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FURPOSE OF THE UNIT

In the ninch grade students were intreduced 4o the stusy of the
reasoning processes that underlie all utteranca. They axanzined the
principles of generalisition, qualificetion, and support as bssic con-
cepts for dealing responsibly with idess, In the first unit of 'l;?'.e
tenth grade they reviewed thess principles, snd in the sscond urnit
gressed to a study of more complex comparison than the isssons heratcp
fore have required--analogy and metaphor, These concepts preparsed fow
the exploration of deductive thinking processes which are fundamerial
to the drawing of sensible inferences from related premigses. Deduction
is 2: essential form of thinking already familiar to students in ite
prectical spplications, A nomally intelligent student mmst have been
makirg deductions since very sarly in his experience--as soon as he could
say to himself "Mother gets angry if I don'¢ come when she calls me,
ard she is calling me now; I'd better go." He enlarged upon this simple
reasoning pattern as he worked with more and more complex premises, In
the work on generalization and on metaphor-analogzy he began to examine
his thoughtprocesses as such; at this point in his development he should

- be able to recogrize what he is doing when he arrives at a conclusion by

putting premises together. He should slso be able to recognize some of
the problems that may arise in the process to lead him astray in his
conclusions,

The terminology in this unit has been kept as simple as possible.
The discusaions of theory do not bother the student with the technical
terms gyllogism or ¢nthimeme; instead they uss only the simple tarm
reagoning pgitern, The student ie given the words assumption and premise,
but the premises are called first and geocond. not major and piror.

leason 1: Assumptions

) The unit opens with & discussion lesson in vhich the students are
given a gréblem to solve by arriving at a decision. They are asked to p ot -
suppose that the governor has dacided to honor the Most Useful Citisens
of their camunity, and they are the group designated to make the final g

selection of three citizens to be honored. The decision depends on the B
assumptions students make about what kind of service is most useful to o
society., The lesson ia intended to help them recognise the assumptions o
they are making, n ;
The discusaion is designéd to draw every meuber of the class inbd
direct participation through & i and discussion. The time limit o

onh for s

recomionded in thé Student Vers jum presentations is two e

! sympos
or thres minutosy 1f-tine peniits, the spesches night be longer, tut
the cl::; hour shéild allow for disctssion after the spssches have been %
mﬂ‘n P é

To increase the #fficiercy of the discussion, thé class might con- o
sider the mechanics’ 6f condiicting & symposium. The Student Version (o
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suggesta questions sbout the functicn of the chairmen and the duiies of
the participants., Tha class will probably decide that the speakurs and
the chairman ehou’d alb fscing the class, The duties of the chairman
arve riot compliceted in this type of discussion; his chief obligation is
%o inbtroduce the subject, to recognize spsakers, and to sum up brieily
gt the conclusion of the spseches, The speakers mey sither be calied
upor: or ask for recognition in turn; the procedurs should be sgreed

= vpon anead of time, FProbidbiy & time-iseper will be nesded to insure

= that nc speaker usurps more than his share of the time, If time cards
are available, they usually help speakers gauge ths time throughout the
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', spsech., Whatever system is used, the speaker should have a warning

s signzl at losst a minmite before his Iime is up so that hes can conclude
§ his remarks without having to cut thex off sbruptly. Time should be
raservad st the erd of the discussion for msmbers of the class to ask

. questions of the speakers ii Luoy wish, The chairman should recognize
b the questiorers, and should keep each question from demanding an undue

- B amount of tims or developing irto an argument. Ths chaimman mey need to

¥

raphrase unclear questions,

The responsibilities of the speakers are of course to respect s
time limitz, to selsct a clear point of view and support it, and to talk
gbout the nominee assigned to him, not about others of the ten. He may
favor the stlection of the caniidate he discussss, or oppose it, or be
urdecided; but whatever position he takes, he shouid givz his reasons.
The responsibilitiss of the listeners include courteous attention to
the speaker and axtive interest in the problem to be decided, In the
gquestion period, studsnts who raiss questions should indicste which
speaker they are asking the question of and they should state it as

sleerly as possible,

One or two members of the class mey be appointed to evaluate the
symrosium and the question perioc if the teacher thinks student critiquea
would e heipful. Tha comments should be concentrated on presentstion
of subject matter and on the helpfulness cf the questions raised.
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After the symposium, the class should stop and consider the points
of view expressed, and each member of the class should review his own
opinions on the reconmendatins of the speakers, At this point the
students can beccme aware of the assumptions fram which they are reason-
ing, Vhether the speakers agreed or disagreed,the class should be able
to identify the pirinciples on whick the choices were recommended. If
the first speaker, for sxample, thought Mrs, Brown should be selected,
he was assuming that helping young people was one of the most 1
kinga of usefil commuriity service. If the fourth speaker thoughtthat
the musician shotild not be choesn he wes assuming that contributions
to suisic wery less important than saie oilier kinds of service. As &
wéine of exabling sach student to rwview his cwn agswiptions, the class
::yb’l: £i:sto compile a partial list of assumptions the speakers seemed

After this analysis, ancther group of students may advance the prob-
lem toward a decision Ly preseiiting a panel discussion. In this type of
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3 discussion the participants do not make prepared spseches but converse 3
o about. the possible. choices and try to arrive at agresment about the D7
i selections to be récommerdéd to the class. Ajein the yarticipatits and =
the chairman should sit. facing the class, and no fiked ardor of speaiing V.
= is set; contributions are mhmteorod. The chairman should recognisze 7
% each speakcr by name and. preside over the discussion so that it moves k87
o) along emoothly. The duties of the chairman are more caplicatcd than
i in the sympoeiws; the problems are usually to draw cut the shy partici-

= pant, prevent the aggresaiva specker from moncpolizing the discussion,

i and pose questions wnenever necessary to keep the discussion moving or :
24 guide it back to thy subject if it seems to be digressing. The chair-
= man mey need to sumnarize at intervals to keep the class awere of progress ;
S or of points agreed upon, When the panel has arrived at a decision, the
% chairman should sum up and open the question for a class vote,
= Fipally, the entire class should vote on the three Most Useful 2
75 Citigens, The student, directions suggest that the chairman may read the
T nemes in order and take & vote by raised hands on each; each student 3
¥ votes for three people. If any nominee shows a clear Mor:lty, he may Ee
= be considered chosen, and the voting may contimue till three candidates
é are sclected. En
;% The twiting assigment gives each member of the class an cpportunity %
& to agree or disagree with the choice of the majority. In his paper the 59
student should make his opinion clear, and should explain the assumptions

& on which he is working. He will nesd to show why his assumptions seem

F5e

Z valid to him and he should give all his reasons for agreeing or disagree-

o ing with the class decision. He may support the class selections, or

i present a minority report. If time psrmits, the papers {or same of them)

% msy be read aloud. From this lesson the class should see that pecple

ox may work from different asswmptions, and that group decisions usually 3
require some adjustment of beliefs in the interest of concerted action. %
Lesacn 2: Patterns of Deductive Thinking %:
- This lesscn is intended to acquaint students with four basic patterns 2
of deductive reasoning, presented in simplified form and explained with
A examples at & level the students can comprehend. The four patterns are i
1) princivle-instance, 2) anslogy, 3) alternatives, and 4) gause-sffect.
Thess patternis should not be regarded as an exhaustive troa‘bmnt of the .
i deductive processes; they provide cnly an’ elementary approach to the

- complex problem of deduction through some of the patterns that are most

v freqaently used And &re most.easily understandable to studenta.
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The first. ‘pedsoiiing pattersi, which the class has already used, is
that of principle-instance, The first premise states a general principle
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ard tiie second: premise states a particular instance that fits the
prineiplo. The first three sxamples demonstrate differsnt grammatical
ways of stating a gensral premise: all the pesbers of the class (A)

means avel in the class, excluding nobody. Each member of the

= ¢lass (B) is another way of saying the ssme thing, ss is anv member of
% the ciass (C). The second premise is identical in the examples and

ig states & particular instance related to the generalization inthe first
% premise, The conclusion in each exampls draws an inference about the
s irs tance-=concludes, indct, that what is true of the principle is true
= of the instance. ThHe cléss should agree that if the premises are true

in thess examples, the conclusion is true. If the students write out
these excerpts, they should bs caiutioned to use a separate shest. They
shouid pot write in ths unit itself.,

The concept of seta can be useful for atudents, since they work
with sets in mathematics as woll as in transformational grammar, Prob-
ably the circie diagrsus are more effective if the class sees them
drawn, The Student Veraior includes one diagraz of axample A, but the
class might gain from watching you draw the circles for C and deciding
as the diagrem progresses where the smaller circles should be placed.

If ths disgrsms prove sffsctive, the students may work out the patterns
in the four numbered statements that follow the examples., The directions
ask them to find the premises and the conclusion, and the diagrams may
be helpful. Or the students may set up the patterns in three statenents
1ike those inexamplss A, B, and C. Sentence 2 is like these patterns,
though the first premise has to be supplied, and the conclusion is

stated first. In the other three, patterns and diagrams are similar:
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. 1. ALl dogs like bones. A% St 1)
He is a dog. ones \
Therefore, he likes bones. ( / all dogs \ }
.' |
. . ) this dog

W /\y/
~,
N i

2, A1l milk that has begun to sour does " \ya¥
not teste good, Art®  ye .

That milk has begun to sour, - ﬁ“ X X8R \
Therefore, it will not taste gocd. {80 o ; &y. ’o>\ \\
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3. A1l people who sit up too late will
‘be- tired the next day. &R »
i You are:sitting up too late. s~
' Therefore; yoi will e tired tomorrow. oo ,?9,0519 N\
o8

‘B (or, Sitting up too: late always makes who sit up \ :
' pecpls tired the next day.) too late |’ .. ¢
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' ficiently. It may be useful to point cut that in 1 the qualification

i

v?fny,

|

-5~

3 Lt
) »a%"; '."M‘;‘\‘;‘:’;}\'

The first premise may be stated in other ways s the point is that it

sets forth a general principle to which the instance in the secord prem-
ise reiatoes. ‘
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The student is next guided to examine the principle-instance pattern
in which the first premise is qualified. He has worked with unqualified
generalizations (al] dogs like bones); now he should see what happens
to the pattern when ths first premise is not a universal statement. I
the preanise reads: Same members of the class are sophomores, Jonn may
or may not be a sophomore, even though he is in the class. If the rrem-
isa reads: Most of the members of the class are sophomores, the sopho-
more proportion of the class is increased and with it the iikelihood of
John's being in that proportion. The conclusion "John is probably a
sophomore" might be justified. If, however, the premise reads: Very
few of the class are sophamores, the likelihood is decreased and the
conclusion can be no stronger than "Jom maybe a sophamore," and further
qualifiers-might well be used to suggest strong doubt of the possibility.
The point is that the conclusion must reflect the Jegree of qualification
of the premises, it must not go beyond the assumptions set forth, The
students may be reminded of the grammatical possibilities for stating
qualifications-~in the determiner of the subject NP, in adjective or
aaverh modifiers, in the auxiliaries of the verb.

KR T e " Sal ks et aWler ¢ v A
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The examples given in this discussion should present no problems,
In the first three the student is asked only to supply the conclusion,
anrd the problem is relatively simple--to qualify the conclusion suf-

is most easily added to the subject NP with a modifier; in 2 and 3 it
provably must be expressed in an adverb or in the verb., The three
examples presented in ordinary sentences are designed to let the student
identlfy the premises and the conclusion when they are not ordered for
him, Each cf the sentences omits the first premise,and in each example
the first premise would be a qualified statement:

1. Camping trips are likely tc be more pleasant in good weather,
2, Most Irishmen are Catholics,

3. Dresses on half-price sale are likely to be damaged, or:
Damaged dresses are frequently put on half-price sale,

Problems in the Reasoning Pattern

The problems in these reasoning patterns occur in the premises
themselves or in the relation between the premises. The first set of
examples--six sentences-~illustrates the probiem of unsourd or ridiculous
first premises; if the statement of principle is not acceptable, the
conclusion is 1iltely to be rejected, The first sentence states the
first premise (all scphamores are show-offs), but in the: following
sonténces the student must supply it., In the first, second, third, and
fifth sentences. the first premise is an unqualified generalization that
is ridiculous in the light of widely accepted information. Nobody--at

Au”
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-clusion -would atill be faulty; however;. this.time because of an untrue
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least no sophamore—-would. cheerfilly accept the premise: thet a1l sopho-~
mores are show-offs,and any concliusion deriving from that premise should
be: viewed: with. suspicion by & sslf-respecting sophcmore {or friend)."

The other thres are equa:ﬂy dubious. .

'l'he student should dorive at leaat one principle for evaluating a
conclusion in a reasoning pattern:

Both the first and the second premise must be acceptable.

The class may also gain from refining the statement further to specify
the requirements of an acceptable premise.

a, It must be properly c¢ualified.
b, It must not violate generally accepted facts.
c, If it is a matter of opinion, the opinion must be supportable.

These examples have all dealt with problems in the premises. The
next four sentences illustrate the problems of relationship between
premises that can invalidate the conclusion. Relationships are some-

times difficuit to see, and the problems they pose can be complicated _ ,
and perplexing. : g
In the first example, the. problem lies in the relation between the ;é
statements; "All dogs lik. Lones® and "My cat likes bones.™ In the S
first premise the subject NP g1l dogs names a set; the VP like bones =

muces & statemont about the set g}l dogs; it places the dogs set in a
larger set of "creatures that like bones." The second premise relates
only tc the V2, not to dogs, the subject NP, In other words, it places
my cat in the largor set of creatures who like bones, but not in the
smaller set of all dogs.

S arestures™,
/that.like bones

w0

i cab

\_\\ ) ( dogs

\ ‘-".‘/t \ ( . .t

\. N
\’“*w....,./

Ir the Lirst pnmiae ¢ "AXl dogs and gr_xLz dogs like bones," then the o
relation cf the premisea would be sound, for the two sets would be equal, N
and .anything that. belonged -to. orie :would belong to the other. ' The cone -
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Hrst premise, . Any reascaing pattesrn.that results -1ir the conclusion
that &.cat; is: & dog.rests either ion-faulty premises or on pramieoa that
are improperly related. .

In the second sentence, the sacond premise relates to the subject
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NP, but it removes the instance (John) from the NP set (members of the
class) It does not, however, exclude John from the larger set of
‘sophomores, = Nor does it put- hir in-the gophamores .set,  ‘Unless the
Irst premi.ne read:. :Only the members cf this-class are sophomorss, or:
A1 the sophamores are members:of -this class; the second premiee conld
not emludo John fromx the sophomores set, -

ST
i ™~
/ Sophomores \
// 2
. /..-.._\ | S
\ L/ Mmbeg "

‘ : ,{pf class \)// ohn
\\ : \_:/// N

The third and fourth sentences illustrate the same problem,

II Y s

A second type of reasoning pattern is the analogy, which is based
oh camparison, These patterns are relatively simple; the chief prob-
lems occcur in the second premise, where the analogy is stated, because
the question in analogy reasoning is whether the things compared are
nearly enough alike to justify the conclusion. The acceptability of
the first premise is important, as in any reasoning pattern, but the
procblems of relationship lie chiefly in the analogy itself.

Examples A and B should cauge students no difficulty. The analogy
is stated in the second premise, and they should understand that the
acceptabllity of the conclusion depends on the acceptability of the
premises, The two examples that follow are intended to offer a chance
to evaluate premises. The first analogy was famous during Franklin D,
Roosevslt's. 1940 campaign, but it 1s equally applicable to any period
of unrest or crisis. The analogy can be challenged as it was in 1940
by objection to both premises. Same votasra, particularly of the party
not. ia power, might argue that even in midstream it might be wise to
change 1o :a better horse, - Or the objection might be made that the
state of the country. is not 1like the trcubles of a horseman swimming
a: stream; the analogy shows nothing. The acceptability of the conclusion
depends heavily on the acceptability of the premises , and no positive
pronouncemsnt can be-made: for all piople, .

Tho aocc»nd emple shw],d dead studenta to a more easily determined
judgnont I they-do not £ind the second premise faulty, the analogy
inaccurato, and the conclusion indefensible, we clearly have some spade
work to do on mutamnm othical concepta, S \
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EXERCISES Problems in Reascning

Exercige 1 may be used as a brief writing exercise or a class discussion.
It is intended -to sumnarize and- emphasize & point already made-—~that in
ordinary writing a resscning ‘patiern often appears.in abbreviated -form;
and ‘therefore "supplying-the parts not given is -one.way to guard egainst
_faulty raasoning In the emplea, the miss.’mg parts are not difficult
to ﬁd. ‘ T

Firat premise onitted. The maturity required for bcﬁpetent
. voting and the maturity required for competent fighting
develop :at the ‘same time, (dublous) ’

. b, First premise amittad: Everyone {a11) who take French 3 have
. passed French 2; or, Only people who have passed Fremch 2
are allowed to take French 3. (probably sound, but not
certa.in)

¢. First premise dxiitted: A1l teachers know all the answers.
..+ (ridiculous) :

d. First premise cmitted: All tootball players are too stupid
to get 100 in that test ‘honestly. (ridiculous)

Exercise 2 also may be wri.tten, but probably would be more effective

as class discussion. The four examples permit students te consider

the problem of negative reasoning, : In A, the question is not whether
the world is flat; it is whether anyone belieggg_ that the world is flat.
Most people, of course, accept the concept of the universe described

by scientists, but there is a small though determined group of people
in one of the Midwest states who have organized a society for believers
in a flat world, The existence of even a small group demonstrates

the danger in drawing conclusions froam negative avidence, particularly
an urgualified conclusion. .

Example B is almost equally risky, for predictions about. the
ture based on past evidence are suspect., Students in the atamic age
are perhaps less susceptible than their parents! generation was to the
assumption that what has never been done prcbably cannot be done.
Assuming that- nothing is. impossible might be risky too; but if a pre-
- diction is impossible it is- impossible on st.ronger grounds than the
fact that it has never been done. .

Example c is a familiar type of reasoning based onn & dubious
first premise and ursound in its conclusion even if tho premise is. true.
‘he fact that rnobody else follows a courao of act.:lon proves nothing
about the wisdom of the action. B

Enmple Dis s canbina.tion of tho predic*.ion pr:l.m:lplew of B a.nn
the wisdom principle’ of C; it #asimés that what -has not happened in.
the past i3 asstred GI-not: -hsppéning .’m the mture and coﬂcludea that
ruture eftort should not be neeaaalry .
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A fourth reasoning pattern is that of cause-effect, This reason-

ing process is used in any attempt to determine the causes or consequences

of actions; it is important because recognizing the rolationship be- -
tween actions, causes, and effects enables people to choose courses of -
action more -inteliigently, The examples for the class to discuss 2re
intended to point out various hazards in causs~effect reasoning that
may lead to faulty conclusions, In considering hypothetical instances,
it is important to remember that "answers" cannot be absolute; all the
student is asked to do is weigh the possibilities,

1. The problem in the first example is the probable cause of the sudden
indigestion of students who ate in the same restaurant., Since the
only item gll the students had eaten was tuna, the likelihood is
greatast that the tuna caused the trouble, In detvrmining causes,
the first step is to look for an element cammon to all instances.

" If there is only one, i% is the moet likely cause, If the matter
of the indisposed students became serious enough to demand investi-
gation, questions might be raised about what each one had eaten
or drunk earlier in the day, and possibly other items on the menu,
such as the fruit salad, should bo examined. One student who be-
came ill had not saten fruit salad, but one student might conceivably
have beén ill fram other causes. Any investigation should seelk the
common denaminator--a factor, like the tuna, traceable in each
instance, and if possible, gbsent in instances that did not show
the result,

2. The added information about the student Mike, who did not eat tuna
but did eat fruit salad and did not became nauseated adds to the
1ikelihood that the tuna was the cause, This information seems to
eliminate fruit salad as the cause since Mike ate it without 111
effect.. The students should ses that if two cauees are possible and
one can be aliminated, the likelihood of the other cause is in-
creased, Also, the absence of the result in instances where the
probable cause did not operate increases the likelihood that the
cause has been identified.

3. The sxample of Paul and his colorful explanation for not turning in
& theme when it-was due is interided to suggest that the simplest
cause 1s usually the most. probable, Fantastic things do happen,
but only infrequently--or they would not be fantastie.

L, The fourth-example, based on Huck Finn, is intended to warn students
- against the post hoc fallacy--reasoning that because one event pre-
cedes another, the first causes the second. The student who de-
cided that Huck Finn ran away bscause Jim had persuaded him, and
the student who thought he went because he had become wealthy, were
both misled by the time sequence. If Huck and Jim ran away at the

same time; Huck might Just as logically have persuaded Jim; per-

. suasion by either cne 1z .not established.by coincident times. Nor
4s the-wealth- theory tenable without more evidence of relationsaip;
the bare fact thet. wealth preceded the running away is not sufficiert
evidence of cause, ' ,
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5 ‘The quobation fram Huck Finin 43lustrates a fregquent problem of reason-
ing-<rationalising.. " Huck and Jim .are substituting more respectuble
causes -of: their actions than the true causes: they are porsuading
themselves that- their motives were commendsble, Huck has cleariy
come by his ability to make the worse appear the better reeson from
the teachirgs -of his Pap, who managed to believe thet his motives-

. Tor stealing chickens derived from the desire to do good deéds that
would never be forgotten, Huck axd Jim manipulate their cause-effect
reasoning to convince thiemselves that they are following the hcnored
practice of compramise which protects the rights of vpponents by

_agreements on concessions from each side. They havo made omeleap

. intc rationalizing when they decids that they are "borrowing™ and
not stealing. The Yconcession! is & pretense that they are desling
fairly with the owners of the melons they are pilfering, who of course -
arc not represerted at the compromise session. _ '

6. The sixth example is intended to point out that if two causes cor
promised results are contradictory, both cannot be true. - -

ASSI&.L\IM:NI‘ FOI. WRITING

The student has now examined three kinds of reasoning patterns and
some of the problems that can arise from each., The emphasis throughout
has bsen on the importance of evaluating the assumptions or premises
and examining the relationship between them, The student should now
be able to study the patterns himself and observe how they operate in
speaking and writing. This assigmment gives the students an opportunity
- to observe reasoning patterns used in Julius Caesar, in instances where
Shakespeare'!s characters were making decisions, The assignment should
provide insight into the reasoning that led to action in the play. The
student ‘is- given a list of quotations from the play, each setting forth
an example of reasoning. The student is asked to look first for the
premises and the conclusion and to supply any that are missing.

Preparation for Writing ..

, Each student should choose one of the quotations and study the
reasoning caresfully to see whether the speakers are reaching justifiable
conclusions based on &cceptable premises. The pattern he chooses he :
‘should write out campletely. He may need a little help, though the :
quotations- aie chosen to provide examples at various levels of difficulty.
The -analogies should be fairly easy, and 2 ard 3 in the series of
principle-instance examples are fairly simple. The paper is to be an
explanstrion of- why “the conclusion ia or is not justified.

1_!1__?.@11_0_ Paper - -

The class should be reminded that the premises are impitsrtants if
they are not acceptable, the entire pattern is in question. The student
should support his opinion with reascus and examples. He should proof-
_read fils: paper. carcfully for ‘mechanical -errors, and if he uses quotations
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from the play.as supporting: evidente, this is a good opportunity for
him to. gain-sams xperience -with quoting accurately and checking his
quotes: carefully egainst the text.' If time: “permits, class discussion
of the papere, or a selected portion of the papers, is always useful,

P . essgn 3_ g

haw that the students have examined assumptions and the kirids ot
conclusions that naturaily follow fram their assumptions, they shald -
be ready to investigats the kinds of decisions people make through g
reesoning. The:next three lessons ‘will exzmine three types of prob-
lems—-decisions of fact, decisions of “value -and - va]ne-judgment ¥y
decisions of pol:.cy. CL -

Lesson 3 tries to show the s‘ouaerrb how heé can use deduction in
questiona of fact. It slso cautions him about what he cannot reasonsbly
deducé. - The introduction starts on a note of caution to warn the siu-
“dent -away from neudless argument about facts that can be checked, and -

“to suggest that many decisions combine fact and judgment, The f:.rst
set of questicns ieads into & discussion of the kinds of problems that.
can.be solved by deductions made from factual evidence and the kinds of
problems that require other foms of reasoning for s sound conclusio*l.
' rurder
1. Students should recognize that since the law defines first degree o
most members of the Jury would accept the first assumption,

2, If the second statement is an instance of the first, the third
statement mist be the concélusion, ,

3, The district attorney wil‘.l. ha.ve four main problems He must show:
1) that Mr, Y was murdered; 2) that Madam X killed Mr, Y; 3) that
she was of sound mind when she did the killing, and 4) that she daid
it with malice amrethought

L. Li%e the district attorney, the defense attorney must investigate
the second.premise and in some way show-that it is not an instance
of the first premise.  You might call the attentioii of the class to
the disagreement among psychologists about what constitutes a
*sound mind, and to i'.he difficulty of proving a malicious intent

5. The statanen‘b might be established factually if the defense attomey
. had unlimited resources and access to all information.

6., - Since what cmatitntos a-sound’ mind or malice aforethought is &
matter of degres; ‘this -decision would-ultimately rest on thé Audg-
ment of: the ‘Jury, inrluencad, perhapr, by: the testimony of expeorts,

g e - - -
AT s Az

VA ERE ) '{I’;’:,’«" CIpiIT BALELTw T
1. This. section:is:devoted. to: examining scme of the problems in drew-
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ing comluuionl &bout gl}at:lom ots.fact pu-ticularlg the danger of
misinterpreting facts:or Jumping:to cmcluniou about:them, The students
are first um,k!hprb .exnezpt: from-she. Sherlock: Holmes. story, - :"The
Speckled Band," in which the detective displays his powers of instantan-
~ egus dedt.ction. rT,hg“ class-ghould-be &hle: to: examire the: passage criti-.

example, that pud might possibly have gotten on the Jacket sleeve scm
othsr way. - Also; -the: writer of: the sbtory makas the: waun do semething
highly unlikely when-she.goes. to~t!~.e detsctiva 's u! 4ce still ciutching
the tra.in ticket« in her h&nd e s

Although dotactiva ﬁ.ction is not enjoying the pomlarity it did
severel years ago,there may be enough mystery story addicts in the class
to enjoy discussing: the.detection-methods; in such stories in-the light
of logical reasoning.- Some- studentp will doubtless be familiar with
the Perry Mason ™ series, and sane may recall the Nancy Drew kind of
youth books that do violence to 10810 . _ ,

An evm more faniliar type of concluaion theoretica]ly based on’
fact should be-identifiable in the advertisements provided the students
for study:; They-should. see:that ther= are virtually no facts at all in
the first ad, and that the sparse facts in the second ad are clearly
not the grounds on which the conclusion is to be based, Both ads pur-
port to be factual, but they actually depend on insimuation.

-—

EZERCISE
- The exerc.tse requires atudents to bring to class an advertisement

that asks for a conclusion, and to be prepared to explain to the rest
of the class whether the-conclusion is justified,- This may be treated

&8s an ‘in!ormal speaking assigmment.

A

: Tn the next selection, Benchley mdtes an indirect attack on con-
fused thinking. - before the class discusses this selection it may.be
wall to review the material on the use of negative evidence in deductiom.
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1. Binchley: awa?that he;wante; to tell:a story to:refute Professor
Bouvier's-contention:about iuocta-thut .one-must. be cgreml not
:crﬁdﬂ'f thﬂ aedthiteo: mchgzpuom mrw ekt ot .
"‘Lf«ﬁf’{é of RySe LS hertart, B4 L%
hsigning human: cmoctoripticm ;£ oz wmaps appmntl: mkm the zbry
of:the- mp'rsthinkim pmrcmsuccpt;blo. UL
PN hmosgwid pagdln omwaYa gng g8 fhe ofhay g oo e e s

. Mmmcmﬂ reuoning includa:

4’».@.\, AN AR S ARy z 2N
L w . ?: DR A A TP A S A N

9% {4 HL O w0 horky 2 v
TR Ly

Pl (R
o

w iy \‘:J‘il‘\




uldn't get. the wasp to sat or drinkiscause it wes say.

callod it Mirisa becsuse it ml”}‘gﬂg

" Benchiey tripped over & mine o dissonds (not because he had
mrmmﬁﬁmmmmmm)

be nurodlytcmxgorrnrinmomxgmminmuphs. Accord-
mummhlq, :

mcm;umzh:thu mmgwmlnotatwtndo
“what. it obv.tws]: cénniot doe
. mgmpdidmtzttnpttomtmcm
Therefore the wasp had been able to resason that it could not
. Aruagctﬁocwda.

The students should recoghise that an inference drawn from two
negativs premises proves nothing.

5: Actually, Benchley has fallen into exactly the error the Professor
©+ was warning against, He is assuming intelligence in the wasp when
" it seens to behive in an intelligent way, He seems to be proving
the Professor's point, but he may also be poking fun at the labor-
mdmobdouapoint
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Structire
1. The oxrder in the selection is chronological.
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2, The meéntion of the treatise allows Benchley to spoof the book. It

a paralleéls the Professorts "study," -
3. Both Benchley and the wasp went to bed crying. =
- o

& , 4, The opening and close of the article are closely related and help

% the unity of the selection. Ostensibly Benchley is stating at

% the end the solution to the problem posed at the bog:l.nning actually
he 1s proving the Proteasor's point,
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1. 11\0 ‘stidents should hiaVe no troubls recognizing the humor. Benchley 3
is writing in his usual vein of humbling-little-man comedy, in this
article enhanced Ly triwmphant insccureteness.. 2

2, Eximples of hcomruity for humor ‘ihclade calling the wasp "Pudge," 7
& most inappropriats. _wasp. thirteen or fourteen i
yoars old, and having 'mohntnneofmuphz ;.
is an. sxamp ynsmm int, &3 is. "gin and other chemicals.” v
The iiols plece 18 oversinplification. Wiy shoisd his need to prove 3
t.hat the’ mp codd“inum because it FIVRY S pick up the cards, 3
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Benchiey's.careful inciusion of details, his tresiise, hls cards,

a1l seem to give hismiclo;ncirotmthority. He somm3: to :
qualify by using if; locked, and gpg of the ways: The: qualifications
are not sxact, dthar, they sourd rious until examined closely.

nuusim:houldgiuthostwgnﬁmopportunit o work
creatively within a framework that poses some limitations. The items
in the 1ist provide-a starbing point for reasoning-abmt husan motives,
The assumptions they make can be pointad cat in discussion of the
papers, and the class may enjoy considering the reasoning in the stories,

lssson 4: Value Judepents

The purpose of this lesson is to acquaint the student with the
kind of ressgning neceesary for reaching decisions in questions of °
valus judgment; -The opsning lascon in the unit gave the class sme
understanding-of the idnd of problems encountered in these questions.
The selecticn by Joseph Wood Krutch provides a differert approach be-
cause it queations the -viluss apparently accspted by society, and should
stimilate the students to:reexamine the values Krutch points out, In
decisions about values the individual mmst think thmgh his standards,
hhcritoriatwmmthgood,mth , and what is es-
sential. Since the first lesson asked the atudmea to evaluate people,
or the kinds of service pecyple rendered to the cammmnity, the students
may need help to sse the relationship to this lesscn, Here the.evalu-
ation is not of people performing service, but of society itself--that
is to'say, attitudes in sociesty that underlie actions.

QUESTIONS FOR DISCUSSION
Subetazce

1. Soms science teachers and laboratory physioclogists seem to Krutch
to be reasoning that; if students do not think of animals as pets,
causing the animals to: suffer does not hurt the students. Actually,
it might well develop the callcusness Krutch deplores, Other

. . teachers seem to. belisve that anything ‘that fascinates the students
is Justified and that they can believs only what they see. The
overall assumption to which Krutch takes exception is that anything
done in the nmme of science is justified.

Krutch is of courn attactdng this rouoning

Aa . ;Dcnd.n and l-luxby aie; good authoritrtor tho nudo of: acieme.

. ‘Uling thoirmtrong mmnta aupports Krutch's-point effectively.

B, It 4 the duty of soclety of prevent cruslty to animals in
l&boutory mporimnts by raquhd.ng that the workers proceed
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D, ﬁu ovidme f'ran ‘the four &zglish fellows is very eftoctive.
. That four- such, prominent: men not: only accepted the. policy
,tcm th.o;_l.mm auppoﬁbod the. move: to eatablish s similar
Claw % In htricais the bwb poasibh mthority for Krutch's

E. Krntch mma thn.t ,my o;:poﬁmntoz‘ qhom.d be able and should
be ¥ ire _toahwthcthecwldlumsanothmginportmhor
nicmuv cnough to provide an muso for the cruelty.

3. Krutch is opposed only to needless or callouaed _experiments that
intlict suffering: on animals on the grounds that needless. cruelty

-—

not only h\u'?.s thauﬂnl;butm the. human who. gprfom it,

be KMcb th:lnka thc n].uu thtt ;een to héve ehanged actunl]y have
only chlagod form. The former acceptance of cruelty to animals
for entertaimsent has been ruled out by law, and we call the change
Progress; however;. cruelty to animals is not much different if it
ié“bolie”n‘d thottﬁod by science. Men now do not consider religion
ant, snough. to Juatﬂr cmelta, but thoy do consider science
nt enough, ..
56 Kiutch condm tho att:;tudc that science is 1nport¢nt enough to
_ Juatuy unnecessary. cruelty, and. he deplores the callousness that
- such an attitude breeds. He obdoctr to cz'uolty, particularly the
rationalised forms,
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?ﬁm 1 and. 2 are related by the atmtien.—ot-a—li«m idea;

. the. repéated word 1iop is the ﬁrat apocific link, and m&m
_ recurs ﬁhra;ghwt thg,,}nugr.;h ’

2 Tho fi.ml sontonce repeata the centrﬂ idu.
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k-,:szﬁrst mph 1s :mt. cod. ;o shock the reader. Krutch takes

advaritage of the shock in the seécord parsgraph when ne shows that
torturing rats and mice in scientific oxperiments is not so very
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2, The two situations are not supposed to be exactly alike, since the
rate and mice are used for purposed of education. The sffect on
* the animals is the sams, and the increesing callousness in people

3. “Krutch puats the word mm in quotes becauss he does not be~
~ " 1leve that the «tperiments are really educational; they become a
perverse form of pleasure. '

4, The quotation from "The Ancient Mariner" reminds the reader that
studants are taught in literature to condemn needless killing. The
tons of the refutation is ironic; a bright student would realise
that the values people subscribe to are inconsistent with what he
can obesrve. The use of the word critters carries on the irony.
The English teacher is stressing the velue of all life while the
biology toucher is stressing exactly the opposite-—gritters are
expsndable,

5. The use of of gourge and Lyt in paregraph 4 and perhape in para-
graph 10 reinforces Krutch's contention that because science has
becoms powerful, sciemtists believs that they should hive no re-
strictions., The restrictions on cruelty exist in theory but do

not always operate in prectice,

ASSIGNMENT FOR WRTTING

The writing ascigment is intended to allow the student to reason
sbout values. The subject matter is within his range; he is asked to
evaluate a achool or family activity, explain why it is valuable or
important, and show how it reflects coomendable attitudes, If he pre~
fors,he may object to the activity he selects as refiecting attitudes
not to be approved by pecyle., In either case, he should review his
assumptions os he plans his paper, and he should give his reaaons.

Since questions of value and questionns of policy are closaly related,
the student is led into a brief discussion of Krutch's easay as sug- '
gesting a pilicy because of the values he has defined., Krutch does
not directly sdvocate & policy, but he clearly thinks some restriction
should be put on cruel experiments. His attention to values points
out the bad effects cf the present procedures, . -

Students can learn from transforming Krutch's thesis into jf-then
sentences, They should bs able to ses at once that policy quostions
mist deal with conssquences., If a wise policy is followed, then the
results are desirable; if it is not followsd, or if a bad policy is
followed, the results are undesirable.

OPZIONAL HEKTING ASSTONENT
The opticnal assigment builds on value questions to allow the
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OVERVIEW

In the preceding unit, students have learned some basic principles of
sound reasoning; they have seen that conclusions can be justified only if
they rest upon acceptable premises. In some kinds of writing, however,
the author wants to proceed from an impossible premise which he asks the
reader to accept for the moment as if it were true, for purposes of humor
or imeginative exploration of an idea, He sets up a kind of hypothesis and
asks If this were true, what would happen? Science fiction is an obvious
example; in order to tell a story, the author must use impossible agsump-.
tions, and many other kinds of fiction employ the same-principle, Humorous
writing, too, is frequently based on following impo:sible premises. But
when the author asks the reader to suppose that an impossible premise is
true, he still must make what follows seem likely; if he bases his story, for
example, on the hypothesis that people can move around on the moon, he
must still make the reader believe that the events he describes could happen;
they must be true to the actions of people as we can observe them in real
life, This is the principle of plausibility. The accepted laws of science may
be suspended, bui not the accepted laws of human behavior, '

In this unit the student explores various kinds of writing based on the
principles of plausibility and is given the opportunity to try his hand at im=~
aginitive writing in which his problem is to maintain credibility within the
framework of an imagined or an impossible situation. The unit closes the
year's work with a study of somewhat lighter materials than he has formerly
worked with and allows him to exercise the powers of his imagination,

How then does an author give the ring of truth to his writing? Even in the
realm of the fanciful, plausibility is of necessity an element in all good
speaking and writing, This quality is achieved in & variety of ways, some
subtie, some cbvious, most of them easily understood by a student on this
level, most of them, in fact, rhetorical principles he has already learned
in units previously studied in this curriculum,

When an author writes of the period in which he and his readers live, it
may not be difficilt for him to achieve an air of plausibility because both he
and his readers know that the authenticity of his material can be checked,
When, however, the author chooses to recreate the past or to forecast the
future, the fact that his ideas may be entirely unfamiliar to his readers will
piz!'lobably make his methods of expansion and support subject to closer scru=
tiny,

The models in these lessons have been chosen with this point in mind, Of
the six presented for study, three recreate the past and three are projec=
tions of a possible future, The iwo selections from Marchette Chute's
Shakespeare of London {llustrate the responsibility of an author to the read-
er in making certain that what is being presented is ag near the truth as the
author is able to make it, They also illustrate the way in which richness of
detail can~~as Chute herself put it in her introduction to the book==build a
"mosaic" of the times easy for the reader to envision, The excerpt from
Thoraton Wilder's The Ides of March illustrates the power of the first per-
gcn statement in the form of letters to sound the authentic note, (It should
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also provide another interpretation of the character of Julius Caesar for a
clags already familiar with Shakespeare's interpretation, )

' Within the framework of the short story, ""The Portable Phonograph, "
Walter Van Tilburg Clark develops a thesis concerning the nature of man

end how his nature may affect his future on this planet., Here again, much
thatis familar to the reader is brought into the foreground to prapare him
gr accepting the fact that man has brought himself to this pass, the end of
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In contrast to the somber quality of ""The Portable Phonograph' are two 5 |
lighter selections, ""The Reading Machine" and "'Shunpiking on the Moon, " :
both satiricai interpretations of current trends, You may decide thit for

your particular class, one or the other of these is the better to use if you

do not wish to use both, These models have been placed at the end of the

unit because~~being journalistic in style and light in tone~~they may serve

to germinate ideas for the kind of writing suggested in the final writing as-

signment, Other students with a more gober turn of mind may stiil, of

course, leok for inspiration in "The Portable Phonograph, "

Three exerciges and three assignments in writing grow out of a study of
the modelc. The assignments do not demand research, and the students are :
free to concentrate on the writing, The final writing assignment invites the =
students to use their owr. inventiveness in projecting the future, at the same 3
time keeping their writing within the limits of plausibility. =2
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PEENS

- LESSON1I
PART A

QUESTIONS FOR STUDY
SUBSTANCE

-~

1, What were the means by which the Londoners entertained themselves ?
==After reading this excerpt, the students should be able to. enumerate the
various kinds of entertainments enjoyed by Londoners: the Lord Mayor's
Show; the glittering appearances of Queen Elizabeth and her retinue; the
tilt-yard shows; the public executions; the large funeral processions; the
many exhibitions of strange animals and freakish people; the public trials;
the cock-fights and the bear<beiting; the theater,

2, What influence did their taste in entertainment have on the kind of
theater produced for their enjoyment? -=-The whole intent of this selection
is to show how the Londoner's taste in entertainment influenced the kind of
productions offered at the theater, If students have made the list suggested
in the first question, they should have no difficulty in relating the public in-
terest in pageantry, natural wonders, foreign lands, murder trials, etc,,
to the kind of theater fare discussed in the final paragraph.

(This might be an opportunity for the teacher to point out the appeal of the
theater as a source of vicarious experience in an age when the expansion of
. the known world through exploration provided a tremendous stimulus to the

acquisition of knowledge, )

3. Find the specific references the author has used to document her
statements, ~--=The specific references used to support the statements
should be fairly easy for the students to discover., The details throughout
seem to be drawn from descriptive accounts of the London of that day. The
quotation marks, used occasionally, suggest to the reader that the infor-
mation has been drawn from a contemporary acccunt., References to a hang-
ing at Wapping, the Babington conspiracy, the report of a traveler from
Kremzow, the Star Chamber hearings at Westminster, specific dates (the
80's and 1586), and specific titles of plays all support the reader's impres-
sion that the author has relied upon specific contemporary sources as the
basis for her statements,

4, What kinds of documents were probably consulted in order to build
this "mosaic" of London life in the 1580's8? «=<From examination of the text
alone, it is not possible to state definiteiy the exact nature of the references
consuliéd by the author, The student can only spcculate about the matter,
Official government records may have been the source of information con~
ceraing the Lord Mayor's ghow, the appearsnces of (Queen Elizabeth, the
Babingtoli: Conspiracy, and the Star Chamber hearings at Westminster,
Since descriptive pamphlets are twice mentioned, it is probable that these
were uded agd source for many statemsnts, Tkhe traveler's account of his
stay in Loridon is-obviously another source, The titles and the nature of the
plays performed may have come from reading copies of old playbills or from
a record of government licenses granted for the performance of these plays,
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STRUCTURE AND STYLE

1, Suggest a title that you consider appropriate for this passage, =e==
Probably Entertainments, London Entertainments, and Amusements in
Shakespearels London will be typical of the tities offered,

2. What does the purpose of the first paragraph seem to be? (Remember
that this selection has been taken from a longer work,) Find the ten-word
statement pointing-to the thought developed in ihis particular selection, ==«
Close reading of the firast paragraph should reveal to the student that it
gerves as a bridge between the life a young man (Shakespeare) has been liv-
ing at Stratford and the life he will now be living in the city of London, Stu=-
dents should have no difficulty in selecting the ten~word statement forecast-
ing the content of the subsequent paragraphs: ", . . nowhere in England were
people more intent on enjoying themselves , . ., ., "

3. How has the author used paragraph indentations to assist the reader
in following the thought? ~-~The author's paragraph indentation neatly co=
incides with each new kind of entertainment discussed.

Parsgraph 2: Entertainments offered by the ruling class (Lord Mayor's
Queen Elizabeth's, the knight's)
Paragraph 3: Executions~=-a public show
Paragraph 4: Funerals
Paragraph 5: Strange creatures
- Paragraph 6;: The Star Chamber hearings
Paragraph 7: Cocke-fights and bear~bait
Parsgraph 8; The theater '
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4, What two words, appearing in every paragraph, serve as a means of
tying the subject matter together? -~«It will probably be quite apparent that
g:x,e recurring words serviag to tie the selection together are London and Lon-

ners, . g

8 Paragraphs 2, 3, 6, and 7 all contain words associated with the the~
ater, List them, How does the choice of these words help to promote the
suthor's purpose? ~--~A thoughtful reading of this selection should reveal
to the student that the author's purpese is to show that the entertainments
enjoyed by Londoners of Shakespeare's time had an influence on the kind of
piays produced. Finding and listing the theatrical ierms should make the
student aware of one means used by the author to achieve this purpose,

In paragraph 2 the student will find London shows, Lord Mayor's
show, amateur showman, spectacular appearances, determined
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7 dressing-up, tilt~yard show.

‘z{g; 5 - .

£5 I paragraph 8 he will find went {o their death like actors, final
z speeches, chief performer, day at the theaire,

= In paragraph 6:he will find entertainment, theatrically minded
& audience, good seat, usher,
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6. Suppose that the author had chosen to use the "young man up from the
country" {the he of'the first paragraph) as a link between paragraphs. Would
this have been acceptable, or is the writing better as it stands? ~==~A good

ray for the student 15 answer' this question satisfactorily would be for him to
ke "a young man tip from the country would see" (or would notice, or
viduld observe, or would also note) a part of the mning statement in each
p&ngm revulting monotony should be obvious,

1. What two general statements are made about the London theater in
paregraph 8? Where are these sentences placed in the paragraph? Where
are the specific details that develop the general statements? How does the
sentence structure help you to see the details supperting each statement? ==~
The first general statement "', , . whatever & Londoner's interests might
be, there was sure to be a play in town that would suithim. ., . ." serves
28 2 link between the various kinds of entertainment diacussed in the pre=
ceding paragraphs and the discussion of the theater that follows, The ex~
pension of this statement continues until the middle of the paragraph, carried
along by structures that meiniain the relationship ( ... If he read,..If he
liked .., If he were interested ., . . and if he were interested . . . ), Midway

paragraph there Is a subtle introduction of the titles of plays and of the
suggestion of an audience interested in ideas as well as in spectacles, These
details culminate in a summary statement that could lead into a discussion of
the sources of the plays or of an expanded statement on the nature of the Lon-
don theater audience,

8. Vhy do you think the discussion of plays has been left until last? What
- effect is created in paragraph 8 by bringing together ideas developed in pre«

vious paragraphs ? -===The reason for placing the discussion of the theater
last should by this time be obvious to the student, He should see that the
most important position has been reserved for this discussion because the
position makes possible the bringing together of all references to other mode:
of entertainment with the purpose of showing how they all culminated in the
theatero

9. The point of view of a writer toward his subject iz often shown by the
way he writes about it. As Marchette Chute reports the entertainments en=
joyed by the Londoners of Shakespear's time, does she take a definite atti-
tude toward these pleagsures? Does approval or disapprovalorany other attitu:
seem to be implied in her choice of words or the way she puts them together?
~=~Thig piece of writing seems to be a completely objective report, the
statements seemingly free of judgment words and expressing neither approv-
2l nor disapproval. In spite of this objectivity of statement, however, the
richness of detail and the robust quality of the writing communicate a relish
and enthusiasm for the material and a sense of enjoyable participation in the
spirit of the times,

10, What qualities in this writing make you believe that this is the way
things were in Shakespeare's time? --~The students will probably see that
the author's apparent enthusissm for her subject as well as the great care
she has used in gathering the material makes the reader feel that he is, in-
deed, reading an authentic account of London as it was in the days of Shake~

speare,
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' QUESTIONS FOR STUDY -
SUBSTANCE | |

first paragraph the students. can find the general statement concerning the’
versatility and trajning demanded of the actor. The remainder of the selec~

tion 15 an amplification of this stitement, '

. 2, Why was it difficult to make stabbings and deaths convincing on the
Elizabethan stage? =-=~The fact that the plays were performed in daylight
cloge to the audience,- and that the audience demanded real blood and gore,
made it almost necegsary for the actors to bes mastere of sleight-of-hand
as well as to have special stage=-properties available to assist in the illusion,

3. What were the two basic qualifications of the actor? ==<The students
may find the basic qualifications of the actor briefly summarized in para=~
graph two (strong body and good voice).

4, Why do you think .thc author devotes so much space to the fencing
matches, -duelg, and violent- deaths? ~==Students may find two reasons for
the autbor's devoting so much time to the duels, fencing matches, and the

_violent deaths, Some may say that the suthor's purpose is to include unusual
material to interest the modern reader, Others will see that the space de-
voted to these matters strengthens and gives emphasis to the final statement
concerning the importance of the voice {, . . more important than any of the

QI8 s o o ole

It might be interesting to have the class consider whether or not a dis-
cussion of the importance of the actor's voice could have achieved the same

emphasis, - ‘ -

5. What specific references indicate that the author has done considerable
research before organizing the statement on the actor? «-=There are several
specific references pointing to the author!s research, although, as she states
in tke preface to Shakes » of London, -8he has not made any attempt to
document each statement, Em'&nw will probably note some of the following
specific references: )

", , ,8 well~known actor by 1592, and Chettle says he was an excellent
One. T ) A i . ' . - .
" . othat of Lord Strange, begen its career, . .
", « oand on one such.occasion at the Swan , ., ."
'Richard Tarleton, &-comic actor of the 80's , . ," |
"e: o oB0d.8 juggler once staggered.into St. Paul's churchyard. "
"In "The Battle of Alcazar!. , ." ' '
"Then it was. up to.Edward-Alleyn.. «," . .~ . . - "
: '~A@l’f,&?9}§§ f?omﬂmadmhﬂﬁW'» v o Wulius Cavsar! said. 5 o
", . .the schools of London taught intricaie steps . . ."
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's-rodctions « single actor played . . ."

e
STRUCTURE: AND STYLE

1, ‘What-necessary skills of the-actor mentioned in paragraph 1 are later
developed more: fully, eachin an entire paragraph? «==The skills of the ac-
tor zaentioned in paragraph one and fully developed in subsequent paragraphs
are fencing, ‘dancing,  dnd acrobatics, ‘

2. ‘The stage production problem discussed at length in paragraph 5 was
first introduced as a single statement in paragraph 1, Find the statement,
==<The prs.uction problem first mentioned in paragraph one and amplified
in paragizuh five is implied in the statement, "He worked on a raised stage
in the ;glare of the afternoon sun, " o

8. In paragraphs ! and 2 find other word groups reiterating the statement
that acting was 'not:an easy profession. ' ---There are several phrases re-
iterating the idea that acting was not an easy profession, Studexts will prob-

ably point to the following:
", . .astrenuous period of training . . ."

n . : «in plays that made strénucus demands upon his skili, . . "
" . . ;intelligence and rigorous discipline, . . . "
" . + .the hard school of the Elizabsthan theatre . . ."

4, How is the general thesis mentioned in question 3 kept alive in sub-
sequent paragraphs? Find epecific references, =~-After reiterating in
paragraphs 1 and 2 the point that acting was not an easy profession, the
guthor keeps the idea alive by a mumber of subsequent references, Students
may find the fsilowing:

", .an actor had to know how to teke violent falls , . .’ (par. 3)

" . .instaging hand«toshand combats the actor’s training . . .

- (paro 4)
w . .long; grueling hours of practice , . ." (par.4)

W . & highdegree of training and of physical coordination ; . . . (par.4

- . an‘indication of the risks this sort of work involved . . ," {(par,4)

- ;" : : 5) ¢ amaters were taleanted , . ,professionals ., . .were expected
;P._,, : )?ubordinmte or beginning actors were expected to handle , . o'
: 'Pf‘ltwndont tre was no place for physical weaklings . . . " (par.7)

. Stadents will-of-course see that the entire selection develops the ides that
acting was not-dn ‘esisy- profession; but they'should also see that these clear-~
Gt taterients serve to anchor-the marly detsils: expanding the thesis,

s T . ‘n SIYom i PR

8. Inthis zelectiéﬁ, the author i8 concentrating on the subject of the

actor's traliitng,: ut-has not forgottenthat thiy-ias only & part of the larger
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subject being developed in %ﬁgg&% London, Find the statements point-
ing to this larger subject, an ce the author manages to keep this
subject before the reader while developing the particular subject at hand, ==~
Several stateraents in this sslection keep reminding the reader that this dis-
cussion of the actor is part of & larger subject, The students will probatly
discover the specific references easily!

" . . and an actor like Shakespeare . , ." (par, 2)
"Since he was & well=-kmown actor by 1592 , . . he must have had, . ."

(par, 2)
:F;tyoung actor like Shakespeare . . . ''(par.4)

« « oJohn Shakespeare must have had a strong, well=made body. . .
must have passed on the inheritance . . ." (par,7)

6. Why do you think the information in paragraph 7 is used at this point?
Could it have been used earlier or is it more effective here? Why? ==-It
will doubtiess be evident to most students that the discussion in paragraph 7
concerning the demands made upon the begirning actors is placed in order of
climax in relation to all of the basic demands of an actor's preliminary train-
ing, The phrase in addition to all this (as if this were not enough) is of
course the clue, It might be worthwhile to consider briefly the total effect
on the selection if this material on the beginning actor had been placed ear=-

ler, -

7. . Why does the author choose to discuss last the need for a good voice?
How has she used the long discussion of acrobatics, fencing, and death scene:
to emphasize this requirement? --~Their previous analysis of tae aelection
should make it s2sy for the students to see that the simple statement "He

‘had to have a gocd voice'' achieves weight and importance when preceded

by the elaborate discussions of the other qualifications and the introductory
phrase ", , .more important than any of the others , . ."

- 8, Inparagraph 2, and again in paragraph 4, the author uses a verb
phrase structure less definite and less authoritative than the other verb
phrases used in the same paragraph. In paragraph 7 the same structure

is used in a similar situstion, Find the verb phrases, Why was the use of
this phrase structure necessary? Does the use of this phrase give you more,
or less, confidence in the author as a creator of an authentic historical past?
~=«The verb phrases referred to in this question (and found in paragraph 2
and again in paragraph 4) are used responsibly by the author to indicate that
her statements in these instances are based on hypothesis, The phrases

are: must have had, must have gone, must have taught, '

It might be well at this point to mention again the wealth of material ex~
tant concerning the London of Shakespeare's time and the dearth of c@ntem%o
sources relating to Shakespeare himself, in spite <f the volumes schol~-
ars have devoted to him, The fact that Chute takes care to label her hypo=~
thetical statements by the choice of the verbs makes it more likely that the
reader will accept her many positive (though undocumented) statements as

plausible and authentic,

9, Another expression used twice in paragraph 7 accomplishes the same
purpose as the verb phrase in question 4, What is the expression? «~=The
expression easily found in paragraph 7 accomplishing the same purpose as
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ngt_e; in trylngthen questions with students in the classrcom, it was
discovered that some few had the feeling that must carried with it a sense
of definiteneéss and positive statement, an interpretation quite contrary to
the writer's intent. Possibly these atudents were using the interpretation
of rmust as it exists in the expreéssion it must be done, o Elll_ Fdoit.
These students needed help in seeing that the must in thia selection Incicates
only's strong conviction on the part of the author t thnt ner statement w true
and does not represent the expression of & so=called "absolute truth,

EXERCISE

The exercise has been directed toward Shakespeare'’s Julius Caesar in
the interost of integrating some of the teaching materials and thus saving
time, Seversl problems are involved in the assignment for the student:
trying to put himself into the spirit of the times, using in a new fashion in-
formation obtained from the selection demng with the actor, and applying
this information to a speciﬁc situation. .

If challenged, students should be able first of all to jus their choices
of characters to play on {i:e basis of time limits, even though they may have
other valid reagsons for their choices, They will need to project themselves
imaginatively into the:situation in terms of specific items of apparsl and
stage=properties, Flially; they will need to see that attention to specific
detail will increase the sense of reality each is trying to achieve and will
ml:uk: iitle more likely that the other class members will accept the writing as
P

ASSIGNMENT FOR WRITING

This assignment gives students some experience in writing a historical
account without the preblem of historical research, The research problem
has been purposely avoided because it would complicate the aesignmeat un~-
duly and put the emphasis on historical résearch rather than ca invention
and gooid writing,
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. LESSON 3
QUESTIONS FOR STUDY
SUBSTANCE |

1. At what time of year do the events of this story occur? In what part
of the world? «===Students can find many clues revealing that the action of
the story occurs in late autumn: "the precious remnants of wood,..had to
be saved for the real cold"; "V of wild geese flaisouth"; "1eafless alders
and willows'"; and "the creek was already silent under ice." The place of
the action cannot be exactly locaied, The movement of the wild geese in-
dicates the northern nemisphere; the references to the prairie wolf and the
grass and weed stalks of the prairie all point to the plains region of north
central United States. -

2. What furnishings does Doctor Jenkins have in his cave? How had he
obtained them? =---Listing the meager furnishings of Doctor Jenkins' cell==
the earth bench, the iwo old and dirty army blankets, the tin utensils, the
books, the portable phonograph, and the records--should present no diffi=
culties for students. They should also recognize the significance of the word

army.

8. Why are the men living as they are? Support your answer with clues
from the story. --=Students can discover the references to the great war
that has left these men existing as they are: ''The frozen mud still bore the
toothed impress of great tanks"; pits that were ""scars of gigantic bombs";
"tangied and multiple barbed wire'; "'a shelving ditch with small caves,"

4, How old are these men? --;-The class may find it interesting to spece
ulate why the author has chosen to have all age groups except the very young
represented,

5. What do you learn about the education and background of these men?
===It should be obvious to students that these are cultured men who find the
inspiration of Shakespeare, the Bible, Moby Dick, The Divine Comedy and
great music essential to their remaining human, Students will probably no-
tice many other clues indicating the nesds of these men: the musician's de=
spair that he can no lonzer listen to the music in his mind; Doctor Jenkins'
comments, "I thought that I knew all of Shelley by heart, '"and "I have saved
what I love; the soul of what was good in us here”; and the remark by the man
who wanted o write, ""You will have a little soul left until you die,"

6. Have you any idea why the man who wants to write suggests that "'New
York" be played?

7. Can you think of & reason why the musician prefers Debuasy?

€6 and 7, These two questions are offered merely as matters that stu-
dents may enjoy considering, the text itself providing no answers,

8, How is the musician's aﬁpmciation of the music different from that
of the others? Can you expisin why the musicien does not thank Doctor
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Jenking ? ==«The author makes the point that the musician's appreciation

was different from that of other men: "In all the men except the musician,

there occurred rapid sequences of tragically heightened recollection, He

hedird riothing but what was: there," It would be difficult to describe what

anyone hears as he listens to music, but students can see that a musicisn

:nig!it g:ar gate notes and the way they are handled in a way the average lis~
ener does not.,

9. Why does Doctor Jenkins leave the phonograph open? ~==Some stu=-
dents will probably realize that leaving the phonograph open is simply a
courteous gesture,

10. Do you think there is a reason why at least one of the men does not
offer to play host at their next meeting? --~At this point in the discussion
the class can see the reason why these men do not offer to play host to Doc~
tor Jenkins: they have nothing to offer in return for his hospitality, neither
records nor books, Students must be aware of this, or they will not be able
to understand the conclueion of the story,

I, Why has the author chosen not to tell us in detail of the events that
have preceded the incident he is relating? ---In previous years students
ghould have learned that a good writer does not include material that is not
important to his story. If at this point the students cannot ses that the e~
vents preceding the incidant the author is relating are not needed because
they are unimportant, you might bring the idea up again during the discus-
sion of the author's purpose,

12. Is there any reference to man's way of life as a cause for this pres~
ent state of affairs? If so, where is it? ~~-Doctor jenkins makes one ref-
erence {0 man's way of life as a cause for this present state of affairs: ", .,
what do we know of those who will come after us? We are the doddering
remnant of a race of mechanical fools, I have saved what I love; the soul
of what was good in us here; perhaps the new ones will make a strong enough
beginning not to fall behind when they become clever, "

13, In the paragraph next to the last, the doctor is described as "peer=
ing and listening,'" Why is he listening so intently? ===Students should
easily discover that the doctor is listening for the "sound of suppressed

coughing, "

14, In the last paragraph, study all the references to the canvas door.
What significance do you attach to these? ~-~The many references to the
casvas door are easy enough to find and should, of course, make the stu~
dents aware thit the doctor wants to be certain no one is outside observ~
ing his movements or preparing {o enter, _

15, What is the significance of the last sentince of the story? ~-=The
last sentence brings the whole episode intc focus, At this point the reader
should have become fully aware of the implications of this story. He now
should understand that the desperate hunger of Doctor Jenkins'! three neigh~
boirs, the young-musician in particular, makes them a dangerous threat to
his present way of life, poor though it is, -You should perhaps call attention
to the word comfortable, meaning providing conditions that make for securi-
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16, Does the author of this etory leave you with the impression that these
are the last men on earth? If not, what cther poesibilities are suggested in
the story? ---Doctor Jerkins! remark, quoted earlier, ", ., perbaps the
new ones will m,ake & strong enough begirning not to fzll behind when they
become clever, " indicates that the author doee not intend to leave the im=
pression that these are the last men on earth, Sorae students may point out
other indications that life is going on: "the darker shadows of young trees
trying again," "the scars of gigauiic bombs, their rawness already made a
little natural by rain, seed and time."

17, What are the elements in this story that make you accept it? ==-An-
swers to this question will vary, Most students will probably agree that man
may be stupid erough to desiroy ais civilization, and all' but the immature
astudents will probably also find the characters and their attitudes believable,

STRUCTURE AND STYLE

1. Which two c¢f the men do we see most clearly? Select the details that
enable us to see them, Why didn't the author give the men names? Why
didn't he describe them all in detail? What adjective does the author use to
deecribe the man who wanted to write? (He usee the same word to form a
manner adverb,) ~==Studznts should be able to see that the author brings to
life the two central figures in the story, leaving the two middle-aged men
as h:rhah???vy outlines, the one who wants to write being characterized as

8

The details that enable us to se~ Doctor Jenkins are easily found: "He
was an oid man, his long, matted beard and hair gray to nearly white, The
shadows made his brows and cheekbones appear gnarled, his eyes and cheeks
deeply sunken, His big hands, rough with frost and swollen with rheumatism.
were awkward but gentle at their task.” Many references to his painful move
ments~-=""roge with slow pain, "' "groaning at the movement' -~testify to the
physical misery of his existence. ’

The young musician is lightly sketched. His continual coughing and the
statement, ''Writing implied a greater future than he now felt able to con-
sider, " suggest a mortal illness, At one time we see "his thin, horny hand
palling at his light beard" and later witness his agony over the music,

Students will probably realize the the name "'Doctor Jenkins" gives added
importance to the old man, and that it is also convenient for the author to
be able to use the name occasionally; that the title, the musician is adequate
for the second important figure; and that the other two men, being subor-
dinate, are allowed to remair anonymous.

2. What words in the first paragraph get the mood of the story? What
is this mood? What references throughout the story maintain the same mood*
(Consider, for instance, the ﬂiqht of the geese and the howl of the wolf, )===
In the first words of the story, '"The red sunset, with narrow, black, cloud
sirips like threats across it,'' the author begins to set the mood of the story:
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this ie a world in which everything and everyone may be 2 threat, Students
will probebly see how the author develops this mood almost imperceptibly
in such references as these:

", .. the mute darkness and greater cold of night...."

"A sensation of torment, of two-sided, unpredictable nature, arose irom
the stillness of the earth air beneath the violence of the upper air...."
" «o Gead, matted grass,.."

", «» dome of the darkling earth,..."

Other references throughout the story maintain the mood, "A V of wild
geese fled zouth"” sets the scene in autumn, when life begins to die. ''The
smell and expectation of snow" brings to mind winter and death~--a symbol~
ical threat reinforced in the next paragraph: 'the terrible cold, in which a
man could not live for three hours unwarmed," Actually, the author has not
fully developed the mood of the story until the last sentence.

3, What musical terms are used to describe the selection played? What
:nther \;orgisn h:i:utlhe authox; usled to describe the mueic? ---Student.-i!u trained
rausic the musical terms: dissonance, disgonant, resolutions
diminishments, interlude, All students can find the passage 'describing the

music.

4, The author compares Doctor Jenkins to a ''prehistoric priest perform-
ing a fateful ceremonial rite," When does he make this comparison? Make
a list of references that contimue this comparison, =-=--Students will easily
locate in paragraph 4 the comparison of Doctor Jenkins to a "prehistoric
priest.," They should also be able to find many other references continuing
this ‘comparison: 'ritualistic gaze," "religious attention, "' "attitude of wor=-

ship, "' etc,

5. What do you notice about the paragraphing and punctuation of some of
the conversation? Why has the author paragraphed and punctuated in this
way? =~-The paragraphing and punctuation of the quotations are worth no~
ticing, Students will discover that when the same speaker continues for two
paragraphs, the paragraphing indicates a pause or a slight break in thought,
and that the author's omission of the quotation mark at the end of the tfirst
paltgraph of conversation is a signal that the same person is continuing to
ta

6. What is the NP of almost every sentence in the last paragraph? Why
has the author used this NP? ~-«In the last paragraph it should be apparent
that the author uses he in order to focus on his central figure and to make

clear the chief purpose of the story.

7. Where has the author discussed setting? Why has he chosen to dig=
cuss it at this point? Is the season of the year significant? Is the region
significant? Would the tropics have served the author's purpose as well? ===
Previous discussion should have made the students aware that the author
has used setting to create the mood of the story, They should not find it
difficult to see that setting the story in the tropics, where survival is much
easier, would weaken the structure of the story,
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8, There are three parts in this story, What i{s accomplished in each?
--~The three parts of the story are clear: the introduction, developing
setting and mood; the incident the author uses to make his point; and the
conclusion in which the author makes evident his main purpose.

8, Would "The Phonogiaph' be as good a title as "“The Portable Phono=
graph”? Why or why not? ===The discussion of the title in perhaps not oo
important. It does, however, offer an opportunity for the students to see
that the word portable epitomizes the life led by these men,

10, Suppose the author had ended with the lines "Come again, " he in-
vited, "in & week, We will have the 'New York!," How would the effect of
the story have been different? ~~-At this point it should be obvious to stu-
dents that the main idea of the story is made clear in the last two paragraphs.

PURPOSE

Students should be aware that the author is saying several things,

Most will probably see that men educated to enjoy the arts require nourish
ment from this source for the survival of that part of themselves we are
pleased tc call the spirit, Many will see that to these people the survival
of the spirit seems aimost as important as the maintenance of life itself,
Some will see that man's instin.t to survive, combined with the consequent
aggression he develeps in pursuit of survivai, is what has forced these men
into the predicament describad in the story. A few will understand the sig-
nificance of the idea the author brings to a culmination in the final sentence:
that the instinct to survive is deeper than any other; that man's nature, re-
sponsible for the desiruction of one civilization, is incapable of change; and
that though civilization may again be rebuiit, man in spite of zducation, in
spite of anything he knows, will be led by his instincts to repeat the pattern

again, ,
Before discussing the questions in this section, you may decide to have

the astudents do the suggested writing. Then you cun-use their papers ag the
basis of the class discussion,
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LESSON 4
. PartA

THE READING MACHINE

It was:not too long ago that & teacher of science came up to & colleague
in English with the statement that machinery had finelly solved the problem
for-the-unhappy:student of English assigned a poem to write, With that, the
speaker-hunded his colleague a piece of paper inacribed with something that
iooked and read like a modera poem, :

"Phoy fedin:a few words, puncheda few buttons, and tids is what came out, "
he said, ''Not bad, is it? Just as intelligible as a lot of that modern stuff
I've tried to rea !

On the surface it might seem that the machine had scored again, and in.
an area human beings have regarded as their own special province, How
far can the machinie go in invading this province? This essay provides a
partial answer, - i

QUESTIONS FOR STUDY
SUBSTANCE

1, What present-day trends in society may have suggested the subject to
the author? ===The present trend towsrd automation as well as the national ;
concern with the teaching of reading probably suggested the idea of this par= ,
ticular machine to the author, 3

2. To what group of readers does this seem to be directed? (To what
group of readers would the situation and the setting be most familiar?)ow=
The setting here is an academic one, a setting to which teachers and parents
wouid relate at cnce, .

8, What does Professor Entwhistle's reading machine accomplish? How

iz his definition of reading different from yours? =--Profedsor Entwhistle's |
reading machine photographs pages and finally reproduces the material in its '
ggigiml form, Obviously this will not parallel the student's own definition !

' reading, > i

4, The entire essay is developed upcen an absurd analogy. What is it? -
What other false analogies do you find? =-=The analogy implied in the entire
selection is that a machine can resd in the same way a buman being does, It
might beuseful to have:-the students point:out the various parts of the analogy:
the-photo=eleciric eye; the machanical hand turning the pages, and the pro-
duction of a sound track (probably a reference to the habit of the problem
readar who must mutter aloud as he reads), There is even the recaptive
clean papsr for recording the final image, a muck clearer page than the sur~
face:-of the average brain, engraved.as it is with a clutter of previounly re~
cozgt:&dmprubmaz The atudents will see at once, of course, the aLsurdity
Of< i CO n faén. - - . ‘- .
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They should also readily see the other falsa anslogies: the comparison of
the reading process to theé work doné by business machines, and the com~ i
parison of a rq_ador to an airpiane pilot opsrating an airplane,

5. In support of his machine, Profesecor Entwhistle says that "the stu~
dent doesn't remember what he resds now,"” Why isn't this argument sound?
What other example of unsound ressoning not previously mentioned can you
find? ===t 1§ true that very féw atudenis have photographic memories to the
extent of remembering everything they read as the professor's reading ma«~
chine does; but atudents should readily see that the professor's broad gen=-
eralization is simply not trus, They can also probably point to the specious
gﬁ?&mmth:: ;-;mcl:im wiil eventuaily be set up to make logical decisions

e W,

8. Do you believe that such 2 machine could be constructed? Why or why
not? ===Students will probably have enough mechanical knowledge to agree
that a machine ¢suld be constructed to perform in the manner described by
Prcfeasor Entwhistle,

7. Lookup the word amphibology, With the meaning of this word as a

clue, what do you think e status of departments such as Bio~Eco-
nomics and Business Psychology (Retail)? ~~~The students will find that the
dictionary defines hibology 88 an ity, es in the field of lan~
%. This should be a ent hint that the r departments represente
by professors who join in the conversation are non-existent on &ny re~

spsciable campus.

8. The profsssors of the department menticned in the previous question
took enough interest in the machine to make comments. What is their re-
action? What is the reaction of the professors who made no comments ?
What is implied by the reaction of the professors who made no comments ? ==
The significant reaction of the professors meking nc comments is that they
keep on reading, the implication being that anyone who knows anything knows
that there is no other way.

STRUCTURE AND STYLE

1, What framework has the author used to tell his story? How is thie
framework useful in making the idea clear? ~~<The framcwork of conver-
sation is used here to sllow Professor Entwhistle to explain the details of
his invention against reasonable objections, 1

2. Reread the opening sentence. in addition to getting the main idea be~
fore us, what else does the author accomplish? ===The author has used a
mumber of word signals in the first sentence: strident energumen, violent,
infect, nauses, hot flashes~-all indicating that this i not to be taken seri-

ously,

3. Point to specific ways in which tha author maintains the tone he sets
in the first sentence, ~~=The tone set in the first sentence by word choice is
not maintained in the same manner throu t the selection, Instead~--ex-
cept for Great Caesar and indigestible silence~~the tone is maintained by
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the utter absurdity of a conversation marked by reasonsble questions and im-
possible answers phrased in a pseudo~logical manner, Professor Ent-
whistle's energetic championhip;of this whole preposterous idea maintaing
the tone first introduced by the choice of words in the opening sentence,

" 4, Can you find other places where the author might have ended his writ-
1ng? Whet'e are they? What is gained by including the additional material?
--=Possibly the author might have considered ending the article with the wor<
""Well; yes, if you wanted:to, you could resd it." said Professor Entwhistle

or evedl with:the-words a-ca , "clerk; Adding the conversation about
the pitching machine:-and 7 ne reinforces the absurdity of the

reading machine by offering a comparative situstion in the world of sports.
(The students will probably nctice that here the analogy is sound.)

-~
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PURPOSE

Student= may see several points the author is making here and of course
they will state them in & number of different ways, The following sentences
are {llustrative of poesible responses to the questicn on the author's purpose
and message:

1, Machines can't do 2verything. Human beings are necessary. §
nzf This article is a satire on thehairbrainad ideas of professors in gen- ;
e .
8. Reading is still a strictly human occupation,
4, Machines could very well take all of the fun out of life, especially in

sports,
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Fart B
SHUNPIKING ON THE MOON

QUESTIONS FOR STUDY

SUBSTANCE

1. What, according to the suthor, are the requirements of the avaragé
tourist? ~=--Most students probably can answer this question from their own
experience, A tourist needs food, lodging, and transportaiion.

2. Find two statements expressing the two ideas around which the author
has organized his material, =-~The quotation from Dr. von Braun and the .
following statement both express the two ideas around wkich the suthor has
orgenized his material: "All that concerns him now are the same two queg~
tiors that have faced every tripper since Marco Polo; ‘Where next?! and
tAre there sny good motels? "'

3, What is a "shunpiker''? -~=A shunpiker is one who shuns the pike, or
in this case freeway, in favor of iess~traveled roads,

4, What details of the placee visited has the author given you? What is
the effect of handling det~ils in this way? -~-The class will probably see
that the author is using the clichés of travel literature to describe the places
visited, They may not realize yet that he has chosen not to use, or rather
not to invent, exact detail here because in his opinion the average tourist
doesn’t reaily see anything, If students assume that this is poor writing, you
might suggest that perbaps they will discover later that the lack of detail
scrves the suthor's purpose, '

5. In what way is the inclusion of the quotation from Dr, von Braun ap=
propriate and useful? ~-=Having already noted that the von Braun quotation
provides the ideas around which the author has organized his material, stu-
dents now should realize that such &n illustrious authority lends an aura of
plausibility to all the developments the author is suggesting.

8, What allusions to events and general scientific knowledge does the
suthor make? What effect does the inclueion of these refercnces have on you
28 a reader? =~=~Their previous study of science will probably have made
the students familiar with at least some of the following places on the moon:
Plato, Copernicus, Kepler, Aristarchus, and the Sea of Rains, These ref-
erences along witi: the one to the Old Rocket Graveyard help the reader ac~
cept the svents the author is recounting as possibilities for the future,

STRUCTURE AND STYL®E

- 1. Hss: the suthor expended the two main ideas aepératelsr or together?
Does this method seem to be suitable here? Why? ~-=Expanding the two

' 1d?‘:-~togothe'r allows the author to develop his mateirial in chronological
order, . L ' :
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-3¢ What synonym for-traveler-is used in-paragraph 1? How many other
synonyms for this word can you firid in the:article? List each and the num=
ber-of the paragraph in whick it is used, Study your list., Can you see what
i3 accomplished:by the uae of these'words? <-«Listing the synonyms for
traveler :permits the sindents to observe again a structure already familiar
to.them from their study of Marchette Chute, They should easily see how
these words keep the focus on the totirist and tie the material together,

3, The last s=atence in the firs¢ paragraph is "Since the feeling seldom
lasts longer than twenty minutes, the tourist will be pleasantly surprised to
find -that any number of car~rental agencies offer him a quick way out of Co~
pernicus.” The first ezntence in the paragraph is "For example, a clean
late-model you=-drive=it sedan might have awaited him at the spaceport had
the traveler cared to signsi ahead by Telstar,” How has the author made
the connection between the two paragraphs? Study the concluding sentence
in esich paragraph and the first sentence in the next, If the authcr has used
this same device to tie the paragraphs together, write down the words or
phrzses he has uged to accomplish this, If he has not used this device, how
has he made the connection between the paragraphs? ~-«The phrase "clean
late=model you-drive=it sedan" in paragraph 2 is linked to "car-rental agen=
cies" in paragraph1l,” The same kind of linkage is used several times:

driver’s seat (paragraph 2) once seated (paragraph 3)

same two questions (paragraph 3) first question (paragraph 4)

Copernicus (paragraph 5) leaving Copernicus (paragraph 6)

Kepler Chamber of Commerce speeding through Kepler
{paragraph 6) (paragraph 7)

Aristarchus is reached (paragraph 8) Aristarchus (paragraph 9)

In paragraph 5, the first words, ""As to motel accommodations, " refer
to l’gh.e' second question at the end of paragraph 3: "Are there any good mo-
tels? : : .

In paragraph 8, "Once outside Kepler' carries the reader on from the
preceding paragraph’s discussion of Kepler, . '

The first words in paragraphs 11 and 12 make clear that the author is
winding up the tour and the article, '

PURPOSE

Thke discussion of the questions in the section on purpose should enable
the students to see that the author i8 making a satirical comment on the
average tourist whom he sees as a rather dull fellow, chiefly concerned
about his creature comforts and about covering the ground, He s¢gs noth-
iag. Rather he collects names to reel off later to the folks back home, sat-
igfied if he can crown & staggering recital of places and events with some
knowing references to gourmet dining spots,

The first paragraph is worth study., The reader notices at once that the
author is using the journalese favored by many writers of travel-promotion
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lterature {"fun capital” and "sun-drenched southern shore"), Only the care-
231 resdar will see that the author is making clear his attitude toward the
average tourist. The traveler who has fallen 50 completely under the “ex-
otic spell’! of Copernicus "that he never wants to leave again” is twenty mi-
nutes later ready to reat & car and be off on a merry~go~-round tour, This
tour the writer now lays out for him, simost as it may some day be laid out
in a travel brochure, Although using the genersl vernacular of travel pro=~
motion, the author allows himself one jab at the empty-headed tourist ("noth-
ing is 50 apt to spoil vacation fun as the endless tap~tap-tap of a relatively
weightless skull ageinst the car's hardtop roof"), and in the end he appro-
priately consigns him to & tub of dust. By this time, however, the reader

is aware that no tub of dust will deter the ubiquitous tourist.

ASSIGNMENT FOR WRITING

The models just studied should have suggested to students a number of
ideas to assist them in beginning this last writing assignment of the year,
At this point they should also have a back=log of good writing principles to
apply. Although the particular emphasis is on ways of maintaining plausi-
bility, the principles developed throughout the year should be reapplied in
trying to achieve this end,
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