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Teacher Version
INTRODUCTION TO LANGUAGE IV

Running through every year of cur language curriculum is the
theme~-gometimes stated, sometimes implied-~that language is a :
very important aspect of human life, Therefore it deserves to be -
studied and to be studied accurately, A correlary of this themeis
that the data for our study is our actual use of the language and our
intuition about it. What a study of language attempts to do, then,
ig to make explicit or describe something that we have an implicit
knowledge of, And it attempts to do it in a way that will offer some
explanation of language and give the student an understanding of
what it is and how it works,

The work of this year is intended to make explicit additional
parts of the langiaage, It expands the phrase structure rules and
also adds to the transformations of earlier years, Thus, it ac~
counts for a good many constructions of the language not touched
upon before, The student should now have a fairly competent
understanding of the basic notions of transformational grammar
and the nature of the rules with which it describes the language,
If he has covered the material of the previous three years he should
be familiar with the basic elements of the English sentence as well
as with the passive, the various kinds of questions, embedded adjective
clauses, appositives, indirect objects and transitive verbs which occur
with prepositions, particles or directional adverbs, and negative sen-
tences,

Building on this knowledge, the units for Language IV are fairly
complex, If they are needlessly so, we regret it, The fact is, how=
ever, that language itself is extremely complex and sometimes a
description of it, if it is to be meaningful and accurate, must also
be complex, There are many students who should have no trouble
with this complexity, They are handling much more difficult and
abstract concepts in their math and science classes, There will be
others who may find it too much, We would like to urge you to try
to fit the units to the abilities of your classes and to simplify at points
where it seems necessary, without misrepresenting the concepts,

At this time we want to suggest some ways in which thig might be
done, and to mention briefly what is covered in the year's work,

The units deal with four kinds of structures: reason adverbs;
transitive verbs which take complements derived from other sentences;
one kind of noun clause and some subclasses of nouns, adjectives, and
verbs which occur with it; and finally the imperative, There is a fifth
unit, coming in the middle, which should serve as a review of embed~
ding transformations,

The unit on the reagon adverb should offer no problems. K simply
adds one more kind of adverbial construction to those the student is
already familiar with,
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The unit on complements is very complex, It does offer, however,
an opportunity to generalize about the language, and this is one of the
aims of language instruction, _ The unit shows how it is possible to
relate the various elements which occur with certain transitive verbs,
and how their occurrence is tied to the presence of these verbs, What
the unit says is that certain transitive verbs occur with complements,
Though they appear in the sentence after the direct object (I heard the
dog whining, ) they are related to the verb, The student can relate
this to what he learned akout indirect objects, directional adverbs,
and particles, all of which can be found after the direct cbject, though
they are most closely related to the verb, These complemenis can be
most easily explained as being embedded elements which come from
other sentences. Infact, there seems no easier way to explain them,
It turns out that there are various subclasses of these complement
verbs, each distinguished by the kind of complement they can occur

some with forms of the verb, etc, Several kinds are discussed in
the unit, Hence the complexity,

If you have a class which won't benefit by this kind of close analysis,
may we suggest that you might limit yourself to making the following
points about complements:1)A complement verb is one kind of transitive
verb; the complement completes the structure of the verb, 2) Comple~
ments are like indirect objects, particles, and directional adverbs in
that they are first introduced as part of the verb and are then moved
beyond the object, (I heard whining the dog, ===) I heard the dog
whining,) 3) There are many kinds of complements and the kind
seems to depend on the choice of verb,

This may be as far as you will be able to go, That is, you may
find that it isn't profitable to try to subclassify the kind of Comp verbs.
But it does seem appropriate to let students know at least that there
are such things as complements, They certainly use them frequently
in their own speech and writing, And may we urge you not to give up
before you have tried, Even if you don't go through the formal rules,
the various kinds of complement constructions offer interesting material
for discussing the complexities of the language, Students should find it
interesting to realize that e say

I saw her running,
and I saw her run,
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_ I found her practicing,
but not I found her practice,

Even students who can't work with the abstract rules should be able
to cowne up with all sorts of possibilities,

<
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The review unit should be self explanatory, It does make the ,s
2 point-~which we hope you will emphasize-«that adjective embeddings, -
i possessive embeddings, eic,, are just examples of the general em~
=5 bedding transformation which enables us to embed any sentence in
B2 another if they share NP!s, This is a very general rule which accounts
5{;» for much of the recursiveness of our language and we shall want to
e build on it in Language V,
{ S The unit on the nourn clause should not be too difficult, Again it
i is an excellent place to emphasize the principle of co~occurrence,
B which really explains much of language, We put sentences together
c on the basis of what elements can and cannot go together, Ik turns

i out that noun clauses of the kind discussed in this year's work can
o occur only with certain kinds of verbs, certain kinds of nouns, and
c certain kinds of adjectives., The explenatory remarks concerning
g the unit are found in this manual and should be ample,

The final unit of the year, the imperative, is also & complex one,
The imperative proves to be a much more complicated construction
than appears on the surface, but it is an interesting one, It is useful
for demonstrating the difference between deep structure and surface
structure, but the steps are admittedly complicated, They offer a
fine opportunity for logical reasoning, however, and give students
a chance to really figure out for themselves, on the basis of what they
can find in the language, why they are able to understand sentences
such ag the imperative in which much of the deep structure has been
cbliterated, This unit should be taken slowly, step by step, and very
inductively if possible. You may, if you have a slower class, want to
stop with the affirmative imperative, If 30, you would only want to
prove that there is a you and a will in the underlying structure and to
show that they have been deleted,

More expanded remarks on all of the units are found in the following
material which includes the keys to the exercises,

Explanatory Material and Key to the Exercises

The "Introduction to the Students" reviews briefly the rationale of
a transformational grammar, the difference between phrase structure
and transformational rules, their relation to each other and to the
language, and the reason for symbols, Since thege are fundamental
idea:: they are worth some class discussion, as a prelude to the year!s
wor

Exercige, p, 3

This exercise should give the students a chance to review the
phrase structure rules of the grammar, They are asked to write
sentences which will {llustrate each rule, Of course, any sentence
will illustrate more than one rule, but the student is agked to mark
only the parts which are described by the specific rule he is 1lustrating,
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it would be a good exercise to work out together in class {perhaps
after the students have hed a chance to work ai it by themselves) so
that you can elsborate on weak spots and can discover where your
students need further instruction, Notice that Rule 7 teleacopes all

of the earlier verb classification rulés into one, By the time he is

& sophomore, the student should be able toc handle them in this fazhion.
{The arrow was left out of the student version and alsoc the plus sign
after Vi, )

Exercige, p, 4

The sentences in this exercise point up areas that the student

cannot analyze now but which wiil be in the units he will be studying
the year. In 1, 2, 3, 7 and 8 there are complements which

:vgfh thf result of eml;e%dgngi. The student will éxct know wl::t;o do

seeug%ggg_gg_hg_g__n + Cut the grass in 2, exciting , &
coward . and to goin 8, You might let him conjecture a bit
without offering an answer, Sentences 4 and 10 are imperatives,
of course, which he will not be able to analyze until he reaches the
last unit of the year nor will he be able to account for that you were
late in 5 and that you can't find it in 6, Sentence 9 containe a reason
adverb which will be dealt with early in the year,

Discussion questions, p. 5

These questions should give you and your class a chance to
review together some of the overall implications of language study.
We hape that the students will arrive at some of the following notions:

1, A grammar should describe the sentences of the language,
It should fit the lengunge and what we know %o be true
about it, If the d_ icription is a kind that also
relationshipa and reveaisthe system of the language it will
help us to understand why our language is the way it is,

2. The use of symbols gives us a handie or tag for talking
about a large group of related itens, They gimply make
it easier to talk about languaze, Since many of the elements
of a sentence move around in certain transformations, it is
useful to have symbols for the various parte so that we can
guickly show what happens, We could say in words that
sentences consist of noun phrases and verb phrases and that
the noun phrases corigist of determiners and nouns and that
the ncuns will be either singular or plural, but we can show
it much more clearly and quickly in this way:
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NP —> T+ N+ NO
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Symbois-alsc enable us to greup things together into larger
groups; and.to show what particular pert the lasger group
play. ths’igetéxei&s%:btence.- For ainatancc,th webaouil;i aa):i that of
on the bed in The boy was asleep on the made up
a::prago'iﬁim»ﬁﬁi%etermmer plus a ﬂ’ﬁgguhr noun, bed,
which are related i this way: :

e
ofl
th%&d\\slng

But the relationships become much clearer and more meaning-
ful for the sentence as 2 whole if we can show that the whole
thing is a locative adverd, in this way:

Lbe
premP

TN+

We can always add another word to a sentence, Any sentence
can always be made one word longer, (You should ask students
to demorstrate this for themselves,) So theoretically it is
always possible to make another sentence, Of course, if we
had to have an infinite number of ruies to describe these
sentences we shouldn't have a very useful description. So we
try to see relationships that enabie us to describe the infinite
possibilities with an infinite (limited) number of rules,

Most of the sentences of our la ge have more in the way

of structure than meets the eye (or ear), Most people may

not nave thought about this, but nevertheless, they are aware
of this underlying structure and that is why they can under-
stand sentences and produce sentences, The kernel or bage
sentences students have worked with in earlier years represent
the underlying structure, The transformed sentences
represent surface structure,

For instance, in The sleek car rolled to a stop, everyone
understands that the car is sleek, This sentence fs in the
underlying structure, We also understand that The teacher gave a
test and A test was given by the teacher say the same thing,
The reason is that they have the same base {or underlying)
structure. In both the relationship between teacher and give

and test is the same, This underlying structure is most

clearly expresged by a phrase marker, or branching diagram;

This question should give the student a chan e to speculate
about language in an imaginative way, You might ask, for
instance, how we could build on what hes gone before~~which
our civilization obviously deeg=-without language, How can
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-7- Teacher Version 7
THE REASON ADVERB |
‘ij We have added two optional elements to our second phrase structure ﬂ
=2 rule: the time adverbial (Tm) aud the place adverbigl {L.oc), In this 2
o unit we are going to add another optional element: the reason adverbial %
(Reason), . . ne
,_§ Students will learn several things about this particular adverbials =
&‘3 B i3 optional; it i3 the only adverb which never appears 8s a gingle word;

&
E &
o

U

and it may appear with any type of verb, f

7 AR
Rt
L

(3.4
e
i

As the reason adverb is an optionsl slement thst can appear with
all kinds of verks, it will appear in the branching diagran at the place
where the verb appears:

S
-~
Aux/Verb ( c)\ﬁhﬁieason)

Dominating the verb and the adverbials will be the VP,
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Exercise 1, p, 3
In our answers we have broken down the NP!'s to T+ Nhum + Sing,

o etc, -If you feel that this is not necessary to the main purpose of the 2
¥ unit=-the introduction of the reason adverb-~-feel free to have your 7
- students simply bring the NP down into the symbol string,

.1, The fich went through the ladder Yyesterday,
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"Fish" might he considered plural oo singular in this sentence,
It you like the locetive may be broken down into prep. plus NP, or
simply dbrought down a.s Loc, :

2, Mother gewed the dress in the kitchen,

-
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rnsi\ng iNin \ng
'_{‘"Nhasing past V. 'lz Nin singprepTl\} 8\1118

Te . -
T + Mother+ s +>st'r sew+ the+ dre'ss'l-singﬂ‘n* et

th { \\, / ’ / , kitchert s

sewed the dress in }he' kitchen,

Some students might feel that this sentence is ambiguous, They
might show some concern as to whether in the kitchen tells where the
dress is or where the sewing was done, Show them that cne possibie
interpretation of the sentence is the one we have diagrammed, and that
anobtggsmixgemraaﬁon is that the sentence is the result of a double base
em o

!

WY, AT
o
3 \
\ "a
A —

Vi N At
N L .

R P A LY N A IR R TIR L
NER SRR 3 A AUR TR AN ;
2 N Ly 4 T Ly EN

TN AN WAy ’ ARG, e
S 2 2 2 A

i
343

s
&
3
B
.

T

S T
RARE ]S

Motiher sewed the dress - -._.....; 
The dr>s8 was in the kitchen

Mother sewed the dress which was in the kitchen
Mother sewed the dress in the kitchen,
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You will notice that we have left iast year as a unit, As the students 2
‘ do not have the necessary information to work with last, it might be 2
o better to leave it thus, Last and words like first, second, next, and i
L final will be explained in future units, =
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S Traditionally, last was called an ordinal adjective, The word
b behaves somewhat Iike an adjective; however, % is an ordinal post
i determiner, That is we find it after the determiner just as we find
ordinal numbers after determiners: the second book, a third choice,
and last year,

If students show particular interest in the word, you might let
them try to find out for themselves some of the ways the word behaves,
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i Using the blackboard, you might work with several sentences to see - ﬁ;
: what happens: ' ‘ ' ' ’ ¥
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€. g 1) The boy is handsome,

The boy is last,

The handsome boy arrived,
The last boy arrived,

The last of the boys has arrived,

The handsome of the boys has arrived,
*7) The boy was handsome in the race,
The boy was last in the race,
Handsome boys. are popular,

Last boys are popular,
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'The boy is (the) last (one),
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4, Clec prepared ti'e meal carefully.
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9. The guests will go to the dance tonight,
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what the words can do, without necessarily giving each one a label,
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# 6, The boys are playing tennis at school,
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The biay plur pres be ingt pl’ay“b*'tennis* ingtat i i

are tennis  at school,

he

#Tennis can be called a mass noun, ‘as can the nouns used to denote
other games (badminton, football, checkers, etc.); but in some ways
these seem to be a special subcategory, Names of subjects are probably
in the same class: history, mathematics, efc. In some ways they are

like proper nouns, We can say 1) Gwendolyn is exciting,
2) Tennis is exciting, e,
We would not say *3) The Gwendolyn is exciting £
, or *4) The tennis is exci =
We might say 5) The Gwendolyn whom I know is 2

exciting,
or 6) The tennis which I play is exciting,
Neither of these words, "Gwendolyn' or "tennis" takes an art;_fcle unless
the word itself is foilowed by a restrictive clause, Neither of these words
takes a plural verb, Neither can be itself be made plural, We can say
"Gwendolyn" is the name of a girl--a girl called Gwendolyn, We can say
tennis is the name of a game~~& game called tennis,
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. Of course you do not need to bother with thege explanationg unless %
the students show interest, It is exciting, sometimes, to try to find out - :
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from exposure

because of damage

for fun

because of hig father

for victory
for help

because of allergies

on account of the
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5. The bells are ringing loud for victory,
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6. The boys called the police for help,
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10, The child broke the toy because of arger, _
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#Some students may ask questions about the Reagon Adverb-in gentence #10:

Beca mo:m.chm:ford “becaus fB 3e'’ can be'used as'a con{uncuo’ A n intro-
use of reason (Because I was angry I left),

number 10, the unit because of behaves as a preposftion, - 10 sentence
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Exercige 3, p. 8

NP+ past+ Vin+ NP+ Tm

NP+ past + V?“*' Loc+ Reason

3, NP+ past+ Vi + Reagon -

4, NP+ pagt+ be+ ing+ V;+ Loc+ Reason
NP+ past+ Vi+ Loc+ P + Reason

6. NP+ past+ Vi + NP+ Reasor =

past + Ms' bet Loct Tm

i 8, NP+ past+ V.. + adj+ Reason -

% 9, NP+ pres+ v‘:-:- NP+ Tm

: 10, NP+ -past# Vignmn-l-mn. SRR
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Becuude this‘unit is really an extension of EXPANSION OF
TRANSITIVE VERBS, we urge you to read the TEACHER'S MANUAL
for Language III, 'pp, 13-17, before teaching this one, The transitive
verbis a varied class; Many of its riiembers bring with thei elements
besides the direct cbject NP, For exsimple. a clags known as indirect
object i‘t‘e‘rbsf”’(x% etc. ) bring‘indirect objects; one subclass requires
a directional adverb (He put the key in his pocket, ); another comes
with a particle, which is characterized by its moveability (He put on .
his boots, /He put his boots on, ); and another class occurs tied clogely
to a preposition (She looked st the picture,) The complement verb
dealt'with in this unit Is ancther of this class of transitive verbs which
occur with other elements, ‘ '
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Tliege elements, in & way, complete, or make mcre complete,
the sense of the verb, Since all of the:~ depend for their presence
in the sentence on the verb, they arz placed in the phrase structure
as part of the subclass of Vi and appear in the underlying structure
attached to the verb, However, in most cages it becomes possible,
sometimes necesvary, to move the attached element to a position
beyond the éirect object NP, -
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{Indirect Object) He gave to Mary a pin =—>
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~An,

"He gave a pin to Mary
(optionally: He gave Mary a pin, )

Dir
(Directional Adverb)  He sent to Europe his wife =3

He sent his wife to Europe,

Prt -~
(Particle) Berry called up the coach =—>- '

Berry called the coach up,
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In the case of the verb + preposition, the preposition is not moved,

T
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‘They depended .on their advisor,
not *They depended their advisor on.

Complements, which enter the sentence with certain verbs called
_ complement verbs, differ in one respect from the other elements at- i
7% tached to subclasses of transitive verbs in that the place of the comple~ %
28 ment is filled from another sentence, This can be demonstrated with 5
2 . an-example, We have a sentence )

. The president appointed me guard,
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Guard is a complement which.is possible with the verb appoint, (Me

e direct object NP, of course.) But it isn't enough to say simply
that the complement is a noun phrase, (Comp ~—) NP), We will
discover that many kinds of structures can serve as. complements, and
the rules would become unwieldly and inaccurate if we tried to account
for them all in a rewrite rule, Moreover, we can find evidence that
guard, in the sentence above, indeed has come from another sentence,
because we also have the sentence ' oo
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The president appointed:me to be guard,
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The fact that to be can occur in the complement indicates that it must
have come from a sentence with a verb, J¢ becomes, then, simpler

to show that the place of the complement is filled with an embedding .
from another sentence-~by a transformation, So we can include :
complement verbs as a subclass of transitive verbs (Vi ~—3Vic + Comp),
and 7:1l the place of the complement with elements from other sentences,
We can, in fact, have a rewrite rule which says just this, Comp —» S,
where S stands for embedded sentence, Specific rules will describe

the form of the source sentences and of the complements,#

Since complements following transitive verkts have the character-
istic of indirect objects, directionsl adverbs, etc, of appearing in the
underlying structure attached to the verb and then having to be moved
beyond the direct object, it is possible to write a general rule which
describes many types of sentences, and thus to show their relation, You
will recall the rule which indicates the various subclasses of transitive
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4 'Vijo + 10
q. j Vtdir + Dir {)
: Vir —p K gtprt ++ Prt t
: | oiprep © Prep
g * o 0 /
% b and the transformation rule which places the elements in their proper
: x’é position:. -
, »-‘% : | Tverb (i '.’-\'
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...Np2+ DI
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, ;‘/5% - (optional for 10 and Prt, but obligatory otherwise)
a-’*ﬂ - 00 00 19 08 s 0 . .
% _# It has been found that introducing S.in the Phrase Structure where
o embeddings can cceur simplifies the grammar immensely, This had not
been worked -out when the early parts of this curriculum were beinz written,
3 but when the matc;figfl h::g revised, the rules will be brought into line, In the
2] meantime, you ma ' ,
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Many-different striictures can appear as complements of the
complement verb, They are distinguished by their sources and their
ultimate shape, ‘There are verbs which are grammatical only with an
NP as coraplerhent, Besides these, there are others which can either
an NP or an Adj,, and some can accept only Adj.

(Only NP) They elected Johnson president.,
(Source; Johnson is president, )
*They elected Johnson presidential <

(NP or Adj) They called Bill a fool,
(Source: Bill is a foél, )
They called Bill foolish.
- (Source: Bill is foolish, )

(Only Adj) They painted the town red.
{Source: The town is red, )
*They painted red the iown

All of these have as their source, sentences with Be + Pr, .Still others .
with the same kind of source allow the Be.to be embedded with the Pr,
In this case the Be is embedded with to (the traditional infinitive, )

They took her to be your sister. (Source: She is your sister, #)
They considered him to be a fool, (Source: He is a fool. )

The source of the to is a transformation of the tense of the source
sentence,

Thus Tngs =3 to, _
Tns + Be to+ Be
‘e e e is - fool e e o t0 be a fool

Verbs like want can have complements contairing verbs other
than Be, which appear in the complement with to, L

They wanted him: to be there, (Source: He is there,
tns + be ===> to + be)

They wanted him to go there, (Source: He goes there,
tns + go == to + go)

. . Andther group accepts. complements formed from sources conw
taining nearly any kind of verb which ig in its ing form,
The principé.l éaught John , ,
- John was cheating ] ==> The principal caught Jghhgat ing.

. ;sigter is itself a transformed sentence, of course, You
.- -have & gister has been: embedded in She is a sister to give us the
possessive,. :You may or may not want to mention this, but in cage you .
-‘have students who do, “you will want to be able to explain it, See

Double Base Transformations, Language 1L, )
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Stiil auother group allows the embedding of the lexical verb of the
source without to, but thése are more limited in the kinds of sources
they will accept—i‘::r compleme:ts, For instance, :neither Be+ Pr or

Vmid is &cceptable,

*1 saw the wall be red,
*I saw him have a car,

but - Ihelped him do the work,
. We saw the wall crumble, -

As you will find, some verbs will appear in several classes. For
ce:

I heard the child cry,
I heard the child crying,

Peter considered him to be a friend,
Peter considered him a friend,

This kind of cross classification is not, of course, uncommon in
language. There will be verbs in every class which belong only to that
class, But there will be others which belong to several classes. More
accurately, we might say that some have characteristics (or features)
of several classes, Do not allow this fact to disturb your students,
They may, in fact, enjoy trying to find examples of such cross classi-
fication as evidence of the flexibility and complexity of the language,

In this unit, we haven't by any means exhausted the kinds of
complement structiures which occur with transitive verbs, Nor have
we attempted to assign symbols to the various subclasses, The im~
portant thing for your students is that they become aware of the nature
of complements, of how common they are in our language, and somewhat
aware of their great variety. They should of course see once more that
there is order and system in the language and that by analyzing the
underlying structure it is possible to find this order., They may want
to try to find examples of other kinds of complements and try to discover
the sources, If they do 5o, they will probably soon discover that other
structures besides the transitive verb have complements, for exampie: -
He was eager to please, where to pleasge follows the edicctive eager.

p—

. KEY TO EXERCISES
Introductory note: There are probably more items in many
exercises you wish to use, Adapt them to your class, If you

prefer to use them in groups, or to have them done on the board, or

to use them simply as examples to illustrate your class discussion,

feel free to do 8o, They are there as & teaching and learning device,

not a8 an end in themselves. Some of the later exercises which call

for writing symbol strings may prove too complex for some classes, I
80, you may wish to have the students perform the transformationg at ihe

- WA At v A | e s e A Ay 3 L.

sentence level and eliminate writing the strings, though, cf course, students

who are able to think in terms of the symbols will be getting a more precise
understanding of what is involved, : , - .
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Exercise-1; p.10 . ‘ '
~Dentences #2, 4, 5, 6, 7, 8, and 9 all contain Viio verbs, Each

of these sentences have two NP!s following the verb and can be made
passive intwo different ways,. The Viis verbs are as follows:

: . gave . ,

40 Wrote
5, built
6., asked
(8
8.

e 1
B,
2o b
A Ayl iy Siaetd L4 DAah Ay vk 22

e 9,
L L
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T
O

%y

i
it
i
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o

&N
N gab

IR

gave
gave
. sold

Exercise 2, i2 |
1,” Consumer: The girl thought(comp) the boy. | _
Source : The bor is an idiot, yo=

== -/
(Intermediate step) The girl thought an idiot the boy, —=>
(Final sentence)  The girl deemed the boy an idiot,
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2. The man considered {comp) his wife,

£ His wife is a fool, _....\7
£ The man considered a fool his wife, ——

The man considered his wife a fool,

3. The queen dubbed (comp) George, ;
George is a knight, ?

g
13

L T R A i v o U T,

The queen dubbed 2 knight Gecrge, —=2

I

Queen Iary.)

= The queen dubbed George a knight, i
i 4. The clags chose (comp) Mary, | &
¥y Mary is gueen, S T 5
{32 5
Z #The class chose queen Mary, == 5
}t The class chose Mary queen, %
’gif:, #(The clags chose fﬂeen Mary would obviously have a different - %
= derivation, with Queen Mary being the direct object and the comple~ 8]
B ment missing, In that case Cueen would be part of the proper noun ?ﬂz

5, We called {comp) the dog.} _
‘The.dog is Hargy.,"_-'—‘g' P i

We: called Harry the dog, . - ESSRN
We called the dog Harry,

4

88 gy R
.‘»ﬁ‘fﬁwﬂ?v.l‘(‘,-x’a:..{‘(mfmﬁ

b

] mmﬁm

FL AUy SR RS MO RA A W Ayl b
Q4 ‘{« .;‘\ wihs ;'m Ghen
AatA At A o i WL, T s
YARL-URIE @ ALY (TN ARG TIRLR 2

%@c\k‘ﬂ
YRR

T
Pa, L

oy
:
S0
S

Al

¥

!
¥

g?‘:ii'- v,
¥ \o‘»‘:\,ff

Q




‘I
LIRS Ko

AN deu

bky

B rbicivh

R (2 oI [

RO S D S0 il U R TN D A RN R T LT S e KBTS
'

3 ."- R
e o, N : i -
v d 34 oy TN e, i ATl A g re ov! ‘
RNV NACLORIIIR Lyt | S 4N QA ik LI A R ravy, DN
RZEVEETH oo Las y TN IR

VN
LT RN

7
3
3

AN fo\m‘

B

"

1 !
R
':Xihx‘ :4\}&

phie

Eags
Ry

vk

PRI

y
e

A

sl

o
.»f\“

L

WL (0 hacy
NV

@, S

§

ETY Qe
SRR

s
Re AR

'vﬂ\.}

s

rein
Boat

i e L i

(A

of

RN
i

£\

A i At
s ‘:’ﬁ\n 5

SR

ﬂﬁ“:};? SR

‘ _
%, A& -
‘o\-\\ E‘i\ E" N
R SRNORE

N

Ry

R .

[~

5
{
s
{w
H
|
g

(&

-22-

We nominated (comp) him,} __
#He is captain, ’

#{This is an excellent place to point out, if it seems necessary,
that he and him are two forms of the same pronoun, We haven't
written a rule showing the restrictions on their use, but 2 complete
grammar would contain one, I would be a pronunciation rule in-
dicating that he .~» him when it occurs in the position of direct
object, after a preposition, etc. You might want to ask your
students how they would write such a rule.) -

We nominated captain him, =

We nominated him captain,

We made (comp) him. "
He is the master, } —7

We made the master him, _
‘We made him the master,

The troop chose {comp) Mrs, Clark.} _

Mrs. Clark is the leader,

The troop choge the ledder Mrs, Clark, =3
The troop chose Mrs, Clark the leader.

Exercise 3, p.14 : .
Sentences #1, 4, 5, 7 (and 8 for some peopie) result in ungrammatical
constructions, . The other items are as follows:

2,

. The boy is foolish,

4

The girl deemed (comp) the boy.} —s
The girl deemed foolish the boy, ===
The girl deemed the boy foolish,

The man considered {comp) his wife,
Hig wife is idiotic. =

The man considered idictic his wife, Pl

'The man considered his wife idiotic,

We called {comp) the dég. —
The dog is fierce, }

We called fierce the dog.. ==
We called the dog fiercs,
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fé There may be 2 difference of opinion zbout 8, Some may find it un-
fﬁ grammatical, However, given another adjective, there should be no
i problem; for example

. - We made him happy.

14

: :

B 8. We made {(comp) him,

B He is masterful, =

4

i We made masgterful him, —>

g | We made him masterful,

’ P The verbs in Exercise 3 which take only NP!s as complements are

elect, choose, dub, and nominate,
Exercise 4 15
1) Vic

1, The worke:{g ed the boy silly, NA
2. The men chogag %sabene queen, N

j 2o
3. The girls considered Ge foolish, NA
gir Sqpgidered Ty

4, The c{rgw made Jack the leader, NA
5. She naéled her d%ghter Jennifer. N
6,
1.
8.
g8,

C
The serge_av considered his men focis, NA
> '

The made Phyllis happy, NA
Jack ‘ {pe & friend. NA
C
The st%denta thought the test difficult, NA
C
10, Joan ed him a nuisance, NA

-~ *
TTOnaR
TRt iR b JY o
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i & 11, They elettad Mar{y secretary, N
vic
i 12, The referee pronounced him winner, NA
| % 2 1, Th k v:&C;I boy gycmp
£ . e workers called the 8
2 fﬁi - froms:-. Vic Comp !
o . *The workers called silly the boy
‘| %oms kers mli’ed;( ) the boy,
e workers comp) the boy.
. The hoy s ﬁiﬁv, . :
. Vg Comp
: J 2, The men  Isabelie gueen,
“{a from: : C_ogp
- XThe men chdde queen Isabelle,
% ms :
. The inén chivge (comp) Isabe lle.
B _ Igaballe ig gueen,
= * ungrammatical
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The girls o ed Gerry-foolish.
from: : C Cﬁp
:rThe girls considered foo h-Gerry.
'oras

The girls congidered (comp) Gerry.
Gerry is foolish, . c

omp

C

The crew made Jack the leader,
from: C  Comp -
*The crew made the leadler Jack,
The ¢ (comgp)

“The crew made (comp) Jack,
Jack ig the leader, ‘

154 her asugiter 302

She narted her daughter Jennifexr,

from:V¥C Co:

*She named J enmifer her daughter,
from:

She named (comp) her daughter;

Her dsughter is Jennifer.

Com
The sergeant conési:déred his men j_o__g‘ig. P
from: °§c Coimp
*The sergeant considered fools his men,
from: )
The sergeant considered {comp} his men.

His men ar gools.
e’ C Co;np
The girls male Phyllis happy,

from: Caomp

;‘The girls made hag Phyllis,
roms

The girls made (comp) Phyllis,

Phyllie‘;s happy.

Co?p
Jack imagined Joe a friend,
from: C Co

v m
*Jack imag;ned a friegd Joe,
from: b

gackisima ined {comp) Joe.

oe1is a rjeln_d,vfc" , Comp
The students tl_m_o%% the tast difficult,
from: C Com
*The students thought diffibult the test,

The students thou ht (comp) the test,

The tog) is ditficul
L T

.!foan ed him a nuisance,
mm: e« O c&ﬁ‘ - .
*Joan eal ‘gd,a:nuis‘&%ce hira,
from:
Joan called {comp) him,
Heizan ance,




; V"g Corap
: 11, They elected Mary secrerary,
2 *They eletted secretbhry Mary,
7 . fromp T T T
s They elscted (comp) Mary,

Mary is secr
12. The refere ﬁnc ed him Wit
. e referee pro c er
from: Vic Comp
;‘The referee pronounced winder him,
roms:

The referee pronounced {comp) him,
He is winner, '

Exercise 5, p. 15

There are two Exercise 5's in the Student Version, The one on
page 15will help students see if they cen use complements in their own
writing, Since answers will vary no key is possible. You should
probably ask for some of the answers as a source of sentences for the
class to discuss, however,

Page 18:

There is an error on page 16of the Student Version, Dogcatcher
should be labeled NP rather than Adj,

Exercise 5, p.16

1. Joan called Bill g nuisance,
Source: Bill is a nuisance,

2. 1 consider this test easv,
Source;: This test is easv,

3. The workers called the boys gilly,
Source: The boys are silly,

4, The men chose Linda chairman,
Source: ﬁﬁaﬁ is chairman,

5, The 'gh.'ls consider Gerry foolish,
Source: Gerry is foolish,

R N T A D T L L e N R B T AT S A T P S Py 1) A P LA e

6, My dunt named her baby Carolyn,
yn.

Source; Her baby is Caro
7, ‘The sergeant considered his men fools,
Source: His men are foois, ‘
8. Max deemed Jill & frien
Source: Jill i3 a friend,
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9. = Theunters made the-scouts comfortable
Sourcet; The scouts:are comfortable,

- T .
B TR Y e .

#10, Jack. Whitey. to.be. different,

#Not exactly like #1-9, Your students may or may not recdgn.ize
the_..gourgg.-.,

Exercise 8, p,19
Note 1: Inthe example only _a_.g idiot should be underlined twice,
Note 2: In connection with the diagram on page 19 you will need

to -explain that some of the source sentence has been deleteq.

You may or may not want to go into the matter of diagra

To be perfectly accurate you would have to show that the -
entire source has been emabedded and then partially deleted-=
a step we have telescoped in our discussion,

C
NPT on.lp>‘_VP
Aux )e
Tgs Be S"

b
r
px!es } A‘dj

pges + Be + 'fooilish. . =

to + Be + foolish, . .
to be foolish

The girls chose (comp) Mary,] .
Mary is gueen, |

The girls chose to be queen Mary :r.::\/
The girls chose Mary to be queen,

#liere, and in items #3, 5, and
6 you may need to explain that

he and him are two forms of

I took him to be .a friend,

They elected {comp) him, ;
He is president, P /{' =7

They elected president him -

or They élected to be president him
They elected him president,

or They elected him to be president,

I took (comp) him, | \
He is a friend, } -

[
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I took to be1mimp¢;rtantthe ligt. 0 -‘-==>' ‘
I took the list to be unimporbant.

They chanenged:ice
He is honest!

They cha.uenged to be honest him, =
They challenged:him tc be honest,

Joan's vote enabled (comp) him, —
He is the manager,

Joan's vote enabled to be ménager him, =)
. Joan's vote enabled himn to be the manager,

)

I want {comp) you,! SN
You arecgzl_gt,mj

I want to be quiet you, =)
I want you to be quiet,

5.
OE (For those people who say I want you quiet, we need an ! O as well

asa B)
Exercise 8 :
1. 1 challeng 'ﬁim to be first,

from: I . ' d A
challenged  (comp) } :
He is ﬁrst.
I challenged to be firat him, ’?—'—'—'—55

~ Ichallenged him to ‘be first.
2, Father conaidered us meompaten%.

from- Father eohsidered (comp) us~‘
We are mcompetent@ ‘ JL g ,
Fathér considered to-be incompafont sy =>
Father considered us to be incompetent,




« . The policeman called Tommy & delinquent, .

oty E e T L LA S AgS EP S LIS - Tl T RIS -
~ fromr ..The.policeruan:called {comp) Tommy, 3 . "
o - Tommy isadelinquentsi-.. .. .. f;';"

The polic'emaﬁ called a delinquent Tommyﬁ:#
- The policeman csiled Tommy & delinquent,

The decision entitled him to be treasurer,

from: The decision entitled (comp) lum.} ._,g
. He is treasurer,

The decision entitled to.be treasurer him —
The decision entitled him to be treasurer,

The sophomores elected Jackie cheerleader,

from: The sophomores elected (comp) Jackie,
Jackie is cheerleader, . =§

The sophomores elected cheerleader Jackie
The sophomores elected Jackie cheerleader,

Page 21: '
The ungrammatical sentence John colored his paper parchment

might present an opportunity for discussing how sometlines we break
the rules of the grammar for a particular purpcse, The recent fad
for using the wrong kind of adjective with this kind of complement verb
is a case in point, For instance,

Color me jealous,

Exercise 8 23 _
(Answers vary, The following are illustrations, )

notice » They noticed ice forming on the wings,
choose = I chese the puppy sleeping by the door,
catch =« The men caught a tlﬂ'e?'ﬁﬁ.\ga_-x%upstairs.
call - I heard them calling for their dog,
hearh~ Somecne heard me ginging in the shower, -
teach » :
imagine « I can imagine him working at night,

3 fglel = The men felt the chaing siipping away,

. a - OW. » . i ) . .
10, apprehend - The guards apprehended them sneaking down the alley,
11, perceive - I perceived somesne iooking at me,

12, found - Soneone found him gtarving in the closet,

#Many sentences with ing complements are, like the example in #3, am-~
biguous, which means there can be two derivations for them, In #3 hiding
canbe either a complement or part of & relative clause~~who was hiding
%Egtzir This fact might give you an opportunity to talk about ambiguity,
ne point‘here; of course, is that verbs like catch can take ing compie=~
ments, A verb like teach, #6, can't. I taught'the puppy sleeping by the




eeoo Ing +  cheat, ,

Exercige 10, p, 24 2
1, N"Is ¥ Aux + Vic + Comp+ NP
The police caught  (comp) the man,

NP+ Tns + be + ing + Vtr"' NP
The man wés pic the lock.

2
NP+Aux+V, . +ing+V, .,.+NP

l V N —_
' . ¥The police caught picking the ILck th&a

NP+ Aux + Vtcomp+ NP2+ ing+ V...,

| L
The polin,e caught the man pMmg the lock,

2.. 171) * Au\jtcomp * Cm‘np * N{i
A watchman heard (comp) the phene, S
NJP+Aux+be+ing+ ’ ;
\\/ B

‘ 2 :
NP + A“"‘"'Vcomp"' in{l-/vm'i'NP R
*A tchman heard ringing the phone

2.
NPFAux+V, oo+ NP2 # gty

A watchman heard the phone ringing,

'I'he p!xone wis
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2
I Loy % + + +
g ~~@’E*-«éu};teomp comm 1P
* The:dogs: w.. . c{comp) us.

x NP+ Mg+ be¥ ing+ Vm

e . ?!K . '
NP+ Aux+ Wt Vi + sz |
comp’ =
* The do\g:s \/ » mﬁ/ us_ !
. 2 ‘ ’
NP+ Auxt Vi .+ ;1‘;1’ + ing+ Vi

;I'heé&e ---.Qw/ us | Mg. | ’

4, NP+ Aux+ Vtoompt Comp+ NP2
The tousists - Dofived (cotup) the lines,
NP+ Aux* be+ ingt Vi, - o
The lin.és }6 f&gmg
NP+ Auxt Vigomp+ ing+ Vi, + sz
*The tou>ists \(/ed “ f\lﬁng the lnes . =

2
NP + Aux"' vt p‘l' NP + ing"‘ Vm

The touristg ced the hnes fo}ming.
J ; o 2
o NP + A’ux*' Vit mp"' Comp + NIP \
. 5. Someb watfched (comp) the river, |
——,

NP+ Aux+ bet thg+ Vip 4

The r}Ver V r}'/iug._ )

[ 24

: NP+ Aux+ Ve + ing + vm+ Np?

Y

%« Somse \i)‘oya wa’kéhfd ris:lng the\river ==

Some bbys w“a@erz the river M




1. The-chipmunk fourid the.squirrel stealing muts,
from: NP+ .Aux+. Vi + Comp+ NP2.-

\\/COIuP
The chipmun: foind {comp) the squirrel.

NP\'t Aux + be‘*’ mUt + NP
The squirrel . was stealing nuts J

"
| NP+ Auxt Vi ® ing Vi eqo ¥ NP
+The chipmunk found st>a/lln.g nuts the squirrel ==)

NP+ Aux+ Vi, + NPP+ ing+ V...
\ ' \ \/ |
The chipmunk fOM the squirrel stéaling nuts,
2. He felt the ants crawling on him,
from: NP+ Aux+ Vt, .+ Comp + NF®
L P |
He felt (comp) the axts. (
N\3:> + Aux+ bet ing+ Vin + Loc { 3
\
J

=

NS \
The ants were vra.‘gsrung " on *him

NP+ Auxt Viompt ingt Vi, + ...+ NPF

*Ed }e t ..ra{ling on him the a!nts =)

Np+ Aug ¢ Vtcom + NP + 1ng+ V. + se0
VS s s
He félt theants crawling on
3. The matron heard the child crying,

from: NP+ Auxt Vi oo+ cox\np'f" | N{Pz
The mat\-on heard - (comp) the child
| NP"‘ Aux+ bet ing+ Vin | =§
The child | . \\Gﬁs/' c&i{g. . j
NP + Aux+ Vighrp + ing+ Vi + sz
* The ma}ron h\ea/rd K Mng the chﬂd “:—‘=>

NP ¥ Ap+ V*comp"' NPs‘i' 1n§+ Vm

The ﬁmtron " heW¥d " the ch‘ﬂd ’cﬁ'ﬁ;
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4, The tyrant-discovered the prisoner escaping,
from: N\I\"l' Auxt Vg, + Coxinp.-!' s{ﬂ
The tyrant‘disc vered " {comp) the prisoner ..__:___.>
S NP"' Auxt bet Ing+ V.
The prisoner M es\cénr

NP+ Auxt Vi, + ing+ vy, + NP

*The tyrant di¥covered - escaping the prisoner «———>
NP+ Auxt Ve, +° NP? + g+ Vi,
N\ ~_ P \
The tyrant - discovered the prisoner e/
5. The Indians surprised the farmers plowing,

from: NP— * Auxt Vi, + Comp* NP2
The Indians rised {comp) the }armera./ ......_..>
NP+ Aux+ be+ ing+ V, . {
The fam\ers webe plowing, ~
NP+ Auxt Vo + ingt Vi, + NP?
*The Incéans rised pl the farmers =—=

'1\{1” Aux# Vi, o+ N{'z'l' o+‘.5n
The Indians BMised the farmers A

Part B: '
1, The manager considered Fred a troublemaker,
from: . NP + Aux+ Vtcom + Comp + NPz \)
‘\\_‘ P } ) }
The maLager considered (comp) Fi'ed{ )
NP + Aux+ Be + NP 4 %
Fred is A - troublemaker. . J
NP"' Aux + Vi 'p+NP + blzpz
% The manager cMered a troéxlemaker Fred =—===->
. NPt Awxt w4+ NPP 4 NP
'y R p

The manager considered Fred a troublemaker,

Pt R ) e 8 RN




N T A

B

-33-
2, The governor named Joe a representative,
from: 1‘?’4’ Aux \:"/Vtcomp* Comp+ NP®
The governor named = (comp) Joe, 1\
NP+ Aux+ Bet
et Pet NP
Joe is & representative,
: 2
+
NP+ Aux+t Vtcomp"' NP+ P
*The governor named & representative Jce ==
2 .
Nl\'; + Auxt Vtcomp‘*' b?P + WP
_ The governor nunted Joe a representative,
3. Migs Derry noticed her taking notes, -
from: NP + Aux+ Vigogmp* Comp+ N 23
Miss I}erry no}{eﬁci | (cox\np) her(
i . —.===>
NP+ Aux+ be+ ing+ Vi, + 1\{?
.\ - ~
She w\és/ taKg notes,
. .
NP + Aux+ Vi ¥ oingt VvV, % NP'2

. \ \/Omp r - .I- l
¥Miss Dérry noticed t\alﬁn/g notes her ==

NP+ Aux+ Vit + NP2+ ing+ V.

~com . e
Migs D\erz'-y }mﬁ;ed ’ her taé:{notes.
4, | The dramamine made Cynthia sleepy.
from: NP + Aux+ V*comp + Comp + Np? )
The mm }t/ (comp) Cynthia ! _:_:_::}
NP+ Avz+ Be+t Ad] . f ‘
C \x's sleepy. ..
NI:+ Auxt Vi oo+ Ac:j + Nfz o
“The dramamine made . sleepy Cynthia ==
| NP+ Auxt Vi + NPP + Agj

~he dram;\mine P Cyr;hia leepy.
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S. We could imagine the team pushing the bus,
from: NP+ Aux+ Vig+ Comp+ - NP

-
We could ﬁnakine {comp) the team,
NP+ Aux+ bet ing+ Vi, +

o
NP+ Aux+ Vtcomp+ i-[%"' V, ree

e .could imagkne
N}P + Auxf Vtcomp
could i

The teain

W

x*
+

We

Exercise 12, p.26 2 '

NP ¥ Kux_:F Vtc'*' N{ + Comp
N\ 7 -

1, June

found Martha cleaning, -

NP+ Aux+ Vig+ NP2 + Comp

| \Vd .
2. June tock Mai'tha to belthe maid.
NP+ Aux+ Vtg+ NP® + Comp
3, Jube ap}d/nted Martha cha&.rman.
NP+ Aux+ Vig + NP® + Comp
) A7l bin
4. Martha caught June laughing,
NP+ Aux+ Vg + NP° + Comp
' \
*5, Martha waifted June to go.

* contains a different kind of complement.

Exercige 13 : N
1.~ Fletcher oraered {comp) the men, jL

The men lowered thz sails

*Fletcher ordered to lower the gdils the men

Fletcher ordered the men fo lower the gails,

* Ungrammatical intermediate step -

pushing the bus.

!
pushing the bus the team

the team  pushing thé bus,

NP

+ NP2

{

;_-é;,

Viieo

I
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41 R T A S
Y. ‘




5.

) ~35-

Carrie wanted {comp} me, ==
1 go with her, '

*Carrie wanted to go with her me —=)
Cerrie wanted ma fo go with her.

Mige Duke taught {(comp) the class, } =
The class takes notes, 3

*Miss Duke ﬁught to take notes the clasz ==
Miss Duke taught the class to take notes,

Arthur urged (comp) his father,) __.
Hiz father visita him, 4 =7

*Arthur urged to visit him his father >
Arthur urged his father to visit him,

The scoutmaster chose (comp) Steve. |
Steve raises the flag, ' j

*The scoutmaster chose to raise the flag Steve ey

The scoutmaster chose Steve to raise the flzg,

Carl persuaded {comp) the boy.} s
The boy becemes industrious, 7

*Carl persuaded to become industrious the boy =
Carl persuaded the boy to become industricus,

Mother forced {comp) Bobby,]
Bobby eats carrots, S T

*Mother forced to eat carrots Bobby, :::..§

Mother forced Bobby to eat carrots.

The law allows (comp) people, S, —
People drive fast on ;he freeways, )

The law allows to drive fast on the freeways people m?
The law allows people to drive fast on the freeways.

Ny
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Exercise 15; % 27-28 i
0 avo guity you should ask your students to change #4 tc ’
Zhe principal preferred Joan to:type,)

1, He chosa Fanny to represent him,
frorm: )
NP+ Aux + Vic ¥ Comp + NP

N | i
e  choge {corap} Fanny, -——,___._->
NP+ Aux+V, +NP J o

\ \

Fanny represents him,

NP+ Aux+ Vic + Comp + Np2

*He chose to represent him Fanny =
NP+ hux \:/ Vio* ‘NiPz + Comp

He  chose Fanny 4o represent him,

2, Coco wanted the clowns to dance,

m? 2
NP+ Aux+ V,o+ Comp+ NP )
| N AN
Loco  wanted (comp) the clowns :_-%
P+ Aux+ V
REY At Y }
The clowns dance, >
NP+ Aux+ V,o+ Comp + NP?
*Coco nted to dance ihe c.)lowns ==p

NP+ Aux+V, .+ NP2 + Comp

tC |
Coco wanted the clowns to dance.

3. We found Miss Marlatt hnitmg.

f.rom*

NP+ Aux+ Vic * Comp + NP

{
W‘e t}uél {comp) Miss Marlait, =
N’P + Aux \'!'/Be + ing +V

Miss Marlatt is knitting.

NP + Aux + Vtc"' Comp + NP
l
*We found knitting Miss Marlatt =
NP+ Aux+ V,o+ NP® + Comp

! \

We . found Miss\vlaﬂatt knitting,
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4, The principal preferred.Joan to type.
fromsg

N!{'* -Aux+ Vts+ Comp + Nlpz )
The principal prfe\f;/rred (congp) Joan, f(, =

NP+ Aux+ V.
| \/m
Josn types,
NP+ Aux+ Vic + Comp + NP?
NN\ ‘
#The principal preferred to type Joan —;.::..ﬁ?
NP+ Aust Vig + NP2+ Comp
The principal pr}f/e;red J to type.

5, The cop ordered us to stop.
froms

NP‘*' Aux+ Vi + Comp+ N

The cop oﬁd/red (corap) us. ( _5

NP+ Aux+ Vm

2-.

W e J
2

NP+ Auxt+ Vto+ Comp+
e St oF

N\ N\ \
*The cop ordered to stop us =y
NP+ Aux+ Vig+ NP'+ Comp
AN
The cop oxée{ed u‘s to Ltop.

8., The judge persuaded him to release ug,
from:

NP'!' Aux+ Vin *Comp* NP ‘)
The judge perémd/ed (comp) him } _%
2

NP+ Aux + Vtr+ NP

He  rcleased us, y
NP+ Aux+ Vtg;o + Comp + NP2
*The quge per‘!ﬂfded to raléase us him ‘—=~"‘--“"\/
NPt Auxt Vig + ¥p% + Comp
\, \_~ ( &
The judge persuaded him to release us,
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7.. The.coach is teaching the team to scrimmage,

from;

NP+ Aux+ bet ing+ Vig + Comp + NP’
Thecoach. . is - teaching (comp) us, } x__?
NP+ Aux+ V, . j

\ .

We -8 geo
2.
NP+ Aux+ be+ ing"' Vi + Comp +
N NS ¢ N-T
¥The coach is teauhing to.scr geus ==

NP + Aux+ be+ ing+ Vics N%>2+ Comp

The coach \.a/ Mﬂng us to scrimmage.

8. - Nancybegged a friend {0 smile,

NP+ Aux+ Vig+ Comp * sz \
N

Narcy begged (eoinp) 8 iri ~ —
NP+ Aux+ Vy f
A fridnd Meﬁ.

NP+ Aux+ Vig+ Comp + sz

*Naéy ét/ed to smﬂe a friemi ‘r-’—'}
NP+ Aux+t Vig+ Nf’z + Comp

Nancy beg¥fed & friend to smile,

9. Aunt Polly meant them to hear,
frora:

NP+ Aux+ Vic+ Comp + NP2
Aunt Polly meant (comp) them. ~>
NP 4+ Aux+ Vin / ’

Thky %. )

NP+ Aux+ Vtg + Comp + NP2
\ \ - ‘ \

unt Polly m{nt 10 hear them =~
NP.+ Aux+ Vic + NP°+ Comp

Aunt l}éﬁy m\!ﬁ{ thémf- to\hear.
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10, - Father allowed Joan to drive,
from:
Nﬁ* Aux“" Vtc * Comp + NP2 ,’
\
Father allowed {comp} J oaa. ,._~>
NPt Aux* Vin -
N

Ex

ercige 15. p,28
1 %ns eaus?'ed him to cry,

-

2,
3.
4,

Joan: drives,
NP + Aux+ Vic + Comp + NP°
*Fathér  alSwed to drive  Joan ==
Np+ Aux“" Vtc'*' NP + Comp

Ehther all J oé11 to drive.

Pete advised the crew o go,

1 caught them gossiping,

The boy made the dog comfortable,
The squad g;;g__ggg Mary majorette,
We gaw the sharks swimming,

The class called him captain,
Charlie _yza;u-t_:u-; to be accurate,
Measles forced us fo remain,

I call that stupid,

Th?aculty voted him the best,
The voie g_x_z_;_li:ihim to graduate,
Our class heard the band playing,
We preferred Mr, | Miller to lead us,

Note: On pagé 25 the sentences derived from examples 1, 2, and 3 are:
) ' ' com
1, I'want them to apglg@_e_,

comp
2, Itaught him to apdlogize

comp
3. They made me apologize,
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Father forced (mm;;} Jobn ! >
Joba-goes: ~ .00 i 5 En

*Father-forced to-go.Jubn =y
F&thwfci'ea& Jm“m i o 0:

x M

We eaw {comp) the wazi L
The=wail crumbies .- -

*Wé aaw crumble the wall =2
‘Wec saw the walz cmmblé.,

3, The adviser made {somp} John =
John dances: - - N A

*The advisor made dauce John =3
The advisor madeﬁohn dance,

4. ‘The oonchzetor had {comp) Jim i
Jim sings f

* The conductor had sing Jim -~ =5
] The conductor _hggJim sivg,

| 5. Everyocne saw (comp) Liston. \ ..
‘ é Ligton fell >

*Everyone saw fall Liston | ==

Ji:

XRSLOTPAR I AT

Everyone saw Liston fall,

6. 1 felt (gomp) the bough { =
" The bough breaks

*1 felt break the bough -‘==>
1 felt the bough break,

7. The:clags heard (comp) the bell | =
The bell rings .. .., j -

¥The class heard ringthe bell ==
The: claai;sjzheard the bell ring,

T T T e A L T Y Y RN A S YT TSR YT I e




8.

9

10,

11,

.12,

. w4 1'-

Migs Witherspoon helped {comp) Biff | _.
Biff writes the sto: ‘ 7
At .

* Mﬁs Wiﬁhex;spaon helpes write the story Biff ==\
Miss Witherspoon-helped Biff write the story,

Miss Witherspoon taught {comp) Biff | __
Biff writes the story 7=

* Miss Witherspoon taught to write the story Biff ==
Miss Witherspoon taught Biff to write the story,

Mr, Welker persuaded (comp) Stewart | =
Stewart takes down the sign J T

*Mr, Walker persuaded to take down the sign Stewart :—:~>
Mr. Wa;ker gersuade& Stewart to take dowh the sign,

Mr. Walker let (comp) Stewartl =
Stewart takes down the sign [

*Mr, Walker let take down the sign Stewart ===
Mr, Walker let Stewart take down the sign,

Stewart'wamed {comp) Mr, Walker _,_)
Mr. Wealker takes down the sign J =

*Stewart wanted to take down the sign Mr, Walker x>
Stewart wanted Mr, Walker to take down the sign,

Exercise 17, p. 39

1,

2

3o

The ranger allowed us to enter the forest,

from: The ranger allowed (comp) us.
We entered the forest,

We found him setting a trap,

from: Ws found (comp) him,
He get 2 trap.

The people saw the rocket take off,

from: The peopis saw {comp) the rocket,
The rockei ¢ook off,

SN
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5.

10,

BY. 3 1.
Thereau could hear the frogs croaking,

from: Thoreau could hear (comp) the frogs.
- The frogs are croaking,

We wiil be mu!.t_g_ugthem to camp here,

frora: We will be permitting {comp) them,
+  They camp here,

A écﬁolaréhip ‘enabled Ellen to enter college,

from: A scholarship enabled (comp) Elién,
Ellen entered college, ..

A scholarship helgeﬁ Maryjane go to college,.

from: A scholarship helped {comp) Maryjane,
Maryjane went t» college,

Good teachers make students correct their mistakes,

from: Good teachers make (comp) students,
Students correct their mistakes,

Some teachers allow us to take books home,

from: Some teachers allow (comp) us,

We take books home,
Tom noticed the crowd running down the street,

from: Tom noticed (cbmp) the crowd,
The crowd was running down the street,




w43 Teacher Version
REVIEW OF EMBEDDING AND CONJUNCTIVE TRANSFORMATIONS

This unit presents a somewhat fragmentary review of embedding
and conjunctive iransformations as a background for the Noun Clause
Embedding unit which follows, Many students may require a more
detailed reminder of the processes involved here,

Relative Clauses, Some students may not immediately identify
the various kinds of relative embedding which they studied in Language II
with the term relative clause,

Embedding the Predicate, This kind of embedding accounts for
embedding source sentences whose form is NP + Aux + Be + Pr into
another sentence where there is an NP identical to the subject NP of
the source, In other words NP, must equal NP,, As students work -
through A and B of the Review Exercises, pp, 37-39, they will recall
that all three kinds of Prl!s are embedded in the same way:

Adjective
(1) “The tall building blocked the view.
The building blocked the view.} =>
The building is tall,
Tlie building which is tall blocked the view, =3
The tall building blocked the view,

The NP of the source sentence is replaced by who or which, or
by that, “The source sentence is then embedded in the consurner right
after the identical NP, This transformation can be expressed symboli~
cally as

‘cooN-Plo ) y
NPy + Aux + Be + Prj'"%’

(who or which)
o o @ P + + + + ® 9 @ + e & o
N 1 atthat } Aux - Be + Pr % NP Pr

Because adjective Prls precede the NP, the final step must be
o T+N+N°+Adj => ,..T+Adj+N+N°

Locative Adverb
2 he building on the corner has stood for years,
The building has stood for years, =
The building is on the corner,
The building which is on the corner has stood
for years,
The building oﬁe corner has stood for years,

Because no reordering occurs here, the rule is reduced by one step:
Y .NP ¢ s o
NP, + Aux +'Be * Pr}"‘=>

who hich
.« JNP; + that“w“"} + Aux+ Be+ Pr, , <3NP + Pr

N | -
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Noun appositives
3 e building, a skyscraper, has many windows,
The building has many windows,}

&——'~

The building is a skyscraper,

The building which is a skyscraper has many
=3

windows, '
The building, a skyscraper, has many windows,

Of course, in the appositive, we do not place the embedded NP
before the NP of the consumer,

Embedding More Than One Source,
(4) The large gentlemen at the desk designed the building,
a _skyscraper., :

This somewhat complex sentence exemplifies the recursive nature
of language. (A comprehensive description of recursiveness appears
in the Language V curriculum, ) Any attempt at analysis also reveals
the inadequacy of the embedding rules formulated in Language II to
account for recursive sentences, '

According to the rules we have written, the sentence has three
underlying source sentences and requires three embeddings:
Consumer=-~The gentlemen designed the building,
ource ,1~-The gentlemen are large, :
ource 2--The gentlemen.are at the desk,
Source 3~~-The building is a skyscraper.

The first emisedding embeds Source 1 into the Consumer:

The gentlemen designed the building,
S1 = The gentlemen are lerge, =

The gentiemen who are large designed the building,
(1) The large gentlemen designed the building,

The second embedding embeds Sourcey into (1), the resuit of the
fi=s5t embedding;

The large gentlemen designed the building,
82 - The gentlemen are at the desk, """>

The large gentlemen who are at the desk designed the building, =>
(2) The large gentlemen at the desk designed the building,

A third embedding embeds Sourcey into (2), the result of the other
twe embeddings:

~

(2) The large gentlemen-at the desk designed the building,

S3 =The building is a skyscraper, =
The large gentlemen at the desk designed the building
which is a_skyscraper,
(3) The large gentiemen at the desk designed the building,

a sl_gzscrager.
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i Linguists feel that a simpler and more accurate analysis of the 8
i sentence permits the introduction into the kernel or base sentence s
- of a symbol which stands for the source sentence that is to be em~ £
£ bedded. {We have used the same notion to account for questions s
& - negatives, and imperatives,) The underlying string for l137_ then 8
g . :
.

R R e
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o LRIy
L e

N e TN
oLy

T L T,

if we let S; stand for the first source sentence, Sp for the second,
and S5 for the third,

o
gg .:1

4
!

Linguists are still working on the correct form for this kind
of embedding, The following diagram of this sentence shows one

SRS
S

possible way, Some students might find it interesting and revealing, 23

(Diagram on following page, )
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Embedm‘;’ a possessive clause, Several of the seaiences in B
of the Review Exercises, pp. 38~39, give students an opportunity to
check their recall of the embedding that accounts for posseseive nouns,

f} more comprehensive review would include the rule to embed it, Its
orm is |

Consumer:, . NP, ., .

Source: NP5+ Aux + have + sz} =

(The NB? of the source must be identical to an NP in the
consumgr. We have indicated the NP of the source as NPS.

The NP“ of the source becomes whom, which or that and
shifts its position, )

(:.Np+ o yhomorwhichl 4 Npss Aux+ havet. . =D
- 7
(then the whom, which or that is deleted, )
oo JTHN+N°+NP® + Aux+ have+, , , =>

oo ENP3+15+ N+ NO

5 IANGR IR PV I ehro, | S em g AT N VAV Keeptagg ey Sy,
A e L e o
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(In this step NP of the consumer has to be rewritten T + N + N°,
to allow for NP + !s from the source to replace the T, )
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(1) The boy's hat flew out the window,
The hat flew out the window, ==
The boy has a hat,
The hat which the boy has flew out the window, =
The hat the boy has flew out the window, =
The boy's hat flew out the window,
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(2) Joe stepped on the cat’s tail,
Joe stepped on the tail, = Joe stepped on the tail
The cat has a tail, which the cat has, =

AT BN R T 2RI M e b
AN SN S Dt el

—t

5

Joe stepped on the tail the cat has, ==> 1
Joe stepped on the cat!s tail, rg%
(3) He saw the children's play, g

o

He saw the play, He saw the play which the "3

The children have a play, :? children have, :—_§ 7
iie saw the play the children have, =
He saw the children's play,

O
QR o
SRR

Conjunctive Transformations, p, 36

e

ST

In Language II students analyzed the conjunctive transformation
by developing subrules to describe particular appiications of the
general conjunction rule, You may need to remind students that one
rule, GCR, covers all the individual cases -vhich they have studied
previougly, (This rule must be qualified in some instances, )
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In symbols, GCR states that

> o 8 X o » .1 ‘—-‘-?
» o Xrand+Y ., , where the context
ceeYouof  of ¥ is'identical to that of Xand X and Y
are constituents of the same type,
(And is the symbol for the coordinating conjunctiong--and, but, for,
or, por, yet, and go.)
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Any two sentences can be joined by the sentence conjunction, but
other conjunctions are rigidly restricted,
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é ‘ Verl Conjunctions, p.36 A

(1) Joe studied hard and passed the exam,
Joe studied hard, = Joe gtudied hard and
Joe passed the exam, passed the exam,
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Verb conjunctions are possible if two sentences are alike in every
respect except the verb and if the verbs derive from the same point in
the branching diagram,

y. .‘" yner
(‘s"“ﬂ"l""‘.‘g

)

A
Ao
RS

et
B PN L IR LN N
WY ?‘.\:4 LA

.
o=
S
o

TRV RATEL N i a N ¢ N e ATMEP U L Y g e T
A RO SR TR EN I 1 W

IR T
P AR TINEEAY "“}" by

£ + VP :

. B2 s 1 = oo .VP1 and + VP2 2

i 6 o s ¢ VP2 £3
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(2) The fly crawled yp and down, -
The fly crawled up and

10 The fly crawled up. %’
3 . The fly crawled down,} ~—-—-—"’“’> down, i
é,":g ig‘g ) ,.:
&% My
4 % An adverb conjunction can take place when two sentences are alike 5
é 3, ) [#5
Xj i in every respect except for adverbs, if those adverbs are of the same
Z B kind, 3
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Subject Conjunction, p. 36

(3) The Cangts and the Montagues were involved in a feud,
The Capulets were involved in a feud, =
- The Montagues were involved in a feud,§ — -
The Capulets and the Montagues were involved in a feud,

This conjunciion can take place when the consumer and source sentences
differ only in their subject NP!g,

NP+...‘
NPj+..13 77 NP+ and+np,, ..

Conjunétions Formed with Other Parts of the VP

Students will need to review other conjunctions in order to do C .
and D in Review Exercises, pp. 39-40.

Object Conju:ictions.

Three possibilities for object NP!s in forming conjunctive
transformations are

1) The object NP's can be paxrt of the general VP conjunction, :
remaining attached to their Viptg, This transformation produces
sentences like

Agnes made the lemonade and baked a cake.

¢ o .vtrl NP 2
27 == e o otV +NP4+and+
e o« JVirg+ NP2] = tri ¥N %‘;3.2+sz

2) The object NP's of two different verbs may be the same,
I have finished my test, 1 == I have finished and will hand
Iwill hand in my test. § ~ 7  in my test.

“'Vtrl"'}

= + + +
o & @ Vtrzo L) \d ~> e Vtrl and vtrZ * e

3) The object NP's may be the only elements that are different in
a pair of sentences.,
Mrs. Adams served lemonade at the party.
Mrs, Adams gerved cookies at the party, { =
Mrs, Adams served lemonade and cookies at the party.
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Predicate Conjunctions,

When all elements in two sentences are alike except for the Prls,

& conjunctive transformation involvi

beth Pr!s can take place if the

Prl's are the same kind, This permits conjunctions like

The nurse is young, The .nurse is young
The nurse ie pretty. S =2  and pretty,
but not

The nurse is in

The nurse is pretty, j
Vietnam =

\ [ 3
*The nurse is pr

and in Vietnam,

w

(Two different kinds of predicates could be joined if we go back

to the point where the whole verb-«Be + Pr--branches-on the
diagram and include both the Be's with the predicates~-~The nurse
is pretty and is in Vietnam, ) : :

Because an understanding

of the conjunctive transformation gives

students a background to understand the rhetorical principle of parallel

structure, special attention to the concept of parallelism might be
profitable at this point,

Complement embedding, Pe 37

Most students should require little, if any, additional review of
this embedding, Sections E and F of the Review Exercises, p, 40
should direct each student to the kind of review he needs,

Review Exercises: pp, 37-40
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A, 1, The jaguar drops from trees, ____.> The jaguar which is a cat
The jaguar is a cat, - T drops from trees, ==
The jaguar, a cat, drops =
from trees, éjﬁ
2, The child is pouting in the corner,| =3, The child who is stubborn o
The child is stubborn. is pouting in the corner,— 8
- The stubborn child is R
pouting in the corner, (%
‘ : o
3. The pitcher stood on the mantie, ...> The pitcher which is ex- ;ﬁ |
The pitcher is expensive, 7 pensive stood on the ?j 1
mantle, === B
The expensive pitcher stcod ”’f
on the mantle, %
4, The dog bared his teeth, ==, +he dog whick is urder the 2
The dog is under the table, Jj > tabie bared his teeth, —> ';’3
The dog under the table bared %;
hig teeth, ig
iﬂ
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5. Some tourists are trampling Some tourists who ars curious :
. the flowers, ==  are trampling the flowers,=> A
5 The tourists are curious, J Some curious tourists are

- trampling the flowers, e

SRR IR RS FNE (RN IR 0 8 A5 S
. . HE -
"_‘d\A_.

- 5. Shadows stretched across Shadows which are long stretched
. the campus, across the campus,
i %‘" Shadows are long, Long shadows stretched across
X 3 the campus, :
M By 7. ‘The books will help you, The books which are on the shelf
Vi The books are on the shelf, "‘"‘; will help you, ==
ER - R : The books on the shelf will help
e . : : you,
?i’ﬁf The books on the shelf will help you, é
3 B _ The shelf is long,
i The books on the sh2lf which is long will help you, =

%

The books on the long shelf will help you.

iaz."‘v'_ T',

Here again bright students might enjoy diagraming "this embedding
into an emb%dding. R
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8. The costumes will be uszd in the play,
The costumes are elaborate, =
The costumes which are elaborate will be used in the play.=>
The elaborate costumes will be used in the play,

T ‘f:‘:i..-."g:.‘:ﬁ,s“‘;a

n 4 s
IR
0
[ ]

The lifeguard saved the chﬂd.} = The lifeguard who is alert
The lifeguard is alert, , saved the child,
The alert lifeguard saved} The alert lifeguard saved the

o
\’I

the child, child who is small,
The child is smell, The alert lifeguard saved
the small child, :

10, The doctor set the bone, : . The doctor who is a specialist

' s o
g;.ﬂ‘i.g;,,,%ﬂ?
NS>0

o
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The doctor is a specialist, set the bone,
The doctor who is a specialist set the bone:} =, a
- ? The specialist is at the hospital, - &?
The doctor who is a specialist who is at the o
% hospital set the bone, ===> 2
The doctor who is a specialist at the hospi‘al ¥
= get the bone, -
; -E-n' s Pe 38 %
g (In #8, ask your students to write gigantic instead of giant, ) g
:lg‘;i /3 . . A
. 1, - The + man+ ging + past + administer + @+ oxygen + zing, -5
9 ' The + man + ging + pres + Be + a + doctor + sing,
?% 2, @+ He+ ging+ past + make + a + report + sing,
L ;5 The + report + sing + pres + Be + brilliant.
3
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3. The paper * sing + pres + Be * about genetics. {
The + paper-+ sing + pres + Be + on top,
o1
- (This sentence may inspire some dsbate as to what kind of Pr
about genetics is. It obviously isn't a Loc as is ontop, It actuelly. £
is a kind of adjective, a prepositional phrase used as an adjective, ) A
4, The ¥ student + plur + past + write + the + sentence + plur, 3
The + sentence + plur + pres + Be + underlying, 5
B {Underlying is, of course, a form derived from another sentence, )
5. At driver + ging+ past + be + ing + weave + across the road,
. § The + driver + ging + pres + Be ¥+ crazy,
. 6, @+ He+ sing + pres + be + ing + look + for + a + needle + sing,
j s The + needle + sing + pres + Be + in+ a + haystack + sing,
‘ ? : 7. @+ We + plur + pres + have + an + assignment + ging,
53 The + assignment + sing + pres + Be + long,
. 5} The ¥ agsignment + sing + pres + Be + a + term paper + sing,
: ?; ’ (Students may consider term paper as the noun here in order to
5 avoid the confusion of adding a third embedded element, )
% 8. The+ plane+ sing + past + circle + the + runway + sing, zé
o The + plane + sing + pres + Be + gigantic, Z
= The + runway + sing + pres + Be ¥ icy, j
Ej‘:* . o ' . :3‘
‘e 9. Thet child + sing + pres+ Be + a + swimmer + sing. %
& The + child + sing + pres + Be + in+ the + boat + sing, A
7 The + swimmer + sing + pres + Be ¥ good, g
2;} 10, The* tree+ sing * past + fall + on+ the + car + sing, g
| The + tree * ging + pres + Be + on + the + corner + sing, Efgx
z The + car + ging + pres + Be + black, . m%.
;} 11, The *+ machine + ging + pres + Be + gpectacular. fﬁ%
‘; @+ John + sing + prea + have + the + machine + sing, ?‘%
-
%i% 12, Q@+ Wilfred + sing + past + ring + the + bell + sing, §;§
o The + superiniendent + sing + pres + have + the + bell + sing, A
o 13. @+ Somebody + sing + past + overturn + the + raft + plur. ‘f
i The + boy + plup + pres + have + the + raft + plur,
- :
R o (Students will be interested to note that the first sentence here
p i must undergo the gaassive transformation before the embedding
§ operaticn occurs,
% . ) .
i
e
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14, WE 7+ plup * pogs+ Uslen ¥ to + the + advice + sing,
The ¥ guide * sing * hag + the + advice * sing,

(Words such as thay and we present problems when we attempt
tc account for thexm: with our present ruies. Each one is a unique
combination of person, number and gender, Clearly we needa
way to indicate the 3rd person plural —2 they, In no real sexnse
is th% the plural of hie nor we of I, But this has not been worked
out. Perhaps the easiest thing to do is to ask your students to
eimply call such constructions NP and not expect them to breal
them down. This doesn't preclude your talking about the various
forms of the pronouns and the fact that they are unique and
display features not found in many nouns. Good students should
ge inteiested in noting the absence of a plural form for she, he,
etc, )

15, @+ She * sing + past + give + to + him + the + address + sing,
@+ John + sing + pres + have + the + address + sing, .

(This sentence involves the indirect object whica has this
underlying symbol string:

N\P + Bux + V,; + pz'*ep + NP® + ngz
She gave to lu,m the address, -

C. 1,Mark Twain is an American author. } =
Washington Irving is an American suthor
Mark Twain and Washington Irving are American authors,

(Students will probably be able to account for the changes in the
verb form and in the number of the noun, author, )

2, Harrig sat in his office, ! __
Harris smoked, ;=
Harris sat in his office and smoked,

3. The roses:should be pruned, },
The roses should be fertilized, | =
The roses should be pruned and fertilized,

(The sentences, of course,” are passive transformations, so we
really have & conjunction of two transforms here, )

4, The raccoon has been coming all summer, !
The racccoon has been going all suramer, S =3
The raccoon has been coming and going all summer,

5. I have finished the book,
I will return the book, =
I have finishgd' and will return the book,
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The British fought on the beaches.
The British fought in the towns, =7
The British fought on the beaches and in the towns.

Bombs di-Opped on Dresden, }=}
Bombs dropped on Hamburg,
Bombs dropped on Dresden and Hamburg,
The boy is quiet, A predicate conjunétion is impossible

The boy is a cripple, =3 because quiet and 2 _cripple are not
the same kind of Pr,

We could accept a conjunction of the VP!s, however,
~ The boy is quiet and is a cripple, -

The fools put the bananas in the refrigerator. :%
The fools put the milk in the oven,
The fools put the bananas in the refrigerator and
the milk in the oven, '

The play is excellént,l The different kinds of Pr (in Chicago
The play is in Chi_cag@,) = and excellent) make a predicate con-
junction impossiole, but the verb

conjunction The play is excellent and
is in Chicago, would be acceptable,

pp. 39-40

@+ he + sing + pres + will + lecture + at + the + college + sing
+on+ @+ April 6 + ging,

@+ he + sing + pres + will + lecture * at + the + University + sing
*on+ @+ April 13 + sing,

The + speaker + sing + pres + will + dissuss + @+ l1a ge * sing,
The + speaker + ging + pres + will + discuss + @ + linguistics

+ sing, .
The + storm + sing + past + level + the + oak + plur,
The + storm + sing + past + level + O + poplar + plur,

The * cat + ging + past + moan + in + his + sleep + sing,
The + cat + ging + past + groan + in + his +sleep + sing,

(In both of these, hig has been derived from an embedded

sentence, So this is a case of conjoining two transformed
sentences, )

The *+ student + plur + pres * must + take + ¢ + math + sing,
The + student *+ plur + pres + must + take + O + science + eing,

~
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Q@ + Nell + sing + pres + have + finish + the + assig}m\em: + ging,
@+ Nell + ging + past + turn + the + paper + sing + in,

#Here students have an opportunity to review what they know
about particles. Elements like in in this sentence are really
parts of the verb structure, When the sentence is made passive,
in stays with the verb tu But the case with which we can move
it to a position beyond NP4, as it appears in this sentence, marks
it as a particle,

The ¥ girl + plur + past + take + @ + exercise + plur,
#The + girl + plur + pres + Be + in the camp,

The + girl + plur + past + have + O + breakfast + sing,
The * girl + plur + past + clean+ up + the + bunk + plur,

#This sentence is the underlying string fox the embedded element,
The other strings underlie the coordinations,” Up is a particle,

@+ 1+ sing + pres + be + ing + major + in + design +sing,
The + design+ sing + pres + Be + aeronautical,

#The + unit + plur + pres + interest + @ + me + sing,
The + unit + plur + pres + Be + @ + jet + sing,

#CGood students may notice that the second part of this sentence
is , in fact, a passive construction, The underlying string for

* the passive form would be

Q+ I+ sing + pres + Be + en + interest + in+

It may be simpler to consider jet unit as the NP, since we have
not talked about nouns used as adjectives,

The + man+ sing + past + be + ing + peep + in + the + window + sing,
The + man + ging + past + Be + outside.
The + man * ging + past + notice + @+ me + ging + quick * iy,

The + tank + ging + past + Be + empty + in + the + moraing + sing,
The *+ tank + sing + past + be + ing + stand + on + the + porch + sing,

Students might enjoy considering the structure of this sentence by

compering it with the nongrammatical sentence, The tank was empty
in the morning and standing on the porch,

E

E, p. 40

Correction: Students should change the second sentence in #1 to

1,

"He is monitor, "

Miss Kelly appointed {comp) him.} :-_? *Miss Kelly appeinted
He is monitor, monitor him,
Miss Kelly appointed him monitor,

* ungraramatical intermediate step
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The + picket + plur + past + be + ing + carry + O + gign + plar,

] 2

4 W

é *C*f «56 =

% 5 2, The fertilizer turned {comp) the lawn.} *The fertilizer turned

R I The lawn is green, = green the lawn, —-ﬁ
; B The fertilizer turned the lawn gree

3 N

4 “ﬁ 3. The accident caused {comp) meg> *The accident caused to be
N B I am late, == late me,

- % : The accident caused me to be late,

. s '

i RE 4, I found (comp) the speaker, ::=§ *I found dull the speaker, —>
3@ The speaker is dull,

] B I found the speaker dull,

2 1. 5. The hike made (comp) father, == *Tho hike mads tired father=>
; 3 Father is tired, '

The hike made father tired,

; % 6. Ikezrd {(comp) the telephone, @,*I heard ringing the telephone=>
> ¥ The telephone was ringing,

%“ej I heard the telephone ringing,

i 62

‘ ? 1. P+ 1+ ging+ past+ know + (comp) + O + him + sing,

i % @+ He + sing + pres + Be + honest,

’ %: 2. The+* driver + ging + past + make + {comp) + the + passenger + sing,
¢ The + passenger + sing + pres + Be + angry.

5 i} 8, @+ Joe+ sing+ pres + be + ing + paint + (comp) + the + car + sing,
il Q@+ Joe + ging + pres + have + a + car + sing, :

g The + car + sing + pres + Be + silver,

'R 4, @+ Ellen+ sing + pres + call + (comp) + the + fish + sing,

i ¥ @ + Ellen + sing + pres + have + a + fish + sing,

% % The * fish + sing + pres + Be+ O + Cleo + ging,

1 5, The * student + plur + past + elect + (comp) + © + John + sing,

é b @ + John + sing + pres + Be + @ + president + sing,

3 B 6. #NP+ plur + past + discover + the + picket + plur.

13 &:3

#See note to item 14, p, 53.
(The result of the possessive embedding in #3 and #4 would give
® Joe * sing + pres + be + ing + paint + (comp)* jus's + car + sing,

and
@ Ellen + sing + pres + calls + {comp) + Ellen's + fish + sing,

These would, of course, require a rule to change Ellen's to her and
Joe's to his, We haven't worked out such a rule, )
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THE THAT-NOUN CLAUSE

Constructions which have traditionally been called noun clauses B
appear in many places in our language where nouns can.also appear, Py -

- but of course théy do rot appear freely in such positions,.- Sometimes
introduced by that, sometimes by one of the wh~words, their presence T
is restricted by many factors, - For instance they appear as direct" - 5

. objects of some, but not all, transitive verbs, - _ -

I know that you are going,
T knewr where they were going,

f

X A
NG A N
NG KA AR R T IEant
. (3 AR b I 1L
Y P AN

o Isaid that Twould go . .. - -
Z- He told her that. he wouldn't go, = . . : A -
s etc,s . : . I : ' 5

3

214 b
3
L3 L ACTAN

This unit for Language IV d=als only with the go~called "expletive” -
constructions, such as - S

It is 2 shameé that he drinks,
It is shameful that he drinks, - s
It annoys his wife that he drinks, . =

" and their related noun-clause structures
‘That he drinks is a shame,
That he drinks is shameful,
That he drinks annoys his wife,

Although we have not written & specific Phrase Structure Rule to pro-

DD O 1 & S Rl o3 7 N
e u‘.\‘n‘."'\l'v.o‘v.&f POYl :‘Qf Yol

"y

BB st

vide for the construction (because of complexities which need not be
introduced at this time), NP can be rewritten as It * Comp when it “j

occurs with certain kinds of VP (NP ~> It + Con J, Hence strings
like ' '

[T A s sy
HI ""ﬁ&@]b‘m{-\:ﬁ'

;\T
P
n‘! (3 S LY TR

It + Comp + Aux + Be * {EZ}

may be generated by the Phrase Structire component of the grammar,

The student should be familiar with the notion of Comg by this time.

The Cornp holds the position for & source sentence which will be em-~
bedded, In fact all noun clauses are probably complements of an indefinite -
word (it, something, etc,), Notice that the source is unchanged upon

being embedded except for the addition of that to introduce it,” We might

say Comp —>that + S,

It + Comp + is a shame :
He drinkz } == *It that he drinks is a shame,

Of courae the result of this embedding tranefbrmation is an un~
grammatical string, Either It must be removed from the string to

produce
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: That he drinks is a shamé.
or that he drinke .nust be moved to the end of the sentence to preduce

It is a shame that he drinks,
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The unit deals first with clauses embedded in sentences of the-

forrg _
. It+ Comp+ Aux+ Be+ Adj; .

It becomes apparent that the ad;{eci:ive ig important in whether or not -
such a sentence is. grammatical. For instance. we say = -

Bl A e, ey Vi
. AL

article appearing with the abstract noun musi be the indefinite a(n),

-The definite article would be possible only if a restrictive clause

accompanied the noun (That he it & bum is the fact I told you about. ),

Therefore the sentences which accept noun clauses must be limited

f]o 1:tha.e:e. in which the abstract noun is accompanied by an indefinite
eterminer,

- LT .-+ M istrue that she tells lies, - s
i%g a but not *It is small that she tells lies, z
5 ' - The ¥ind of adjective that can occur in sentences with this kind of ., B

. . moun clause can be designated as an abstract adjective (Adj,).

i §§ : The second kind of consumer dealt with in the unit is similar =
= $0 the first, except that the Pr is a noun, Again the kind of noun is
s important, We say. - .
f‘ . - It is an outrage that she tells lies, ,:.
& but not *1t is a book that she tells lies, ' %
:‘ We can cali the kind of noun which will appear in such sentences an r
3 abstract noun. It should be pointed out that this is not the traditional
£ distinction between abstract and concrete nouns, which was a semantic =
- digtinction, However, it seems generally true that the kind of noun =l
& which appears in these sentences represents a subclass of the kind 2 8
L2 which was traditionally called abstract, They seem fo be, by and iarge, 5 -
> count nouns, whereas many of the traditional abstract nouns were mass~~ N
-3 : _ sincerity, hope, faith, et¢, For the purposes of teaching this unit you i

3 will probably siraply want to indicate that the nouns which appear with %

. S : the noun clause are one kind of abstraet noun, They can be tested by o
Z ‘ their ability to appear in such sentences, et
5 There is another restriction on the consumer sentence of the e i
: form il

R It + that + S+ Aux + Be + NP (where S is the source sentence), ;E;;
Notice that we can't have =
- *It ig the fact that h2 is a bum, B
da " nor *That he is a bum is the fact, b
= But we can have %%

It is g fact that he is a bum, ;1;
: : - &
Z The article before the noun is ihe importaat factor, Apparently the g«g
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it+tthat+ S+ Aux+ Be+ g(n) + Na**six_xg.

{This rule i5 & minimal one, Other factors which we feel would

8imply cause confusion at this point algo affect the appearance of
this kind.of noun cleuse.. More advenced students might benefit
“from a digcussion of why .. S

soa

. ‘It was a surprise that he came, S
. and It was the surprisé of a lifetime that he ceme,

.
[T N YT T S ONCI
o R .

‘are grammatical, and why _
' | | *If-'was '_the surprise that he car;ie.

is not, It should he remembeéred that this is a knotty problem, We
could, frankly, devote every unit of 2 very long curriculum tc a dis~ -
cussion of the restrictions which determiners place on other construc~ .
tions and vice versa, }

The third kind of consumer dealt with in the unit is another
It + Comp sentence. This one is distinguished by the kind of transitive
verb which requires an animeate object=~verbs like gurprige, terrify,
frighten, etc, We have designated them Vians Thus we can have |
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It + Comp+ frigYened t}‘xe child,
The piace of the Comp is filled by a noun clause introduced by that

*It that he was alone frightened the child,
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Again the result is ungrammatical and either It must be removed or
the noun clauge must bg moved to the end,

That he was alone frightened the child,
or -Tt_fr!ghtened the child that he was alone,
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Occasionally some rather awkward constructions result from one or
another of these transformsaticns, We will not make the rules detailed
enough to exclude this awkwardness at this time.
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The tests fcr the various relevant subclasses of nouns, adjectives,
and transitive verbs form an important part of this unit, As you see,
they lead to 2 reformulation of the Phrase Structure rules for rewriting
nouns, adjectives, and transitive verbs. We have not included the re-
formulated rules in the unit because they would seem to draw attention
away from the main concerns of it, but if you have ambitious students,
they may want to try to rewrite the rules, -

1{e
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MYt
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Key to Exercises

There are a number of self-explanatory exerciges built into the
text of the unit to help the student develop an understanding of the concepts
inductively, Those on pp, 41, 44, 45, and 49 are cases in point, We Sag-
gest that you work them out with the clasg, making sure that they draw the
_proper. conclusions as ysu go. slong,
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’:‘:;'—; - The diagram shows where the embedded scurce sentence appears, As k=
B we have mentioned before, it simplifies the grammaxr a good deal to intro- bt
e - Quce the symbol S in the Phrase Structure, and when the curviculum is- £
o5 - revised'we wiil rewrite the rules to inchide it at appropriate points, Until . £
= that time, however, thig is one piace where it should be easy for youto =
=5 - show your students how it fits.in, S %
&+ Sentences 3, 7, and 10, of course, will not accept noun clauses, which- £
= points up how the udjectives red, late, and large differ from the others, %
i - 'You will need to make the point when your class is distin _

5 between the sentences that will accept an embedded noun clause {2, 7, and .

:“? 10} and those that won't that net every appearance of it is an It + Comp,

o

TR
RGN

b

g
Motl

(3

Sometimes it is simply the neuter form of the personal pronoun, It :
requires a-context {antecedent) but is not the same it as the indefinite one

in ™ + Comp, '

. Exercise 1, p, 45 -

-

Answers will vary, The following are some ppssibilitiesﬁ

A; trye, certsin, doubtful, shameful, comforting, etc,
B. a possibility, a hope, a shame, a theory, a fact, ete,
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?L Some student may come up with a sentence like b
| = It is the truth that he won the tournament, =1
F" which seems to be a special case contradicting the restriction of the article, ?‘

ZTruth, indeed, does seem to be a special case, and we shouldn't let it ‘ f

upset the analysis, You can tell your students that for most cases the
restriction holds, In fact, they can find out for themselves by experiment=-
ing witk sentences, One thing this unit should do is to pointup the - -

. extremely complicated nature of the noun system in English, and partice .
u%arly of the determiners and the restrictions they place on other sentenc:
elements, - : . - T
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Exercise 2, 15. 46

1, It + Comp + was strange,
He came fronz Kansas, '

2, It + Comp + is obvious,
He weighs too much,

X p!‘{ B
R CRECN Ry SNRLALRV (R alkpNt. Sl A

e 3, R +Comp + is a catastrophe,
o The house i8 sinking,

4, %t + Comp + 18 certain,

He wiil finish,
R I S
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- 7;1 It + Comp +, istrue. _
The man is an expert.
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8, It.+ Comp + was nice.
- .He could make the trip,
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Exercige 3, p. 48 (Somehow the number of thls eaerczse was ormtted
B - in the x..tudent Version.)
1, ;f-i'Co p+pres+Be+AdJa 1'
*It

+ Comp + \-ﬁa/_ dou‘bi:ml o
A

NP + pres + M + Vm
He - come

It +  that +,S o pres\/Be + Adja

oo )
¥t that Hewill come .- doubtful.
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Tdelete it » . . ,

th\at + \S + pres + Be + Adj,

That he will comé ~ . 18 -  doubtful,
+

-

2. It + Comp + pres + Be + é + N sing"

Voo NS PN\
it + Comp 8 a fact
NP + pres + Vg + Tm | j
H}e oheats often - | | |
It + that + - § , pres+Be+a+N +
| \ }a/
i i that ke cheate&ﬁ fact .
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I‘;t+bres+Be+a+N +aing+that+ - ;S
* 18 '_""a‘." fact that he chects often

(An optional transtormation will move often to a position in front of cheats,
Your students. have. orob ly mticeem;at many adyverbs. move, rather

freely, wzthia the gentence,  This is a, atylistic matter, howevsr,, rather
thana 6, The. synm accounts. for their presence in the sentence

in the. ponﬁipndn whtch they are.generated by the phrage structure,
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% % & Comp.+ pres-+ Bet Ada’ )
\" - \/_ : '
I+ Comp+ B certain

NP+ piek * N4 VigwDir o [
s U E W
Y St B to Wirope

K +'that +

+.pres + Be + Adj . .

" -ijt+pres+3¢-eAqia-+th?t' + ?
‘1 . e . .‘ . “' :
R fis c‘;eréa_in that  he will go o Europe,

4, I+ Comp + pres + Be + Adjo )
¥ + Comp + is funny -
NP + pres + Vi + Man# f ' :
\ i '
Y ' tM s0
.It+tll~.at+ ‘s + pres + Be + Adjy
\ . , - —
It that Jou tHink so \ia/ fugmy
"-Taelete it

that + 8 + pres + Be + Adj,

\ L . |
_ T%g“at ~jou thifik 8o \}l(/ fminy

(# So thay or may not be & true manner adverb, In fact, a3 ycu have no-
doubt become aware, the whole class of constructions calied manner
adverbs presents many problems, They are obviously not all alikc, -
There ig room for further work in this area, ) ,

P 49 | : ‘ . :

The exercise in the text on this page should lead the student to
identify thosge transitive verbs which take animate objects, They prove
to be an interesting cliss. of verbs, for as a class they have othér things
in common, They turn out to be the verbs from which adjectives can be
derived--interesting, terrifving, ete, .

Enercise 4, p. 59 (The insiructions should refer to the sentences on

%[t .'fhkt he g0 to Burope }f/ certain,

. 49,
This exorcise sﬁ!}. y gives

2=

more practice in anslyzing the structure

clauses, You may not want to assign
the sentonces,. or any of them, I will depend on your class and

whether you feel the exercise 15 needed, |
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It -+ Comap + surprised ."me.
NP-fpastf'M‘!-’Vin
¥

E " comd - - go _
t+that +° 8 .+ pa'st+ﬁf _+I~iP j
| o =

‘-
-

2 Gt
7 1Y) By

s e X
' ..‘,“' X ¥ [ l. L
i fr Al Bl Ly

L

{17

L

L

-
Panas
m"
d
.
.
LU

]
3V
R ﬁﬁ

t
St

ALgs N TR )
T RS

.

o o . N — \_- =
‘ *It that - I'could go surprised me

#
-Tehgtes .-
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e

It+past+vm+NtP+that + S
| . | g
' S sMed - me ~ that i'cofiﬁ £0.
2, It+Comp+pas.+V}n +T + Nyp +si.ng" |
It + Comp + astonished the d ...'_.%
. NP +past+be+in<4;/vm. -
leto;» 'wés - spinning |
It + that + S + past + Vign + T +Nep+e
LT VR b e =
it ‘that” the top was spinning astonished the ‘child - .
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Tit delete :
that + S + past+Vtan+T+Nan+sing

! |
That the top was. spinning astgﬁed the chm/
3. R+Comp+past+V;an-l_-T + Npp, + 8ing

} t \ { \/’/
- I+ Comp + terrified the- woman _..._.)/ -
NP + past+Be + Loc ' |

[
She w¥s  inthe dark

It+that + S +  past + Vign + T =Nan+sing

gfk It that she wag in the dark terrified t}ze m

“ild
Dige=t

| Tthat-s -
It+past+vm+T+Nan+sing+that + ‘S
] "
P B te}"xﬁ;d the ‘woman bat ~she was in the dark
b #(It seems more natural to move the that-S clauge, but either is
b optional, Your students may do it either way, )
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'.46 It+ Comp*past*vta +T+Nan+ sing

It+ Comp + pleased + the + n}én/key - .__-_:?
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= Np+past+v +ne o ] 4
7;%%? . . \/‘ -‘ - o - Lo . —g:
= ﬁe found thebananas. g
A =2
= It+thatt S past+V +T+Nan+smg E

L L
" It that he found the bananas pleased the ° monkey
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1t+;5a§t+v +T+N +sing+thdt + Is ~
g < pleased the monkey that_ he found the Lananas,
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5. I‘t‘*' Comp*past¥ V. +T+N_+ ging.
It + Comp + fnghtened + the + \{
" NP+ st+V + Prep+ NP .
\ pa prep 4 P
The stranger yelled a hzm.
| k+that + 0§+ past + Vi, + T+N, +sing
- }t ‘hé _ L : an a'n/
* t the stranger yelied at him frightened the dog
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that-S It+past+V,, +T+N +ging+that + S

i NS [ ¥n . ,
. It frightened the \{ - thagt the strang‘%er Iled
. . o : at Him,

It+ Comp+past+ Vy + T+N__+ sing

It + Comp+ delighted the biby:
NP + + M+
NP +past+ M+ 7V,
He  could swing,
L+tthat + S + pagt+ Vi, + T+N._+ sing

en_

\
-#t + that he could swing delighted the baby.
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that + S  + past"'Van'*'T*han'rsmg

T GouTd g aMigh
Th\at he could swing delighted the \b{y.
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have-dealt with only one kind in this unit, tupse.that appear ap comple- .
. ments in:certain It + Comp constructions, However, there are-many: -
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Projects for curious siudents, g; 51 -

Noun clauses are far more complex than one xmghtthmk, and we

possibilities for discussing other kinds, This can be.done without

| attempting to formalize rules dealing with them, Perhaps your students
~ would like totry to explain sonie of the complications, ' T

1,. The first probiem concerns:sentenc'es of the form

. Thé+ N_ + sing*Aux* Be+that + - ?
' The fact_ - is’ that Feis a fool,

When the abstract noun appears in the NP position it seems to
require the definite article, Students may conjecture that the
noun clause comes in as a complement of it this time in the Pr
position, and that then the it is deleted, (The fact is it.+ Corap. )

. Students'éﬁould be able to discover that in sentences of the form

T+Na+ sing ¥ Aux + Be + Adj |

the adjectives seem to be abstract adjecti\}es. Thus we have
The i&ea is obvious
The idea is red,

but not

Not all clauses beginning with that are noun clauses, Some are
relative clauses. It should be profitable for students to try to
find out how to identify each., IL.ooking at the structure of the

. underlying kernels should give the answer., When the clause is

a relative clause, the that has actually replaced an NP of the
embedded kernel, When it is a noun clause the that has been
added ina position before the entire embedded sentence,

Problém 4 should reveal the fact that sentences with linl{ing verbs

also accept noun clauses as ¢omplements of It,

That he was tired seemed obvious,
It became clear that he wasn't coming,

We haven't included a problem about the kinds of verbs which
take noun clauses as direct objects, such as those at the beginning
of the unit, You might iike to assign this problem to some students,
Perhaps they could discover the kinds of verbs which will accept this
kind of object.
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THE IMPERATIVE ~

This unit, whick really builds on the units on questions and the.

L4 .

negative of Langus

Go home, .

~ Donft go home,

Though this structure turns out to he far more complex than was ever
indicated in the simple traditional explanation that such sentences
understgod" subject;. it offers an excellent opportunity to.
Hlustrate to the student the difference betweeri surface stirructure and
underlying structure, Perhaps better than many of the constructions -
which we have studied, it gives him an opportunity to actually find out
logically how he "knows" the underlying structure, though he ray
never have been aware of it before. It presents an opportunity, also,
to show that questions and imperatives have, at the beginning, the
same derivational history. That is, at the outset they beth go through
TQ. It is such generalizations about the relations that exist in the

: 17

language that we are looking for to explain the creative aspect of

language~~that which enables humans to create new santences and to

understand those they have never heard before,

The kernels underlying imperatives can be shown to contain both
you and will, The only self-words (reflexive pronouns such as himself,
myself, eic,) which are grammatical in imperatives are yourself and
yourselves, This fact points directly to you (singular or plural) as
the "understood” subject NP, The fact that when a tag question is
formed for an imperative it contains present + will demonstrates that.

the underlying kernel also contains these constituents.,

. Get going, won't yoﬁ?
or
Get going, will you?

The derivation of 'negative imperatives involves four steps, the
derivation of positives, three,

1. The first step in the derivation of eithfr a positive or a
negative imperative is the inversion of NP! with pres + will,

Since this operation is identical to the yes-no question inversion,
TQiuthe same transicimation can cbviously be used by simply
aking it apply obligatorily to sentences containing Imp as well
as Q, This, of conrse, involves adding Imp to the first Phrasc
Structure Rule, Since a sentence will be either imperative or a

est

question, but not botr at the same time, the symbols must be

placed in brackets., And since either is optional, they will be

placed in parentheses,

Q
S (Neg) NP + VP
Imp

- ge IIl, is concerned with analyzing the underlying
.structure of imperatives-dike . - - . . . . .- .
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5 Written this way, the rule indicates that imperatives and questions
2 raay also be negative. It shows iat when we find an imperative -
ke sentence we know that in the underlying structure iraperative was P

chosen as the direction the sentence would go, Once chosen, Jmp
then triggers the imperative transformation, the first step of which-~
as for Q-~ig the TQ transformation,

Imp + pres + will (not) + you + Verb, . .
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) 2, The second step in the derivation of either positive or negative :
imperatives is to delete will, Presert is not deleted, as we discover
when it becomes necessary to add do in the negative imperative, Do
is added when there is an unattached tense; hence, th: tense must
have remained. The deletion of will leaves

Imp + pres + (not) + you + Verb, . .

W e

In this form, with the unattached tense; this is not a string which will
result in a grammatical sentence, Other steps are necessary.,

e
Wehabs!

..
PRTRRE A

AN

N
¥
3 U O g R S w?;b
e P R B L N R A

3. The third step in the derivation is the deletion of Yyou, Notice

PN

& that we are not, in this unit, dealing with such imperatives as You go '3
% home, or Don't you go home, Ina larger and more complete presen- é
% tation this Tyqyete on -Step would be optional, We have decided not 2
%'i to complicate the explanation with this option at this time, An interesting 3
§ complication arises in negative imperatives with undeleted yous 4
B *Do not you go home. must be contracted to Don't you go hcme, _Con- 2
?}‘ traction is obligatory whenever a negative appears before an NP1: Z
; Does not he do that? .  Doesn't he do that?, etc. é
" Ny 4 4
- 23
4.'In the class of positive imperatives that we have chosen to %
deal with in the unit, do does not appear. It is not recessary because 7
with the deletion of you we are lef with z,é :
pres + Verb, . . Zé
. which will produce gﬁ
53
i
Go home 5
~ Close the door, E;
ete, Z

Howevcy, if the string contains a negative
pres + not + Verb, , .
it becomes necessary to add do-support, which glves us
pre§\+/do + not + Verb, . ,
Do not go hom.e

which is usually contracted: Don't go home,
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There is s clasz of positive imperatives which contain do,
{Do go home,, Do stay.) where do is stressed for emphasis. We
have not discussed what the addition of émphasis does to a sentence,
and won't here in order not to complicate the unit, but it can be ac-
counted for sometime in the future, It seems to have the effect of
separating tense from its verb and requires, then, do-support,

R AR SRR,

&
(anl

The students® unit reveals the rather complicated structure under-
lying imperative sentences by giving proof of something that students
know but have perhaps never thought about~-~that you is the understood
subject of the imperative, The most important thing for students to
discover is the underlying structure of a kind of sentence they use
frequently. They will also discover the basic relationship between
positive and negative imperatives and the relationship between im-
peratives and questions,

Exercise 1, p. 53:

This exercise is actually the first step in developing the proof
that you is the deletec NP in an imperative sentence,

L e T R B M o S SR i

serpan,
W

Ak

The boy # himself @
The girl herself :
The people # themselves %
You yourself ;%3
1 myself :
He # himself E,;
She herself b
They _ # themselves H
. We ourselves %,%

reflexives, Possibly they could account for the Vulgate hisself and
theirselves if they note that the Standard myself, ourselves, your-

selves, and herself ar the result of combining the possessives my,
our, your, and her with gelf or selves. )

STy

Pages 53-54:

The discussion on these pages outlines the underlying structure
of the VP in imperative sentences and points up the similarities between
negative and positive imperatives,

Exercise 2, p._54:

This exercise is designed to prepare students for the notion of
the negative tag question,

is isn't

can can't
will won't
must mustn’t
should shouldn’t
would wouldn’t

have haven’t
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Exercigse 3, pp.:54~55:

For most speakers of English, the tag question for a positive
statement will generally be a negative, And, conversely, if the .
origingl sentence is negative; the tag question will probably be
positive (You didn’t complete the aesignment, did you?) Occasionally,

11111

as noted earlier, the tag queéstion may omit {‘ne negative element after
a positive statement (Shut the door, will you?),

1, NP+ pres+ M+ Verb
.}_‘Ie' should g'o |
He should go, shouldn't he?
2, NIP + pres + 1\{1 + neg + Verb
He - shouldn't éo
He sﬁ;i:ldn’t go, should he?
3. NP+ pres+ M + Verb |
e v}oﬁd g_cta
He would go, wouldn't he?
4, NP+ pregs+ M + neg + Verb
E-i{e' wouldntt g,o
He wouldn't go, would he?
5. NP+ pres+ M + Be + Loc

N \

You  wili be .there

[y -~
s

R T e s

e

A T R T

You will be there, won't ydu‘?

.6, NP+ pres+ M+ neg + Be + L;:,c

You . - won't be there
You won't be there, will you?

7. NP+ preg + have + en+ be+ ing * Verb

./

He has been going, hasiitt he?
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8, j?*pres*’hi.ve*}eg*en*b;*'sa\g\+‘f/e’rb
e \uu?n"t- ;éeg . gline

He tasnft been going, has he?

5. + preg+ M+ Verk + Lec
. N0

can come to the party.

We can come to the party, can't we?

10, NP+ pres+ M+ neg + Verb + Loc

N

We can't come toc the party

We can't come to the party, can we?

ii, NP+ pres+ be+ ing+ Verb
Th!ay \r/; }nu{zg
They are coming, area't they?
12. NP+ pres + be + neg+ ing + Ver

Th‘ey \aan't/ }mé

They aren't coming, are they?

DUAAY

RO

Exercise 4, p,55:

In this exercigse students are asked to write tag questions for impers
&iive sentences in order to help them answer the discussion questions
that follow, These answers should in turn lead students to the generali-
zations stated &t the bottom of page 55,

TR

& R g,
N SRRTUARBERXS

Students meay disagree about the form of the imperative tag
question, This is relativeiy unimportant at this point because the
main concern of this unit is to show students that you + pres + will

is the underlying structure of all imperatives, both negative and
positive,

Get out of here, won't you? {or will vou?)

Move over, won't you? .(o_z: will %oufi

Put your pencil on the desk, won't you? (or will you?)
home, won't vou? (or wiil ou%i -

Open the window, won't you? (cr will you?)

i
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Page 56:

This discussion furthers the idea that because negative and positive
imperative séntences have the same underlying structure, we cannot
simply delete NP + tng + will in order to form the imperative, We

hope this will Tead students to see tlat the same rule accounts for both
kinds of impsratives, . .

Exercise 5, p, 57;

This exercise provides a review of the negative ard question trans-
formations which require do-support in anticipation of the idea that we
can account for the negative imperative in a similar manner, It may
be necessary to spend some time in reviewing these two transformations
if it has been a long time since your students studied them,
‘1, Did Joe paint the picture?
Kernel: ?"' N‘P*' past + Verb + N§2 'E

Q Joe  painted the picture

past + NP+ Verb+ NP°

3 | \ \ Tdo support\
#% ; Joe paint the picture = 7

past + do + NP+ Vetrb + Np?
d Joe paint the picture?

(#When tns moves to the initial position in Tg, the verb, of course,
reverts to the lexical form and results in a r%n-sentence. )

"2, Does the milkman come tomorrow ?
Kernel: ciz+ NP+ pres+ Verb+ Tm T
Q The milkman comes ton-}orrow %
prest NP + Verb + Tt‘n T

; ] ( do su
* The milkman come tomorrow >

pregstdo+ NF + Verb + Tm

Does the milkman come tomorrow?
3. The milkman doesn’t come tomorrow, "
Kernel: N?g'!' NP + pres+ Verb + N'P2 Tye
"~ : Neg The milkman comes tomorrow =
g N‘P‘ * ’prels+ m‘t/" Vezil? + NPp° i
* Themilkman ?  not 'co‘rﬁ,e —,tbm<grrow ‘-fd—f—_ﬂ"g
_ ' : ' 9
NP - + pres+ do+ not+ Verb + NP©
The Milkman  do¥d coma tomorrow
dodsn't
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4. . Bill didn’t find the watch,

Kernel: Neg+ NP +.past-h Verbt. - N'Pz I TNeg. :
Neg Bil " fowid  the watch
C SEPTE Lo ;;." . T
NP+ past *+ not + Verp + 1\{1:2 do support,
-, " . - . . ) /
* il ? not find the watch
NP+ past %/daahﬂdtﬁ-ffviiib .+ “NP°
B d not find the thch
. didn't
5. Do they want amateurs in the pla};?
z T
Kernel: ?"' NP+ pres+ Verb+ NP°+ Loc _—__Q@
Q +They want amatburs intLeplay .
pres + N'P'l' Ve’rb + N'P2 + Lo‘c M}
\ 4
* ?l _They want amsteurs in the play
pres + do+ NP+ Verb+ NP? + Loc
% b vt mbere
they want amateurs in the play?
6. They don’t want professionals,
" Kernel: Neg + NP+ pres+ Verb+ NP2 -T.ﬂ%
. \/ I 7
Neg + They want professionals
Np+pres+not+vm+np\2 Zdo support,

\
Tl}ey ? not want professionals
NP+ pres +/do + not + Verb+ NP2
Tl}ey \Eo\ no/t want pz(ofessiona.fls.
1] do /

n't

Pages 57-59

This digcussion presents the evidence to cupport the notion that
positive and regative imperatives have the same underlying kernel
structure and that both go through TQ. It is important that students
see this-because-the:set.of rules thot'we will finally write for Imp:(p. 61)
is based on:this assumption; : o

o .
L T D
L.
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Egeréise 6, p.62 :

- This-exefcise gives studeiits practice in writing strings underlying
negative and positive imperatives, y

1. #mp+ NP+pres+ M+ Vi +Dir -
\ \ \/

Imp+you  will 'éo'away-_,

# (Some stu;le;zts may prefer to clas;ify go awaﬁ as Vin + Loc, Either
answer is acceptable at this point because understanding the impera-
tive ig the real issue, )

2. Imp+ NP+ preg+ M+ Vi + Loc

In\ip‘*'y§u \v\ré st!nd béck.

3. Imp+NP+prestM+V 'f1~72
Irr‘xp‘i'you wﬂ/,l ea/ttr your lunch,

4, #Imp+Neg*NP+pres+M+Vm+Dir+Tm
Imp+ F#eg* you M g!: 01{1: la{e.

# (See note for #1, Vip+ Loc is also acceptable here, )

S. Imp+ NP+ pres+ M+ V, + NP2

. , i
Ix’np"‘ylon , roll that barrel,
8, I p'i'NP'*'pres*'M'!'Vtr‘l’ NP2
/ /7
Imp + you w o{en the door,

7. Imp+ Neg+ NP+ pres+ M+ V, + Np?
' N/

/tr

Imp + Neg + you will open the door,
8. Imp"'NP"'prer!'M'i'Vm'i'Adj

Isz*yLu wn{ gé 2 .

9, 1?p+NP+prea+M+vtr+Np2 + '!‘71
Imp + you will aﬁ ihag problem last,

10, + NP+ preg+ M+ +
Inrp N‘P prg\a‘/M Vin ¥ Loc

# Ixixp*y:m will m{y put,

# Pt is actually a kind of adjective derived from the varb put. In
this case it probably comes from a passive source sentenca, such

here (by someone), sta ;

MR -
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A, 1. Imp+ NP+ opres+ M+ V .,».,m,z L T
\ & A A =2

iy, ¥ wﬂl clo/n _your tooks

... Jopk -
 pregt M+ mﬁ + Vet NE? | Tdelete win,
W m.cl,;‘/:ue y‘{mbook; L
pres + NP+ Ve +, Nf Tdelste &3
——

pres + you cloge your books
r‘rei * Vit Np2
Close -your books; .

2., Imp+ NP+ pres+ ) L+ Ve ¥ HPS T
Imp + you ck that kick
‘ T
pm-&-m-nmvt,,t ‘sz delote will
. /
you block th{,tldck
pres+ NP+ V. + D}Pz Tds‘sl:‘ e you
pres + you blo/ck that kick -
pres * Vi '!'NP2
\/
Block thutJﬁck.
3. Imp+ NP+ pres+ M+ Vi, + NP2 T
R VAl =2
Imp+tyou  will Iind your partner
T
pres ¥ M+ NP + Vi + NP? dslete will
Will  you find your pariner. ,
pres + NP+ V, +N22 . ngle&em7
=)
pres"‘you find- yourpartm _
2
S

Find .'loﬂr paﬁuor.
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4, Inip+Neg+ NP+pres+ M+V, + NP T__g__%
l?z}ip‘"*‘Négl*’you B wﬂ.{ for'é‘et‘ ic/e' cream )
o+ Ng:-f-:p,g{ kA }f,pz LT
Imp-#- : ot forget ice craam
Imp + pres + M+ lnot). + NP+ Vi, + NP Twill delete,
Inllp"'-"?" Will (ﬂit) : ) L foi{‘ge‘t ice cream i
Imp + NP # pres + not + Vip + NP2 Tyou delete
In‘xp'l‘:you + 4 +n¢l.:t tox!"get ice cream
.I'?p-!-p;;eg-tn;,t-l»ytr-l- ;jpz Edn.aum
Imp+ ? + notforgst ice ¢reem
pres + do + not + Vi, + NP?
A not fo:{get i{:‘e cream,
n't
5, In;xp"'Neg*NP*preséMM;'tri-?pz T_’_g_%
Imp + Neg + you ‘will pick a'fight-
Imp+ NP + pres + M + not + Vyp + NP2 %
In‘:p'*’y!)u h){ nbt * pibk a'tignt
Imp + pre{ +/ M+ (n;t) + I}P + }rtr + r}pz Twin delete}
Imp+  Will (not) you pick a fight
_&713 + NP+ pres + not + Vy,, + NP2 Tyou delete
Imp‘*'yLu*' ‘?i‘ + not p(ck 'aﬂght o i
Tip + pros + m;t + Ve * 1792 _' Tg0 support,
Imp ? oot pi/ck a tight
preg 4 o ot V0Pt
R o she Jogn

o
(\.
ARS

w

P
R

M
.
oy




. B,1Q+ Neg+ NP+ pres+ be+ ing+ V;+ Tm

N/ /

<t Neg + you &re . coming tomorrow

Q*+ NP+ prea+ e+ not+ ing+ V. + Tm
| Nf \ar{b / N/

Q+ you not  coming itomorrow
pres+ be+ not + NP+ !.n(l' Vit Tm
N/ \ /
Are you coming tomorrow
Aren't

. Q+ Nog+ NP+ pagt + Yyrt Np?
Q+ Negt+you heard the assignment
!Q-!-N;P-l'paft-l-ngt#v’i + NP?
Q¥ yout ? +not hear the assignment
palat“’not*NP'l'Vtr'*'NPz
? t you hear the assignment
st+ do+ not+ NP+ V, . + NP?
m&{o nét yo/u he?r thzassigmnent
Diasft

F

Tdo support

#In order to let one set of rules account for several transformations

and to establish an order in transformations,
rather than after Neg., In fact we place i
8o that it will have to be written only once,

3, Imp+ NP+pres+ M+ Vi, + Loc+ Man
4 .1 N / A

Imp+you will remain inyour seat\s\quietly

Imp+ pres+ M+ NP+ W,,+ Loc+ Man
| /)

Imp w you remain in youw seathuieﬂy

Imp+ NP+ preg + Vg + L/oc + Man
lx!xp you -remsain in your seats etly
pres+ Via .+ Loec + Man

Remain in your seats quietly,

#Students may classify this verb as Vink or Vi,

we add do~support after Tg
last in the order of transformations,

Tq

p——

Twinl detete
;\

Tyou delete

»
I 4
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4, Neg+ NP+ pawtr + NP2

N,eg + A‘LA Mary bought the tickets

NP + pagt + .n<+ Vip + NP2
Aunt Mary +?+notybu\r the tickets
N{? + pa<+ do+ n?t-l- "'tr"' NP
Aunt Mary did not buy the tickets .
dianft
Imp + Neg + NP+ pres + M+ V; + Loc
Inlxp + Neg + you w. write on the desks
Imp + NP + pres + M + not + Vi + Loc
Imp + you wﬂl/ n{)t wri/te on the desks
Imp + pres + M + (not) + NP+ V; + Loc
; In’ap + M (n}ot) y{m \{rite on the desks
Imp+ NP+ pres+ not+ V; + Loc
Iézp yxu } r}ot write oL the desks
Imp + pres + not + Vi + Loc
Irlzp 'e‘t “not wr}te Ot\l the desks

pres + do + not + V; + Loc

n!ot wxlite oln the desks.
}on’t

TNég f
AN

ﬂ

Twill delete

3
4

Tyou delete

Tao support




