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INTRODUCTION FOR THE TEACHER

The tenth grade student has developed more gophistication in his
acquaintance with language than he himself may realize, He has some
twelve years of speaking behind him; possibly eight or ten yeare of writing,
in varying degrees of formality, He communicates effectively in his own
circle, though he may sometimes seem to eraploy a special language
unintelligible except to his peers. He may be somewhat less successful,
less confident, when circumstances require him to cormunicate with
adults or with strangers. Whether or not he is always competent tc adapt
his language for various purposes, he has begun in the nintk: grade to
widen his horizons and to recognize experience beyond his own through
his reading and listening. He has begun to discover in the world things
wndreamt of in his philosophy=-chemical formulas, sines and cosines,
literary forms, historical controversies that open new vistas for him,

In the ninth grade, too, he began to examine more complex ideas
than he had dealt with before; he moved from studying and reporting ob-
servations to interpreting his experiences. Ie learned some principles
of distinguishing the significant fact or judgment from the less important;
he learned the fundamentals of putting observations together tc see relation-
ships, draw generalizations and qualify them, Inthe tenth grade he will
be encountering still more complex ideas and relationships. He will work
with deductive processes and expand his concepts of comparisons to meta=
phor and analogy.

At the beginning of his new program for writing and speaking he would
be wise to review the essential principles emphasiged in the preceding
year, particularly since the concepts of generalization and support are
fundamental to the concepts he will be developing in the tenth grade.
The first unit, therefore, reviews the processes of generalization an
support in models and exercises on the gubject of heroes, At the same
time it prepares the student for the work in deductive processes to follow,
It also reminds the student of various ways of emphasiziag the significant
idea and calls his attention to the need for careful selection of words,

As in all preceding units, the writer's purpose is emphasized as controlling
the selection of material, the structural pettern, and the style.

The introduction in the Student Version points out how frequently
the student actually uses both spoken and written language. You may
want to add to the examples suggested, but the point is not hard to make,
The remindera to the student of necessary steps in preparation are
elementary; they are, or should ba, already familiar to him, The
important point in the introduction--a point that should constantly be
stressed--is that speaking and writing skills are individual, No two
people can write or speak exactly alike because no two people think exactly
alike, and each person must develop bis own effectiveness in expressing
his own ideas. He cannot successfully copy anyone else'a thought or style;
but he can use the writing and speaking of others to stimulate his thinking
and he can learn principles that he can adapt to his own purigoses.

Lesson 1
The selection by Parrington should not require more background than
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the student's general krowledge provides, You may wamt to call attexrtion

to Parringion
Parringt

s focus on Grant's reputation with the people of his time,
on is less intarested in his own opinion of Grant than in the opinion

of the general's contemporaries, Inthe lagt paragraph he indicates that
he himself does not entirely concur in the igdgment If Genersi Grant
was not the great man so many thought-=="),

CUESTIONS FOR DISCUSSION

L.

2.

The first set of questions asks about the appropriateness of the title,
then atout the zuthor's purpose, Some students may think the title
appropriate and see in it a suggestion of the point to be made. It

does indicate that Grant is a folk hero and therefore implies that a
folk hero iz a special iind of hero. The selection carries out this
theme in such repeated phrases &s "she popular judgment,  and

'the common people.” Come students may think & different titie would
be better--perhaps ''An American Hero, ~ or another variation,

If the class considers each suggestion they may begin to define

"hero" by the adjectives they suggest, The author's purpose should not

ve difficult to identify: he is explaining why Grant was & hero to the
people of his day--a folic hero, not the coriventional stereotype.

The second set of questions asks the student to find the central idea
of the selection and state it in a sert’enc:e, The phrasing may vary;
but any sentence that sumamnarizes the ¢ntire idea shoul2 be satisfac~
tory. You may want o ask several giudente to read their sentences
aloud to compare and check them.

The third set of questions is concerned with supporting evidence, The
characteristics of a folk hero that Parrington mentions include ver-
acity, a solid, unyielding quality, the plainness, thegift of "pun~
gent phrase, ' and the "stolid fatalism” that made Grant fight on,
The details of Vicksburg repeat the "solid and unyielding idea;
"'deep unconscious integrity” repeats "something veracious, and
dogged will and & plodding energy” repests 'fought his way to ulti-
mate victory." The "plain as an old shoe' idea runs thr the
gentences in each paragraph--"dull, -plebeian character, " "least
imposing,” "lumpish in mind and body, " "common place fellow,
and other such phrases repeat this idea, The grouping that students
make of supporting evidence may take several forms but should show

thie main strands of idea,

The question sbout the last paragraph should lead the student to see
that the final paragraph suma up the ideas of the entire selections.
The last phrase makes a particularly effective ending.

EZERCISES

1,

£

cise 1 This exercise is intended to show the studont the importance
of the sentance structure in conveying the ideas,

"General Grant”" imunediately states the subject of the selection,

The #enténce itaelf Hegina to déscribe the heroic character that the

author means to establish by pointing out what Grant was Dot as
well as indicating that he was some kind of hero. 1t l1ets the reader

know that the author is going to make a distinction.

3

B
&
S
3

i

s

RIS
o

" -.\,‘9.

a‘{’&h!‘.‘ﬁf&n

.iw’f‘)"\’

1

3

CY s T LA TR AN A P
ﬁ‘f‘&&;’:’” 3 ,iﬁk" NS,
w

&\

LA
R

f

S

Gl

SR
,;\,V:gz“\i

.,&Jwé
A\

55,
"xg«f’gx

i
4

\%

3
her ity

¢'§ 3,

A 1 iw,%‘@* Aol

S

q
JRR IR

T

R J%E AT 3N
TR

+ AN ANy
A
Ve N AN ST

AR IR
&

AR
\

Rt %

[




B

: =3«
2, The not- in sentence 2 carries the idea of senience 1 into . 3
f;‘ level of concreteness; specifically, Grant was not the “glorious™
f military hero in a sparkling uniform, "Gold stars, ™ "epauleites,

{ and “dazzled" all referto
0 3, The new subject introduced in senterice 3 is ‘the people of the north, "
. viho#e dpition of Grait is the important point of the selection;

H The third seritencé explains the first two and inclides many words

coniventional here”" in sentence 1,

E__ that repeat or refer to words in the first two sentences, "Ge "
s stars” and “military popinjays’’ repeat or refer to ~gold stars
‘ and 'conventionel :nilitary Hiero™; “his generation” reappears in 3
; the people of the north," S
3

4, The long sentéence is easy to read because of its tight structure: ‘%
& in the first part parailelism unifies the ideas; in the second, com« ;%
; pound verbs and the ¢lose relationship of the phrase and participle 3
A that enlarge the subject make the idea easy to follow. The subject %
¥ of the second part (this) summarizes and refers to the subjects %
of the first clause, 7

5. In the first sentence of piragraph 2, ''did much for his reputation”
restates the idea suggested in thiree phrases in the last sentence of
? paragraph 2~-"caught the imagination of the north, " “made Grant
a hero,” and 'servedto spread his faine,” The reference to Grant's
demand for unconditional surrender links with "a certain gift of

pungent phrase, "'

6. The words "the deraand for unconditional surrender” give an

example of & 'pungent phrase,” This question may seem to be
repetition of question 5, but it is useful to the student {p see that

| Parrvington is expanding an idea by making it more specific.
7, Parrington enlarges 'the least imposing of military heroes" with the
% series of details in the following sentence, Hs restates the idea at
3 the end of the sentence, just after the series=- "he was & common 2
4 place fellow that no gold braid could set off. - o
' Exercigse 2 This exercise directs the student's attention to the author's
2 uee of specific words, . iz
% The questions on-specific words should present no special problems, 4% |
% First the $tudefit usés his dictionary to define unfamiliar words, after e
£ he has tried' to guess the meaning from the context. The class may profit i
k% from: working out soine defini tions together, ‘Popinja should be easy
to us2 in such a diséussion, and any student who studies Latin may be 2
e able to help the class with plebeian, , '
Cuestion 8, which asls about fact énd opinion words may need some ]
ussion,’ rd in the ligt that cén be called i

discussion, "Epiulettes’ isilie only wo
strictiy faciuel, and its connotetions imply s cominent on converk:s
military Reroes, ‘The words that directly de neribe Grant, such as

lampisk, 't "oull,"! "dogged, ” all express spinions, Superior-students

rdy-also-see that Yyeast Lnposifig” is #ot only an opinion stitement
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but a comparstive judgiaent.

Luestion 5 asks why Farrington uses & part of the g'eneral‘a uaiform for
the whole;, Both "gold.stars" (paragraph 1) and “gold braid" (para-
graph 2)--seléct thie showy part of & uniform, thi part that indicates rank--
to stress thia -superficiality of conventionsl values, The stadants may also
gee that-a concrate. detail may be more effective than a general word;

gold braid"’ carries more connotation than “decoration” would.

The metphor in question 6 should present no problem. It is particularly
etfective because of the 'blaze of glory connotations of "hero and

“star,

The reason for question 7 is that students profit from examining an unusual
use of an ordinary word, "But" generally introduces & contradiction;
here it does not; it links with "more” to intrcduce an additional statement.

'\,‘,'\5"’4. 3 (Y

Lesson 2

In this lesson students read about a different kind of folk hero,
the Mountain Man, Thomas Fitzpatrick. This material should also be
familiar enough not to require supplementary background details; the
descriptions of Indian activity and hardships created by the country it-
self are detsiled and should enable the students to understard the selection,
DeVoto's treatment gives you a greater opportunity to help the students
examine types and purposes of supporting detaiis than Parrington's briel
essay provided,

CUESTIONS FOR DISCUSSION

The first five questions deal with substance: the central idea and
the supporting evidence, Guestions 6 and 7 consider structure,
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The two important stateraents DeVote malkes are "the universal
conclugion that a great :aan of the mountains had been killed" and "Fitz-
patrick was as expert & isountain man ag ever lived: he was at the head
of his profession, " These two statements express the two strands of
idea that make the theme: Fitzpatrick's greatness, which includes his
courage and endurance, and his expertness, Both ideas run through the
selections. The first swnmarizes the opinion of Fitzpatrick's contem=
poraries, though DeVoto appears to concur in it: the second is DeVoto's
juc%gm:_xm expressed divectly. Both are supported by the details of the
celections. ,

The description of the "hostile’’ country in the metaphoric compari-
son.to a gun.is appropriate. The country itself was an enemy, dangerous

ket

becauge.even an experienced mountain man might die of hunger or ‘thirst
if he could.not find water. or game. A man without a horse was likely to
be in gerious trouble; Indians were only one hazard.

. "'IPhe twbd, questions on structure agk about the management of chrono=-
logical order, which DeVoto.follows roughiy but varies by starting with
, general suminary, thenusinga flashback, At the end of the first para-
h the reader knaws that Fitzpetrick did get back to his trisivs;

i R R g, %R R Ee & Ly REL L ERS A : el
he author describies the events a 8 sean by the men in the camp who feared
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for Fitngtrick; gent out search partiés;, but resigned themselves to the
conclusion that he would not return. The rest of the selection explaing
what happéned to Fitzpatrick. This order is suited to DeVoto's purpose;

" he is not interested in keeping the reader in suapense about the outcome,

e focuses not on Wwhether the hero survived but why he survived, He

is concerned with showing tiie experience, judgsaent, and endurance of

a courageous mountain inan~7ho came throuzh a harrowing experience
becauge he knew how to meet danger, Paragraph 2 prepares the reader

t0 understand the extent of Fitzpatrick's feat by explaining what the dangers
were and why this man was able to overcome them successfully., The

following paragraphs provide the details.

SR ERCISES

Exercise 1 This exercise is intended to show students how the structure
of the sentances helps the author's purpose,

A1l the questions in this exercise are based on the principle of
expanding one word or phrase into more specific language. In the sent-
ence in parentheses in paragraph 3, for example, the author enlarges
the phrase ''places where it was safe to stop and sleep for & few hours '
with specific words. ''Thickets" is more specific than "places";
"yhere the horses could be hidden and grazed” explains “safe” with
specific dedails, and then “at the head of small draws and "with

the ways of escape carefully noted" explain in still more specific
detail what kind of thickets he chose., He has used three levels of specificity.

The same principle applies in the other sentences gelected for
study. In paragraph 4, the author marks the beginninlg of his series
of concrete expansion of 'overland”" with the words: “which is to say.
He does not provide a marking phrase in all seniences, but once the students
see the principle they should not have difficulty identifying details.

The sentence selected in question 4 shows & different kind of enlarge~
ment: a1l the other sentences follow the more u3ual pattern of expanding
the predicate, but this one expands the subject, After the time phrase
the author gives a long series of adjectives describing Fitzpairick's
condition before he introduces the subject, The effect is to emphasize
the feat Fitzpatrick had performed to get back at all in that condition.

Zxercige 2  This exercise is intended to divect the student's-attention
to the use of specific words,

The dictionary exércise should be familiar procedure, and students
should be encouraged to look for other words that may need discussion.
besides those listed. The word ‘coups” in this sense is unique to the
time and piace; . 'possibles’’ also is an unusuval use -~ ‘this context it
means whetever Fitzpatrick could carry. '

The comparison of Indians to-insects--angry ants~-~ig appropriate
for the suggestion of umerous :savages crawing around angrily as if -

stirred vp. The comparison to beagles or terriers carries out the suggesi= -

tion of Lunter and prey, and both comparisons reduce the Indians to sub~-
human creatures, :
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In the description of the actions of the Indians DeVoto uses both general
and qualified staternents to show the various procedures of individuals
’aind yet keep the sense of a whole group in motion, He relies chiefly on
gsome" and "others” for determiners, but also uses "many," andat
the end of the paragra ph pulls all the actions into a generalization with

the word "everyone,

Lesson 3

" The class has now read about two different heroes--Grant, the

stolid and unyielding” military hero, and Fitzpatrick, the great man
of the mourtains." Since both these heroes are from earlier times, the
class might enjoy considering heroism in a contemporary, Alert
Schweitzer is perhaps the mcst universally admired man of our times;

his name is a symbol for dedication to heroic service. The selection
about him is taken from Louis Untermeyer's Makers of the Modern World.
I summarizes Schweitzer's achievements and effectively makes the

point that ihis was not the only line of accomplishment open to Schweitzer;

he made a positive choice,
SUESTIONS FOR DISCUSSION

The first question directs the attention of students to unfamiliar
words and phrases or references. St. Francis of Assisi should be -
Kknown to most of the class, Van Gogh should be familiar too, though
the students may not know of his periods of insanity. He was co
in the hospital in Saint-Rémy in the late 1880's, The dictionary exercise
should present no difficulties except possibly in the word ''remonstrations,”
which is an unusual forma. The class may be interested in compering this
word with the more coramon 'remonstrance, You may want to suggest
that a good definition uses the same part of speech as the yord defined.

The title of the selection suggests the opposite of the ''spirit of
thoughtlessness’ in Schweitzer, and represents the main point the author
is trying to make, The words ‘one of the saintliest figurcc  in the first
sentence of the selection and "the twentieth century's matchless huraan
being" in the last paragraph are key phrases, In essence thoy have the
same meaning, though the ''saintly’ comment might be a reason why
Schweitzer is "matchless,

The characteristics of Schweitzer might include his proficiency
in musiec, interest in theology, dedication to the service of humanity,
courage and endurance in the face of hardships, modesty about the honors
bewtowed upon him, love for all creatures, and independence of mind
and spirit. All these are amply supported by details in the selection. .
Some students may also consider intelligence, ‘physical strength, and
energy important additions to the list. All of these characteristics
expand the two key phrases. They are qualities of selfless dedication -
characteristic of saints, ia,nd they are rare encugh~-at least to this degree~-

to be called- "matchless. .
The digcussion of Schweitzer's musical ability helps to make the

point that the difficult life was a choice, Schweitzer might have had a
noteworthy careetin less dangerous circumstancds; using this material
first snables the author to eraphasize the importance of the choice.

__ The general pattern of the selection is chronological. it begins
vith Schweitzer's birth in 1875, runs to 1953 when he won the Nobal
Prize. Paragraph 3 uses 2 brief flashback to show that Schweitzer's
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decision was not impulsive; he had “conceived of his plan years before, "
Then time moves even further kack to his student days, when he had first
felt the injustice of ease for some peopls and suffering for others, This
statemert forecasts the statement about ''spirit of thoughtlessnese’
mentioned later. The cliss may be interestéd in finding examples of the
way Untermeyer uses brief time-shift clauaes or participles to pull the

ideas together, Here are a few examples:

"Many a time I had tried---" paragraph 3 | - -
Although he had put aside his gifts as a doctor of divinity==-
- - paragraph '§

which had been founded=~ paragraph 9

These and other phrases help to show that Schweitzer used .all his abilities,
The quotations from Schweitzer are especially effective in giving the
reasons for his decisions and explaining the philosophy that motivated
him., The important phrase 'reverence for Life"” appears in a quotation
that explains its meaning for Schweitzer and the moment when he conceived
the idea. By using Schweitzer's own words Untermeyer makes the points
more immediate, and also shows the complete sincerity of Schweitzer's
actions. The quotations theraselves are effective statements.,
Untermeyer offers his own opinion in many statements, beginning
with the description of Schweitzer as 'one of the saintliest figures
of modern times." Though he keeps his account of Schweitzer's life
largely to factual reporting, words like "his gifts as doctor of divinity
and "devoted individual" reflect judgments, The selections of details

shows the author's opinion of Schweitzer, as does the selection of quotations,

Untermeyer obviously ad:ires Schweitzer.
He offers several important pieces of evidence that other people

share his opinion, The Iiational Arts Foundation Poll in 1952 declared
Schweitzer 'the Man of the Century'; he won the Nobel Peace Prize,
one of the greatest honors a man can win, The phrase "the twentieth
certury's matchless human being” is ot Untermeyer's; he is-guoting it.
He 2180 quotes a member of the Schweitzer Fellowship for the comparison
to St, Francis,

The concluding paragraph cffers . the most cchavipeing: évidence
of all that Schweitzer!s achievements have aroused the admiration of others,
and summarizes the' main ideas. The fact that he did not go to Sweden
shows not only modesty but real dedication to his important work for

humanity,
EXERCISES

Exercigse 1 _
This exercise is based on a study of sentence structure, The first

part should show students how the rspétition of the subject "they' in
the final sentences in paragraph 10, referring each time to "the ethics
gf the reverence for life," spells out the actions that such & philosophy

The second part of the exercise again uses the principle of expan~
sion to a greater level of concreteness, but here the student is asked to
find his own examples in settences of the selection.

Exercise 2 ' -
— The student is asked to make a list of the characteristics of a hero

,
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he finds in Untermeyer's description of Schweitzer, This is intended

as preparation for the general discussion of heroes that precedes the
writing agsignment, It should give the student details to use in selecting
the essential qualities he would sttribute to a hero.

PREPARATION FOR V/RITING ASSIGNMENT

"The cléss should be ready now te make some éeneralizqtior.s abdt‘zt‘_'

" what conetitutes a hero,  in preparation for selecting a man or woman to.

write about. 'The assignment to follow will sk the student to choose a
hero to be nominated for a class Hall of Fame. The candidatc may be
living or dead, First, however, the class muet decide what a hero is,
These questions are suggested fo discussion:

Must a hero have all the qualities on your list?
Are there any qualities he must have? Canany one quality justify

_ calling a man a hero? Ismore than one quality necessary?
Does a hero always have to succeed=-or be on the winning gide?
Have there been heroes who gerved lost causes?
Is there-a difference between'a conventional hero and a folk hero? -
What is it? Is any quality essential to both? '

You may want to add to this list. If the class is familiar with the
book by John F. Kennedy, Profiies.in Courage, they may want to ask
whether a hero must always be famous=~can an unknown person perform
acts of genuine heroisma? In the selections the class has read, you may
want to point out that each of the raen, though they lived in different times
and followed different ways of life, had som< i ihe samse gnalities of

. character, Their problems and their achieveients diftered; they worked

with different purposes; but they were all courage ous, all persistent,
all independent.- They all met and overcame great obstacles and endured
hardships. You may want to draw other parallels, but these are especially

important.

Ag the clags discusses the questions above, you may wart to have
them list characteristics on the board and mark in some way those they
consider essential. .They are likely to include as necessary qualities
courage, . persistence, the ability to overcome obstacles, and possibly -
some form of generosity or self-sacrifice. The second set of questions
ads them to decide whether one quality can make a man & hero~--courage, '
for example. If a man is really brave, is he a aero? Or does he have

" . to be generous also? Does he have to be modest? The next set of questions

asks whether a hero has to be successful. Can he be defeated and still
be a hero? This may bring the class into some congideration of what
kind of defeat a hero suffers, Nathun Hale lost his life, but in & sense
was not "defeated.” The men in the Alamo all were killed--were they
therefore not heroes? Ycu may think of other examples the class is -
familiar with. - Distinguishing between a conventional and & folk hero may be
helpful to the class in the selection of a subject for their papers. The
201k hero i8 a common man tith unusual courage who rises to unusual
heights of accomplishment. How much you want to do with a discussion
of conventional heroes will depend on the background of the clags. It
the students are familiar ith the stories of classical heroes they may

* gee a difference between the folk hero and the hero king or prince whose

actions determine the fate of 4 nation,
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The clags in this discussion is carrying on ihe process of gener-
alization; thiey are saying in effect, 'All heroes have these qualities, !
V/hen they have decided what qualities make the generalization, they are
ready to plan the paper they are to write, You may ask them to imagine ...
that the class is electing its own Hall of Fama, and each student may "
norainate one man or womar, If they need suggestions you may spe
2 little time mentioning possible choices--men and women in history or

ccience or adventure who have arcused admiration by their deeds.
In ing selections the student will ner:d to be reminded that he must

‘have some definite knowledge of the person he chooses. If he selects

a hero from history he may need to “think about events and circumstances

of the times that may have offered opportunity for heroism, Fitzpatrick -
for example might not have been a hero--or at least not that kind of hero--

~ if he had lived in Philadelphiz in the .1920!s,

VRITING ASSIGNMENT

i, The first directions tc the student dezal with selection of material
and purpose, The student should examine his reasons for admiring the

person he chooses; then he must decide what he will need to tell the reader.

You ray want to point out, for example, that including fucts about the
hero's childhood is effective only if the facts have a connection with the
purpose. Untermeyer raentioned Schweitzer's ancestors and early
education because they were part of his interest in theology and music.
Parrington did not mention Grant's childhood because it was not pertinent

to his purpose,

2. The second set of directions concerns the central idea and the
structural plan, The central idea should not be difficult if the student
will think through his reasons for choosing the person he selects. The
plan should develop fror the central idea. The student may be able to
see a progression in his reasons: some may be mere important than others,
or one quality may be the reason for another. One important point to
malke for the student.is that he will need details to support his statements;
he will write more effectively if he will use incidents that make his point
instead of simply giving his opinion., He should show the.reader, not tell
hira, The student will bewise to experiment with geveral plans and see
which best accomplishes his purpose. He is asked to present his state-
ment of the central idea and his plan to you for approval before he starts
to write, You can help him see any weak parts of his exposition or any

points he needs to support inore fully,

3. The third set of siggestions directs the student's attention to
the opening and the conclusion of his paper. The selections he has read
ail open with a .comment by the author on the character of the man des-
cribed, This is one effective way to begin--but it is not the only way.
An incident can open the paper too, or evena bit of dialogue, ora
.quotation, A good opening sets up an expectation in the reader; if the
gtudent uges an incident first it must be one that leads into the central
idea, The same principle applies to the conclugion. It must bring the
ideas to a conclusion thai satisfies the reader, It may summarize,
repeat the main idea, or eraphasize its importance,

: 4, The student should have time to.revise his draf; of the paper 8o
that he can check his choice of words and the mechanics of his writing. .-
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The directions suggest that he review his choice of words, his connectives,
and his sentence structure and punctuation. '

Wher the papers are finished you may agk some students to read
their papers to the ¢lags. Ths class may make a gelection together of
the best persons to be included in the Hail of Fame, You might let the -
gtudents divide irito groups to read each other's papers and make a pre~
:ilrlainary selection. Criticizing each other's work can b2 useful if time -
OoWS, - L :

“THAT BAVE WE LEARNZED?

The principles reviewed in this unit are summarized for the student;
this summary <an be worked out by the class, or can be commented on
_ tzg ﬁcgac:ssion and revised according to the ideas that have impressed
e 8. ° :
.At the end of the Student Version, a list of criteria for evaluation
i given, This list also may be worked out by the class if there is time
for discussion, or it may be revised by their suggestions. Students may
- comment on the papers according to these standards; some kind of eval~
uation is important Tor susamarizing the principles that operate in good
wirting, This list, as it is, or as it i revised, may serve as a basis
for standards to be used throughout the year's work.
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PURPOSE OF THE INIT

+-Metaphor ‘and -analogy are not unfamiliar terms: to tenth grade students;
in literatire they havé studied both. This unit. approaches metaphor and
anxlogy frim the rhetorical point -of view, i thinking processes, rather
than as stylistic methods., -The ability to drew-cdmparisons, both iiteral
snd figurative, is esseéntial -to reasoning, and the unit exsmines rhetori-.
¢l ‘possibilities and problems im-such. comparisons. - The. terminology is
kept siimple throughout; it avoids such technical terms as “tenor" and
tvehicle,” and also avoids the strict distinctions between forms of meta-
phor such as: simile, metonomy, ard other tropes, The word metaphor as
used in this unit means figurative language as distinguished from literal,

Lesson I

-~ Thréugh simple examples like the child's wards, "The clouis are
crying,® the student is led to-see that metaphorical campsarisons are
selective; they mark similarities in things that are unliks except in
specific shared qualities. The child sees &.1likeness to.one detail of

his experierce.

Exerciss 1: The examples in this exercise illustrate some of the bases
of metaphor--similarities <f shape (face of the sun); use (legs of &
chair); position (shoulder of°the road), and so on, The siudent is asked
to explain €ich type of similarity, then to replace the figurative vord
with'a literal one., When he discovers that he cannot essily do it, he
should conclude that metaphor is used to express cazparisons difficult
and often impossible to convey in literal terms.

Exercise 2: The class shou]_.& be able o campile a sizeable list of
metaphors based on parts of the body. You may want to drop a few start-
ing suggeéstions—heel of bread; foot of the class; to nose out news,

and 807 on,

Egxercige 3: The parpose of this dictionary exsrcise is to demonstrate

o the studert how significantly metaphor operates in the language it-
self. Checking derivations in the word 1ist will reveal the woriking of
mesaphor i the everyday meanings of wonis, You may bé able to enlarge
the list.” = - - : :
Exercise 4: This exercise asks the student to compile a 1ist of metaphors
he hears or reads ovér.a period of several days. The report of his find-
inza may be- the ?&éi‘s—'f_o? aiv oral discussion or for:a brief. paper. Slang
: @tﬁ:ﬁéii&giéﬁm-m'metithrz: that.can prove interesting; some
students- might nake’ a-special” ztudy of slang if their attention is partic~
ularly ceught by it. The rscord can be extended as long as it seems

1 .
S iy
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. protitable; this 1s 4 good notebook exercise.
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the function and grammtical expression of metaphicr, The first set of

exaiipies are all tiuiles with signal words inclnded in the sentence. The

exerr:ise directs avtentitn to such words; charting thea in & table can

ahoar the dmpaFtance of Tike, a8, and pore like in the gramatical structure,

7n sentence 3 tlis pattern is different; the signal is expréssed in the

verb peniinds. This sentesce should prepare for the following explanation

of metaphor contained ‘in various gramuatical forms-snouns, verbs, adjectives,
The Exercise provides an opportunity for students to consiruct meta-

phors of their om. They ghould not write in the book; sentences should

be worked cut on a separate sheet of paper: If same of the class seem

to fall back on clichés in their sentences, it is probably well to re-

member thit expreéssions which adilts with a background of reading would

disparage as trits are zot necessarily ¢lichés to high school sophamores,

An effective way to eiicourage fresher expressions might be to have the

senterces read aloud and Iat the class recognize the more original meta-

phors produced by imaginative students.

ASSIGNMRNT FOR WRITING
The writing assigmment is designed to provide a subject that should
lead students naturally into metaphor. Describing feelirgs in literal
language is extremely difficult; metaphor is almost necessary to do
justice to feelings and émctions. It may be possible to help the class
discover that consciously straining for metaphors may damsge the idea by
making it artificial, If students concentrate on meking the feeling
clear, they are more likely to use gemuinely effective comparisons.

Lesgon 2

This lesson is devoted to analysis of the function and use of metaphor
in conveying ideas, based in a general way on the Brooks and Warren treat-
ment of figurative language for the purposes of explanation and clarifi-
cation, emphasis, evaluation, and symbol.* - The first five examples are
used chiefly to explain and clarify; they do not suggest an attitude or

sesk to persuade, -

The sécond 148t of ‘Sentences presents metaphors with a somewhat dif-
ferent purpose;” ‘They ‘aré more descriptive,and the sharp mental pictures
they cro_ate add emphasis to the idea for greater effectiveness.

In the third list, the metaphorical words do more than clarify and
emphasize; they suggest an evaluation in the comparison, The commendable
quality’ of love is reinforeed by comparison to & beautiful ‘rose; wicked-
néds is condemned in the ¢omparison to worthless chaff.

w
-3 . %
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"~ WGleac ol Brocks and Robert Pern Warrén, Médefn Rhetoric -(New York:
Harcourt Brace and Company, 1949), Chapter 11, "Metaphor,” pp. LO3-441,
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Prebleme in Metaphor

The problems in metaphor are confined to a discussion of three of
campariscns, When the class exssines the first List of clichés, they
My be abls to recognizé that metaphors théy wrote or recorded earlier
in the 1léssone are really too worn cut to be effective, If time permits,
the students may want to suggest fresher examples Tor each of the examples.

The second 1ist should afford scme mimsemént; the mixed metsphof -
often conjures up impossible mental pictures. The class may be alerted -
to watch for such absurdities in their reading; eéxamplcs are all toc
easy to find,

The third list of sentences provides examples of inappropriste neta~-
phors. The prodlem here is in the associations or connotations of the
meétaphorical words, The idea of metaphor as selection can be picked up
in this discussion; the mstaphor selected for ons quality can ruin the
effect if it cariies cther associstions that conflict with the main
cauparison, as gnogking does in sentence 3. =

ASSIGRGENT FOR WRITING

The student is asked to find in his reading an exsmiple of effective
metaphor, and to explain in a paper how it is used and why he thinks
it is successizl, Then he 1 asked to find in insffective metaphor and
explain why it does not sccomplish its purpose. His directions siuggest
reading the letters to the editor section of & local paper or & current
, which should be fruitful. scurces, but infelicitous metaphor

may bes fourd in many places. . :

LR R YR AW 498 L0 ] 5 3 %
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T - Lesson 3
_ Thifs lesson is devoted to the study of anilogy, 4nd sgain the. .
w“‘ s 13 on the purpcees for which analogy 1s used. . Analogy may be

oral or figurative; the. student is given a8 an wxsiple of literel
éialogy that since s student magisine is sticoesafully jwoduced in & neacty
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successfully produced in this school too, He'is also reminded that
febles ‘arw a ‘form: of: analogy: they suggest that what is true of anixals
is tn wof peoples: - ' : ' '

This lesson deals with only two of the many possible uses of analogy:
explanation and persussion. The first two examples, a selection from
Bacon's essay "Of Studiee"” and the paragreph from Donne's Meditation XVII,
are analogiss used to'explain and clarify; the passage by Huxley, the '
quotation ‘from Patrick Henry, and the whistle story by Franklin are anal-
ogies for persussion. ALl five analogies are metaphorical.

In the Bacon -sessy, books are campared tc food, and students should
be able to offer exsmples from their reading of the various kinds of books
Bacon mentions. This is & famous analogy, developed in carefully balanced
sentences and psculiarly appropriate.bscause it implies the familiar
muon of food for nouristment of the body with food for nourishment

mind, .

“  Donne's analogy is equally felicitous in explaining clearly &
philosophy: of 1ife,” It pictures tho universe as one great spiritual
yolums in which men are chapters and carries out the idea of immortallity
in the metaphor of death as translation into a "better language.® Domne's
comparison mey seen & little closer to persuasion, but he is not really

assuing disagreement in the reuder,
tnrlev's analogy taken from his speech on nA Liberal Education,"

has a much more persuasive intent. It opens a plea for liberal education
as essential to the good 1ife. The rhetorical question at the beginning
enlists the reader's agreement at the ocutset, and Huxley heightens the

. effect by suggesting the desirable conssquences of learning the rules
cf the game as well as the undesireble consequences of neglecting to
learn. Even without a knowledge of chess, the class should understand
the comparison of chess to life, and education to learning the rules of
the game, The unseen player is not named, but is clearly intended to

represent the governing spiritual force in the universe.

At this point the student shiouid be able to-generalize thal effective
analogy depends upon agreement or similayity of the two things compared
at every significant step in the canparison.

e - - The passage frem Patrick Henry's famous speech is dominated by the
e . . analogy of chains--an effective choice to.suggest tyranny and enslavement.
=z The mention of sound, the "clanking on the piains of Boston" makes the
. danger seem imminex>. The purpose 1s clearly persuasion. :

Franklin's story of the whistls is also pervsuasive, in a didactic
sense. He carries it out in a series of examples, & varies the repeated
phrase by changing the subject and the formm of the verb, zlsc by adding
: adjective and adverb nodifiers to shift the rhythm. The analogy 1s
\ figuretive, and part of its effectiveness is i%s use of a simple, uommon

PAruiToxt Provided by exic [

ERIC? .
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These lessons in -semantics review and expand on the work on
denotetion that was done in the ninth grade, and they go on to iniroduce
the student to connotations, The terms denotation 2id connotziion,
however, are nct-used because it was felt that these jargon words would not

.add to the clarity of the discussion and because thz conventional line
between denotation and connotation is impessible to draw without .
falsifying the unity of the mekning £ a word in a context, Also, the use
of denotation &ad connotatics puts emphasis on the meaning of 8 word
1i'.miai:‘ea.a of putting Tc on Interpreting the meaning of an instance of a word
Irom its context, ' ,

It-is pointed out again, as it was pointed out in the ninth grade :
semanticsunit, that although in any given instance the meaning of a particular.
word is different from its meaning in any other instance, meanings -
tend to group themselves and become conventionalized, and consequently
it is possible for the lexicographer to write definitions for groups of
conventionally similar (not indentical) meanings, These dictionary
definitions are of great help in understanding unfamiliar words, so long
as we remember that the dictionary definition is only an approximatiod of
the meaning of the word in any given context,

The point is also restated that we probehly interpret the meaning of
a word by reculling similar contexts in which we have heard the same
or similar werds and by comparing those contexts to the one ir question,
This we do without a dictiorary, and it is skiil in this kind of
interpretation that is primary; dictionary definitions can only be a helpful
adjunct to it, Consequently, these lessons concentrate mainly on
interpreting without the aid of the dictionary, but when the dictionary is
required for help with an unfamiliar word, it is called upon,

LESSONI
_ Part One
EXERCISE 1

1 Any éolleg'late dictiohary probably contains the sense "to cool by
stirring or skimming'' for keel,

2.. The questions here refer back to what was said about physical
context in the ninth grade lessons, The phyaical context the poem refers
to is winter, and if the reader of the poem puts himsalf into a "winter"
frame.of mind, he has taken the first important step in interpreting the =
meanitg of tke poem, He.then autometically excludes all meanings which
would not be appropriate to winter, . Of course, more than the vague context
of winter is necessary to come up with the right interpretation of nail, and
it would protably be worthwhile to discuss what other slements in the
context help to narrow the meaning to fingernail,




"8, .The:phrase "blood is nipped” i8 probably archaic for most
Amerioans but-hy making referenceto other similar-uses of nip, the
s:gsnts shwld be able to ccme up with an interpretation that fits this
c m. ‘

4. Eg,y and foul are both archaic in the senses in which they are used
" here; ‘They mzaybe-sc foreign to the students that it wiil be necessary to
. " use-a.dictionary to interpretithem, but.it is well worthwhﬂe to exhaust all
" okher resources before turning to the dictionary. .

8o ‘Pacause saw is:80 unfemiliar in this sensge, it would probably save
a grset -deal of =to use the-dictionary, but some students should be
skillad enough in interprstation to come up with-a likely meaning without
the dictionary,

(A Answering the questions depends upon imowledge--knowledge of
English country life in the 16th century, knowledge of crabs and of apples,
Most students shouid know enough about ali three to present an argument
on one side or the other,

8. iis probebl not possible to answer the question definitely either
way, but students ghould be able, by looking carefully at the context, to
present an argument for one side or the other,

" Part Two

EXERCISE 2

8. The word wicked in this poem will be taken up in more detail later.
The word in this metaphorical sense is not uncommon; a baseball player
cen spesk of a wicked curve, or-a golfer of a wicked slice, ’ ‘

4, 'I‘he students will- probabl discover that even an encyclopedia or
an ordinary atiss will not be-of much help tc them, They will probably
have to go to a very detailed atlas or to a specialized history of English
conl mining, But the detailled information an atlas or an encyclopedia
zggzrovide is rot essentiel to an understanding of the words in this -

Part Three

Eiseley's esgsy was written for a popular nndience, but he is also
ssuming a fairly high lievel of education, Tenth graders can be expected
to have culties which can only bs resolved by class discussion and help

i froxn tboatucher.

Mkfmh student to chooss one ot tho technical terms nnd look up its
muning. MIt wﬂl nc@ bs diiticult ior the student to find a scieatific . .

f?r; 5' §u
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definition; the difficulty will come in translating the definition into a-
language and a fmo; reference a tenth grader can comprehend,

R B k]
EXERCISE 38 _

1t is probably wise to ask the studenis to write out the answers 10
these three questions on their own, At this stage of the game they should
be becoming competens; at interpreiing for themselves, Some students,
of course, will need halp, or they wili become discouraged, but most
studerits should be. able to come np with satisfactory answers before they
get help from the teacher or the: other students in the class, The
discussion which foilows their individual attempts should prepare them for
thie next writing assignment, So the discussion should continue until most
of the students are prepared toc do the writing assignment,

WRITING ASSIGNMENT 1

After the assignment is finished, the papers should be used as a basis
for 3. discussion of how each context delineates a different meaning of the
wor

WRITING ASSIGNMENT 2

. The students should be encouraged to write as much as possible, Neat-
ness of organizaticn is not so.tmportant as the student's ability to find
significant meterial to write about in his own world, The object is not to
sum up the worl? he knows but to explore it, particularly those parts of

his world that ere only beginning to become comprehensible to hirn, Con-
sequently, the student should be given as much latitude as possible in
choosing a subject=~within the very loose limits of the assignment, In
short, it is not so important that the student scrupulously fuifill the.
assignment as it is that he explore his own view of the world,

LESSON II
Part One

The following two gections concentrate on some of the connotationa of
adjectives, but the explanations of bow adjectives express feelings can
also be extended to ncuns and verbs,. as the first example shows, for the
context operatee or all words to exprese feelings in much the same way
that it operaics on adjoctives, : ) '

i8 done in these sections with another aspect of connotation:
the ability of & word to express the writer's feelings for his reader-~that
part of meaning which is usually indicated in the sentence "I don't like
your tone of voice, ' You can, of course, point out this side of meaning
when 1t 1s appropriate to do 80, ... : ‘ .
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EXERCISE 1

.. ‘This is an exploratory exercise; its purpose is to discover how much
the students. can do on their own, Some of the questions which are asked

here will be snswered in the following lessons,

EXERCISE 2

If it is possible to obtain a recording of the song, do so, Heuring the
song will provide the intonation of the sentences and help the students to
understand the feelings expressed,

2 & 3, Again it is probably wise to let the students wrie on their own
before the class discussion, If they write after the discussion, they are
likely merely to record what was said during the discvuasion instead of
thinking for themselves, The papers will not be so complete or sound 8o
knowledgeabie as they would if the discusaion had taken place first=-but it

is likely that more learning will have taken place,

Again, this is an exploratory assignment, designed to encourage the
studenta {0 go as far as they can on their own,

Part Two

The approach in this section is largely negative, Words like sad and
hFam are useful under many circumstances, especially when being brief
more important than being explicit, But now the student is asked to
explore the limitations of such words, and is encouraged to find other ways
of expressing his feelings, :

EXERCISE 3

. The fact that there are really, not many words in the langusge which
describe feelings suggests that there are other ways in the language to
express feelinga=~ways which users of the language have found more
effective than describing feelings with adjectives,

EXERCISE 4 )

This writing assignment will be re~written later after the students have
explored oiher ways of expressing feelings, H is not necessary that the
siuGents ividuw the directions precisely: in fact, if they feel an irresistible
urge to-break out of the strait-jacket of the sssigrment, it probably means
that they have getten the: point which the assignment proposes to make,

Part Three

It may not have occurred to most students that words like good=loolking
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_ andswelldonottellverymuchabwtthetlﬂngwearetaﬂdngabmt, though

may reveal a great deal about our feelings toward what we are talking

about, If the ides: Seems new and strange to most of the students, it might

be well to discuss iore examples than the few présented in these lessons,

The word wicked in "The Plodder Seam" is a kind of metaphor--the
connection between the two sides of the analogy is the similar feelings we
heve about the seam and about something wicked, Such metaphors are not
vacommon, and the students should, after some thought, be able to think
of other words which operate in this way,

The point that is made about overstatement might be expanded, Though -

the literal statement is an exaggeration, the feelings which the overstate-
ment suggesis seem appropriate, at least tc the person who has the feel-

The line from "Johnny I Hardly Knew Ye, " on the other hand, is an
understatement-~the girl seems unsable to face or, perhaps, to express her
deep feelings, The poet only hints at her feelings with an understatement,
and, at the same time, he succeeds in suggesting that her shock is so
great that she is unable to articulate her feelings,

EXERCISE §

1, R is best not to compile a list of isolated words but a list of words
in contexts~-phrases or sentences, This will remind the students that
meaning cannot be separated from context, and the students are more

. likely to understand which meaning of the word is under consideration,

2. This question could be expanded into a fairly elaborate exercise,
Tenih grade students are usually pretty sophisticated about the methods
of advertisers, but they may not be very articulate about them, Exploring
the ways advertisers (and others) play upon feelings might be worthwhile,

3. This is a limited (and unimaginative) kind of writing assignment
designed for a specific purposé, Tc keep it from becoming too restrictive,
encourage the students to use their imaginations, even to become fanciful.

LESSON 11

Describing things from an individual point of view 80 as fo convey one's
feelings about them is a good deal more complicated and subtle than the
introductory explanation here indicates. It can become as complicated and
subtle as the point of view of Strether in James’s The Ambassadors or the
point of view of Wordsworth in The Prelude, For our purposes, the most
important thing about our personal point of view is that what we see and
how we see it is a reflection of who we are, gnd, consequently, exploring
one's point of view amounts to exploring one's self, Delineating what we
8 2e and how we sec it amaunts to sharpening our conceptions of ourselves,

LML,




EXEKRCISE 2

. 1, Aside from the main point stout the point of view, it might be uoted
tmsnmqmrhwithneguimmthesewndm.unﬁlheuﬁmat
the sound of the mili~wheel, E

2, Tennyson shifts back and Zorth from the oeint of view of the eagle
to ihe point of view of an observer, The two points of view re~enforce each

other,

EXERCISE 3 -

Because of the distance from Mollie which the poet prescerves through-
out the poem, he avoids sentimentality about Mollie and mansges to
capture & subtle feeling for her which reflects some of the vitality and
freshness the girl rust have had even though she was a fishmonger=-
perhaps because she was a fishmonger,

EXERCISE 4

8, The students might experiment with putting these words into -
contexts which would evoke feelings very different from the feelings which

they evoke in this poem,

4, The discussion of this point should lesd to the first writing sacign-
ment, Try to use the discussion to help the less imaginative students with-
out coercing the more imaginative on2s,

WRITING ASSIGNMENTS 2 & 3

The principsl difference between the two writing assignments is that
ommm'fmmmmwmemmrauuﬂhmunp
the writer has at the present moment, Both assignments require the
student to formulsate, to the best of hiz ability, who he is and what his
point of view is, and it 12 hoped that his desire to do so will lead him to
discover the rhetorical devices he nceds,
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