should be. Should it be a
spiral that gzises with the growth of the child? Or a series of
limited objectives for each grade? If no consensus is possible,
discussion should be terminated and specific projects undertaken
(Albright).

10. There should be 2 revision of the present ninth and
tenth grade manuals on how to mark papers {Albright).

J. 1. Hagstrum

CURRICULUM CENTER IN ENGLISH
Bulletin Number 2

On April 11, 1962, Dean McSwain and Mr. Hagstrum visited
the Evanston Township High School and conferred with its superin-
tendent, Lloyd Michael, and the chairman of its English department,
Clarence Yach.

Both men strongly supported the aims of a curriculum center
in English at Northwestern and pledged their co-overation. If
they were more reserved in their praise than the Niles Township
High School, it was perhaps because they are farther along in
their own curriculum development ard feel fully entitled to be
teacher as well as pupil.

Thev emphasized that there was great diversity among 17
co-operating schouls, that schools were too far apart in standards
of excellence to be treated alike, and that Evanston regarded it-
self as one of the leaders. Mr. Hach des<ribed his own very active
curriculum committee, which meets during the first period every
day and has recently produced curricular materiais--a sequential
curriculum in composition, for example, and one in the mechanics
of language. The committee is now at work on a sequential pro-
gram in literature. It is apparent that the Evanston Township
High School may contribute more than it learns, but it is perfectly
willing that its own programs be made available to our center for
further study and refinement.

Some of the Evanston recommendations concerned the philos-
ophy of the English curriculum. Both Michael and Hach urged 2
. conference on the theory of the curriculum. Like Albright of Niles,
they felt hidden assumptions should be brought to the light and
that English departments in this area should be forced to define

46
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their objectives. Impulses to this kind of thought might best
cceme from a conference or a series of conferences devoted to
curricular theory--seminars and lectures in which able repre-
sentatives of divergent theories would be brought together.
fichael and Hach did not suggest that we should impose a philos-
ophy on the schools--only that we should do all we can to stim-
ulate thought about basic principles.

Hach was very keen on looking into the teaching of
language in the grades and in high school, to answer such ques-
tions as these: What is the place of semantics? How can grammar
be made to serve composition? What is the relation of reading to
grammar, even of belles-lettres to grammar? What is a functionzl
approach to grammax? Should it be taught as a separate subject,
or should it always be related to reading and writing?

Michael, a seacuned administrator and a realist, said that
it was out of the qumstion to think now of small classes for. every-
body in English. Therefore, emphasis must be put on new techmiques.
I1f machines can be justified, they should be used, and a deter-
mined effort to recruit Eiiglish teachers should be made. Admit-
ting that such matters might not be directly the concern of a
curriculum ceqiter, he nevertheless thought they should ke very much
on our minds.

Both Michael and Hach felt that not enough attention had
been given to the relation of the English curriculum to the com-
bined studies program that is given in the junior high schools
ard in the first two years of the senior high schools and that
unites ‘social science and/or world history with English. We do not
now train enough people in this combination. If it seems likely
to remain on the landscape, then more thought has to be given to
the preparation of teachers for these particular courses.

Not all of the suggestions were so broad or so much con-
cerned with basic philosephy or with administration. The follow-
ing specific suggestions about the problems to be sclved were made.

(1) A program for the siow learner should be worked out
(Hach). Admittedly the basic problem is to secure the properly
trained and motivated teacher, but curricular considerations also
arise. We need to develop a philosophy of education in English
for the slow learner--in fact, the whole problem needs to be
studied ab ovo.

(2) A project on the use of the dictionary seemed feasiblo.
Hach suggested that such a topic might at some time or other be
programmed for one of the many learning machines now in operation.
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(3) The notion described in the first bulletin-~-that
English departments should develop & sheet of minimum essentials
"on how to teach reading and how to teach and mark compositions--
won support. Everyone agreed that teaching English was to some
extent the task of the entire instituticn. But how can the
English department impart its skills and standards to its col-
leagues? This very practical problem ought to be studied in a
curriculum center.

(4) English C45, the course devoted to the training of
teachers, ought to be given for two quarters--one quarter perhaps .
devoted to the problms of the junior high school and the other
those of the senior high school. The resources of a curriculum
center might usefully serve such collage courses.

(5) The emphasis on composition was regarded as entirely

just.

a. Models for correction are needed. The Ewvanston
High Schocl has produced such models that could
be made available to the center. But this kind of
material needs to be developed for various grade
levels.

b. The grading of papers should be closely related to
2 graduated curriculum in composition. Most teach-
ers mark all deficiencies--without regard to what
has been covered in the classroom.

c. Somathing has to be done to motivate both the -
student and teacher of composition. The problem
is complex. For the students its roots go back to
the grades. For the tzacher many unknown causes

- operate. But the problem should be considered in
its entirety. :

ST T R SRS R S IR ER SR N R

Michael and Hach agreed that the needs were great. Even
students who otherwise rate very high in English are embarrassingly
weak in composit}on.

Because the need is so great, an excellent schooi like the
Evanston Township High Scheol is willing to do all it can to make
the curriculum center a success. It has much to gain, nerhaps even
more to contribute. It is not unaware of its respons. 1lities to
a larger community. It will co-operate in releasing expert teach-

ers for whatever task needs to be done and in sending us materials
from its rich store. -

J. He Hagstrum
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CURRICULUM CENTER IN ENGLISH

Bulletin Number 3

On April 12, 1962, Dean McSwain and Mr. Hagstrum visited

New Trier Tewnship High School and conferred with Robert H.
Carpenter, dean of the faculty. and Messrs. Boyd Cuest, Joseph
McCloskey, and Leonard Schweitzer, of the English department. The
Superintendent, Williem Cornog, was occupied with board meetings
all day, ard Mr. Peterson, the chairman of the English department,
was out of the city. Dean McSwain and I plan to invite these two

. officials to our campus, to centinue the discussion that we began
with members of their starf.

The men we conferred with seemed a bit inhibited by the
absence of their administrative superiors, but they all agreed to
supply us (1) with names of peopie qualified to co-cperate and
(2) specific suggestions for projects that might be undertaken.

Some of the suggestions made at Niles and Evanston were
discussed here. The theory of curriculum should be the subject of
study and talk. {(New Trier wili itself very soon discuss Bruner's
Process of Education and the spirsl theory of the curriculum.) A
project on the dictionary might be undertaken at once. The teach-
ing of grammar, particularly in the seventh ard eighth grades,
should by all means be studied. {Professor Siedd‘’s appearances
at New Trier have encouraged the faculty to think that comething
sensible can be done for language-study. One of the most attrac-
tive features of the Northwestern proposal is the inciusion of the
junior high school, where the need for systematic and graduated
curricula is especially pressing.)

A number of suggestions were made that had not been made
earlier.

(1) Close liaison should be established with the Commission
on English, which is now concerned with end-of-the-year examinations.
The Commission should be asked to make available its recommenda-

_ tions on sequential tests in English for further study and for
I { evaluation after use (McCloskey).

(2) Co-operation with the MAT program is important. New
Trier, which has already appointed some of our candidates, is con-
cerned that their preparation be related to high-school needs
(Schweitzer).

(—

. {3} The curriculum center should issue a bulletin periodi- .
cally, to inform the schools of developments that n:2 taking place
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here and elsewhere (Schweitzer). !

(4) The center shouild prepare a practid%l manual, to be
placed in the hands of practice teachers,’ informing them about
what to expect and instructing them in basic proprieties.

e

(5) Although reading and literature ﬁave not been thought
of as grimary aims of the center, attention heeds to be given to
these matters. How should a novel or a stoYy or a lyrical poem be
taught? When should the concept of genre he confronted? Can there
be a sensible and uniform gradation of standards in literature :
(McCloskey)? /

4
4

(6) At New Trier there is no prgécription ¢f a research
paper, but there is concern that consistent advice be given the
high schools about this matter. ;

A

i
; i J. He. Hagstrum

CURRICULUM CENTER IN ENGLISH

Bulletin Number 4

On Thursday, April 19, 1962, Dean McSwain and Messrs.
Brink and Hagstrum visited the Oak Park and River Forest High
School. They met with Mr. Kenneth Lund, the superintendent, alone
and then with Mr. Lund and sevasral members of the English depart-
ment for a long morning session and for lunch.

LN S e M S B BT K A T £ T T N T N i T T P

It soon became apparent that Oak Park--a school unafraid of
experiment--will have much to contribute in information and skill
based on varied experience. Its large department of English (34)
teaches courses to groups classified by ability. These groupings
begin in the freshman year and continue, in very complicated ways,
through the senior year. The Osk Park High School attempts many
kinds of composition--in connection with its courses in English and
American literature and in separate courses. One of the librarians " B
devotes part of her time to teaching English and part of her time
to collecting materials in English for the library. She serves
on the curriculum committee of the department and relates its work ,
to the acquisition of books and studies for the library. Under ~
the energetic direction of Mr. Kermit Dehl, the school runs a most
ambitious program in vhat it calls developmental reading. 300 -
students enroll every summer between the eighth grade and high i
school in non-credit reading courses. Later on, students nay elect z
a similar course in the improvement of reading onte during the
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second two years. (For these electives there is always a waiting

‘ list, so high is the motivation.) Oak Park is fed by K-8 schools
as well as by junior high schools, and therefore has had experience
in teaching students of diverse preparation. Oak Park has language
laboratories, a reading laboratory, a library that is physically
divided by subject matter, and a complex and ambitious prsgram of
study periods based on the specific and changing needs of the stu-
dentz. -

Oak Park may prove to be a seed-bed of ideas.

Members of the English department-~Miss Nina Smith, the
chairman, Mr. James Berkeley, Mrs. King, and Mrs. Helen Barclay--
discussed with some enthusiasm two possible programs for the
curriculum center. '

(1) The Oak Park department has encouraged members of its
composition staff to hand in detailed descriptions of assignments
- that have worked well. It plans to pass these out to all its mem-
bers. This file of suggested topics and assignments ought to be
made available to the curriculum center. It could of course be
augmented by materials from other schools, and when properly
sorted and classified, with successful examinations added to
successful assignments, it might prove useful to this area and
perhaps also to the nation.

(2) 0Oak Park was especially keen on developing a program
that will enlist the entire faculty in teaching English. Members
of other departments might become interested and even committed if
they were asked to help prepare and revise statements of standards.
Mr. Lund was especially enthusiastic: he felt it was important
for English departments not only to set standards for other depart-
ments but also to consider the needs of other fields in composition
and reading.

METITE o7 WY

Ideas discussed at other schools were also discussed here.
We should consider the theory of the curriculum. The routine part
of English should be separated from the philosophical side and
should, on the analogy with typing, be taught in ways appropriate
to a mechanical skill. We should learn from the experience of
those who have prepared the science curricula. Courses in physics,
chemistry, biology, and mathematics came in separate packages.
Not enough thought had been given to the relation and order of facts
or to the practical needs of the high schools. -

Js H. Hagstrum
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CURRICULUM CENTER IN ENGLISH

Bulletin Number 5

On April 25, 1962, Messrs. McSwain and Hagstrum met with
the following officials at the Glenbrook High School: N. B.
Watson, superintendent; Syd Salt, principal Glenbrock South;
Francis M. Trusty, principal Glenbrook North; and Charles B.
Ruggless, chairman of the ‘English department.

Because the chairman of the English department was out-
numbered by administrative officials, most of the suggestions con-
cerned administration rather than the curriculum.

Mr. Salt felt that the curriculum center should not
disdain practical matters. It should prepare a list of specialists
in the areca with a brief description of their specialties. It
might even describe the audio-visual resources appropriate to
the English curriculum. It should be concerned with problems of
scheduling and should perform the service of improving and even
distributing job descriptions.

Mr. Trusty hoped the English profession would be as
ambitious as the scientists and apply serious and seminal thought
to the English curriculum. He hoped that differences between
Engligh and science would not obscure important precedents set
by the scientists. English teachers should be bold in trying new
teaching devices, in setting standards, in exercising leadership.

Mr. Watson, though extremely sympathetic to our aims, urged
us to be realistic and cautious about certain matters. It may be
extremely difficult, for example, to get released time frcm the
junior high schools and the elementary schools. He agreed that it
was important to consider the relations of high schools and junior
high schools but urged us not to be under any illusions of immediate
success. The problem is sociologically complex. The Glenbrook
High School is fed by several tributaries: five elementary schools,
five school districts with junior high schools, several parochial
schools (Catholic, Lutheran, and even Swedenborgian). Work has
been done under the direction of Ruggless on "articulation" be-
tween the Glenbrook High School and the schools that feed it, and
what materials they have prepared will be sent to us. Ruggless,
although conceding the difficulties, felt hopeful about an objective
study undertaken by a disinterested organization like the curric-
ulum center.

Ruggless, although extremely cautious about committing
himself to any particular program, has followed the project from the
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: . . beginning, has conferred with its national director, and says ) Eé
N - - that there ‘are many; many problems that recd atitentian, - 'zg
Z - He insisted that no one has yet come up with anything re- .5
. SRS - markabie in composition. What has been done s0 Tar consists oniy CE
éﬁ‘ %ﬂ» i of -the most abstract principles, which in-theémselves are not very ;ﬁ'
N X useful. Clarence kach of the Evanston High Scheol has probably &l
: '§§§ " déne as much as anybody in working toward 2 sequentizl curriculum _;3
‘;§§§ - ‘in composition. Ruggless agrees with Hach that students of median . _ Eg -
‘ gi% talent--the great .:ddle class in English--need attention. \ CoE
‘ ?&;_ Ruggless described his curriculum in some detail; but %g
N i since the high school will send its course plans to the curriculum 78
.::2;* : center,- there is no need in summarizing what he said. - §§
- - Next year Glenbrook High School is taking several important &3
.- . ‘ﬁ% steps. Each teacher of English will téach four, not five, classes. o
> B %ﬁg The classes for students of low ability will consist of no more §§
ﬁég than 19 to 20 per class; the middle group will have 25 to 26 per =
§§ class; and the brightest students will meet 29 to 32 per class., 3
& . One hour a day will be devoted to helping those who zre weak in %ﬁ
Nl composition--in something like a’laboratory situation. Lay readers
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will no longer be used. Glenbrook believes they were not close
enough to the students. -
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J. H. Hagstrum

CURRICULUM CENTER IN ENGLISH
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; Bulletin Number 6
. On May 2nd; Dean E. T. McSwain and W, W. Douglds visited Ity

Hyde Park High' School. They ialked with Mr. Curtis Melnick, Assist
ant Superintendent in Charge of District 14, Mr. Arthur Lehne,
Principal of Hyde Park High School, and Mrs. Alta M. Farr, Chair-
man of the English Department at Hyde Park High School. It was 3
very stimulating and interesting meeting. . ,
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Mrs. Farr described the Experimental English Program, which
is based on the so-called Rutgers plan. The program has been in
effect for only about one year, so that its results are still some-
what uncertain. It seems probeble that the Curriculum Center might
make use of the evaluation tests which the high school has devised
for the program.
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Later Mrs. Farr mentioned certain problems which she thought
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the Cenier might consider. One was ‘an"investigation of the
ieaching of English in elementary schools. She thought it-.
especiall’, importantto consider the offect of the way the- .-
vericus divisions of the lunguage arts are presentasd to elemen~
tary school pupils, in 3 group as it wece. Another suggestion.
‘concerned the development 6f objective .standargs of proficiency in
English. Mrs. Farr also mentioned the need for textbooks for older
students who are reading at the éth grade level. She felt too,

that a composition course for such gtuden;s needs to be planned.~

‘Mr. Melnick suggested that teachers would profit very
much if they could have access to a description of the curriculum
of various schools. He also approved the emphasis that the Center
would give to studying the teaching of composition.

Mr. lLehne spoke .very impressively sbout the service that
Hyde ‘Park offers to the Hyde'ParkeKenwood-Woodlawn community. He
is especially interested in having the Center consider the teach-
ing of the culturally deprived student. He, too, was interested
in the standardization or at least definition of achievement
leveis. He thinks that means of improving the mechanics of the
Paper reading process nseds to be developeds he wonders if teach-
€rs are taking more time than js really necessary on papers. He
would very much like to have the Center consider the relation of
reacding and composition and the use of the library to improve the
teaching of composition. He thinks it would be useful to consider
what clerical and mechanical aids are available or could be de-
veloped to help English teachers.

W. W, Douglas

CURRICULIM CENTER IN ENGLISK

Bulletin Number ?

On May 10 Deen Mc¢Swain and W. W. Douglas visited Senn High
School. Present were M. Benedict Amar, Principal of Senn High
Schools Miss Katherine Brennan, Assistant Principal, in charge of
curriculum; Miss Grace Lundahl, Chairman of the English Department,
and Mrs. Ruth Hoffmeyer, consultant in language arts in the Burezy
of Curriculum Development.

The discussion was lsngthy; much of 1% seemed directed to-
wards explanation of the mechanics of various programs {team teach~

ing, etc.) in the school. The following suggestions did, however,
emerge.
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Teachers need a firmer notion of what "errors"
dents at what ievels should be penalized for;

Perhaps a floatin

g lsb for English clasées, like those
used in foreign 1

anguages, should be developed .

W. W. Dodglas
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CURRICULUM CENTER IN ENGLISH

‘7 7 " Bulletin Nudber 8~

‘The visit of Dean McSwain and Mr. Hagstrum io Msine

- Township-High School on May 10 provoked one of the liveliest dis-
cussions they have had so far. They met with Earl Jiltse, the
superintegdent, aad Ralph.Frost, the assistant superinteqdéht;

- William Ludolph, chaitman of Maine tiigh School West, and Robert
Baker, chairman of Maine High School East; Herman Rider, priacipal
of Maine West, and Milo Johnston, principal of Maine East; and
Mrs. Ruth Given a teacher of English. Each of these contributed
perspicuous suggestions. ‘
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The Maine High Schools--apparently-véry lively Qléces!~-ar9 -

doing on their own some of -the things proposed e¢lsewhere for our
curriculum center. They have already started to cocperate with
junioer high schools in developing vocabulary and dictionary studies.
They are working out.an ambitious program in developmental reading.
For the first veax they have prepared a program in development of
vocabulary, speed, and comprehension in reading, not only for Eng--
1ish but for science, history, civics, and other subjects. For the
secord year they .have made an analysis of study habits and related
what they have found ‘directly to the reading program. For the
third year they plan to develop a series of films on readingywhich
will be shown to parents. For the fourth year they hope to pre-
pare recommendaticns for fast (comprehensive) and slow (critical)
reading. They expect these recommendations to affect all the
teachers, all the students, and the entire community. "Maine
expressed a desire to help make the curriculum center at Nerth-

western a place full of interesting information. They themselves
have much to contribute. ' -

-
L

The conferees made several specific proposals that had not

been made elsewhere--or at least were made here with greater
omphasis. ' Lo

~
-

(1) sbundant opportunity should be provided st the curric-
ulum center for discussion--on the assumption that thought is as
important as research. English ciizirmen from the area should get
together periodically and consider deeply what is being studied.
They shisuld also share intormztion on other matters, for example,
ofi how the lay~-reader orogram is working out nationally and locally.
High school teachers interested in the same local projects shouild
be Lrought together periodically to talk éver what they are doing.
Most important of all, the school superintendentse-not their repre-
sentatives, but the superintendents themselvest--should be brought
together in confererices at periodical ‘int.zvals. Since they are
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in a position to influence legislators, teachers, and the elector-
ate, they should be intimatgly-ingolved in the Engli§h'curriculu§.

>

&

. (2) ngeone from. Northwestern of presiige and experience
should systematically collect information on what is now being
done in the schools. He skould prepare a detailed report of what
he -finds and disscminate it to all ‘the.schools in the area.

U
ik

i

10

(3) Thé-impromptu theme might be mede the subject of a
¢pectal projece. The University of IIlinois d3fends the theme on
unannounced topics; others say it accomplishes little, .

S
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~{4)" Those who fail in.English should be made the subject of
- special study. Much is being done in remedial courses, but very
l1ittle for those who -have stightly higher abilities but choose not
to use them. How can these students he motivated to develop
appropriate skills? Why have they-betome failures? Should they
"be given the special attention the remedial groups get?
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N (5) English laboratories should be developed. The need is
not satisfied by the reading laboraiory alene. . An electronic cen-
ter that all might use should have a section devoted specifically
to materials for ali parts of English, Students shculd listen to
themselves speak and learn to anaiyze their faults in this way.
Film strips should be available of themes being assigned, dicussed,
and corrected. (The importance of S$peech to writing is universally
recognized, but little is done to make speech contribute directly
to written expression. Electronic devices might be of some use.)
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(6) Has encugh attention been paid to the grades given in
English, particularly in Snglish composition. How do they figure
~in arousing .interest,  in encouraging--or discouraging-~students?

1
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The representatives of Maine Township High School were not

afraid of the toughest probiems. They called for considerable

: discussipn of ends as well as means. They seemed to lean to the
notion of the sequential, cummulative curriculum, But they agreed
that the definition of eppropriate- ands for each grade must be
developed locally, empirically, and gradually--after habits of.
cooperation have been established in particular projects and per-
haps even afiter research has been completed on matters about which
we do not now have sufficient information. They urged .that we
learn the lesson of the scientists, who worked together and pro-
duced impressive results. But those results may have come too fast
and may not have taken into account the realities of high-school
Yife, -~ . LT . : ' R
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S Ihe,édminisiratozs agzeedrthai:qaaiified people would be
released ‘of‘projects that seemed necessary and promising.

J. H. Hagstrum
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©  * Mr. Howard was very enthusisstic sbout the whole idea of

- CURRICULUM CENTER IN ENGEISH.-.:

- -
.

.0 - BuMetia Number9 T S

N - L. - .

Or May 16th Dean McSwain and W. W. Douglas. visited the

Ridgewood High School in Norridge. - They hsd 2 long and moust

fruitful conversation with Eugene R. Howard, superintendent. . -

the Center; especially abjut the help it might give in pranning ard
evaluating’'its non-graded, conceptécentered~curriculum"in English.
So far as the content of English instruction at Ridgewood is con-
cerned, it seems clear that the intention will be to emphasize
what may be called.chSSsartistic*materiais; that is, materials
dealing with relations among the arts. - Insofar as the new curric-

- ulum will be individualized, he thinks the Center may be a very
"important place for teachers to turn to for material to help stu-

dents with their -special problems in-the. languagé arts. Hence it
follows that he would expect a gocd -deal‘of the time of the Centexr
to be devoted to the development of exercise material or programmed
instructional sequences. ' '

Mr. Howard also suggested that the Center couid be very
useful to Ridgewood in planning various laboratories (in compo-
sition, reading, and so forth) which ars tc be estabiished.

W. W, Douglas,

CURRICULUM CENTER I¥ ENGLISH

Bulletin Nuﬁber 10

© " OR Monday,‘ﬁay 2;,'Dean McSWaih and Mr. Hagstrum visited i
thé Skokia Junior High School ir, Winnetka. " They met with the
Superintendent, Sidney Marland: Don Cawelti, agsistant superine-

tendent;-and Mrs. Rosemary Beyer, principal of the Hubbard Woodsg
school, § , - '

: (1) Marlang expresséd delight that Education and English
were working together and $aid several times thst his school
system is eagér to contribute all it can. He quoted his cwn

statement in a curriculum guide now belng used in his schogl

system--that' the simgie most imporiant skill educators can create
fﬂfihEAétqggﬁikiglthé PIopér us¢ of written English. he is happy
tﬁéf”fﬁé'ﬂdifhﬁést',,,genter has chosen o emphasize what he re-

gards as absolutely cruciai.
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_(Q)hécmménéing 6hnthé_épecificgproybéalswihatxhaye,hiﬁher~

- _to'been madey Matlend: said Ehst spalling was- a matter of the graat-

e8¢ toncérny His steff has already prepared.a manual on spelling
that 45 how used in his schools and that will be made avsilable to
thevtenter for further study and.refinement--as will the result of
some six years of intensive study in the language arts.- .

-

- (3) The superintendents in the township are so much con=
cerned with the language arts in the grades that -they had already
decided to-urdertike a study on their own. Wé should be-in touch
with this® group and ce-ordinate our efforts with theirs.

-~

~ -

(4) The schools are in especial need of help in evaluating
and ‘esting what they are doimg. They themselves cannot afford
experts in educational testing and experiment. They want to find
out what happens when pupils are exposed to a new curriculum--what
are their responses? what produces resulis?

_ - - (5) All things considered,. grade seven is perhaps the best
‘place to begin a survev . - - .

Je« H. Hagstrum -

CURRICULUM CENTER IN ENGLISH

Bulletin Number 11

. « — ) ) t
On May 23 Dean McSwain and Mr. Hagstrum visited Skiles

N

Junior High School to meet the Tepresentatives of District 65,
Evanston: Donald Grote, the principal of Skiles; Jeanne Broulette,
curriculum co-ordinator (kindergargen through the sixth grade);
Mrs. Lorraine Morton, chairman of the school language arts program
at Nichols; ang Margaret‘O'Brien,-direbtpr of instructional serv-

“ices in the. junior high schools.

- {1)‘Just as colleges are concerned with high-school

preparation dnd the nigh schools with junior high-school prepa-
ration; so the junior high schools are themselve« concerned with

. the preparation in the sixth grade. . Recommendations that the

teachers of language aris in the seventh and eighth grades make to
earlier grades should be collected and studied.

S {2) Mrs. @éresa Goeﬂsche has worked on,Engiish in the
seventli and eighth grades and “has giver particular attention to
Instrustional alde. = - SRR . ,
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- place of ‘onference. shiguld not be.undevestimated, 4t present. - -
. there azé ‘fow opportunities fo7. people intevested in English to
- _ got-together. People: in onmg.schsold. find out what-is done five

1\‘ v

- -miles away only if it is pubiished nationally, . \ .

\]
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* {4) The problems 6% silow learners in English. should be
made a matter.of special study, . . | R

%
»
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a

2
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'j(ﬁ)}ﬂblén’81oane,zﬂbd teaches at‘Fostér‘School, has
achieved 3 good reputstion in the ficld of spelling. -

vé?“ v mg,\::-

BN w%‘%;

{6) ﬁdvice.from;tﬁe‘h;gh schoéis somefimes'seems.to the
Junior high: schools excessively fragmented.  The relation of the
- various parts of the langaage arts needs to be-ﬁhovgbt,abo&t.

. -

&
&

J. H. Hagstrum

\

s

CURRICULUM CENTER IN ENGLISH

Bulletin Number 12

_ On May 25 Dean MeSwain and My. Hagstrum visited-the
Chicago Board of Education. 1In the "absence of Mrs. Evelyn F,
Carlson, they spent most of the time in a long discussion with
Mrs. Ruth Hoffmeyer, a consultant in English. .

. -: " 3': 'nr-. T '..:.!'3:. 5 ~

: (1) By next fall a considerable amount of new material
from Chicago will be sent to the curriculum center at Northwestern.,
At the very least_ this materia) might be of grest interest o
those suburban high schools who have problems comparable %o
Chicago's. At present there is virtually no liaison between the
. urban and the suburban_ high schools. ‘ . S

N
re M
"

'{2) The Chicage schools--3t least nine of them~~have
experience in using lay readers. During the coming summer members
of the staff will work on tests, to evaluate the success of this
program. R . ; '

~ (3) Some material about the grades will be available next
falil. Grades four through eight have been studied intensively for
several years. ' It would be important fox anyone working on the
Junior high schvols o vigit four or five Chicago schocls that
"havée convbingd as a unit the severith; .eighth, and ninth grades: ;
. the Kinzie scheol {in & community of blue-tollar workers with
- emall homes), Hess school (an ail-colored school, whose students

i
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- have serious emotional problems -and which has very elaborately.
T 'Cepartmentalizéll its work in English); ‘Spry_ (4 school mesr the - .
0 Harrison High Scheol, which Tepresents aneiher ‘approach to the ‘
problem that Hess faces), and Von Stauben. (where motivation for
study is high), = .o . Lo~ ~
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ST {43 A studytof the dictionary should consider the vocabs
- . ylary study-to ke put -ints g machine program by Diedrich of ETS.

K
W

il

~ (s) ¥rs. Carlson mist be consulted about released time
from the Chicago system.’ ‘ -

~

g ' (él,fhe'following'pQOple can prove helpful for particular ]
i kinds of information: Mrs. Ruth Hoffmeyer ow ali aspects 6f Eng- ‘a
%gg- lishs Miss Mary Lacy on curricular materialss Dr. Miriam Peterson 2 B
“':-2‘25 :

ofr reading lists and textbocks: HMrs. Elizabeth-Marshail on radio
and TV.work; Dr. Malcolm Provus for research. )
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Glenview Community Consolidated Robez¢ L. Hillerich, Asst. Supt.
Schools. . . - - {Coordinator)
> e 1215 Waykegan Road
Glenview, Illinois
Inez Bishop, stiddle Grade
Consul+ant

R T P S ) .
2 AL

Henking School. | “Glen Ottoson, Principal
Glenview, Iliinois Kay Stroyain

Carol Johason

Ronnie Cavallini

Vera Thaleg

Eleanore Lines

Piane Bruch

Hoffman School E. R. Stroyan, Principal
Glenview, Illinois Dorothy Bredin
Gail Schmidt
LaVonne Sundell
Dorothy Elliot
Sara Wyatt
Francis Bartlett
Mary Burley
Winetta Ottoson
) Carol Michelson
Glenview Junior High Schoo} Myrtle Rugen, Principal
Glenview, Illirois Lorraine Bijak
Marjorie Demorest
Lorraine Peterson

Nichols Junior High School Thomas Sinks, Principal
Evanston, I1linois Richard Pace
© Josephine Roane
Avoca Junior High School - Marie Murphy, Pzincipal
Wilmette, Iilinmis Marjorie Bennett
' Olive Johnson
Margery Finch
Sue Davies

Northbrook Elementsry Schools  John Lukas, Curriculum Director
Nowthbrook, 1ilinois {Coozdinator)

.

P 'Dékfiaﬁe Schbol; 2 _Jéyge~ﬁ§26f£er
. Northbrook; 1ilirois - Rits Kuhl

“/':{ L S /3:‘,: 7 LA o . .. ) ,“ o
' 31§StwﬁbdjSEb001' - Buth Wallish
Noxrthbrook, - I1linois © - "Carol Lyman

Yy ’ -4,




Greenbriar Sctiool | Jane Stark
Northbrook, Illinois.

Northbrook Junior High School Donna Odar
Northbrook, Illinois Dorothy Thompson

Shepard Schos! (elementary) Osanna Nesper
Chicago, Iliinois

Taft Eigh School Rita Hansen

Chicago, Illinois
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Niles To#msShip Project
£

Directions for Testing and Research Report

Pear - 5 .

I write to request your cooperation with the Northwestiern
Curriculum Center in English and with other teachers and adminis-
trators in the Niles Township schools. The Center s going to
collect ‘a random sample of student writing from your township,

Procedures for collecting the first of two samples are
presented cn the attached pages. Sample number ons, an impromptu,
"opinion" paper, will require no more than 30 minutes of class
time on Tuesday, May- 7¢h. - A‘second Sanmple, ‘which will be a
"takeéhome"‘QSSignment, is seheduled for May 21st.

- HeYe are: several things you shsuld Kriow about this
sampling of student compositicn. ‘

* . P
M4

5 ’

e (1) We aré'réduesting'paberS*pnTyﬁfrom the Niles Township
‘sehoolss. » t v oL Loe T T PR e

. L A PR e .
L fa: %r % SR 4 “ W F iy ks

i ..o ’, - ; 5
v P - Y A RPN . v
PV T I

. "f_%'ééﬁfé}’€W¢%a e giving the same assignment to students in
- ﬁelgqt64561assibom321n grades 6 through 10. -

- A\ -~

7 Ty . K . P ¥ PN T
T gt vy eyt s g gy S,

hove aease e are interestin ohly" in Shidents™ Conpositions.
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(4) The papers will be used for at lecast two research
purposes. We want the papess so thst we ¢an develop, from the
realities of stwdent writing, soms Zessons on Ianguage. (e
de not kricw, however, how direetly the compositions will affect
those lessons.) We axe also interested im having teams of
readers look at the papers from the different perspectives of
grasmar and mechanics, organizational principles, and the "idea"
content. . ‘

(5) Other research uses may emery, . Conceivably, we
may ask the same students sampled this year to write again next
year or, pefhaps, sevexal years from now. Against such possibi-
lities, we shall be collecting considerable infsrmation about
each student writer--such information as is available from the
principal's or guidance offices. We may ask you to take ten
minutes of class time iater on this year and have students com-
plete a questionnaire about books they have been reading in and
out of class. =y

We would appreciate your help on Tuesday, May 7th, in
assigning and coilecting the papers described on the attached

pages.

We hope this request will be as- simple and as undisturbing
as possible,

Instruction Sheet for In-Class Composition
Papers to be collected Hay 7th, 1963,

1. We would like these first papers to be “"impromptu,”
in-¢lass themes. Please do not go beyond the instructions given
here unless some unavoidable situation erises. There should be
no xewriting. Students should not be allowed to use dictionaries,
reference books, or textbooks during the writing period.

2. Please do not gride or mark the themos you collect,
(Should you be interested in reading what your students have
written, you are encouraged to read the papers before they are
picked up by s representative of the Canter. The Center expects
to keep the papers.) : ' '

8 Encourage students to write in ink ask them to use
for ‘their writing only the “front side of the paper: piovided.

'(39%95; 5&%1@ﬁés@/idggs{ﬁé?ﬂbéj59t§ed‘ébwh:on £hé back of the -

papern T o

v-'-—-'?” .

pog ;:“
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- . 4. Please try to creagte a writing situatien in which stu-
dents are spending their timé writing rather than asking questions,
sharpening pencils, filling pens, etc The fewer Giestions you
have to answer, the better it will be for our purposes.

Please, as close to 10:00 aim. as is poscible, give the following
assignment to your students.

(READ ALOUD) Somme teschers at Northwestern are collecting papers
from various classes in ths Wiles Township schools.
They want each of you to write f~r fifteen minutes on 3 subject
1'11 describe in just a minute, First let me give you the paper
provided by Northwestern so that you will be ready to write.

Procedure: (1) Distribute writing pages, one to each stugent.

(2} Check to see that each student has pen or
pencil.

(READ ALOUD) Please print your name in the space provided in the

upper left-hand corner. Notice that your last name
comes first, your first name comes next. (Pause.) 1In the space
alongside your name, print my last name. (Pause.) On the secord
line to the left, print (the name of the
school). Then complete the line, checking either “Boy" or "Girl®
and giving your birthday. (Pause.) .

Procedure: Before reading instructicns below, be sure that
each student has completed the heading.

(READ ALOUD) Before i give you the topic, I want to tell you that

you will not be graded on this paper. The {eachers
at Northwestern are interested only in your answers and ir, what
and how you write. Some of you may be contacted later by the
Northwestern'teachers. If you are contacted, it will be because
what you have written has been of interest to them. Later on this
year, sometime in May, I'm doing to ask you for some more writing
for the same pecple. : :

(READ ALOUD) Now for the topic. I want ybu to write a thoughtful
opinion, perhaps 2 paragraph or two, about summer

scho:l. How much you write is not important. But you should write

whet you believes you should give an tonest opinion. Here are some

I

of the things you might think ahdut beforé you write.' Thdéré are

several kinds of summer schools, 4% you know. Some of you have been
te summer school. Some summey s¢hools are planned to help stwdents
catch up in their work, oz. make up, courses that they have failed,

7

Other ~ummer schools are plﬁﬁﬁééftb'ﬁelﬁvstpaéﬁféllgarn new things,

things beyond those taught during the reqular schosl yeéar.
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(READ ALOUD) Some parenis fe€l that students should be in.school
more days each years-for example, stay in school 2il.

year except for vacations st Christmas and in the spring. Other
people believe that students your age waste too much time and accome
plish too Iitile, that you do not Iearn as mich or as rapidly as
you are sble. Still othérs, who compare American schools to schools
of other countries, believe that students such as yourselves are not
asked tc work hard enough.

(READ RLOUD) To repeat: Your assignment is to write your opinion
about surmer cchool--whether you think it's necessary,

a good ide2 or bad; whether you think more students should go to

summer cchools; whether you feel that swimming and summer jobs and
vecations are so important that there should be no summer schools
at all.

(READ- ALOUD) 1 want you to write for fifteen minutes. Two minutes
before the end of the writing time, I shall warn you
that the timé is almost up. Yca may wasnt to do some thinking and
planning before you write. You may make riotes or jot down ideas
on the back of the page I've given you. Please start work, now,

Procedure: (1) Please write hare the time that students
start to work: — .

(2) When ten minutes have elapsed, say, "You
have five more minutes to finish your
writing."

(3) When thirteen minutes have elapsed, say,
"There are two minutes left now, students.
Please finish up your writing in two min-
utes more." ‘.,

When the ful} fifteen minutes has

elapsed, write the time heres .
Then say to students, "Please stop writing
now. Be suré that your namds are on your

papers. Please pass theém to the front of

the “c1asg."

Collétt afl papers as rapidly as possible.
Pieadé “see “that évéry student hands in 2
papar~--whether or not that student has com-

. Bleted His wrftings

(6) Please place all the:papers in the énvelepe
.~pfoviaéq you. A representative of the North-
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-+ - -wWestern; Gurbiculun Center in. English will
. plek them.wup before the end of the school
day. .
Thank.you for your cooperation. We will scon be' in. touch with you
concerning the-second assigument. - S

L —
% ¢ S '

Dear .o ... )

3/ "< We had good luck on the 7th of Mayl! Ultimately, the entire
sample of student composition from Niles was either picked up or
mailed to us. We now have the first half of our "collecting” job
done, s - .

(N Attached you will find a second "procedure” sheet and en-
closed you will find two sets of papers to be distributed to stu~

dents. We ask that you make this assignment on Monday, May 20th,
and have: students write for, fifteen minutes on May 21st. .

s The five facts (listed in our last letter) concerning the
collection of pepers Pertain to the present collection as well!
Grades six through ten are irvolved; there are no hiddan assess-
mentss efic. . o o

-+ . 13lease'do not mark or grade the themes you collect. Please
sncouraga students to write in ink. Have them write only on the
‘paper provided them, . coL

. - .~ There 15 one procedural departure. from the: las% samplings:
Wg ask: that you: place (a) the students! ‘compositions, ‘b) thaig
noesy ‘and. (c) thé Hprecedire” sheets in- the stémped eiveiope pro-
~videds Please spé: that it 45 mailed no- later. thar-May 22nd. WWe's
“Like very ituth; to: Have. the compositions in hand by the 23rd so that
ﬁ@;can;.'bagin«—&gﬂgsggﬁyiﬁgz,a;:pt processing theme. . .o . ... L
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Broceduze: On Monday, May -20th; moke the “take-homa"
assignment below. _ ~

{RE&D ALGUD }- Tomorzow, in class, you are going to writs for fifteen
37 minutes for those Northwestern professors who scem sa

interested in your compositions. For this cemposition, howewar. you

should do soma thinking and planning at home. When you come to

school tomorrow I want you to-be ready to describe some roome-or 3

part of 2 room--in the place where you live. What xoom or part of

@ room you decide to write about is important.

(READ ALOUD) You may want to choose s room that will show how ybu

spend your out-of-schocl time. You may choose the
kitchen, for example, and describe the sink where yoe have to wash
the dishes. Or you may describe the room where you do your home-~
work or the place where you watch television. You might choosa some
part of the house that your father or mother or guardian works in.
You may simply want to describe the furnishings in sne room that is
important to you or to-your family.

(READ ALOUD) Now I saig that I wanted you 4o be resdy to writs when

you come to school. I mean that I want you to plzn
your paper at home, then write it here at school. So tonight you
must finally decide upen what you want to describe. You may talk
this over with anyone you want to. Ask someone in your home what
they think would be a good topic. Ask them why they think so. I
3lso want you to make a jist of details topight, facts that can be - _
used i writing the paper. To help you with this part of the assign-
ment, I'm rnow going te give you a sheet of paper that you can use
for your notes.

Brocedure: Distribute "Note pages,” one to each student.

(READ ALOUD) Notice that there are two spaces on the sheet. In the
first space, "FIRST THOUGHTS," I want you to write
down the first ideas or facts that you get for this paper. You will
have a few minutes here today to think about that room or part of
a room that you're going to describe. You m3y be able to joi down
some ideas about that place. In the zecond space, “AT HME," vou
will contimie with your note taking after you have finally decided
your exact subject will be. You should take these notes while
you'ze actually looking at specific parts of the room you're dese
cribing. It might be better ‘to ‘make. two inspeciions: one right after
you've decided for sure upsh your subject, a second inspgezetion an
hour lster or ewen Tuesday moziing, before schuoi. g

very specific. For example, instead

(READ ALOW) Make your notes
_ of just saying that ‘8- X00m‘has: a certain number of
chairs; a professional writer doirg an assignment like this would




t2y to pick out the chair or chairs that would-best show what the
room is like, He would try to.find out what makes any oac chair
he.is looking at different from 3kl other ¢hairs. He would look
fon«iﬂdﬁvidaa!'théngs, then: color, kind-of weod, kind of fabric,
the condition of the chair, its size, etc. Don't take too many
notese: Probably the "Note-page™ you: have provides plenty of space
for nstes. Remembes you will be writing for only fifteen minutes

tomorrew. You'll be using the same size paper that you wrote on
two weeks ago.

\

Procedures Hold up a blank‘"writing page" so that all
students can see.

(READ ALOUD) The point 1s, of course, that you jot down impozrtant

details tonight. To repeat thz sssignment, tomorrcy
you are to describe a room or a part of a reom in the place where
you live. You should choose tha’ place carefully. It’s pretty
obvious that you should bring your "Note pages" ts e¢lasé tomorrow.
You should write from thoge notes. Are there any questions?

Procedures (1) Spens four or five minutes discussing ques-
tions thet arise. Ask students vihether
they have already chosen the part of the
room they are going to write about.

(2) Allow a few minutes for students to jot
’ down some FIRST THOUGHTS. See that each:
’ student has started a note or two in the
FIRST THOUGHTS section.

(3) On Tuesday, May 21st, set aside a total of

twenty minutes for the writing of papers.
Follow the procedures below.

(READ ALOUD) I hope that ezch of you brought to class your "Note
Page” and that it iz filled with interesting details
about some part of your home. In just a moment you'll get a chance
to write your descriptiorns. While I'n handing out the writing pages,
howaver, you might close your eyes and decide upon some way to start
your writing: How can you arrange your details in the best fashion?

How do you want to start your writing? What detaiis--from all those
you wrxote downe--should come first in your descri

can get a plan for the writingayou wil} %z dof
Procedure: (1) Distribute writing padges, one. to each
student.

.

(2) Check %o sce that each student has pen or
peﬁt)i l . - —
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(READ ALOUD) You know what the writing job is: You're going to

~ describe 2 room or 3 purt of a room in your home.
You will be writing for fifteen minutes. After ten minutes, I shall
remind you that there are but five minutes left. You may want to
think a minute or two bofore actually beginning to write. You may
make notes en the back of your writing page if you want to. Please
start to work now. Co ‘ ~ :

Procedure: (1) b;lrite l;ez"e the time that students start
0O wWork:

{2} When ten minutes have elapsed, say, "You
have five minutes more to finich your writing."

{3) When the fuil fifteen minutes hss elapsed,
write the time here: .
Then say %o stidents, "Fiease stop writing
nov. Be sure that your names are oa your
papers. - Plaase put your rame on vour ‘Note
page’ toe. The teachers from Nortlwestesn
would like to sro that ss well. Will you
piease pass your aotes ard your compositions
to the front of the class.®

(4) Collect ali papers as rapidly as possible.
Please see that every student hards in a
Paper--whether or wot that student has come
pleted his writing. You should net insist
that “Note pages" come in, but it would be
intzresting to us should we be able to gat
“Note pzges" from each student.

(5) Please place all compositions and these
"procedures™ pages in. the envelope provided.
Please ses that the envelope is taken to the
school office and that someone therc is
responsible for mailing it.
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Thank you for youi Cooperation. We shall be ir touch with you soon.




Characteristics of Student Writing, Grades 7-19
Jlfn.glg 1965

An Investigatian of the érammaticaliand Structural

1. Design of the Seudy

Eight-hurdred Niles Township students from the seventh
through tenth grades wrote fifteen minute, in-class essays on two
occasions for the writing sample. The first 2833y was an evalua-
tion of sumzmer scheols the zegend was a description of a favorite
room in the student's homs. Instructions for botk samples ware

standardized and were rezd to the students by their teachers.

in an effort to obtain a represenitative sampling from the
population, two differest precedures ware utilized. The first,
developed by Robinson and McCall, indicated the size of the sample
needed for a given level of acceptable error in the results.l The
second checked the proporticnality within the sample.

-

More specifically, the entire sampling procedure involvsg
the follewing steps:

(1) A total listing of all teachers and the size of their

classes for grades six through ten in School Districts 67, 73},
74, 72, 69, 73, and 71 was cbtained.

(2} This totai number ofAstuﬁehts was used as the p;pulation,

and on this basis, the Robinson formula was applied.

SR &) Takihg the fiumber of students needed for an acceptable
error level (.01), a proportional was maintained in each class
using th@geAnggessazy,subdivisiong and factors:

,
4 ,‘y.

[oprs
B

| hmmmMmmmmwmmmh.%m&me
Techniqﬁe'iﬁ'EﬁUééfidﬁf’kﬁ*ﬂﬁﬁliéﬁ%i&ﬂ to Polling Teacher Opinion."
Paper presented to the American Educational Research Association,
Chicagos I1¥iriois, Fébrusry 21; 1961; S ~ S
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{a) Grade 1evel.
{b) Homogeneous ability grouping.
(c) Heterogeneous ability grouping.
(d) No grouping by ability.

(4) Using this unit as a base, the number of classes needed
to supply a given number of students was computed.

(5) From a table of random numbers, the classes were selected.
A four digit number was drawn from the table and the first number
was designated as the grade level; the second, grouping within grade;
and the third and fourth, teacher sumbers. Unpaired essays and
heterogeneous ciasses were eliminated from the sample. The final
distribution of students is shown in Table I.

Freauency counts were made of a number of grammatical and
structural characteristics of these papers. Eleven variables, which
fall into five major groups, were examined:

1. Usage: An investigation of deviations from commonly
accepted "correci" usage. ]

~

2. - Pronouns: The use of 1st, 2nd, or 3xd ﬁerson pronouns.

3. Single-word modifiors: The use of descriptive and qua-
lifyine adjectives and adverbs and the use of “descriptive" adverbs.

4, Phrésal elements: The use of noun verbal, verbal modifier,
and prepositional phrases.

5.

Subordinate clauses.

Categories for the counts were carefully defined to be mu-
tually exclusive. Reader reliability was examined with a random
sample of 100 papers which were scored by two readers. The relia-
bilities were generally above .80, and in several cases, were above
«90. The same two readers made counts on the entire 1122 papers
in the sampile, each reader grading roughly half of the categories
for each paper. The categories are defined and reader reliabili-
ties discussed in the appropriate sections of this Teport.

The study is an exploratory or descriptive one. No hypo-
theses were established and tested. Rather, it attempts to find
answers to three questions:

1. What are the. general growth patterns in student writing?

- 2. How stable are students’ writing habits in different
writing situations?

*
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3. 1Is there any clear-cut rélation between students' mea-
surable linguistic habits and- their grade levelj i.6., do the writing
characteristics have any predictive value as an indication of grade
level? _ T :

a The data were divided into the two moces of discourse and
submitted to anaiysis of varisnce, first with division into grade
-levels and second; with diviszion inte ability groupings within
grade levels. Correlations botween student performances on the two
modes: of discourse were corvelated to investigate the stability of
student writing for different writing tasks. Finally regression
amalysis; using grade as dependent variable, was performed to give
an indicatlion of tine predictive value of the categories.

2. _Errors in Usage

Initially seven usaqge =rT0YSs -were counted, but as a resuit
of the reader religbility study it was discovered that one of these
categories, "word wechanics," was dominant and that several of the
categoriss had such low error rat:s that precise messurement was
meaningless. In addition, several of these iow scoring categories
(with error rates <.10/100 words) had unsatisfactory inter-judge
reliability scores of «-7000. These seven categories were there-
fore collapsed into 3 single error count. The seven categories,
along with theiyr respective reader reliability scores, are described
beiow. '

Variable I: FErrors in Usage

Word Mechanijcs. - Any sin?le word (or in <he Ease of incorrect hyphen-

ation, two or more words) which is misspelled, incorrectly capital-
ized, or contains a misuse of a8 hyphen or an apostrophe will be
counted. : ' ,

.. -/

3. The reference for standard spellings is Webster's Third

New International Dictionary. Confusion of there, their, ard they're,
and your and vou’re ig counted in this category.

'‘bse  The reference for fallure to capitalize words which are
normally capitalized, or unrecessary capitalization of words which
are normally in the lower case is Wykoff and Shaw, The Harper Hand-
. bock, PP 698"704. LT ‘ C

€. The reference for failure to use an apostrophe where
appropriate,-and unnecessary use of the apostrophe is'The Harper
Hamdbook, pp. 680-684,, .. . '

14




d. The references for determining whether certain word
combinations are written as two woids, 3s one word written solid,
or 3s 3 compound word-with 3 hyphen between parts are Webster's
Third and The Harper Hendbook, pp. 685-689:

'Procedure.' & word ihéorrectly used is couhted as one error, even
though it may contain several errors, and may be used incorzectly
several times throughout the paper. Reliability .9344,

Commas_in Series,  Any failure to use a comma. (or semi-colon) %o
separate words, phrases, or short clauses in a seriee, and any in-
clusion of unnecessary commas (or semi-colons) within 2 series will
be counted. . . :

-a. Commas  are mandatory between: )

Words in a series, (a lovely, ancient, green couch)

Phrases in 2 series. (in the living room, in the

garden, or on the patio)

3) -Short main clauses.of no more than four words. (I

~ came, I saw, I conguered.) For treatment of longer
clause series see category 7.

1)
2)

v

) -Commas are optional. (and thus excluded from the error
count):.
1) Between words, phrases, and short clauses joined in
- series by and or or. (Swift or Dryden or Pope)
2) Before the final adjective of a series. (a pretty,
charming, talented young woman) :
'3) Betwe§n non-coordinate adjectives.{a heavy steel
cable

Procedure: Count only one error for each incorrect series. Re-
liability .4674, - :

Commas_as Interrupters. Failure to use a comma or a comma pair with
interrupting words or phrases, or inclusion of unnecessary commas -
will be counted. =~ . . . :

«

3. Commas are mandatory in setting off:

1) Appositives with their modifiers. (Mr. Smith, our

* new president, . . .) . B

2) Words used in direct address. (Mr. Brown, are you
there?) - :

3) Parenthetical expressions. (Consider, however,
« + o3 We must; on the other hand, . . .)

4) Dates and addresses. o

5) 1Introductory modifying phrases containing verb
forms.” . (Half-concealed in the bushes, the dog
* « »5 - In oxdexr:to. play a vigorous game, you
should be . . .) -

R o

A



6} . Introductory adverbial slauses. (Since I have

turnad seventeen, I . - .)

7} COntrastingg.qoordinate,uor¢é,'bhrases,’at.ciauses.

(His. 3sspelling is due, not to ignorance, but to

L4 L 4 L 4

8) Coordinate'canjunctiqns_joining independent clauses.

{1 went to the movies, and then returnecd home. )
This section treats the so-calied “comma splice."
See section 7 for treatment of clauses run toge-
ther without the use of either a semicolon or co~
ordinste conjunction.

b, Tommes sze opticral in setting off:
1) Adjective cliauses. _ :
2) Hon-intreductory adverbial ciauses.
3) Introductory prepositicnal phrases. (Inthe summer

I like %o go swimming.)

Procedure: Gount one error for each.incofrectly omitted or added
comma or comma pair. Reliability .7729.. - ”

Verb Form. Errors in subject-predicate sgreement, tense sequehce,
and inflectional form will be counted.

a. A verb must agree wiih its subject in number. _
1) When a compound subject joined by "either . . . or"

Proceduig: Count one error for each.failure of sﬁbject;prediéate

agreement.

or "neither ., . . nor" contains one singulat and
one piural simple subject, the verb agrees with the
nearer subject. (Neither Tom nor his brothers are
at homs.)

Compound subjects joined by and require a plural
verd. (Tom and I went to the movies.) Singular
simple subjects joined by “aither . . . ocr," "not
only . . . but also," etc. take a singular verb.
One, each, each one, neither, evervone, another,
etc. are singular subjects and take 3 singular verb.
A verb agrees with its subject, not with a predicate
complement. (The hirdrance is many unwilling indi-
viduals.) -

b. In marrative passages, use of tznse must be consistent,
and not shift in an ‘essay or_ sentence. ‘

ggggggg;gi cﬁoqu Eqéféxfbfxféffééqhqshift éﬁay’fﬁom £he “basic" ’

tence’ established 5%‘ﬁﬁgjbg§jdgiﬁg;qf“%ﬁé’narrétive'passage. Do

not count returi¢ £6-the base ‘tenée. -
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Example: “We wéht camping last sumher. Then we come
“home §6 we won't miss school. Ve hated coming back."

Tense shifts from past to. present, and then returns to
. past. Count oné error, T ' .

:_C. In complex sentences, verhks must follow correct tense
sequence. T _ )
' 1) If the tense of the verb in the main clauée is pre-
sent, futhre,_futqre pexfect, ox,pgesentbperfect,
any tense whith éxpresses the thought’ and correct
time relationship may be used in the subordinate
clsuze. , , ,
2) 1f the tense of the main verb i$ past or past per-
- fect, the verb of thie subordinate 2lzuse must also
" be past or pist perfect.

Procedure: Most of the tense séquence errors in the Niles papers
invelve the use of the modal éaxi;iaries,'§§9§§§,]§gg;g,‘gﬁg,lg;ggg,
etc.- An excellent list of.acceptable sequénce is in The Harper
Handbook, pp. 957-560, Count one error per incorrect sequence.
Each*sequence médy contain sevéral verbs in the wrong tense. Example:
"When you visit my house, you would see my turquoise couch. You
vwould see my matching rug, You would see my matching mother."

.Count one -error.
. d. The referénce for correct inflectional changes in the
form and uses of a verb to show tense, mood, and voice ‘is The Harper

Handbook, pp. 552-594. Count one error for each improperly in-

fleited form, no matter how many times thé error may be repeated
throughout the paper. Reliability .5425,

Propoup Form. Errors in Pronoun-antecedent agreement and pronoun
case will be counted, _ '

@. A pronoun must agree with its antecedent in number.

1) . The indefinite antecedents spother, -anvbody, anyone,
gach, each one, ejther, evezvbody, evérvone, neither,
‘nobody, somebody, etc. are referred to by singular
pronouns. (Everybody did his homework. )

2) Antecedents joined by and are referred to by a

" plural pronoun. (Bill and Andrew have completed
“their work.) ' :

3) Antecedénts joined by “either o o « OFy" “neither
« « « NOT," etc. 2re referred to by a singular pro~

_ noun.- (Neither Bill nor Mark has done his homework. )

- 4)  Collectiye antecedents will be: regarded..as singular
or plural, . Ejither sihgular.or plural pronouns will
be considered coryect. - .. - '




b. The case of a pronoun is determined by its grammstical
fupctiza in the sentence.

_l_’,_;gg___p_g Count one error for each failure of prorcun-antecedant
agreement and i‘or each prorwun in the wrong caose. Reliability .5728.

Sentaence f_raggents.

€t

v

a. A subordinate clause cannot stand alone as if it were

‘a2 complete sentence. (#Man has been at war. Sjnce the beainning
‘of time.)

b. A phrase carinot stand alsne as if it were a complete
sentence. (His ambition was to graduate at the top of his class.

And win a Rhodes scholarship.)

c. A substantive followed by a phrase or subordinate clause
cannot stand alone as if it were a complete sentence. {(Ihe boy

with the plaid shirt, eageriy watching the bsll came progrzss.)

Procedures Count one error per sentence fragment. Reliability
.9645,

Run-on Sentences. Run-on sentences include all sentences of two or
more main clauses in which the connection between the main clauses
ic not indicated by either 3 semicolon or a ¢oerdinate conjunction.
Exception: sentences containing main clauses of no more than four
words are treated in section 2, Failure to place 2 comma before
the coordirate conjunction connocting two main clauses is treated
in section 3. Thus: N
"I camz, 1 saw, I conquered.” No erroz.
"I came I saw I conquered." Comma series error.
"I went to the movies but I
didn't enjoy myself." Comma interrupter

: © @ITOT.

"I went to the movies;.I didn't.
enjoy myself.” - No error
"1 went to the movies I didn't ‘ -
enjoy myself." - Run-on sentence.
"I went to the movies, I didn't

enjoy myself." : Run-on sentence.

. ”Réli:ability‘ 9638,

The distribvtion of errors by grade levei, without regard
to abi.‘.ity grouping, and the coxrelation between student perfor‘-
mances bn %he twg mades are ahowﬁ in Table il.
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For both evaluative and descriptive essays, the error rate
drops approximately 1.2 errors/100 words over the four year span,
although, interestingly enough, students consistently tended to
make more exrors in the descriptive than in the evaluative papers.
The correlations between performances on koth modes of discourse
show that the error rate bécomes more stsble across the four grades,
the corzelations steadily increasing from .46 to .62 in the tenth
grade. As will be seen elsewhere in this report, the across-mode
correlations for the error varisble are the highest of the eleven
varigbless that is, the most stable characteristic of student writ-
ing across the two modes of discourse appears to be the error rate.
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In Table IIi, the error rates are broken down by ability
levels as well as grades. When the sample is broKen down thus, .
trends are not guite as clear, perhaps because of the variations
in cell size. The middle 2bility cells, for example, range from
23 to 170, the low from-13-to 23, ard the high from 20 to 40,
Variance in the smaller cells is high enough to introduce a con-

- ‘

siderable standard ervor of means.

 Nevertheless, some trends are ¢léar. The low ability stu~-
dents wake more usage errors than the middle ability students, who,
in turn, make more than their high ability colleagues. This trend
holds true for both evalustive and descriptive themes, with the
studénts having generally higher error rates on the descriptive
themes. Both high and middie ability students tend to lower their
error rates across the four year span; the low ability students
oppose this trend, the error rate increasing 1.5 errors/100 words
across the four grade levels. ‘
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3. _Pronoun lsage

Three counts, of first, second, and third person personal
pronouns, were mades

S ]
,‘-" ‘s,:( R
W

R

LN,

Varishie II

First Person Singular Pronouns. Count all first person singular
protiounisy ‘itcluding I, me, my, mine, myself, etc. (Note: First
person plural proncuns were used so infrequently in the essays that
they did not seem to merit the effort of counting except in the
case noted below for second person pronouns.)  Relisbility .9676.
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. , , Variable III. |
e ) Second Person Pronouns. éoun;xg_ti, xou;ég’lf,, yopur, etc. Count all
%% first person plural-pronouns when used in the sense "you, the reader,

and I."  Relisbility .9827.
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_Third Pevson Persanal Pronouns. Cbuat all third person personal
. PTronoUNS, including’he, :shey his, himself, herseif. etce.’
‘Reliability .9314.

Rates ate reportedfas a=ratio:- Pronouns / 100 words.

While no count was made to verxff the impression, the
theme graders generally noted that cecond person pronouns referred
not to a specific perscn to whom the composition was addressed,
but to a general, abstract audience; Variable III thus seemed to
be a measure of the so-called "impersonal" use of the second
person pronoun. L )

Similarly, third person pronouns almost invariably‘referreé
to 2n abstract or hypothetical person; i.e., somebody, anybody, a
student, a teacher; a parent, etc., rather than to specific
individuals; i.e., my friend Johns mg teacher, Miss Bronsonj my
mother, etc.

Variakles III and IV are thus:an interesting measure of
how a student presents his generalizations; of whether he presents
them as afplying directly to his audiénce, or whether he presents
them 'in abstract; general. terms. It was:-felt that the use of
third person pronouns could prove to be a significant index of
maturity, since contemporary prose conventions -call for the writer
to speak in genéral terms about "a person," "someone," or "one,"
rather than directing his remarks directly to the audience.

_ In the evaluative essays, there is a slight, but signifi-
cant, decrease in the use of first person pronouns, from 2.92 to
2.43. Second person pronocuns usage decre¢ases sharply across the
four grade.levels; from 2.35 to .77, while third person pronouns
‘increase somewhat from 2.04 to 2.75. Thus there.is a rather
clear-cut shift away from. the use of secorid person pronouns toward
the use of third. : ‘

The descriptive themes follow a somewhat diiferent pattern.
_The use of first person. pronoung is considerably higher in the
descriptive themes than in the evaluvative, largely, one suspects,
- _ because of the personal nature of the descriptive essay topic,
z” "A Favorite Room in My House." Large numbeis of first person
5 pronouns: wer2 introduced,:not so much becaus@the theme was
3 descriptive, but betause the personal property of the writer was
i involved. Interestingly encugh, however, thé use of first person
‘pronoums decreases across the: four: grades,. fxom 5.24 to 4.74,
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AT Secand~and-thirdnperson pronounsﬂareeasedfenly rarely in
*theﬂdescriptive essays' at a rate below 1.0 /. 100»words. This is,
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generally under 1.0.

of course, understandable in-view of the fact that in a descrip-
tion essay, the student is concentrating on describing things
accurately rather than trying to actively persuade am audience to

accept his beliefs or arguments. -The data are summarized in Table
Iv. ' '

When the data are divided according to the ability group.

-as well as grade level, the high and middle ability groups follow

similar patterns, differing only in degree, while the low ability
students show considerably different growth patterns.

In the evaluative themes, both the high and middle groups

show a decrease in the use of first person pronouns, with the rates

for the middle ability groups running higher (4.59 to 2.74) than
those for the high group (2.37 to 1.27). The high ability group
shows a decrease in the use of second person pronourns from 1.37

to .05; the rates for the middle group are consistently higher
but show 2 similar decrease from 2.51 to .83. Both groups show

an increase in the use of third person pronouns, the high group

from 2.14 to 2.94, the middle group from 1.82 to 2.64,

In contrast, the low ability groups show an increase in
the use of first person pronouns, from 1.63 to 2.94. The second
person pronoun usage decreases from 3.09 to 1.29 although the
rates are considerably higher than those of the high and middle
groups. Third person pronoun usage increases slightly across
grade level for the low ability group, from 2.21 to 2.36.

In the descriptive essays, the use of first person pronouns
shows a sigsificant decrease for both high and middle ability
groups, 4.70 to 4.16, and 6.70 to 4.95. Again the rates for the
middle ability group are higher than those for the high group.
First person pronoun use, in contrast, increases for the low
ability group from 4.17 to 5.38. Interestingly encugh, in 7th
grade the low ability students use fewer first person pronouns
than either the high or middle ability 'students.

" The use of second person pronouns in the descriptive themes
is quite low for all three ability groups. The high ability
students show -a decrease from 1.06 to .08 pronouns per 100 words.
Tro middle ability students fluctuate widely, with the rates
The low ability rates are all below .54.

None of &k - giéups usesé significant numbers of third person
pronouns in the descriptive. themes.

-

Pronoun usagé does not seem to be espacially consistent,
Correlations between student performances on evaiuative and descrip-

tive themes ranqg from -.210 to +.6205, but are generally in the

neighboriioed of Z.1 and show little consistency. The data are sum-
marized in Table V.-
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4. __Single-Word Modifiers. AR S

7 The use of three kinds of single word modifiexrs, descrip-
tive adjéctives, qualifiers, and "descriptive" adverbs, were

T L ! "'“‘5\‘ £, W
"‘u‘( N LR o

investigated: . -

Variable V
Descriptive adjectives. Count descriptive adjectives, those which »
generally describe size, color, and quality, imcludings -5

a. Inflected comparatives and superlatives. ( A better
mouse~-trap, the best newspaper)

IO
‘ﬁf PRy ?jg

KN L

- b. Predicate adjectives. Count adjectives foliewing forms
of the verb "to be" and adjectives following verbs which can func-
tion as linkihg verbs, such as géem, grow, becone, look, smell,
sound. (Grandfather seems older. 7The city emells bad,)

Excludes

a0 oAY
. ",

A
o
el

%
wvel s,

¥

' 3, Adjective-nouns which form a compound. (ping-pong
. table, coffee table, bar stoo!, breakfast nook)

e e

AR

b. Demonstrative adjectives. (this, that)
t. Numerical adjectives. {cne, two, Zwin, dcuble)

d. Possessive adjectives. (the dog's bowl)

3%

T AT = T

e. Proper adjectives. (the American flag)
f. Articles. (a, an, the)

Procedure:s Count evéry descriptive adjective, even though some

adjectives may be used more than once in a paper. Reiiability .6792.
> Variable VI ) B
g . ~ [
x Qualifiers,  Counti’ ég
y ; ‘:*,: ” L. ,-:", e » N7
7 -« - <@« "Demonstrative adjectives; game; such, such i; each, %
= . 8véry; all, etc. Exclude this, that, these, those, etc. X

by~ Indefinite-adjectives; all; dny; sm, manv, anpther,

much, fiors, Little, 3 littie; tess, few, 8 fed, enoudh, geveral,
%  8tc, Count fiors and most whenusdd to Fofm comparatives and
¥ supexlativés of descriptive adjectives. '
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. Co Adverbs of degree, very, nearly, much, too.

Do not count f:ansitienal adﬁerbs, alse, however, thus, etc.
Relisbility .7798.

Variable VII

Descriptive adverbs. Count adverbs which tell “how" - how rapidly,
how wall, how badly, etc., rapidly, quickly, wsll, efficientiv, etc.

Do not count adverbs of direction (up, down, across, etc.) and
adjectives of time (sooner, later, immediately, etc.)
Reliability .7735.

The reader reliabilities for these three categories, ranging
from 46702 to .7798, are not particularly satisfactory, and this
inter-judge veriance is reflected in rather ambiguous results from
the investigation, Several problems were encountered in the
cetegories. There was some confusion over whether noun adjuncts,
i.e., stons wall, pool table, bar stool, should be treated as nouns
or adjectives. Adjectives describing color presented problems when
placed in a noun position; as in "It was a lovely red." Inflected
comparatives and superlatives were not clearly defined as being
either in the adjective or qualifier category. 4s is evident
from the category descriptions, traditional definitions of parts
of speech were used. More satisfactory results would probabiy
have been obtained if form classes and substitution frames had
besn used to define the elemsnts being counted.

Nevertheless; some patierns of growth were apparent in
spite of the low reader relizbilities. As is to be expected,
students used considerably more descriptive adjectives in the
descriptive themes than in the evaluative essays, with a mean of
9.12 for the descriptive themes vsrsus a mean of 4.98 for the
evaluations. The use of dascriptive adjectives increases across
the four grades for the evaluative themes from 4.49 to 5.60.
There is no _significant difference across crade levzis for the
descriptive themes. ’

No significant changes occur in the use of quaslifiers
across the four grade levels. The evaluaticns contain a mear of

3.72 qualifiers/100 words, the descriptions, 2.72 qualifiers/100
words. ' o

The use of adverbs increases significantly for Both
evaluative and descriptive essays, from .43 to .82 in the descrip-
tive.and from .72 to-1.03 in the evaluations.
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54 The correlations between student performances on opinion E
3%; and description themes are, like those for the pronoun categories, :

= quite low, ranging; apparently at random, from -.0863 to +.3002.

. 7. 2 : p: b > ?
ggé These trends are summarized in Table VI.

When the counts for the evaluative essays are broken down
by ability grouping as well as by grade, both high and middie
ability groups show similar increases in the use of descriptive
adjectives, from 4.88 to 5.81 and from 4.37 to0 5.71. The low abil-
ity students seem to decrease in ‘the use of adjectives, the 7th
grade rate being 4.26 and the 10th, 3.46, but missing data make
this conclusion at bast tenuous. :

In the descriptive essays, the high ability rates fluctuate
widely with a range of 7.98 to 11.86, but with 7th and 10th grade
rates of 9.25 and 9.33. 'The middle ability rates are in general
slightly lower; ranging from 8.47 to 9.26, but indicate no signif-
icant pattern. Hissing data and variation of means make the low
ability scores uninterpretabie. '

The data for qualifiers and adverbs for both evaluative
and descriptive themes do not present any clear-cut patterns. It
is generally apparent that high ability students use slightly more
descriptive adjectives than do middle ability students, and that,
for evaluative essays, this number increases across the four year
span. Clesrly, students use more descriptive adjectives than they
do qualifiers, and they use more qualifiers than “descriptive"
adverbs. Beyord these, however, no generalizations seem possible.
These data aze summarized in Table VII,

5, Verbals an& Prepositional Phrases

_ Three kinds of phrasal elements were counted:
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%ﬁf Variable VII{
_é% Noun Verbal Phrases. Verbal phrases are defined as groups of re-

lated words containing a verbal {i.e., either a partjcipal, a
1% gerund, or infinitive.) -A noun verbal phrase filles a sentence slot
< ‘ normaily ozcupied by 2 noun. It may function as either a subject

3 3
RN

o or an object {dizect, indirect, or of a preposition) in a sentence.
g?;ia Reliability .8078. »

£ Variable IX

il Verbal Modifier Phrases. Count all verbal phrases which function
%%g either as adjectives or adverbs in the sentencz. Reliability .B8441,
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. Variable X . | | | ,g
nrepgsitionat th;ggg, Count -all phrases introduced by the s
standard 1ist of prepositionst "&i." “in." "on," "by," "around," [ 4
etc. :Religbility: ,9420. NN . 2
The -scoreg are :epozted as a ratio of phrases per ten ;
clauses in the fext. * L4
The most interesting result of the analysis is the indi-
_ cation that students rely very heavily on prepositional phrases :

- {7.09 to 5.67).

in their writing, and use very few verdal phrases in their writing.
Means for prepositional pbrases ranged from 6.52 to 11.69; those
for noun verbal phrases from .16 to 2:33, This secems particularly
interesting in view of the results of the investigation e¢f single-
word modifiers, whore students clearly make little use of adverbs
and qualifyzng adverbial and adjectival elements. Student

writing does not contain much expansion of verbal phrases; nouns,
adjectives, and prepositional phrases appear to do the bulk of the
work of communication.

then the sample is broken down by grade level only, in-
creases for all three variables across all grade levels and frr
both medes of discourse are seen. In the évaluative themes the
use of noun verbal phrases increases from .87 to 1.22, although
the increase is not statisfically significant. Students use fewer
noun verbal phrases in the descriptive paper, but the use increases
significantly from .16 / 10 clauses in 7th grade to .43 in 10th.
Students also use fewer verbal modifier phrases in evaluative '
writing than they do in descriptive, the increase for the former 2
being 1.71 to 2,33, and for the latter, 1.1G to 1.67. Preposi- §
ticnal phrase usage was coasiderably higher in the descriptive ‘é
essays than in the evaluative. In the descriptive themes, prep- -
ositional phrase use increased from 9,57 tc 11.69 in grade ten;
in the evaluative themes, it increased from 6.52 to 8.24. These
trends are summarized in Table VIII.

When the sample is divided by grade level and ability
grouping as well, the results again prove to be somewhat incon-
clusive. In the ovaluative themes, High ability students appear
0 use more noun verbal phrases {mean 1.53) than do the middle
group (mean 1.18) and low Group {mean.99), but the means for
specific grade levels vary widely and sporadically. Results for
Variable IX, verbal modifier phrases, are similarly inconclusive,
with all three groups varying between about 1.4 and 2.9. High
ability students do appear b use more prepositional phrases,
increasing from 6.41 to 8.62, than middie ability students,
increasing from 6.10 to 8.32, who in turn use more than the low
ability students, whg appear to decrease usage acrosg grade level
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The patterns are similar for descriptive themvs. All
“three groups use fewer verbal and more prepositional phzases in
descriptive themes than they do in the evaluative., All three
groups, however, appear~ta~be,increasinguuse of all three kinds
of ghrases. Again high ability students use more prepositional
phrasés (maan 11.38) than middle {mesn 10.08) than the low {(mean
11.38). The data are summarized in Table IX.

6.__Subordinate Clausgs

The subordination 1ndex, the ratio of subordinate to
4total number of clduses, has been a popular geaqute of writing
maturity since it was first used by LaBrant.” For this study,
the subordination index was detezmined as follows:

Variable XX

Subordinate Clauses. A subordinate clause is_defined as a clause

a group of words containing a subject and predicate) which is not
capable of standing alone as a complete sentence. Count all sub-
ordinate clauses, iacluding those which function as nouns, ad-
jectives, and adverbs.

1 « Reported in texms of subordinate clauses per ten clauses
&7 of text. :
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£ The subordination index did not appear to be a particularly
stable variable. Correlation beiween scores on descriptive ana

g evaluative themes was generally low and varied from =.2003 to

§f +,1120. In the evaluative essays, the subordination index had a

mean of 4.74 and a range of 4.54 to 4.96. Change 2across grade
level was not significant.

In the descriptive themes, the index increased from 2.13
in grade 7 to 2.92 in grade 10, the change wus significant. That
students do not use as many subordinate clauses in descriptive
themes as they do in evaluative themes suggests that the subordi-
nation index is perhaps not an especially effective index of
maturity, simply because the number of subordinate clsuses used
would appear,’in part, to be-a reflection of the kind of writing
task as well as of the student's linguistic maturity. The. date
for the grade by grade analysis are summarized in Table X.

When the sample is divided by ability grouping as well as
by arade level, the results are not any more sionificant. In the

%0u LaBrant, "A Study of Certain Language Developments in

Chil,dgg,n4gleenetic Psychology Mono aphs, XIV (November, 1933),
‘pp. 387-
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Disiribution by Grades-and Ability Groups

- Cazrelations
7. - 8 9 10 Grade -x Sub. Clause

-

2o High | _4:34 }a.96 f4.78 | 4.31_ 090

Middle | 4.92 |4.96 | 4.40 | 4.59 .0i5

iow  § 4.86 | --- 1 4.90 | 4.58 | :089

High 2.79. 12.22 | 3.85 | 2.86 081 _

Middle. J_1.71 J2.84 {2.82 1308 | .104

Low 1,96 | --- 12,19 | 2.08 .018

Cbrzelation of Student Performances: Evaluation z Description

Grade

7 _8 9 10

High | .0032 | -.2899 . 1370 .3145

Middle 51113 _~.1642 <1210 0682 -

Low | _.1490 - .1496 .1932
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evaluative themes there seems to be little difference among the
three ability groups, all of which have means in the range 4.31
t0 4.95 in all grade levels. HNo growth pstterns, either positive
or negative, appear.

In the Jdescriptive themes the high and middle ability greups
folloa differeat patterns from the low. The high group shows con-
siderable fluctuation around 2 mean of 2.67. The middle greoup
steadily increases in the use of suboardinate clauses from 1l.71 in i
grade 7 te 3,01 in grade iG. The low ability rate is about 1.0 ;
snbordinate clzuse per ¢en classes iower, with a mean of 2,07. ;
Again cozrelations betwszen student performances of the two modes
are not high, varving widely with a range of -.2988 fo +.3145.

e & Nt AL

7, Rsgression Analysis: The Predictive Value of the Variables

One of the purpeses of the study was to determine the use-
fulness of the variables in predicting grade level, or; phrased
inversely, to see whether growth patterne located by the study were
clear encugh thet specific usage freguencies can be more or less
ciosely associated with specific grade levels. In the past, studies
like those of LaBrant and Hunt3d have located multiple regression
factors in the area of .6 and 7. FEut it is important to note
that such studies have included a wide span of grade levels and
have sampled student writing behavior at three or four year
intervals. Such high regression scores are possible becazuse of
the breadth of the sample (student writing changes radically over,
say a ten year span) and because of the fact that interval samples
are not likely to overlap %o a great degree.

In this study, hewever, the grade levels examined are
contiqguous. The variance is great enough within each grade level
that variances from one cell overlap those of adjacent ones, .
making regression scores lowsz.

Bagressicn analysis was performed on the sample in two
ways. First, the essays were divided simply according to mode of
discourse without distinction among ability ¢roups. With grade as
_ @ dependent variable, the regression scores were quite low, .2234
for the evaluative themeg, and .2626 for the descriptive themes.

The analysis was also run with the sample divided by ability
as weli} as by modes of discourse, again with grade as the dependent
varisble. For the high ability students the muitiple r's were
someenat higher then those ror the sample as a whole, with values

3Ke;logg Hunt, Grammotical Structuves Vritter at Three Grade
Levels, Chempaign, 1965.
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of .4472 for the evaluative themes and .4564 for the descriptive
themes. Interestingly enocugh, the mest significant variable in
both cases was Errors in Usage.

The middle ability regression scores were quite low, and
due to the predominance of midile ability students in the entire
population, this explains why the multiple »'s for the entire popu-
lation was g0 low. The values were ,2492 and .2096 fer the eval-
uative and descriptive essays.

The most successful analysis of the lot achieved s multiple
r of 6360 for the low ability student's descriptive essays. For
the evaluative themés; tho mdltiple » was a fairly high .4697.
interestingly encugl, only one varlable was significant in esch
case, Acverbs for the evaluative essays, and Noun Verbal Phrases
for the descriptive themes.

No really dependable, consistent predictor variables re-
sulted from the analysis. In general, variables appeared in what
seemed to be an almost random pattern, as for example, in the case
of the low ability students, where two different variables were
good predictors for the two different modes. Several variables,
however, appeared in the reqression equations more than one time,
and would thus appesr to have more significent predictive power
than others., <The Errors variable entered at a significaent level
three timess Secend Person Preonouns, fcur times; Neun Verbal
Phrases, three ti tlmws, and Brepositional Phrases, four. The data
Tor the regression analysis are summarized in Table XIX.

8. General Cenclusions

The resuits of the study are, on the whole, quite nebulous.
The findings are fregquently ambiguous and therefore not subject to
a single, conclusive generalization.

In this case three intexpretations seem possible:
1. Student writing behavicr 1s wildly erratic, exhibiting

no predictable growth patterns and varying widely from one case to
ancther,

2. The sample essays themselvezs were collected in such a
manner that the students' writing was abnormal.

3. The sampling prodedure introduced variance into the
results. ,

It may be thet all threc of theve reasons account for the ambiguity

of results in the study, Firsty althaush the sample was designed -
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TABLE XII

- - 4.

”*';=Regression Analysis

~lm el T Y- 8

E’value.cive"rhemes~

<

“5'523 zhf Variables Cbrrelat:on " Standard Error

- .
A .-g - -
Soae e . - =

'2nd Persen Fronoun .3332 ‘ .074

| prep_ositional Phrases | _. -.1283 057

izl —:k P .'- < : . - 0)1'283 &‘“’.: .- A:‘068

_ Maltiple Re=.2234

'.ﬁesciigiive'Thémes

iggi icant Variabl 'Cprreiaiion Standard Error

| Noun Verbal Phrases b .1.9501” r_ -
. . 2

' éna Péisdh'ﬁrbnouhs 1 L4062 - .13 *

| _Prepositional Phrases -.0767_ 03

Subordinzte Clauses . .. . -.312 231

Multiple R =.2629
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~

Micdle Ability Students
‘ - Evaluative Themes

Significant VYariables Correlation Standard Error

-

2nd Person Pronouns 22812 .09

! Prepositional Phzases ~, 1627 <07

ultiple R=.2492

Descriptive Themes
Sicnificant Variables  Correlation Standard Error

i Prepositional Phrases -.1268
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%¢ be -representative of an entire population, a number of cells

- in the'design - for example, thése for the low ability groups -
are -quite small with membership of less ‘than twenty. Comparison-
betwesn these and other celis (of as many as 197 subjects) is at

best qQifficult because 6f the large standard errors associated
with the small cells.> .

Second, the writing sampies were collected under very
unusual circumstancesy students were given only fifteen minutes
to write an essay which they knew wzs going to "some professoxs"
at Northwestern University. Fifteen minutes is clearly too shozt
a time for a student te compose a carefully written essay. The

mere pressure of time undoubtedly distorted the students' normal
writing habits. -

Nevertheless, in spite of these problems in design: the
data suggest quite clearly that the third interpretation, that
student writing habits are not especially stable, is also possible.
Consistent differences between, say, pronoun usage on the eval-
uative and on the descriptive themes, cannot be dismissed simply

as randum variance due to poor sampling and poor test administraton

techniques. There are, in the data, enouch of such clear-cut
differences to suggest plainly that student writing varies con-
siderably from one essay to the next, and that usage character-
istics are in part dependent upon the subject matter and mode of
discourse. Research workers have, in the past, generally operated
under the assumption that "writing is writina." Students are
asked simply to "write an essay,"” or if topics have been assigned,

they are not clearly defined in the research report and are not
considered in the analysis of data.

Clearly, if research into the linguistic charazcteristics .
of student writing is to be meaningful, the variable effects, such
as the theme topic, must either be filtered out of the data or
accountd for in the analysis.

It also appears from this study that breaking students
into conventicnal categories of grade level and ability grouping is
of limited value. On two consecutive grade levels, for exampie,
many students may be of almost the same chronological age. The
amount of instruction a student has received becomes confused with
his "natural,” chronological growti patterns. 7The problem can be
avoided, as it was ir the LaBrant study, for example, by selecting

students at four year intervais, eliminating overlap chronological
a8ges and grade levels,

But in eliminating the overlap, such a study also mekes any
growth curves or growth patterns discontinuous. The analysis sup-
plies a descriptior of the general characteristics of growth pat-
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tezns; but with omiy ihfeéfi}"ﬁ%ﬁi.’fﬁie_asuremgnts -across a 12 to
16 yoar span; such patterns are ondy rough sketches, .based on the
gsg@gf:igri that grawth inwriting is. ineaz. -

-

- % Pe:hapéz ;thé: on:ly. ;s'eiui::ianf is ?or_,the’ invesﬁié_ator to
exenine the interastion of specific writing characteristics with

@ large-iimbe? ‘of Wariablesy uch a5 grade 16VSL oF years of

schooling, chrondlogics® he, aid' standardized test scores of
verbsl abflity, reading. abiiity, intelligence, and the like.
Such gnalysis of growth would indeed be complicateds resulting

in rultidimencionsl growth’ pattexive; Bt it may indeed be the
only t‘ealie,%tir:..fis"ol‘ij’t@j«uﬁ"fi.b‘f"i:ﬁék pretlems - o :
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Teachingpgbmnpsitgpnﬂtéfculturally Disadvantaged
: Elementary School Students

A-Report -of Research Conducted Jointly -
byiNorthwastern»University and
‘The Chicago Board of Education.
i e August, 1966

igtic&uétion

.= .- -During the second semester of the 1965-66 school year, Mrs.
Osenna Nesper of the Shepard School, was released from her teaching

duties one-half time by the Chicago Board of Education to partici-
pate in a research project with the Curriculum Certer in English,
Nortihwestern University. This is a-report of that project.*

Background

Mrs. Nesper has now worked with the Curriculum Center in
English for the past two years. During the 1964-65 school year she
was released half-time by the Board of Education to prepare a set
of .teaching materials designed for the so-called "culturally dis-
2dvantaged”.elementary school children.

+
o -

-+ - Drawing :on lessons previously prepared at the Curriculum
Center ;and on her ‘own experience teaching fourth grade at the
ShegardrSchqo;J;Mrge:ﬂespew,prepared three units, consisting of 36
two.-or thxeeﬁdquAﬁssons,‘treating the basic processes of -compo~
sition. Unit I stresses the use and role of detail in writing,
and is designed to help students expand the content of their

2, - R ety .
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o o Xin addition to the.contribution of relessed time by the
Chicago Boazd ‘of Education;. the Curriculum Center wishes to acknow-
}edgewthg,§sgisgpnpgwqgsﬁgggﬂbrthwestéxg.Uﬁiversity Research Grant
: 'G,mmr‘;_jﬁ@fcg‘a;@iwmcma,upgwgﬂz funds: fox suppoxt:.of the projact.
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wrdting to include significant detsils and to develop their sensi-

tivity to the needs of the reading audience. Unit II treats senso-
ry details in considerably greater depth, while Unit III, based en

a study of children's poetry, emphasizes accurate details ard*pic-

turecque" language in communication.

A standard procedure was followed in each of the lessons:

, I. ‘A writing model was read to the students. Models in-
clude such diverse forms of literature as chapters from children's
novels, short stories, nonsense limericks; and poems. In every
case, the content of the models was such that students could relate
their own experiences and observations to thuse of the author or
the central character.- : :

2. The vocabulary of the piece was discussed to eliminate
lexical barriers to comprehension. -

3. The model was réViewed by ieacher and students to in-
sure that the students thorcughly understood the story, plot, ard
main ideas, .-

4. The model was exzamined by the class to see how the
author had used detailis in reporting his experience. At this stage
the students concentrated on seeing both the kinds of observations
made by the author and how he communicated them through the use of
detail. ST _

S. The students were encouraged to write compositions
about similar situations they had experienced, drawing on their
understending of the author's use of details to develop their own
writing.

During the early stages of Unit I, compositions were writ-
ten by the c¢lass as a whole, with a class secretary recording sug-
gested sentences on the board and the class selecting and rejecting
various components of the story. Later in Unit I, and throughout
Units IT and III, students were encouraged, but not forced, to
write by themselves, drawing freely on the advice of their teacher
and classmates. (As a matter of fact, after tWwo or three weeks
of group writing, a few students, on their own volition, wrote
paper§ at nome, which they brought to school for the teacher to
read. ;

ALl four aspects of communication--reading, listening,
speaking, “and writing--are involved before a lesson is completed.
The preseniation of the model and vocabulary discussion stim-
ulate the pupil®s awareness of language; the closer examination of
the modet during the pericd of questions and answers about the con~
tent and the descriptions unleashes the pupil’s ideas.
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The emphasis on vocabulary, which is vecessary for the
children's understanding of the story, also becomes valuable to
tiem when they are writing their compositions. Mrs. Nesper found
that her students had wanted to communicate iceas they had, but
lacked enough words to be as specific as they wanted to be. Early p
in the course of’the lessons, the students became concerned about {4

T T S R e m s L 8 N G J— :
.ﬁh_‘) VAN T P ‘ymtyﬂ“ “"-:;,I‘

the readers of their papers--would the reader understand what they 2
meant? It was during the vocabulary sessions that children learned °3
to use the dictionary and to put definitions into their own words. 5

The discussion pariods are a vital part of the lessons, ;
being concerned with the heart of the writing process. Children )
have ideas, but need time to synthesize them. As individuals dis- g
cuss their particular experiences, others begin to recall their ?
cwn. Often the words used by one pupil in telling about his expe- 5

riences can set off some kind of chain reaction among the listeners.

Activities During the 1965-1966 School Year

R E——

Mre. Nesper was released from her teaching dutiss one-half
time during the second semester of the 1965-1966 school year to S
conguct 3 fairly forma) examination of the effectiveness of the
lessons in the classroom. The lessons were taught by a number of
teachers in four District 19 elementary schools. Farticipating
schools, principals, ard teachers included:

Chalmers School: Miss Devine, Principal
Mr. Gallegos, grade 5
Mrs. Newman, grade 5

Johnson School: Mrs, La Palermo, Principal
o Mr. Ball, grade 5
Mr. Freelon, grade 5

Howlzad School: Mr. Rosen, Principal
Mr. Hooks, grade 4
Mr. Moffett, grade 4

Shepard School: Mrs. Becvar, Principal
Mr. Agrimonte, grade 5
Miss Merdak, grade 4

'y Miss Moran, grade 4
£ Mr. Bilandre, grade 5
- T -
l%é Teachers were supplied with copies of the lessons and
? f sufficient copies of the writing models for all of their students.

=

Mrs. Nesper visited the participating teachers approximately once

2 each week to discuss the progress, and to gather suggestions for S
g?; improvement of the lessons. éﬁ
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Evaluative Comments of Participating Teachers

Perhaps the most valuable results from the project canme
from informal discussion with the teachers. Such comments- can-
not be easily quantified, but the reactions of the teachers to the
lessons can be suwmarized in five major pointss

l. The lessons encouraged the students to experiment
freely with language snd communication. Because of the emphasis
on seeing and writing, rather than on forcing students to use
“standard" English forms or certain prescribed manuscript forms
and conventions, and because of the emphasis on voluntary writ-
ing and self-expression, the students felt free to "test things
out"--to experiment with language structures and phrases to see
which ways of expression would commuricate effectively.

2. The students were made more aware of the world a-
round them through the use of literary models. By observing the
characteristics of professional models and then writing their own
compositions along similar lines, students became more concerned
about observing things around them. They also came to realize
that the "stuff" of literature is experiences quite like their cwn.

3. The ability to use the forms of standard English was
developed without drill. Interestingly enough, although students
were given no drill in grammar, usage, ard punctuation, they de-
veloped an interest in them through study of the writing models.
They came to realize the value of the standard conventions in com-
munication without going through drill and without having errors
red~pencilled on their papers.

4. Students developet a stronger interest in reading as
3 result of studying models in detail. In many cases, teachers
reported that students voluntarily read a pumber of the books from
which models were selected. Reading grade level appears tu have
been improved throughout the use of the lessons, experimental
grade four classes were 1.00 years above sntrol classes which did
not use the lessons; experimentzl grade five classes were 8.8%5
months higher than control classes.

5. The teachers found the lessons useful as model lesson
plans. Most commercially published textbooks provide little
assistance to the teacher in planning lessons and seldom offer a
rationale for their procedures. Mrs. Nesper's lessons include
anecdotes about her experiences teaching composition to fourth
graders, attempt to anticipate difficulties likely to be encoun-
tered by the teacher, and explain the rationale behind each lesson
in defail. Thus they provide more assistance to the teacher than
materials.
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Results of the Analysis of Student Writing |
{ )
Measuring growth in writing is very difficult because of ;
. the complexity of prose and the problem of establishing realistic '
standards of evaluation. The College Entrance Examination Board, O
for exemple, struggled with the problem for years and finally 5
. "solved" it by not grading writing samples at all, simply mailing -
copies to schools desianated by the candidate. Initially, we had R
; hoped to conduct this project under a formsl experimental design, R
. J including experimental and control groups and evaluating composi- 3
tions on a quantitative scale, and at the beginning and end of the 5
project, collected writing samples prepared under experimental , 5
i conditions. Rut measuring writing skill for the fourth and fifth g
3 graders in this project presented even more than the usual prob- B
: iems because, in many casas, studeats could not write a complete ]
*E; sentence; much less a complete paragraph, at the beginning of the &
3 experiment. Quantitative measures could not be applied because §
gg there was simply nothing to measure. Clearly fluency, the number S
@ of words written for the test, would be one legitimate criterion &
4 of student growth. But because it tells us little about the :
b3 quality of & studsat‘s expression, it is hardly satisfactory as a 1
§3 single criterion of growth. g
¥ We therefora decided that insiead of attempting to apply g
4 quantitative measurez t¢ the papers that several members of the %
3 Curriculum Center Staff would simply examinc a number of the pre- it
S and post~tost writing samples and atiempt to describe th: Yinds of g
;% changes which tock place. ;3

We have reproduced several sets of pre- and post-test

3
§§ writing samples from both the experimental and control groups below. g
4 For both tests the students were read a passage from Roosevelt 3
B Grady, by Louisa R. Shotwell. The passage described Roosevelt's §
% first day 2t school. After discussion of the passage, the stu- i
2 dents were asked to ‘comment on any ‘similar experiences they might F
gﬁ have had. The pre-test was administered on February 4, 1966, the L
g pest-test on June 13, 1966. (The statisticians inform us that the P
E% same test can be administered twice without fear of the "practice E
'gg effect" if the testings are separated by at least four months). Y
% Memas of teachers and schools have been removed from the £SSays, i
but the student spelling, punctuation, etc. have not been corrected. 3
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First we will present two sets of papers from the controil
ciasses written by students who did hot study under the experimern-
tal lessons. In addition to showing the "usval" growth patterns
for students in the participating schools, these papexrs will

supply a norm to which the papers from experimental classes can be
compared.
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Set #1
Pre-test

I have not bend to summer school. The story
was about Roseswel. Nouthing happen to me like
Roseavel. Yes am tired of doing the same thing.

Post-test

I have never been to sirmmer School. And i
never trancefered tc another School. My experience
was wash dishes and pots. And to mob the floor
and that was all feor me.

-=Fddie Brecwn

Eddie's two papers rather completely summsrize the
difficulties which most of the students in the participating
schools have when faced with writing a3 composition. His chief
problem is that he simply has nothing to say. He doesn't-elaborate
on his statements; he doesn't, for example, tell the reader why he
hasn't gons to summer school, what ne does do in the summers, what
the things that he is tired of doing are {the quesiisns in the test
were phrased in such a way tha' elaboraticu of this sort was quite
possible.) 1In his post-test. he does personslize his writing 2 bit,
adding the details that his experiences do include washing the
dishes and pots, but he lacks a sense of audience. He never allows
the audience to fully understand what happened. Where did this
kitchen drudgery take place? Under what circumstances? How do
these details relate to the general topic of the essays?

A second problem is that Eddie is not at home in the
written medium. His sentences don't conform to standard English,
appearing to be slmost literal transcriptions of his speech. Note,
for example, the verb forms in the sentences, "Nothing happen to
me like Roosevelt," and "My experience was wash dishes and pots,”
both of which are fairly common in the spoken cdialect and communi-
cate successfully there, but which are not "correct” in writing.

Set #2
Pre-test

I went to summer school last summer. I liked
the Childron very much, I iiked the teacher very
much too. RBut I didn't liKe doing the same thing
over, and over again. So I was brave enough te ask
her to let the class do something different.
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i Post-test
'f; When I went to summer shcool I felt very
E; brave. 1 felt that the children were very nice.

WA

Tne teacher was very nice. She took us on trips
almest every day. She had black heir and kind

2 of slim legs. Every day she would aive us some
free milk.

~-Eva Townsend

Eva clearly has more facility with the forms of written
English than Eddie. She also has 3 good deal more to report. But
in many respects her two papers reflect some of the same writing
problems that Eddie seemed to encounter. While she wrote a bit
more then ne did, she still hasn't very much to say. Note, for
example, her frequent use of the evaluative labels “very good" and
"very nice," labels which actually communicate very little. Why
did she like the children and the teacher? What was she doing over
and over that she did not enjoy? Was she successful in persuading
the teacher to let the class do something different? In the post-
test, of course, Eva makes.some progress in supplying answers to
these questions. The teacher was "nice" because she toock the stu-
dents on trips, gavz away milk, and apparently, waz good looking.
But even in the post-test, Eva leaves the reader on the outside,
. » without a truly complete picture of the situation. We never come

Bt B to see precisely what summer school was like, and we never learn
i ~ in detsil what Eva enjosed in it.

L : Both Bddie and Eva thus appear tc have made at least some
e ' slight progress in writing during the year, although quantification
NS . of that progress is difficult. We will present, for comparison,

*ﬁ@ : five sets of themes written by students in the experimental classes.
... S As was the case with the control group themes, we have selected

> - samples which we feel are representative of the group as a whole.

Set #1
Pre~Test

When I came to Mr. s Room -
When I came to Mr. s Rooms I was very
happys I like My, .. very well. I like all
the boy and ail gril. Myr. ——.. 18 very nise to

us. Mr. have a very nise room. I live this
room.
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Post~test

¥hen I came to School
¥hen I came to School I thought that
I was not going to fight. I had came that day, So
3 weeks later 1 had a fight with Rodney. We were
fighting almost all day. But Mr. stopped us.
He made us shake hands. So we shaked hands. So
me and Rodney were friends all the time we were to
gether.
--Raymond Roberts

Clearly Raymond has not become an accomplished writer as a
result of the program, but the changes in his writing do seem
. 4 rather remarkable. First, it is ciear that Raymond has become a
.7 S little more fluent; his post-test writing sample is considerably
. . y longer than the pre-test. Where the pre-test is a loose collection
] of general statements (the 6 sentences can be placed in practically
' any order without affecting the communication) the post-test is a
3 complete, though short, story, progressing chronologically from
‘ beginning to end. But perhaps most important ic that the post-test

really seems to be an expression of Raymond; of his proklems during

e the early days of the school year, while the pre-test is a collec-
o ) tion of statements calculated (consciously or unconsciously) to
. gain the approval (or at least to avoid raising the wrath of) the
adult world. Perhaps Raymond really did like everything about his
early weeks of the school year, but as the post-test suggests,
there were some difficulties, too. After writing compositions for
four months, being encouraged to write about his own difficulties

and problems, Raymend has made considerable progress tcward learningggg g
to express himself. .

Set #2
Pre~test

The first time I came to School 4
The first time I came to this School I was in

o Mrs, ‘s room. it was near Valentine Do Mrs.
;I —— J2VE US 2 party. I stade until two weeks. I
... I wanted to Stay here but I had to move and go to an-
other School. called Sthool. My mother

moved again and I came back to this School and was
in fourth grade. My teacher's name was Mr. .

Post-test

. The Birthday Party
One day my family and I went to a party. My
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cousins were there. I didn't know all my cousins
because I didn't see them in a irng time. Then the
children started to dance. I was afraid to dance.
Then the grownups started pisying cards. My cousins
took us to the park. Then wr played basehall. I
hit the ball so far that I made a home run. The
girls were trying to beat tae boys. But do you know
who won? The boys won the girls were 50 mad that they
told there monther to take them home. But my family
and I stayed. We did “Cleo's back"! Then they said
I was the best dancer. We stayed from four o'clock
to ten o'clock. we went home and went *o bed.

-=Joann Jones

Like Raymond, Joann has k.come more fluent; her post-test
is twice as long as the pre-test. Particularly interesting is the
way in which Joann‘s writing has expanded. Her pre-test essay is
simply a collection of facts, a series of events reported without
comment. What happened at the Valertine party? What did Joann do?
How did she feel sbout leaving after two weeks? How did she feel
about returning? The pre~test essay does not say. But in describ-
ing the birthday party, Joann adds a number of details about the
party itself and about her reaction to it. We learn that she
didn't know her cousins very well, that she was afraid to dance,
that she and the girls were angry at losing the ball game. She
tells us about her accomplishments~-she hit a home run and was
named the best dancer. 1In short, Joanm, like Raymond, has opened
up to the reader; she tells her story with a much greater degree
of fullness than she did at the beginning of the project.

Set #3

Pre-test
Roosevelt problem was about Subtraction. My
problem is about penmanship. Why don't we do penmanship
sometime? We doon stop doing pemmanship. I would
like to do penmanship. When we start doing penmanship
I will be glad. I like to do penmanship. Because
permanship you can finish faster.

Post-test

I remember when I first came to the othor school. 1
didn't want to do reading and spelling all the time.
When we go in a new book, my teacher would say, "Now we
are in 2 new book and we will start on new contenet."
Some times, The class would laugh at me. Because 1
did Some silly things. Some times I would laugh at
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them. Because they did Som: ¢illy things. When ever
we said a bsd word she would make use apelogize to the
class. When we were bad, she mede use write "I must
always be polite in school." Then I vent to her desk

and said, "Mrs. could we do Arithmetic now?" she
said "yes. And tomorrow we will do it."

~=Robert Phillips

Again we can see a considerable increase in flusscy. 1In
the pre<test, Robert has a single message to deliver, “Why don’:
we do penmenship sometime?" After he states his point, he has
nothing left to do but repeat it three or four more timszs without
much variation. He seems at a loss to find something to¢ say, sc
that the pre-test seems to be a crose between a message to the
teacher and a monologue taking place within himself. (Inter-
estingly enough, Robert’s penmanship did improve considerably

between February and June. Perhaps he succeeded in getting his
message to the teacher.) :

In the post-test, while not choosing to write much of a
story, Robert does a fairly complete job of characterizing his
class.  Note that he does not give just a single example of events

in the room, but supplies the reader with a number of details amd
specific incidents.

»

Also interesting in the poSt-test is his use of quotation
marks. In the manuscript copy a number of erased quotation marks
and commas are still visible; it is apparent that while writing the
story, Robert experimented some with these punctuation marks, in-
serting quotation marks and then deciding that they were not approp-
riate and removing them. He was successfui in his experimentation;
the quotes are placed correctly. (Teachers did not offer any
assistance to the students during the testing, so that we ¢aa be
certain that Robert himself made the final decision.)

Set fi4

Pre-test

When I went to Miss room. I had a worderful
time wher I life I feli sorry I want to see her she
was so nice to mé and now I want to see her Whien I
do I am gonig to be happy when I see her.

Post-test
When I went to school « Unture story
I went down South so see my dad. When he came
" back I was in kinagazge. I was smart so they put me
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in secund garc. I was smart in that room to, I did
not want to stay in three gard and now in for grad and
passing to S5th I hope.

-=Phyilis Johnson

Phyliis did not seem to improve particularly in her use of
personalizing details and the likes indeed, we really learn more
about her from the pre-~test essay, where she clearly communicates
har unhappiness about leaving a tescher than we do in the “"Unture
story” of the post-tect. But it is interesting tc note Phyllis’s
syntactic growth. At the beginning of the project she pretty
clearly had no concept of "sentence;" she simply strung words,
phzases, and clauses together until she had finished what she had
to say, at which point she inserted terminal punctuation. In the
post-test, she seerz to have 2cquired the concept. Her first four
sentences are complete aad correct. The fifth returns to the run-
on form, but it is important to add that in the manuscript copy,
Phyllis's hendwriting degenerates into a scrawl in that santence,
implying that perbtiaps she was rushed by the time limitation or that
her interest wandered. Clearly, at any rate, she has in the course
of the year learnsd how to write complete sentences.

Set #5
Pre-test

Wren 1 first came to this school I was a
cry baby, I was in first Grad. I have a good
tec¢sher, in my room I dety no any one. I just
no o boy and girl. In forth grad Mr. was
my teacher.

. . Post~tas?

When I fought

One Day when I was walking down the street, I -
saw a boy with bilue shirt and black pantes and brown
sox and Black shoes. Ke wallked up to me and asked
me do I want to fight. I said yes and so we started
to fight. I hit him in the nose. .He hit me in the
mouthe and I hit him in the Jaw and he said thats
enough. And then I said no! and then We started
back hitting each other, Back fighting, I hit him
in the Jaw, he hit me ir the nose. And then my
mother was walking down the street. So I pushed
him behind the bushes. When my mother was next to
me I jump in the bushes where Mike was. I tried to
wake him up but he was dead asleep. And suddenly
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my mother tripped over a rock. And fell in the
bushes. She saw Mike. I got behind the other bushes,
and hid from her and so she couldn't see me. Suddenly
she saw my feet snd told me to come out.

=~Freddje Davis

At this point, Freddie's essay hardly requires much
comment, He is obviously not a sophisticated writer of prose, but
he surely has become a prolific one. The post-test essay presents
quite a different picture of Freddie than the pre-test, with its
sketch of a shy, unhappy boy who didn't know anyone in first grade,

The papers which we have presented here are, we feel,
representative of the kind of progress which students in the project
made. Not all of the students did as well ss the five whose work
is discussed here; many students wrote no more or no better in the
post-test thafh they did in the pre~test. But we feel that on the
whole, the lesson materials have proven to be effective in helping
culturaliy disadvantaged elementary children improve their writing,
particularly since instruction teok place for a very short four and
one~-half month pericd. It seems apparent that given further study
under materials of the sort written by Mrs. Nesper, these students
could make grest progress in improving their communications skills.
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APPENDIX VI

A Report of Rescarch Conducted Jointly
by Northwestoern University and the
Dak Park Junior High School
Language Arts Curriculum Committee
March, 1967

Introduction .

Since 1962, the Cur~riculum Center in English at Northwest-
ern University has been preparing materials for the teaching of
English Composition under a grant from the U. S. Office of Fduca-
tion (Project English). During part of the seme period, Professor
Wallace W. Douglas, Director of ihe Center, has served as a con-
sultant to the junior high school Language Arts Curriculum Com-
mittee of Oak Park. Duzlng the 19585-1966 school year, the Come
mittee agreed to assist in the testing of Northwestern lasson
materials prepared for the seventh grade by supplying a number of
experimental ard control classes for use in a formal research plag.
This is a report of that project.*

¥The Curriculum Center wishes to acknowledge the assistance
of Northwestern's Research Grant Committee which supplied funds for

many of the expenses incurred in the project.

The Center also wishes to acknowledge the aid of Dr. Lewis
Grell, at that time rhairman of the Committee, and the teachers
who participated in the pvojecto Mrs. Katherine Andrews (Holmes),
Mrs. Caroline Webb (Llncoln;§ Miss Franklean Wegersen (Beye), Mrs.
Carol Whiston (Longfelluv), Mrs. Tamarah Warden (Mann)9 and Mrs.
,Barbara Driggs \Hawthorne)
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feslion

Sy teachers participated in the project, of whom three
were arbitrarily selected to teach the experimental materials; the
remaining three used their classes as control groups. In “otal
twolve classes were involved, six each in the experimental and
control groups, creating populations of 146 experimental students
and 13! control. The distribution of the sample 35 summerized in
Table I of the Appendix.

Early in the fall all students were administered one of
two equivalent forms of a descriptive writing test. Instructions
for the writing sample were read by the teachers &n array of objects
(chalk, pencil, book, ruler, =tc.) was placed in a prescribed '
pattern on the teacher’s desk, and the students were ogiven thirty
minutes to write an essay “using enough detail that & person who
has not seen the objects could lay out a similar set himself."
The forms of the tests differed only in the objects inciuded in the
display: similar sets of objects were used for each form, &amd

were arranged in the same pattern.

After this pre-test sample had been collected, the teachers
of the experimental classes were given a brief description of the
lessons; but little formal training or imstruction in the use of
them, and were supplied with sufficient copies of the materizls
involved to teach them to their classes., Control teachers taught
composition "as usual", using textbooks as the base of lInstirug-
tion. The Northwestern materials concentrate on teaching the
processes of composition, helping students to see, gather, and
shape materials, while the “traditional approach" (the term is
not used as a pejorative) focuses primarily on the structure and
form of completed pieces. Nevertheless, comparison of the ex-
perimental and control groups does seem reasonable, given the
fact that both approaches concentrate primarily onm narrative and
descriptive writing, the usual point of emphasis in elementary and
junior high school composition. :

In the spring of 1966, the post-test was administered, each
student writing on the alternate form of the examination from the
one he had taker in the fall.

Fyom the entire population a stratified random sample of
fifty students was selected, twenty-fivc each from experimental
and control groups, with roughly equal numbers of students whe had
taken the two sequences (A-D and B-A) of the examinetion forms.
The sample essays; totaling 100, were evaluated by a team of two
theme readers, both of whom were English teachers, and were graded
in five categories using a scale of 1 (low) to 5 (high):
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1. Organization aac structure.

- o= e,

11, Locatmnal aetaizsudetaus which locate ihe objects
precisely ‘on the desk. . -

~ v

IIT. Classifylng details--details regard1ng shape, size,
color, and posthiy'weight of tne chjetts. :

IndiV1dualixtﬁg Getails-edetails “hlch set an object
- apart from other items in ‘its tlass; i.e. a do og~ -
eared dictionary, a- gavt;;oused pencil. :

Sentence structure--the depth and romplexity of
sentences. ‘

«

Reader relisbilities were calculated on double readings of
all 100 essays in the sample; and ranged from .6528 to .7786, with
four of the five above .7 fc.f. Table 11).

- -v

Results and Conclusions

The scores given by ine two readers were cumned, giving

»

" each variable a range of 2 to 10. Tha data were submitted to

analysis of covariance; which compansates for pre-test differences
hetween groups and determines the significance of any treatmer::
effect registered in the post-test scores.

For three of the Qariables, 1., Organization, 1I., Loc;-
tional Petalls, amd V., Sentence Structure, no significant dif-
ference between the control and experimental groups was regis-

" tered. For two other variazbles, III., Classifying Details, and

V., Individualizing Details, there was a significant experimental
treatment effect well beyond the .01 level of significance. The
mean score on Classifying Details for the experimental group in-
ereased .72 from pre-test to post-test, versus .16 for the control
group. For Individuaiizing Details, the eVperimental group in-
c12zsed 2.00 and the control group .44. Thus the results seem

' moderately favorable to the exper1mental treatment°

They are mot, however, sufficiently persuasivs that one
would want to réject or accept either program unequivocally.
There is slways. in experiments of this sort, the danger of en-
ecountering the Hawthorne effect, "extra effort" if you will, on
the part of the experimental teacher and stwdents, whe, given a
set of materials known to be “experimental”, perform at an abnormal-
ly high level. Ore would suspect, however, that such an effect
would be minimal in a projest of this sort, simply becsuse it
estended over sever: months, and it is difficult for any person to
remain "psychzd up" for that length of time.
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. A second potentijal hazard in interpreting these results
involves the measuring- instrument itself. . In spite of numerous
attempts by researchers to bring "objectivity” into the measure-
ment of writing ability, any instrument which propeses to separate
goad compositions from bad or finds certain kinds of linguistic
growth desirable, rests on subjective grounds, on.the taste of the
person creatinig the instrument. some people, for example, would
evaluate a composition on the basis of whether or not it is error
free, or on whether or.npt paragraphs contain topic sentences and
conclusions. We feel that such matters are relatively unimportant,
that they are spurious marks of writing 2bility, and -as a resuit,.
we ignored them in creating our grading instrument. But it must
be acknowledged that the debate exists, and other experimeniers
might cismiss our variables as worthless and select an entirely
differsat set. ’ ‘
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Finally, it is not clear from the data why shange took
place. Both method znd material variables are involved in the
lessons, and to a large extent these are inseparable. The lessons,
for example, follow a pattern of having students read a model and
look for the ways in which the avthor has made his meaning clear
through the use of description, The traditional approach to compo-
sition involves stating or discovering rules for the construction
of discourse, mastery of which is tested through writing practice.
Thurs the experimental and control groups were not only looking
for éifferent things, they were following different patterns of
searching, ard we cannot be certain whether it was the search
pattern, the cbject of the hunt, cr some combination which account-
ed for the differences noted. :
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. The chief conclusion that we can draw is that more re-
search is needed, specifically longitudinal studies of the ef-
tects of various materials, coupled with a more complex design
which would enszble us to pin down the effects of specific method
and material variables. Nevertheless, even considering the prob-
lems in this design, it is clear that "something was happening"
in the experimental class. Given the-fact that the acguisition
of lahguage still is a lifetime process, while this experiment
was conducted over a very short seven month span, these results
seem ericouraging.
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Introduction, EE = et ;j

s During the 1965-’966 school year, Mrs. Rita E. Hansen of
Ta‘t High School was released from her teaching dutiss one~half
time by the. ‘Chicago Board of Education to.participate im a research
project with the Curriculum Center in English, Northuestern Univer-
sity. This io a‘zepcrt of the- projecf. R

_é,agn&w,ﬁé

. Mrst Hansen has been associated with the Curriculum Cauter

. in Eaglich <ince 1964, During the l964w1965 school year, she vas
releasnd half-time by, the Baaﬁd t0 serve as. a_ReQEarcb Associaie at
the Linigr. During the, yead,sha read widely on the teaching of
EBQLIShg especial}y the teaching of eomposition, and, werking with
tbe segular Staff of ths Center, she assisted in mapping out a
gufziculom in :agliah for the<seccndazy s¢hools. In addition she .
deye oped and wrote a series of lessons designed “for high school
fneshgaﬁn,;i;rf.,a N

s Lan A 3 PRI

. &wzins t!a% 1965

-+

1966 schoq? year the Board of Education
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!,he ccﬁi&iauiian oiwxeieasad tima by the
ation, the C’wxisul um Centar wishes to acknow-
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assigned.Mrsa>Hansen ecne~half time to ¢he Center to participate in
a project fo evaluate the effgsctiveness of those lessons, .

Pesign ~ . [ : . -

T e

The population for the study was the "regular" and "hoasrs®

. English classes of the Norwood Park Branch of Taft High School, 2

total of some 365 freshman students. -In the fall of 196% all

_‘students weze administered one of two equivalent forms of a descript-

ive writing test under controlled tonditions. Teachers placed a _
collection of objects on theizr desks; then read the tesi instructions
to the students.” Instructions called for the students to write a
deseription of the array, using sufficient detail that a person who
had not seen it could construct & similar display on the basis of
the description. The two forms of the test veried only in the
nature of the objects placed on the desk; i.e,, where Form A require
the students to describe an array contairing a pencil, pad of.paper,
dictionary, etc., Form B included chalk instead of the pencil, 2
note book instead of 2 pad, and a textbook instead of the dictionary,

The classes were then separated by ability groups, creating
two independent experiments; and experimental and control treat-
ments were assigned. Scheduling difficulties did net allow assign-
merit of treatmenis on a random basis, but ‘he pre-test scores
suggest that classes were sufficiently "equal" that comparisons
could be made legitimately {cf. Tables ITI a-¢). The final distri-
bution of classes is shown in Table I,

During the six months following the pre-test, the experi-
mental classes studied two units in compnsition prepared .at the
Center, a selection of intreductory lessons in the basic processes

~ of composition, and a unit on reportirg. The control classes

studied composition as ovtlined in the curriculum guide of the
Chicago Board of Educztion. There was, of course, some difference
in treetments due to the fact that the two curricula have somewhat

" different sims and thus different content. However, boch curricula

aim at introducing the students to the “fundamentals" of writing,
and both are aimed largely at teaching aarration and description,
so that comparison.seems possible. In order to minimize any
Hawthorne effect which might be generated because the teachers of
experimentdl classes were working with "new" materials, Mrs. Hansen
and mémbers of the Center staff triad to visit beth control and
experimental teachers at equal intervals.

In the épring of 1966 the alternate post-test forms of the
descriptive writing test was administered. Fifty students from the

_honors drd fifty from regilar ciasses, twenty five each from experi-

méntal and control groups, were sélected at random to have their
papers graded. The pre-test and post-tes: essays from each student
in the samplé were evaluated by two high school English teachers
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. which set them off Zzom similar ones; 1.e., a dog~eared dictionary,
a half-used pencil, a dirty notebook) - -

g
;! S VL .

k
o

4

23 ' e - e _ - - :
§§= Reader reliabilities for the two judges were generally satisfactory,

with a low of .62, but with four of the five ranging between .72
and. .78 -(Table II): : . :
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The scores of the two readers were summed, giving each
variable a range of two to %en, and experimental and control group
differences were determined by analysis of covariance, which com~
pensates for pre~test difforences.by adjusting post-test means.
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In the honors sections two of the criteria showed a signif-
icant experimental treatment effect at the .0l level. In the use
of both classifying and "individudiizing details, the honors students
improved considerably more tham their peers in the control classes.
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= For a third criterion, organization, experimental treatment effects
=4 approached the .05 level of significance. This is perhaps indica~ =

. tive that the experimental treatment was progucing 4 real effect,

e

] but cannct be regarded as significant. For two other criteria,
% sentence structure and locational detail§, there was minimal dif-

;;5 fererice hetwsen groups;"In"the.:egula;'ciasSes, no beiween group
4 differences appearad{Tables III g-c).

%

 Interpretation

The statistical results, while “favoring" the experimental
treatment somewhat, fail to supply enough information that one would
want to accept or reject either approach to composition uneguivoc-
ally. The results from the honors classes do seem to suggest that
the éxperimental program was having results, but it must be pointed
out that it is possible the differences were a result of teacher and
student attitudes toward experimental materials; i.e., the Hawthorne
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5. Sentence Structure. (the depth and complexity of sentences
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effect. Therse seems to tﬁa experimentor to be no way of determining
. whether this ‘effect was-significant. The only possibdle solutio
. would be to retest in §e#er§1 Years,. after both expe?xmcntai aﬂd

"~ contrel temechers and cLasses ﬁad Beguﬂ to regard the experimental

St v " -, y ’ N Yoo ) IO et b S v VR . ) . f o N R N . Z 7]
3 3 e 4 f
\ ; i i ATV i b %]
Tyt > G (s [ Sne > o ey ¢ A VA y kY b 3 \ .
. Wogalt § R e A o, o N AR A sl TLYEe - o y > v )
1 o ’, L7113
ekt HALd e ! y gy % N ; bane oty eyt ?
. . N , + . M [
o * " . o L
. . > . I
s . R .
. Nl
v . . ' 't
, ’ N
. o,
- ’ LN

3

4

£
A

.’!1. »-2 2{ X
o

1)

e

¥
Wi

.

!

i

O )
fuv i

situation as. normgx« o T . _ _ .

[ECTA

'~-\ T ante - w™

.« 7 Because the*honorc c“as*es sh@wed more posit1ve results

than the regulay grocps , ofie might be tempted o suggest that the
matexials are better suited tc high ability students. _This, how-
ever, would sgem a3 premature conclusion; the project was copducted
over a #8lstively chort-perisd &¢f time and high ability students
are, presumablg, icker to master new cgg;epts ‘zhan the average
students. Thus one poesible explanation for the better performance
. of the honors students §s that the project was fiot run long enough
" to achieve results in the _regular claesoso .-

Indeed, -one of the mijor- "eonclusions” that must be drawn
from the experiment is that such prcjects probably need to be
conducted for longer periods of time., One does not become 2
“writer" overnights six months seems a terribly short time to
expect_ measurable differences in writing skill to develop.

TABLE 1

‘Distribution of Sample

Honors No. of Total

Classes : Classes Population. Sample
Experimental 3 g - 66 ' 25
Control ‘3. ' 58 - 25

‘Regular " MNo. of Total .
. Classes | . Classes Populzation Sample

Experimental 6 138 25

,Contrpl 7 193 25
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‘The ‘meeting was called to oxder by Clarence Hach, Chairman,
who welcomed several guests; among whom was Dr. Geraldine LaRocque,

. former English teacher at E.T.H.S., who has recently réceived her
Phi.Ds at Stanford, University and who: is now teaching at Teachers
College, Columbia; membexrs of the District 65 Articulation Committee,
Miss Jean Brouillettz, elementary supervisor, Mrs. Evelyn Schmidt,
pxisaxry teacher at Lincolnwood, Mrs. Lorraine Morton, chairman of
the English Department at Nichols and chaixmon of Enclish in District
65, ané zep:cesentat:wes frcm ,the Combined Studies Department,

: .‘..“'y Palive

f

, ﬁ!e meeting 3dae» held _’m conjunct on wzth Dr. James SIedd S
visz" on Fobruazy 16.and 17 concerning the teaching of language in
gengral and the experimental linguistics program for freshman Eng-
14sh which hoy been in operation this vesz. Mr. Hach introduced a
pang) made up of the teachers inveived in the program ‘ard vsing the
new linguzsﬁcsmiezfais 4 their c:lassg:j, f;it’s@ Pannwitt, Mes.
Laz%ci, and’ Wise .)‘aham:. - S5 froshmer. English classes are involived
X - jmental programs. %o L Englishh lower average sections
- _’aﬁ irdler Yrse Lacm $uo -seutions. of L Edglich ®
Jahqnt; ard pne geotiol of 1 ﬂglish pcd {better ayerage,
T P,arsmiitta,r The. present. Iiag:g istice progran . ic part of
; ag ymgramﬁ ﬁgrﬁéﬁ Srvtho, summes oF 119&4 iw.a landuage .

by ?,3:. 3?@:2&« Mhe schoal ygarpf 1964-65 ard
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the summer of 1965 were given to further planning of the program,
which was intrcduced in the six fresaman classes in September. Mr.
Hach noted that it is hoped that the present program ¢an be ex-
panded next year (1965#67) to include many more freshman classes
with €he help of furnds allegated by the U. S, Office of Education.

The first speaker on the panel was Mrs. Pannwitt, who intro-
duced her remsrks with the statement that generative transformation-
al grammar prcceeds from the central fact that language is made up
of sourds uttered or written to convey meaning and that sach user
of language fashions it in an <ntirely unigque way. No one, she
printed out emphatically, hss ever constructed 8 full generative
grammar for the English languzge ox atiy other language or is likely
to do sc3 however, it is certaimly possible to attempt the teaching
of it and to change students' attitudes toward their language
through a sequential course ag study such as has been proposed for

E.T.H.S.

Mre. Pannwitt believes further that attitudes towards ihe
writing of composition might also be changed through this new
approach towards linguistics. Of gsourse, iiterature appreciation
skille have not beer. ignored because the program schedule has
allowed for the full range of literature selectionss biography,
drama, novels, poetry, short stories, mythology, and book reports.
Mrs. Pannwitt regrets that the three teachers did not operate as a
team, although they did confer in several informal meetings. It
was difficult, howsver, tc achieve any feeling of working as a
team since there were no conference pericds and their free periods
did not coincide, so that true interaction was impossible to
attain. Mrs. Pannwitt felt that the outstanding purposes of the
program were to eradicate prejudices in matters of usage of people
who use dialects other tham the prevailing one and to erase miscone
ceptions about larquage in aeneral bv ‘showing what it dces and how
it works. By causing students to recalize how grammar fits into
the schame of things and giving them an opportunity to describe
the characterestics of langiage by using a set of hypothatical
working rules,; we will succeed in our go2l of making students
sensitive to what language is, how it evolved, and why it changes.

-Miss Jahant, the next member of the panel to speak,

stated that her part of the language program concerned the units
on lexicography, or use of the dictionmary, and lexicology, or word
study. One of the most important results. of the study of the
dictionary, using exercises which were not based on the most re-
cent edition of Webster's, was that the underlying principles
‘function accurately and universally for any dictionazy that might
b~ “mployed:,: not only for an isolated edition. She believes that
students fours that the dictionary is a useful source for finding
noi only decivations but the process of vocabulary changes, such




as_ngrrowing, brosdening, and elevation, and that while the
dictionary is an excellent recorder of language, it is not an
authority on it. As a source of knowledge, such as etymology,
standard precnunciation, part of speech and meaning, the dictionary
is reliable and informative, but it cannot, for instance, specify
3 perfectly respectable dialect pronunciation of a word as it would
be intoned in Boston or the deep South. ‘In the matter of affix-
ation study, Miss Jahant fel: that concentration in this area
provided a vehicle for student proficiency in the use of 2 Latinate
vocabulary and an spparatus for easy recognition of the parts of
speech. The students use their intuitive kncwledge of grammar to

it words intc a derivational frame such as "The =ee=ee seems good
(bad).” . Sample words io consider would be create and creation,
copvgrsation and converse, and deify and deity. Students also
realize that the addition of different suffixes changes meaning
as well as the pazt of speech. Although it is shown that pre-
fixes have force in themselves to alter meaning, they are used
mostly to kelp in vocabuiary building and to show students how
consistently they are attached to English learned words. Miss
Jahant noted that the unit needs expansion into more extensive
exercises and <he addition of a section on using larger diction~
aries. She finished with the opinion that her studests have be-
come interested in words for their own sake and that the fine
response she has received indicates that the part of the program
withlwhich she worked has besn a notable success with piessing
results.

Mrs. Ladd began her presentation with 2 “sales pitch" for
a8 new beok; Transformationsl Gr g.and_the Teacher of English by
Owen Thomas. for those who are interssted in digesting "Chomsky
without tears." Mr. Hach noted that copies of this hook should ke
available at Chandler’s shortly. Hrs. Ladd emphasized that the
materials included in the linguistics proposal were subjsct to
constant revision and reexamination becauss the actual “warm body"
approgch was sc differeat from the "dry run" method used to evolve
the exercises. Students ofien graspsd concepts more slowly or
much fasier than was originally conjzctured, and mere or less time
was therefore spent on various ideas. It was emphssized that the
implementation of the exercises wauld have been impossible without
Dr. Sledd's gramuer containimg the formulaticns of the trensforms
that might be presented in a ninth grade unit in theo study of
language. Dr. Sledd wrote two versions of the grammsr, & semi-
symbolic versian which appsals te. studgnts who enjoy the abstract
terminology of math; and a “plain English® versiop statirg the
same rules in ordinary. language. However, it wes pointed out thst
all the words necessary ¢o déséribe a verb phrase, for example,can
be econpmically-put-into a-formulas o L
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Many combinations are therefore possible using the “"power and
elegance," as Chomsky describes economy of expression, -of such a
formulation. Mrs. Ladd noted that students must be constantly
reassured that they can be creative because they do know a great
deal of grammar and should put it .o use. This was proved %o them
by working with oversimplified and traditional exercises amd pro-
ceeding to more sophisticated materisl as students® confiderice

was built up. Once they were certain of their competence in using
grammar to construct and expand sentences, form:laticns and trans-
formations were meniptlatad with great aplomb and sensitivity to
appropriate length. Language as a system was brought home by preo-
senting rionsunse sentences which were then trensformed into
acceptable sentences by replacing words, adding inflectional end-
ings and applying phrase stzucture rules. “The daggles riddle in
the rastic,” foy example, wae quickly changed to “"The squirrels
scamper through the grsss" and "Zever the oomphong!® to “Kill the
unpire!” Much emphasis was placed on nous behavior with class-
ificetion and subclassificaticn taking place from abstract and con-
crete to human 296 nonfuman and inimste and inanimate. Students
iesarned that by combining the main verb with some form of be, a
medal, or a participle, very subtle time slot differentiations
could be achievad, that subclassifications of verbs such as linking
verbs and tramsitive verbe impose certain restrictions dn the
sentences in which thay sppesr, and that certain kinds of comp-
lements can be used with certaln verbs ard not with others. Most
important is that we cause students to make their own formulations
Rfter they have arrived at their own genéralizations through dis-
covery precedures acquired by doing the exercises. Not all will
arrive at gsneraiizations at the szme rate; but they will, hopefully,
all eventually grasp tbe processes of rearranging, changing, add-
ing, coubining, and deleting until they are able to generalize

and formulate on their awa. By tsking & sentence such as "I know
the boy" znd erding vy with “I know the little boy who iives in
the big red hLouse on the corner,” students dre able to come to
come conclusions about the order and system in their language.
Mrs. Ladd conclided with the remark that while studengs initfally
become confused because they lack the reassutrance of definite rules,
such as “Hever begin a sentente witk a conjuriction” or “Never end
8 sentence with a preposition,” thay do become more aware of their
Iangudgy, rore word sensitive, and very offen quite intrigued with
the use of languzde a5 an odrdarly svstem.

WO ‘,?&“" T

AT
v

TR

o i e Hach rioted that he was very prsud of the achievements
of the feachers fnvolved in the expisrimental program as evidenced
by the exgallence of the material presented in the proposal and by
the sasults that have buen yeported fn the freshnan experidental
claseas this yasr. Tomorsow's meeting will giva Dr, Sledd a chance

et . 3 2

mmSHE on his dhiservations and FIndings coficerniny thekprogram

as 1t 1& baing handled now, otir plans for SOphgiiores, Jwifors snd

S6niots, ard the teaching of laniguage fn general. Toe moeting was

crosed. , » Rpspectfully submitted by B. Jories
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: Théxméeting’waSacalied:to order by iéiééeg<ﬂach, chairman,
wher welcomed: several ‘guests. A N

-

- Dr. James Sledd, the department 's consult ot f1¢6 the Uni-
versity of Toxas, was then introduted to present bis chspraations
and: conclusions ccncerning our new language progeam.- Jr. Siedd he-
gan his remarks by saying thot after being as "deteched, criticsl,
objective, and obiectionsbls" as possible during his visit, he
must frankly admit that he has not ericountered in any high schaol
anything £o match the quality of the performance given by &rs.
Panmwitt, Mrs. Ladd, and Miss Jahant in their nanel az the neaeting
of Februagy 16. He added that the presentation was se supsrb that
17 the salient points and purposes of the language program were not
mege perfectly clear, he certainly couid nct think of any morg efe
factive means of doing so. Dr. Sledd noted that the English
Department at ETHS has distinguished itsclf chiefly because the
Yangusge program has been planned and actually created by the
school itself, whersas in most systzms the program kas been “im~
poszd’ from above" after materials ang surriculz kad been engen-
dered elsewhere. Teachers in Portland, Oregon, for example, use

a grammar which they did not write themselves but one which was
prepared for them by the University of Oregon. Cur kaving done
the job ourselves comstitutes = substantial zdvantage over the
school that has received materials on a second-hand basis. Ze-
sides the achievement of a pure act of crestivity. we should have
considerably more insights into our limitations and capabilities
as a result of an ertirely original production. :

After reviewing the initial proposal for the language
program last year and comparing it with the folder of materials
presented by the panel, Dr. Sledd felt that a very great deal of
progress had been made. Several important gains were noted: the
first was that never again would we bave to face the dreadful ex~
perience: of stayiag one step shead of the students and occasion-
ally watching them pass us up because of inadequately developed
materdals and superficial preparation. The program is becoming
well established now,. and we should feel more confident and at
home with it."- There is slso the gain of having several axcellent
new: punlications- on: the. subject of the newegrammar such as Owen
Thomas! Trafsforniational Grammar apd. the Teacher of En lish,
which-was: referred: to.-also: at.yesterday’s meeting. .

Frs ;Agpthgﬁ;;ign!iﬁgant gain is- that there is considerably
more. interest. dip the Program’ now. than: previocusiy; perhaps "not
alvays.afi affectichate dntesests” but nevertheless an. active.
ensrgetic: awarenoss: hias been generated: . not only-on: the part of
théfbhﬁadtéﬂwbntathéﬂpaxents-asawbiii National-developments have
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alse ‘indiGated that the program is not just a "fiae mauness,” but
definitely at the center of thirngs. Even the MLA, Dr. Sledd noted,
has become consciois of the new trends and has awakeried to its
possibllities, and this development is as impressive a proof of
the accepted integrity of the program &s can be offered. The ques-
tion has srisen gs to whether a completély integrated curriculum
would cozbine ami interact. Dr. Sledd felt that any “¢trenuous
effort at an artificial integraticn of these subjects" would bring
enly superficiei ard inadequate results and that relationships

- shouid be allowed to emerge, not be forced.

ETHS will pay certain prices for its creative urgess the
questicns will begin bombarding us from all sides; we will be "ex-
posed to public view"; there will be no refuge from the merciless
analyses of critics and assorted-observers, but in 2 sense these
are the tests of a great high school. There is no doubt, Dr. Sledd
remarked; that we have a much clesrer view of the problems in-
volved, which seem to fall into these central areas: 1. Many
schools often makée the mistake of presenting "too little toc lste
er oo much too soon." There are several institutes around the
country with instructors pontificating with great authority about
the new methods and procedures when they have had little or no
experience teaching in the high school at ail. If the new grammar
15 to be developed successfully, restraint and care must be exer-
cised in the choice of the teachers who will present it. Dr. Sledd
felt that we are "incredibly fortunate in having a2 fine staff made
up of competent, willing, confident, and well-prepared teachers,"
so that the language program is in as good hands as it should . be
everywhere. 2. There is a major problem concerning the materials
arxi- pubiications that are ‘being developed even though the increased
activity is providing teachers with more effective and authorita-
tive sources. Caution must be exercised in the examination of ¢he
wealth of printed material in order to identify the "skillful
popularizer who can make evil look virtuous." Though such writers
make a big splash with impressive productions, their basic tenets
mifius the gleam and glitter are-harmfuil and destructive. 3. Work
on a “new grammar" was begun in the 1920's by George Lyman Kitt-
redge and others and revitalized by Noam- Chomsky, whose major pro-
ductions on the subject, though as close in time as 1957 and 1965,
are a world removed from:one another. It s impossible to assume
that any definitive finalized version of the new grammar has yet
been published. Tests, methods,. exercises, formulations must be
subject to constant review and: révision. . Modifications and changes
must continvally take-place even . though: the cost both in money ard
humdn fabor will be highe 4, A-tareful balance Lust be maintained
‘betwéen the new and the old. .Qur previous:stsndards must not be
~aliowsd to-be dimihish@dito?makeAway’for‘%he experimental spirit.
Dr."Sledd felt that in the case of ETHS, the "minor miracle seams
‘to“have been passed"” in"this fegtrdy no serious damage seems to-

po
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have -been done tc the valuable programs in literature and compo-
siticn which have weathered the tests of time and tradition,

3. ‘The matter of articulation is always & problem, 54t Dr. Sledd
was pleased to see paople from Districts 65 and 202' conferring
with orie -another with interest and witality absut the teaching of
1anguagg¢9n‘the;p:imany;~elgmenta:y and high school levels. it is
wonderful, he added to see “the left hand knowing witat the right
hapd is doing.” 4. - We must preserve the attitude toward the pro=
gram -as being experimental and subject to.complete or partiail
failure. We must not prejudge our success; if we de so, the result-
ing errovs are likely to be compounded. 7. For which students will
the new progzam work? It is fely by Dr. Sledd that it may well be
successfully taught €0 students on lower levels than the H and G
classes, but more experimentation wiil be necessary in the future
to determine how far down the ling it will prove effective,

Dr. Sledd reiterated his satisfaction with the success of
the introduction of our language program this year, pating that
though gxammar at ETHS may well be described as “frenetic and wild,"
it will never agaim h2 called dull. During his experience of cone
ducting some of the G and H freshman classes, Dr. Sledd observed s
high degree sf eager interest o the part of the studentc, their
agility in handling language, and their perceptive, inteiligently-
formulated questions.

Dr. Sledd can envision no serious problems in intreducing the other
branches of the program on the upper levels, particularly since
teachers are familiar with the study of words snd the history of
the langusge. It is unthinkeble, Dr. Sledd has found, to continue
to sonfine litersture ang iznguage to the contributions of Great
Britain and the United States. Enormous problems are being pre-
santed to students of dizlectology since regional dialects are
vanlishing and sorizl dialects are changing so radicaily. In the
matier of lexicography and usage, emphasis should be placed on the
increasing interest of the oridnary citizen, who, it has been
found, is perfectly capable of becoming very excited and involvad
in what should be and should fiot be included in a dictionary. As
far as grammar is concerned, Noam Chomsky's "twelve~cylinder” brain
has done more to revive and invigorate English grammar than anyone
else in this-century, Furthermore, Dr. Sledd stated, it is simply
not true that trancformaticnal grammar "turns its back" on tne
traditional grammar we were ail breught up on. Chomsky's genjus is
of the type that “is gocd epough to see the significance of our
grammatical tradition and at the same -time good enough to ask
questions that will lead beyond the tradition.” 1In fact, for the
person who is thoroughly embued with the spirit. of traditional
grammar, -there is the obligation.to examine the extensions of it

- and to educate himself in.the principles.which Chomsky has estabe
lished..  Dr. Sledd here.noted that.perhaps it is vie who are being
tested and not the concepts of the new grammar. If we fail to




S

recognize the meanings inherent in it, we are quilty of turning
our backs on the very tradition we are defending; it constituies
& "refuse} of intellectual Yight.» - -

Dr. Slédd then aske& the meeting for questions and comments.

Miss Weiss inquired as to what exact sorts of questions were asked
of Dr.. Sledd during his visits to the classrooms. Dr. Sledd gave
the example of the boy who asked, during a discussion of the deter-
miner 3, whether the word would be used %0 specify "which ball
broke the window" or "how many balis broke the window," since a is
both an indefinite article ang g word of specification derived from
the Anglo-Saxon word 3n meaning one. Another student wanted to
know why, in addition to the three conventional ways of stating a
command, "Do. close the door,” "Don't close the door;," and "Don't
you ¢lose the door,” there couldn't be a logical fourth, "Do you

close the door." Dr. Sledd answered the student's query by explain=

ing that historically we did have this Zourth alternative, but be-

cause of a reshuffling of the uses of the word do, which is one of .

the major syntactic changes in English, the fourth possibility was
removed. Dr. Sledd felt that such intensive questioning was an
impressive proof that students are amazingly competent in handling
and manipulating their language. Mr. Bodycombe expressed concern
over the Basic student, who, if he is not involved in the program
somewhere, may suffer even more of a sense of isolation than he
feels now. Mrs. Griffin stated that her experience with the
“lower" low-average students in their study of dialectology showad
that they do respond to the routine and the consistency of several
general phsses of the: program. Mrs. Ladd agreed wholzheartedly in
this regard, noting that she received many spontanmesus comments
from students to the effect that dialectology and the study of the
élctionsry was "fun" and generally more interesting than it had
ever besn before. She felt certain that many of these people have
stanines of 3 or less on verbal and abstract reascaing tests.

group she has ever taught and that while some students wanted an
even more abstract statement than Dy. Sledd's semi-symbolic version
of the grammar, some relied aslmost entirely on his “plain English"
version.. The result was that a third, more symbelic grammar was
written by.those students feeling the need for it. This would seem
to indicate thaz as long as students can develop their own state-
ments.and,keepfthemaconsistentaand:prganized, ever: the lover
ability groups. should: be able to hapdle the. new grammar. Mrs.
MeGrew pointed: out. thet it might be. advisable to differentfate
between what Basic students consider new and. fascinating and what
they were gctuagiyyabsorb1ng,ﬁsince=the;absence:of the- convent-
ional fearsome torms and rules might cause them to respord to the
novelty without any toue: upderstandings .Dr.. Sledd: veturned with
the- thought- that aayedevice;that“would=suéceed«in'intenesting
stuﬂentarandﬁjgltinghthem out of. thair customary. apathy-would be
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highly acceptable in his opinion. To Mrs. MéGrew's question
whethér’ the orogram could be adapted to an emphasis on oral rather
than written communication, Dr. Sledd replied that it would be
impsssible to limit thé grammar to an oral presentation, consider-
ing that the kind of English which is spoken and which is written
are often so éntirely different., While the séntence, “They con-
sidered the dance to be a failuré" is usually agreed by students
to be perfectly acceptable when written down, hardly anyone will
admit to using it in normal, every-day speech. Mr. Neumann.asked
whether consideration had been given to a starting point for the
new grammar and whether it might be intreduced on the elementary
level rather than later in high school. 7To tajs Dr. Sledd affirmed
nis strong contention that the program may be begun in the junior
high school as soon 'as there are enough qualified teachers to make
it feasible. The Horors students at ETHS have shown that they are
able to cover the same material in less time than college stwients,
and pupils in the 6th, 7th, and 8th grades could handle it as weil
when and if proper teacher training makes it possible. Mrs. Wolt
wordered whether the language program has been found to have any
application to reading skills. Dr. Sledd said that it hss helped
students in the study of poetry; for example, figures of speech
are discovered to be deliberate departures from established sube
classifications of nouns in that animote qualities are given to
_inanimate objects. Mrs. Kewp asked how much transfer of under-
standing carries over into composition. Miss Jahant noted that
not enough writing has been done in her classes as yet to see any
correlztion emerging, but that while studying passive transfor-
mations, one of her students insisted that she would never use
this less effective form in her writing, i.e., "John was hit by
Jack" instead of the more commonly used active voice. Investi-
gation of the student's writing folder produced the *happy coinci-
dence" of containing a paper in which so many instances of passive
voice were marked that Miss Jahant had made a comment on the paper
to the effect that i%s use was destructive. The result was, Miss
Jahant felt, that the student will have absolutely no doubt in the
future about identifying and correcting passive voice. To Mrs.
Pickett's comment that the transformational method seems to allow
for so much inductive learning, Dr. Sledd said that the marvel is
that it brings to the consciousness of the child, in an organized
and systematic way, what he has known ali along sbout the siructure
ef language. As Chomsky replied when asked to justify the teaching
of the new grammar, “The study of our language gives children re-
spect for their own lives." It is an exciting moment of truth for
them to become aware that they have, Dr. Sledd noted, "the most
marvelous and mysterious equipment in all of animate existence.”

Mrs. Hinkel inquired as to when the moterials in the folder
presented by the panel at yesterday's meeting will become available
for expansion and use by other teachers in the depariment, for instancs
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