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STUDIES OF SEMANTICS, FORMATION OF GENERALIZATIONS, AND
FOINTS OF VIEW WERE COMBINEC IN THIS THREE-FART STUDY GUICE .
. FOR NINTH-GRADERS TO FROVICE A SOUNC UNDERSTANCING OF
RHETORIC. IN THE FIRST FART, EXERCISES WHICH FLACED WORCS IN
. DIFFERENT CONTEXTS WERE USEDC 7O SHOW THE RANGE OF MEANINGS
FOSSIBLE FOR SINGLE WORDS. THE SECONC FART OUTLINED EXERCISES
INTENCED TO HELF STUCENTS RELATE STATED FACTS TO MORE GENERAL
AN INCLUSIVE STATEMENTS ANR TO FROVICE A LOGICAL BASIS FOR
‘FORMING GENERALIZATIONS AND QUALIFICATIONS A5 WELL AS
ESTABLISHING SUFFORT FOR THEM. THE THIRD FART FRESENTED
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| - “Cragzy,"

e 7 "What do y6u mean by that?"
+'I-mean what I-said, crazy,"

v

.~ “I'you had asked-the giiéstion in that conversation, you wouldn't have
been much wiser after you got the answer than you were before.  The
person whé said ''Crazy'' seéms to think that a word: has a ‘rheaning and
that everjyorie gshould know it, and if you don't know the medning of the

word crazy you are dumb or something,

_ -So-he thinks you aré dumb, But you still don't know what he meant
by the werd crazy, though by now you niay be getting a little mad because
you are beginning to think that he rmeans you are crazy.

Don't get mad; that poegcibly isn't what he meant at all, But there-is
no way ior you to know what he did mean. So don't feel that you are dumb;
no one in tie same circumstances could have known what he meant. It
is not true that every word has a single meaning attached to it which we
learn when we learn the word. If the word crazy did have a single meaning
attached to it, we would probably know the meaning, and we wculd have
understood what your friend meant,

The idea that a: word doesn't have a single meaning attached to it,
in the'same wdy that a body has a single head attached to it, may be new
to you, and you probably need more convincing.- Here is another example:

Energy

There is a word for you, Now, what does that word mean? Go ahead
génd-guess;, but, as'Mark Twain once said, . . .it would take you thirty
years io guess, and even then you would have to give it up, I believe.
Therefore'I will tell you. . . ." But instead of being told directly what
the word means, read part of a TV commercial in which the word is used:

Try Energy! When you pour these crigp, golden, de-
licions' flakes blénded from wheat, corn, oats, rice, and
s gatflowdr gedds into ¥our bowl and-top them with fruit,
milk, and sugar; you will say; “Man! Energy is a real
< rppedkfastt” - 0 ' S
e H ,
bvious that Energy is the rdmé of a new breakfast cereal.
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The example‘in: 4. littlé/ far<fétched;- but it makes:thé point: When: the
word:Eriergy stood alone-on thie‘page; you could riot know what was meant
byit; ‘but’ whenvyoii'read:it-in the TV comniercial ‘you had:a pretty-good
ideési:of what:it:meant. . “ThiB polnt: leade-is to séveral general rules about
Kow'we lniderstanditheé meéanings-of words: - +° T
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" it at a particular time.

(1) No wordlias a'single ineahing permanently-attached to it.

(2)- No word has’a particular meaning until somebody uses it.

(3) The most important thing about understanding the meaning of a word
is to understand what a particular person means by the word when he uses

(4) We interpret the meaning of a word from its surroundings or context.

How, thén,: do we understand what & person-means by i word? The smswer
is both very:simple and very complicated: -Weuse our :wits and we invest-
igate the contéxt in which the word‘was used, °‘And, to turn the.situation
around, vhen we are writing or<speaking we can'tstop t6 tell people what we
mean by every word'we:useé; we would have to use other words to tell them
what we mearnt, and then we would have to tell them what we meant by those
words, We would be on a treadmill and losing ground fast, So, if we are
writing we create a context that will make the meaning of the word clear, and
if we are reading we use our wits and investigaté the context in which the
word was used, ‘ Co :

. The reason, then, that we didn't understand our friend when he uzed
the word crazy was that we didn't have a context to investigate. Let's
pit the word into & contéxt and see what difference that makes. ‘
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Our friend Joe has a backboard and a basket fastened
to a garage wall in his backyard. Orne afternoon we were
shooting baskeéts with Joe, A rebound bounced away; and

' Joe's dog jumped on the ball, He is a big dog, and it
,  looked for a minute like he might get his teeth into the
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Joe ran after him and yelled, "Here, Crazy! Here,
Cmzy! Come on, boy, leave that ball alone, Atta boy,
Crazy, you're-a good dog."

Presto! as the magician says, Crazy is the name of Joe's dog, Simple.
But not 5o simple. Let us see how we found out that Crazy is the name
of Joe's dog.

EXERCISE I

1. Before you had read the word crazy in a context, could you have
gquessed that'it was the nirie of Joe's dog? : s

- ‘2, Is‘thére a santence or a group of sentences in the context that
defines Crazy; thit tells you :what the:word means? o

=43, It any of the sentences in these paragraphs had been omitted,

could: you:still:tell‘wliat the -word:Craz; -imedns?: Which-sentences are. +
‘miost important'to-understanding the-meaningof cray?: - -

=0 & Can yourthink 510&01’*‘”‘“"”“?"“’1”! figured’out the meaning
SEwWerd trom-thie context? - Think particulbziyof titnas: when yourwere in
‘places o #itustions: inwhichivoi hixd/neversbeen before and you hesrd: -
words yon hac never heard before. Ciscuss with the ¢lass how you were
able to use clues from the context to determine the mieaning of the new
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-~ - 8. ‘Discuss the statement, "No word has a particular meaning until
somebody uses it, "
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Before we:go-farther we need to look more closely at the word contaext,
as we have béen using it and as it will be used later in these lessons. From
the contéxts. in which the word:.has been.used, you have certainly gotten
at least-a vague idea of what was meant by it. Look back at the word as it
has-been used and discuss with the other students in your class what you

think it means,

. -Look the word up in your dictionary.., Does the meaning of the word as
it is usad in this unit seem to be similar to one of:the meanings that is given
in the dictionary? Does what you find in the dictionary tell you that the word
is used in this unit in & peculiar and-unusual way (like the use of enérgy and
crazy) ? Or does it tell you that the word-is used-in-a way that is similar to
he wiays cther people have used it--gsimilar enough:so that the editors have
included a-close: approximation of this meaning in the dictionary? Why did
you not find-definitions of crazy and energy in your dictionary which matched
the meanings in this unit? ~ :

You probably decided that the word-coatext :hu*been'usred in this unit to
refer to the surrovndings of a word, the environment in which we find it or
in which we usge it,

‘In the rest of the unit the word context will be used in three ways: to
refer to the whole environment, or context, in which the word is found, and
also to refer to two different parts of that environment,

The firat pact of the environment the word context will be used to refer
to is the physical surroundings in which the word is used: Who said it? Widre$
When? Under what circumstances? Take, for example, the following word:

fire

What does thé word fire mean: in the following physical circumstances?

1, Itis spoken by a woman who is running out of a houge that is smoking

at the windows, ... - - L ,, | .
2, Itdis.spoken.by an srmy sergeant who is standing beside e firing
squad, | - |

= 3, The vice-precident of;a:1arge: corporation; ia talking to the president.
He.asks him, ''When the raarket for our product is unstable, what should we
do? Hireopfire? ' The.president answers; "Fire," (Would the word, as
it .appeéars in the answer, have a slightly different meaning if it were the
president who had asked the question and the vice-president who answered
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1. Fhink of an ordinary, everyday word,

2. :Think  of two sets of phyaical circumatances in which the word will
have two diffe; ‘You may vary the person who uses the word
or vary {hé Sircumstances oF both, . You might, for instance, use a word
that hac 'y diffex:ent meaning when it is used by adults from when it is used
by teemn'ers. .

3, Write a short narrative about each ¢t of circumistances. In each
narrative use the word you thought of, The idea is to write each narrative in
such a way that the meaning.of the word will be clear to the reader, although
you do not-give & deéfinition of'the word.

4,. - D.scuss with the class whether the meaning of the word in each

nan'a:tive is eleuy an*d how its meaning ¢duld be made clearer.

The second part o* tho surroundings or context of a word that the word
context w'il refer to in this unit is the other words that-surround the word in
question, This verbal context has many complex effects on the meaning of a
word, just as the physical context does. In fact, the effects of the verbal ,
context on the mesning of ‘a word are so complicated and varied that we will
only.be able to begin to explore them in this unit. Nevertheless, whether we
are conscious of what we are doing or not, we must always take their effects
into account it we are to understand what somebody means by a word.

EXERCISE III

1, Look carefully at the following pairs of contexts and discuss with the
class how the verbal context affects’the mieatliirgs of the underlined vrords.

(a} "I bought & new dress yesterday, "

"My father said that since I had shot the deer I would have to dress
him out, ' 4
| ]

(b) "It simply wasn't his natux"e to get angry, no matter what happened.,
"The nature of matter ig an unsolved mystery of pature, "

(c) "This side of the card is white, but the other side is black. "

i "The cdach said thit our prospects for this year are bright but
for next year they are black.

(d) "Bill seems to be a friend of mine, but Joe is."

"Bill was a friend of mine, but Joe is,"
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(e) "My new dress is green. "

.
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50 el St s

"Whon.ynry saw my new dress, she wasn't jealous, she was
green,

(1) "How many cowards, whose hearts are all us false
As stairs of sand, yet wear upon their chins
The beaids of Hercules and frowriing Mars;
Who, inward searched, hlve'lg’v‘élx"b wcl;‘ite ao’f mﬂkv ni!" Act I
: e Merchant enice, Act 111,
W*M

"My sister bought a falge hair-piece, "

(g) Bassanio. Opening a leaden casket and finding a picture of Portia
"What find 1 here?
Fair Portia's counterfeit! What demigod
Hath come s0 near creation?"
o The Merchant of Venice, Act III,
Scene 2.

"The creation of counterfeit bills is against the law. "

2, See how many verbal contexts can create, each of which
reveals a different meaning for the following words: black, shoe
swing, nature, way, sale, -

i1

Most of ihe time we are able to investigate the context and figure
out the meaning of a word very quickly--so quickly, in fact, that we don't
even realize that we had thou’i:t about it. But a lot of training and
knowledge lies behind our ability to interpret a word so quickly: And
when we happen on a word that gives us difficulty, we have to stop and
look at the context and do some careful thinking about what the word
might mean in that context, . Let us see if we can find out something

about how we can investigate the context and come up with the meaning
of the word.

Read Josephine Miles's poem, "Sale, "

(For text of poem, see Poems--1930-1960 by Josephine
Miles; Indiana University Press, 1960; p. 78.)
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5 Now, how do we find out-what Miss Miles means by the .word sale in
2] “her titie?. Probably we do very much the same sort of thing as we did when v

‘discovered the meaning of crazy and energy, but then the meaning the writer
intended popped into our minds so fast that we probably didn't even notice how
we decided. And even the most learned psychologists would be hard put to it
to give us'a very satisfactory explanation-of what happened in.our minds, .
But that doesn't mean that we have to throw up our hands and call it magic;
and we shouldn’t, because if we can find out something about how we decided
on the meaning of Ccrazy or ener we can use the same method to discover

P"\ e .v‘\’ A G
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o
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S the meanings of words we don't understand,

&

e One of the things we probably do is to think of other contexts in which we
£ have heard, read, or used the same word, if we have heard the word before.
c) For instance, here are some familiar sentence patterns in which the word

sale is used., Think them over, compare them to what is said in the poem,
and see if you can decide which are similar to the use of sale in the poern and

which are not.
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EXERCISE IV

These shoes are for sale.
I don't want to miss the sale at Macy's.

Water skiing is fun, but I would rather sail.
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2
3
4, You can't be shy if you are going to be a successful salesman.
5. He is the kind of businessman who would do anything to make a sale.
6. I don't think that kind of shoe would be saleable, |

7. Salemanship is important to the success of any retail business.

. 8. In ti:ne sale of ‘a piece of machinery as big as this one you have to figre
the ehipping costs very carefully.

SRR RS ATR

z
& 9 It you want to make change, ring up ‘'No Sale' on the cash register.
a -
e .10, Now you can buy these popular shoee at eale prices.
i 1. When Jerry aaked Martha for a date she said "No gale, "
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On a separate sheet of paper arrange the numbers of these sentences
according to how similar the meaning of the word sale is to its meaning in

I s
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atn Y

e

{} the title of-the poem. - Begin with the sentence in which the meaning of gale

£ is closest to.its: meaning in the title of the poem, End with the sentence in

B which the meaning of sale is farthest from its meaning in the poem. Then,

mg; discuss why you arranged the sentences the way you did, . : :

=  “Would you say that the word sale in one or more of these sentences has
}: the same meaning as the word sale in the title of the poem? Are the

. meanings of these words exactiy the same, or can you notice slight differences
] in meaning?.: ST ‘

: If you were writing a dictionary, how many definitions would you include
5 for the word sale? Defend your choice.

Check your dictionary to discover how many definitions of:gale are
included. Can al! of the meanings of sale we have discovered be Titted into
these defirilions? Does a larger dictionary include more meanings of sale ?
&) Why? '

fz’%
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A EXERCISE V

% . Lewis Carroll's nonsense verse is often given as an example to

o illustrate how much meaning we are able to deduce from a verbal context
4 even though "meaningless" words are used, Here is part of Carroll's

f?f poem. "Jabberwocky.” See how much meaning you can ascribe to the

o 'nonsense’ words, and discuss how the verbal context helps you to decide
(3 on the meanings of these words, Does your knowledge of grammar help
& you? Do the sounds and shapes of the nonsense words give you any clues?

Do you find some clues that can't be accounted for either by grammar or by

TR

i sound and shape? (You will find the entire poem in Immortal Poems of the
o English Language, )

'Twas briliig, and the slithy toves
Did gyre and gimble in the wabe;

All mimsy were ihe borogoves, .
And the mome raths outgrabe,

TARY
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Answering the following questions should help you to understand why we

% are able to.find.some meaning even in Carroll's nonsense words., .

* 1, Which of the two underiined words would be a more likely substitute
for the word slithy in the first line? S

. ~ :(a)_ This is a.very slippery snail,

- " '(b) My brother has a collection of color slides. -

' S AN S AT VO Y IRUD W KL SO A ) “ooe Lt
J ¢. ., 2, Which of the two underlined words would'be’a more likely substitute
= for outgrabe in the fourth line?

" (a) Because Bill refused to cheat when the rest of the class did,
he is an outcast,
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‘stadium and’the boys ran.

{b), When the bell rang for the fogtball rally, the girls walked tc the .

3, W oF e 4w rideriied wopds Would be a more likely Subbtitute
for glithy in thefirst line? 1 words w | ‘

a1 don't Iike fo'touch snakes because they are 8o slithery,

(b) The glistening groves of aspen swayed in the wind.

4, Hoiw does the context suggest nieanings for words like gyre, gimble,
and mome ? o e C .

IV

Let us now turn to the actual problems of interpreting meaning that face
us when we read, Shakespeare uses the word nature only five times in The
Merchant of Venice, "but each time it is used the word has a new meaning,
Consequently, we cannot unravel the meanings of the word if we come armed

with only a single definition’dnd naively expect that definition to explain the.

RS Py

meanings of the word, ~ We must use our wits, and we must look carefully at
the context each time the word is used; then we must carefully attempt to
unravel the meaning Shakespeare intended, ‘86 far as our inadequate knowledgr
of Shakespeare's world and language will enable us t0 understand. -

You will find thé word natire in(1) Act I, Scene 1, Line 54; (2) Act II,
Scene 9, Line 64;°(3) Act I, Scene 2, Line 92; (4) Act IV, Scene 1, Line 180;
(5) Act V, Scene 1, Line 90, Let us look at each context and see how much
we can discover about what the word means. ' .

Act 1, Scene 1, Line 54.

. Should we expect the word nature to have somewhat different
meanings in Shakespeare's tim,e,frqm_,t,ﬁg meanings it has today? What chang:
have taken place in the world that would'account for these differences?

2, Shmildwa alsb expédt to find similaritiés between the meanings of the

word ih'Shakespeare's tinies and the meanings we encounter today? What
is still the same about the world that ‘would account for these similarities?

'3, Aceording to'this ‘context in Act I, Scene 1, what does nature do?
4. I8 nature immorial in this context? What does the phrase "in her

oy 2.

time' tell us abotit this? -

-

?5.

L, o

+
KT

18 nature the satiie thify as ‘God? ‘Doés’riature séein to be related to
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6 What do: you:think:the lifetitne ot nature is? .. .

_-’ s ,’g~ ;‘ ‘ -f\ v ; .
.-.,& t,_ L 2 S-=,,‘,* /_J._“’,a- »

7 :-Are-the acts: oinature«alwayz rattonnl apd. censihle P mth:yma
perverse andodd° Can'men always understarid why nature doea what she doet -

8 Is Solanio jokxng with Antonio or is he serious? Does tlus have an
effect on what he. means: by the word nature?

“ -
Lh - -

Act T, Scene-8. Lineid, .. -

| How is the:imeaning of the word nature, as. Portia uses it here, simila.
to the meaning of nature in the: following: sentences? How is it different?

{a) Even I know enough about the nature of a gas to know that it
'will disperse in:air,.: -

(b) I don't believe that Joe hed It's not in hm nature to lie,
(e) -Joe-is very. good natured. :

2, What do you think Portxa means by opposed?

3‘.1 What is Portiatelling usabout offending and judging when she says the
are of opposed ncturec"" How are offending and judging actually -different ?

e 4 can an offender cnd a Jndge be the eame person? Would our sense of
Juetice be violated it‘ a judge did judge his own crimea? -

5 What is meant by 'aense of justice" in the last queetion? Where do w:
get our sense of justice?

Act m Scene 2, Line 92

S B How is: the meaning of nature in this context difterent from the me anin
S«nlanio intended in: Act I? How is. it eimihr? -

- 2 According to thm fcontext, .what ia : miracle"

3 According to Bunnio's senee of the word natnre, are the: rules
of nature ordimrﬂy raﬁmuiz? =

PR P e PSS ol

4 How is Baseanio's meaning of nature different from Port:a's meaning
inAct II? How is it similar?

-
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Act IV Scene 1 Line 180

;tv ’,l f‘,ut) ) £ .e“; UJ 'i ;,‘ ‘} :4-. " . . ‘ . .’~
Bar b lz; How:siinilaris the: maaning of thefword aa it i uaed here to its
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et . 'Speeifically, ~what: isi ltrange about the;nturc ot,Shylock'e enit?
tht would be & normai suit, as opposed'to & strange suit?
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3. Does:the nature of:Skylock's-guit offend-our sense of justice? Strictly
and legally speaking,-is: the naturé of Shylock'd suit offensive to justice? *-
‘Can there be a difference between what the law 8ays is just and what our sensc

AR

"

Act V, Scenel, Line 80,

ER M D‘oésnﬁturé in this ‘context i*éfer to the -perméneut ‘and unchangeable
disposition or character of a person? ,

2. How does the meaning of the word in this context differ from its

meaning in the sentence, "It is impossible for Joe to lie because it is not in
hig nature, " ,

- X Is it in ihe-ziam;e of ﬁ-ees'-:and stones to ’move around?
" ‘-4, Does this ‘context sugéest;fhat ‘the effect of .music is magical
or miraculous? Compare the word:in this context with its use in Act III,

»

R R R T A S A s

: +v' These exercises. have probably convinced you that nature as Shakespeare
used:it is a very difficult word, They should also have convinced you that if
we think that every word has a single meaning attached to it, we will do a .
very bad-job of understanding what we-read; * In fact," every time we meet a
word we have to' expect it to have at least a.alightly different meaning from the
meanings-it-has had when we encountered it before, and if we are to read well,
we must become very skilled at using the context to discover meanings,

WRITING ASSIGNMENT

If we turn around and look at words from the point of view of the writei'
rather than from the point of view of the reader, it is: obvious that when we:
write:we have to supply a context for our words that makes what we measn ;
by them: clear to-the reader. This is not.always an easy task, partly because
we civilized people still believe in magic;; We tend to-think that somehow, ‘by
magic, what we mean by a word will jump into the minds of our readers, i
But we must always remember that the reader has to interpret what we {
mean by a word from the context we supply. And if we do not give him enoq'lgh
clues in the context, he will not understand the meaning of our word. \

\
y

1, Assume that Ocelot is the name of a new gas~turbine sports car or

assume that Kittens {s the name of a new kind of stretch slippers,

2, Choose one of these words. Create & context that will enable a reader
to understand the meaning of the word. Do not define the word; do not tell
the reader what the word means. But by using his wits and the context
be able to discover what the word means. But by using his wits and the
context he should be able to'discover what the wor d mess. ,
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3. Compare the context you created with those made by other students
for the same word. Are some of them quite different from yours? Ewen fogh
they are different, do they work equally well?

-

4. Can you learn more about the car or the slippers from some contexts

~ ‘than you can from others ?

5. Did you include material that was not essential to understanding the
word? Did you have other reasons for including this material? What were .
your reasons? .

WRITING ASSIGNMENT

Any word means something slightly different to each of us than it does
to anyone else in the world, The word afraid or beautiful or want or happy or
love or wise or hate means something different to each of us because each of _
us has had different experiences that we connect with the word, That is
what makes us individuals instead of all of us being the same. That, too, '
is why we are sometimes lonely: our experiences and the words we use to
name them are our own, and no one else will ever share exactly the same ex-~
periences or ever know exactly what we mean when we use words to name our
experiences, .

But words are the only tools we have to break out of our isolation, to
share our experiences and our thoughts with other people. But we have to
remember when we say, "I am afraid," or "I love you, ' or "I am happy, "'
or "I want that, "' that no one elsc knows just what we mean, and if we
want them to understand, we must tell them about the experiences which we
have in mind when we use these words. Making our own experiences with Lov
or fear, or wanting as real to them as possible is the only way we have to
break out of our isolation and make contact with other people.

Choose one of the words we have mentioned or some other word that
means a great deal to you. Write a paper in which you try to make someone
else understand what the word means to you. Remember that if you want
someone else to understand, you must describe in detail the experiences that
the word reminds you of,
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Student Version

INTRODUCTION

. During the course of an average day we all make rumerous statemeiits
of various kinds--about curselves, about other people, about what hippens,
about what we think, We are all gomewhat like the lady who said, Y
can I know what I think till I have heard what1 say?" If we look carefully
at some of our statements, we may be abla to make some interesting = .
digcoveries about what we think or, ‘even more important, about how we think.

sson 1

You know a great deal already about making statements. You know that
8 clear sentence (or statement) has & noun phrase and a verb se,
that it may have transformations. Now see if you can maks = factusl
statement, and since it is wise to. know what you are talking about, start
with the subject on which you are the greatest living authority-~yourself, -
What can you say about yourself that you believe ig a fact? Think for
a few moments, and when you have decided on a statement you can make
about yourself, go up and write it on the blackboard. .

When everyone in the class has written a statement on the bosrd, read
all the statements carefully. Are any of them true of more than one person
in the class? Are any of the statements true of gy’gzo%inthe class?
Your teacher will ask one of you to write an A inTront of each statement
you decide is true of everyone in the group.

In all these statement’s marked & , ;ou may change the subject noun

phrase to "All the members of this class." Will you then need to change

the verb? Now look at the remaining statements. Are any of them true
of only one person? If so, your teacher will ask someone to mark

these statements O. You may change the O statements so that the noun
phrase reads '"Only one member of this class.” What change in the verb
will you need to make this time?

' The rest of the staitements on the board you have decided are true

of more than cne-person in the group but not true of all. Can you think

of other changes you mtgl make in the subject noun phrase to indicate

how many membe=s of the class these statements are true of? For example,
you might change to ' Many members of this class.” Can you suggest other
wqrd;zg;uﬁ mi%;:u innteajg of . ?thy‘b;‘: a liatrdof til:):se words, Yb:u
may hem all together.in a list on ckboard, ou remember
what words like this are called? d .

Your teacher will divide you into small groups to practice using
these words. in factual-aentences about the class. See if your group can
composs two.factual sentences beginning with each of the subject noun
phrases you have listed. You may want to appoint a chairman in each group
to help you discuss the choices: efficiently, and a secretary to write down
the sentences ag you formulate them, en you have finished, the secre-
tary.of each group.may read the sentences to the class, Listen carefully.

-

to each one.and gee whether you'all agree, . -
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you have done in this discussion is to form general statements
sbout & specific group--your class. Do you think you could make a name
kg process you fave been enghged in? Seart ith the adjective

e y0u hive begun with particular statemsits and them

into & verb? thm have-done thaf, see it you

) can chiage the verd into

a noun that means proceds of making géeneral. ' What ending can you add
to a verb to mike a noun? ‘

ASSIGNMENT FOR SPEAKING

In the statements you have formed about the members of the class,
you have heen careful to decide how many people they might accurately
be made about; you have quilitied them with tlie determinérs you selected,
But you liave probably réad or heard many general statements not 80 care-
fully qualified that you were uiwilling to &ccept as factual when you thought
them ovér, You may hive heard or read stitements sbotit teens ﬁ“ s, about
wonien drivers, about people who like popular music., You riay have
objected to hearing or reading that blondes hive more fun, or-that all
politicians are crooked, or that nobody really likes poetry. See if you
can thisk of several gensralizations you bave questioned because they did
not fit some instances you might recsll, Write down two of three such
statenients, and see if you'can think of an example or two that proves
them inaccurate. Then select one that you would like to present to the
class with yowreasons why it is not entirely accurate.

You will need to plan what you want to say, and you will want to con-
sider the time you can use for your speech. Your teacher will give you
& time limit--perhaps four or five minutes, depending on the class time
you have for hearing speeches. A five-minute speech is not very long,
and-you will need to prepare carefully to say all that you need to say without
. running out of time, ‘

Preparation for Speaking: First write down the generalization you want
t?ﬁﬁ%g&iu to reconsider, Then make a list of all the reasons why
you think the idea it expresses is mistaken or exaggerated, Is it partly
true, or almost entirely mistaken? Think of dn example that shows you
are right about each of your reasons, Next, after you have made as
complete & ligt'as possible, 106k over your material and decide how much
of it you‘can use in the tinie you'will have, You miy need to select your
most important reascns if you cannot use them all,

' Now consider what ordéer you want to Zollow in presenting your talk,
Here sre a fow questions you may ask youraself:

‘Do your feasons have a natural ordei: does one explain the riext, or
follow it'ip time order? - - - - <
. ‘A¥e somié reafons move importuiit than others? Wher'é will you want

. /7 to place your most important reasons?

w e, P
’»«. DL ARy 2} At

e s e S —an i S e 0 S 2 vt
RARCTEDY
w B

G Watro A 4 Lo rte

P AT Y E e L

2

i ‘E»SMMMAMVAWWMWmam&&lfm:mwmxmwmmmwwmwmmw-wm.mm.-nm



e~y L SR .
Ty v A PR

5 vy DAY

A

Lr)

7

-3-

Rl

) )
o BN

’ I.MW{%;M NN

How can you begin your talk so that the class will be interested in

- hearing what you-have-to say? Can you begin with a reference to
something familiar to-the clasa--an-event, or & aelection every-
ons:has read;: or:a:program most of the class hag seen or heard? .
Can you:ask a-question that they will: expect the.speech to answer
for them? How .can:you give them an ides of what to expect
without: telling tc6:much-st the outset ? -

- How myouclooeymr talk so that the audience will remember clearly
the point you have made? Can you summarize your idea, or use

o
LRI

o

.U‘W‘M‘ \\} l:.u'.

=y

R A

i :d fatgﬂiar reference? Can you use a quotation that sums up your
2 o’ .

You should arrange time to try your speech aloud before you present
it i class. You:may need:to.do this-at home, and if you can persuade your
family or a friend to listen io you, you may try the speech out on someone
before you give it in final form.. You may have an opportunity to practice
during the class hour if your teacher can arrange the schedule to allow
time, but if this:is not possible, sef your own practice sesgion. You will
be mdre:effective if you.speak without notes. The best plan for many people
is‘to-make & brief:outline-and memorize the main points, If you want to
be: sure: of opening-and:closing with precise words, you may write out the
opening antl-concluding seritences and memorize then.. If you do, you will
g:dtolumthmeompletely so-that you are in no danger of forgetting

words.

%M. y; : When the speeches are presented in class,
listen euc&%%m each speaker's ideas, At the close of each

speech; think back over what the speaker hos said, and see if you can
answer these questions .a‘bout it:

1, What was th&gmliution on which the speaker wanted to set the
- audience'straight? - " T S
2. Didfhp lpuhr present sound reasons for his (her) objections?

. -8 Dldthclpeuhr olf_fen'fev;dom;-to uupporttbe Teasons ?

, ‘4.'. Anmiumleagrnmcmthtthe generalization needs to be
v - qualified or rejected as the speaker proposed? ~
¥ R . ) .

© e e 2 Your teacher may ask several students to.make a brief critique of
. - the;spesches.: If.you-are-asked:to evaluate one of the speeches for the
class you may want to make s few brief notes, but you should not make
them while the speaker is talking, During a speech, give it your full
attention; you may msake it difficult for the speskor if you are writing
while he talks. Jot down xym notes as soon as he has concluded, before
. the next speech begins. You may have time for class discussion of the - -
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Lesson 2

eding lesson, when you made general statements about your
class you found the process fairly easy because eVeryone was

present
get the information you needed, You could be reasonably sure .

Theodore Roosevelt, twenty-sixth President of the United States, was

an enthusisstic outdoorsman, and from youth cultivated an interest in

natural history. In one of his books, Hunting the Grizzly and other Sketches,

rarely even agree as to the views themselves, One hunter

that the true grizzly is found o in California, heedless of the

eir views, but

will assert
fact

that the name was first used by Lewis and Clark as one of the titles they

country round the Upper

Missouri,

grizzly was known for fame,

Another hunter will call any big brindled bear a grizsly no matter whers
and he and his companions will dispute by tae hour as to wheth-

e cinnamon bear is a

of m“;

Wnot extreme, size is a grizzly or a silver~tip, In
phase of the small black bear; in Montans

it ut&:phm variety of the large mountain silver-tip, I have myself

0
male, one of & female, and they had

bears killed on the upper waters of T ¢ River;
Md::ti; just

of
one was distinctly a "silver-tip” and the other a "¢

innamon, "
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The skin of one very big bear which I killed in the Bighorn has vroved a

oY
i

i standing puzzle to almost all the cld hunters to whom I have shown it;

{g rarely do any two of them agree as to whether it is a grizzly, e silver-
& tip, a cinnamon, or a "smut-face." Any bear with unusually long hair
o on the spine and shoulders, upeciglly if killed in the spring, when the

R

fur is shaggy, is forthwith dubbed a' "'roach-back,' The average sporting
writer, moreover joining with the more imaginative members of tae

old hunter'" variety in ascribing wildly various traits to these different ‘
bears. One comments on the superior prowess of the roach~back; the ,
explanation being that & bear in early spring is apt to be ravenous from
hunger. The next insists that the California grizzly is the only really
dangerous bear; while another stoutly maintains that it does not compare
in ferocity with what he calls the ‘'smaller" silver-tip or cinnamon, And
so on, and so'on, without end. All of which is mere nonsense.

(2) Nevertheless, it is no easy task to determine how many species
or varieties of bear actually do exist in the United States, and I cannot even

. saywithout doubt that a very largs set of skins and skulls would not show a

' nearly complete intergradation between the most widely separated indivi-

dusls. However, there are certainly two very distinct types, which differ
almost as widely from each other as & wapiti does from a mule deer, and
which exist in the same localities in most heavily timbered portions of the
Rockies, One is the small black bear which will avérage about two hundred
poundd weight, with fine, glossy, black fur, and the fore-claws but little
longer then the hinder ones; in fact the hairs of the fore -paw often reach
to their tips. This bear is a tree-climber. It is the only kind found east
of the great plains, and it is also plentiful in the forest-clad portions of
the Rockies, being common in most heavily timbered tracts throughout
the United States. The other is the grizzly, which weighs three or four
times as much as the black, and has a pelt of coarse hair, which is in
color gray, grizzled, or brown of various shades. It is not a tree-climber,
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o and the fore-clws are very long, much longer than the hinder ones. It 3
o is found from the great plains weet of the Mississippi to the Pacific coast. ;
= This bear inhabits indifferently the lowland and mountain; the deep woods, 3
74 and the barren piains where the only cover is the stunted growth fringing :
o the streams. These two types are very distinct in every way, and their 3
= differences are not at all dependent upon mere geographical considerations; q
for they are often found in the same district. Thus I found them both in g
= the Bighorn Mountains, each type being in extreme form, while the :
specimens I shot showed no trace of intergradation. The huge, grizzled, g

long=-clawed beast, and its little glossy-coated, short-clawed, tree-
climbing brother roamed over exactly the same country in these mountains;
bunathey ib‘:l" as distinct in habits, and mixed as little together as moose

a | COY »

SRt

QUESTIONS FOR DISCUSSION

1. Inthis selection Roosevelt is objecting to the generalizations old
huners makc about bears. What specific generalizations does he think

. are wrong? What evidence does he give to support his contention that

' : these ideas are inaccurate?
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How does Roosevelt account for the inaccuracy of the hunters?
On what have they based their generalizations? On what has he
m‘g:he g ph? ?Vg;sd?e he eewlrifdently id hi: é.n ti?
second paragra s consider 8
more sound? : Whegesdou he:qualify his generalizations?

. In the first paragraph you may have noticed that Roosevelt is

meking-general statements about something besides bears, What
is-ae generalizing about? What is his source of -information cbout
that subject?’ Now look carefully at the general statements he
makes, What deterininers does he use to qualify these statements ?
Can you make & list of them? How many times coes he use 'all’

or an equivalent wording? :

Which do you think is likely to be more reliable on the subjéct of
bears--Roosevelt, or the hunters? Why?

You might be interested in comparing Roosevelt!s description of

bears with a description by a scientist, Victor H..Cahalane says of
black bears: .

{For text, see Mammals of North America by Victor H.

; The Macmillan Company, New York, 1947;
beginning on p. 143 with "In the western half of the continent,
the brown, . ." and ending with ", . ,than a small adult
female grizzly,")

Of the grizzly, Cahalane wrote:
(For text, see Man of North America, ibid,; boginning

on p. 147 with "Many persons ask how they. . .' and ending
onp. 148 with ", , ,busily shaking down the apples. ")

QUESTIONS FOR DISCUSSION

1

You may notice that this description of bears uses a good deal of

generslization, Why would a scientist be able to generalize more

positively than Roosevelt or the hunters? Where does this author

qualify his statements? Make a list of the determiners or
phrases he uses,

Does this description indicate that Roosevelt might be justified for
criticiging the hunters? What details help you decide? Can

see any reasons why the hunters might easily be confused? Would
you sh;y n?t‘? conclusions of the hunters were entirely wrong? Why

or w,

Can you form any conclusions about the knowledge necessaxy for the
té::king o{ sgound gcneuln?tions b‘t:m %

n you form any conclusions al the importance of purpose in
making generalizations?
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Ge 'perali.utiona serve a variety of purposes. - Both Theodore
Roossvalt:and Victor Cabalane use generalizations to aid them in
reporting aboiit bears, Each draws his generalizations from within
the lifnits of:his .« cey:In the: next: sglection Exnie Pyle draws
generalisitions about thé Rormlndy m 0 thn&m can: evoke M
response from the:reader.: - i-1. - W m

T s- sz +MOnthe-Road-to Berlin” - |
‘ w~ w5 ="*'~--*-v = byEmi‘P’l’“"’

PR _(

N J“" L

(For tont; see. Buve Men by Ernie. Pyle; Holt, Rinehart
and Wington, New York, 1944; beginning on p, 250 with

‘1 took a- walk'along: the hittoric coast of Normandy. . .'
and ending on p;: 352 with ', , ,which he saw so briefly, ")
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QUESTIONS FOR DISCUSSION ;
1. Fiid ilie general statement that best indicates the purpose of Ernie H
E * Pyle's essay. - What is the mieaning of expendable?  Is the purpose i
¥ - simple description, or something more? How can you tell? ]
* 2, Why did he switch fr_pi:i 1to we in paragraph 4°? %
3. 'Pyle says the detail on the beach was infinite, Why, then, did he ;41
o include the following details: i ‘
= a, the letters from home, with addresses neatly razored out
£ b. the dog . -

c. the smooth rock
d. the tennis racket

4. Pyle says he doesn't know why he picked up the Bibie or why he put
it down.? Can you see any reason for including thege actions in his
acecount ’ : -

5. What reason can you see for mcludmg the inatérial about the whims
of the Normandy tides? What is the implied relationship between
these whims and the good-luck emblems in paragraph 2?.

Wli,a‘t is the main iﬁp::éssibnﬂ he wants. the reader to get from the
scenie? What detzils in the essay help to build this picture?

7. What is ironic about the squads of men salvaging ammunition and
equliipr:;;:t that was still usable? What other examples of irony can
you find? s A

R A A R i
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Structure

SRS

1. You have already learned that an author may arrange details of a
scene in relation to himself--where he is standing. Does Pyle do
this? If not, what arrengement does he use? What effect does his

.arrangement achieve? g

YRS
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R

3
N
.

What, if any, are the main divisions in Pyle's essuy?

3. Although the material on the beach is disorganized, Pyle does give
some order to his description by the repetition of certain words and
phrases. Go through the essay and find the repeated words that help
to give contimuity.

Style

1, . Why does the author begin the opening~ parsgraph as he does? How
: - do the two meanings of alogh_i:_xg hel
ling

p.-to advance the purpose? Would
for the paragraph: 'Pnuhny men were

this sentence be & better s
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killed in the Nomnthnamgmrmgwmdmr " ?

‘What is the effect of i ¢ the. materialonthcjunyﬁlh?
" do the finel words ormmph help the main idea?”

What is ironic about the usé of "afford" in paragraphe 10" and .11 ?
‘What is unusual about the use of "sufficient” in.parsgraph 10 ?

E’Zl;a;hthe effect of the repetition of "nothing at all" in paragraph

What is the effect of socks and shoe polish, sewing kits,
diaries, Bibles, andhandgremdu in that order?

WRITING ASSIGNMENT

Almost ev has viewed a scene of havoc of some sort, either
personally or on television, Recall's scene that you were able to observe
in detail--a fire, a flood, a severe storm that destroyed property.

First write a report of the disaster in which you generalize about the extent
of the damage. Imagine that the report is for an ingurance company or
some other agency interested in an account of the catastrophe and the
damages. Then write a description of the scene for a close friend who
lives in another part of the and has not seen the havoc. This time
include both an idea of the extent of the damage and also the feelings it
arouses ini you., In other words, try to suggest the cramatic experiénce

of the scene. Be sure that you explain your relation to the scene and the
limits of your observations. Haw will your difference in purpose affect

the language that you use?
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] ILeason4l
V We hnve seen thi.t poople make generali,..atiom tor various
purposes:on the:-basis oftheir observations; :-In the.selection by
Ernie Pyle we have seen gencralization from detiils added up to

.create: a: impression of ‘scene-and action. - Fiequently, {00, we

generdlise:from our observationsto:iry to understand the interesting
vorld around us, In the foliowing selection a scientist in the jiingle

puts together some of his:experiences and eéxperiments to try to
exphin the strange habits of a jungle creature--the sloth,

"The Jungle SIuggard
Wmhm Beebe from

(For text; sce "T!w
Garden City,

JFNITQ-Du : GardenCityPublis
evrYork, 1923; gelection on p. - 98be¢inningwitth ‘Instead of
rovi«in:mthcoburvauons. « + and ending ", . ,p Btrange,
uncanny minds, *' uloctionbeglnmnqonp. 105 with "The
rfng%pddmermcebetwmthc. . + tand ending on p. 109

. « +it’lis encounisred a branch”; seléction
onp. 110 with "When a very young young sloth, -, andendlnf on
p. 111 with ', ., .tumbles ignominiouolytothe ground, "

§

QUESTIONS FOR DISCUSSION

stance

i, What is Beebe!s ceniral idea in the selection? Where does he
gtate it?
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2. From what sources of idomtibn is he wrtting?
3. ngi*dou he give to sﬁ?ﬁéﬂ?hil mqin idea?

et X SNORA ~r

4, How rhajy sloths does he talk alioit: i the acééount of the two courtships ?
Can you explain why this evidence is convincing?

8y Where does he mxke generalizations?
f&!’“ﬁg - Z I LT

1, Canyou explain why Beebe devotes more time and space to the first
: -muompthtu:tothem?n(ltua,lgno‘itmﬁulong) |

2. What is the relation of the third paragraph to the fourth? Can you see
2 word in the first sentence of paragraph 4 that shows ' the relation?

3. How are the last two paragraphs rejated? Could the ordar of these

‘m p‘ngupbmbc rmrud witboutluaening or chenging the effect?

Style )
‘3, -Wbt n:teﬁcot in- thui aelection didyou ﬂind most amusing?

'2. ' ;Whu-e do you loe mmplu of ‘understatement used for humor?
exaggeration?

3. ‘How dbo# Beebe make you feélhi¢ slowness of the sloth? How does
: theTangth of %!:0 nntences contribute tom: eaect?

4 Inthe lut: ientonco ot graph 3, ‘what does the author accomplish
S itterrupttni the 1dea with the materisl set off ‘by dashes?  Can you
Lo any othorlimﬂar intéruptionis? Are they uséd for the same purpose?

EXERCISES

~’./ L
.

‘i

lv- -1 ;1."» .t i

1, With your d&ctiomry. detine the ronowmg words in their context in
the selection:

perpetrated (1) clambered (5) stolid (4)
plycbolo (1) engconced (3) opaque (4)
conception (1)(1) dudline& ’(8) reve;si;gn (18) ®
uncanny na ously
presages (2) lif:guidly (3) g0

2. What is unucual sbout the use of each of the following words:
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pe'rp'et‘utoid;(l) ensconced (3)
uncanny (1) excavated (3) _
delightful (2) sleeping beauty (3)
Exercise 2
1. Findten words that help to give the impression of the slowness of
action,
2. How many times does the aut:or use the intensifier very in this
selection? What words does he substitute for very?
Exercise 3

See if you can formulate a generalization about how the style reinforces
the meaning in this selection.

Sometimes in our endeavors to understand the world we can experiment
or run tests to check out a theory we think may be accurate. In the same
sclection from which the passiages you have just rcad were taken, Beebe
describes his way of proving a theory:

Even in the jungle sloths are not always the static creatures which
their vegetable-like life would lead us to belisve, as I was able to prove
many years-ago, A voung male was brought in by Indians and after keeping
it a few days I shaved off two patches of hair from the center of the back
and labelling it with a metal tag I turned it loose, Forty-cight days later
it was captured near a small settlement of bovianders several miles farther
up and across the river., During this time it must have traversed four
miles of jungle and one of river.

At the beginning of the paragraph Beobe makes a generalization about
the sloth; what is it? How did he'prove .it? How many instances did he

observe? See if you can explain why the proof is sufficient.
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"{_— LT - Lessons
We ha.ve geen in the preceding selections how scieutista use

genel liZations to try to understand and describe the phenomens

that interest them, In‘the practical world of diily life we study

the actiotis of other:people also toti'y to indaFsta then*bqbam

and foﬂgtérﬁn&‘“ M‘wr atutude&ehn‘ or should be toward dthers.

One of thé groups mo 1itly’ observed today is the group you
yourselves belong to--the teenagers, You have doubtless felt the
effects-of various & § Peo] ad‘optmggdthﬁ TOUR A & Fesult
of the geierilizations they have made.” Inthe f6Xowing selection,
Leonard Buder about the behavior of teencgers and about
the adult world tha¢ affects thiém; As yoir read it; observé the attitudes
l;:::{reues and the kind of evidence uvn which his generalizations. are

1
"The Children of Cox_:f;»’rmity"‘
by Leourd Buder

(For text, see "The Childrei of Conformity'' by Leonard

Buder in Saturday Roview, September 14, 1957; beginning "

on p. ’20?&5"&- en‘hlnabnndonodcauusfor. . e
-and ending-ofi'p; 21 with "', . .to bécome an individual, "')

QUESTIONS FOR DISCUSSION
Substance

1, What is the author's purpoae in this selection? Can you state the
min idea in a single senténce?

2, To whom is the author writing--to teenagers or to adults? How can
you tell?

3. Whatldndoteﬁdencedouheuutampporthhpoint? How much
goen h; depond on his owni- obnemtwn? "What other-evidence does
e use’

4, Boaheofforonoughevﬁmcotouubuchhupoint? Why or why
not? Whoréﬁiheuiqdcﬁ:gl nstances? Howdothoye{tabnlh
the polaf; ‘if they 46? - =~ - - ¢°

5. What.afe the generalizations he draws from the evidence? Are th eg
stated poqit;yg as applyin! to all toemuorn, or are they qualified

What'd “""*h donctada from” duch o(ﬁc instances listcd attho

"'beglnnini of‘ﬂn uliy?

$EA T b Lo Vit a7

i

il SR AT AN LA P L T

sradlaT e Sl Vo

3
A
3
5
Kl
%
v
2
.
v.

R T T T T T T T N e T A A T L




| ‘s, Y7 -
)
R T N

18- g
K P -attituties’doen hé express taward teenagere ? toward adults?

Whet ettitudee does he seem to think adults sheould take toward
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1, Why doee Buder begin with a series of instances? Does he use
:  themall:inthe.anslysis that follows ?2- Where -do the ideas of each
one:appesr:later. in-the: essay? :

R AW Lo

-
-

< 2, What is-the:purpose:of paragraph 6? Which:sentence in. paragraph
= . Tisekeytoboththepmedingandthefonowmgmaterun

o 3, To whet pm of his idee does he devote the most space" Why ?

Stzle

1. What s theitone of Buder's article? Is he objective, or does he
¥eflect:strong-emotion about his:subject? How-canyou tell? How

'L_k )

7 s

oY A2 g Ay 7w AR o T
e P R S M T o T, T T T e

gi; - much:-use does-he: make.of words that-express opinion? Are these
B ' words:moderate? Are they justified by the evidence?
L 2. How efféctive are the quotations in the essay? Look specially at 5
g peregnphsandetthelongquotetionfromVenTﬂ. -
© 3, What kind of qualifying words has Buder used? Look particularly
o at verbe, at determiners, and at adverbs,
. Z
, E:&ER(‘ISES E
i . Exercise 1
= Select one of the instances at.the opening of the essay and decide :
i what the author thinks it shows about modern teenagers. Then make %
g & Het of all the evidence he.uses to support.this interpretation, £
XH Exercise 2
g inthe ﬁnn sentence of the selection, look carefully at ail the quali- :
4 fying words;, Then look through the selection and ﬁnd one example ¥
e . of each of the following: 3
g B, . 8:yerb.that helps.to qu;nty RS )
- b; - an adverb:that:qualities; b
c. a determiner-or:an. edjective that. quelmee. 1
B a phrase or clause that qualifies. +
; I
,f: - .Another contemporary writer, Marya Mannes, has also written :
"X - abonit teensgers in & somewhat different vein, In the following selection, 3
3 soe wbether you find essentially diﬂerm generalizations or a different J
P (Fon Vted, ;w "‘l’he New Upper Class, The Kids" by Marya Mannes, *

FO] I:Sell?; J. incottCompetq 1864; be
p: 81 ‘CRSE Orfhe. .o tndendingonp. Oawhh“ fynch
hin'iyhenhe getl bomo.")

-
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7 XQUESTIONS Fo,n_ DISCUSSION
. Submnce

Wha.t*il the mthor’s purpose in this selection? Can you state the

.. idea in a smzle sentence?

Is«this selection adduued to the-same audience as Buderis? Who
" arethe hdiea and gentlemen of the jury?

What gener&lizations ‘doeg-this author msake about chﬂ,dren and
teenagers?  Aré any of them the same as thoseé you found in the
Buder seléction? Areany different? Are they as well qualified?

What: kind of evidence are the generalizations in this selection nased
on? -Are the "exhibits'’ at the beginning real or imagined instances?
Are-the:instances described in the testimony of 'witnesses' real?
How much does this affect the value of the instances to the idea?
Does this author make more or less uge than Buder did of typical
instances? How effectively are the generalizatiors supported?

Does the evidence check with your experience?

What attitudes does this author express toward young peopie?

* toward adults? How do the attitudes differ from those expressed

in the Buder selection? How did you determine the attitude re-

_ ﬂected here?

Structure

1,

2,

Why docs this author use a legal format for presenting her ideas?
Is it effective for her purpose? Why?

In the development of this idea, has the author used essentially the
same pattern Buder used, or is it different? Explain, Where are
the inter-protations of the instances explained? Does this selection
also rake use of effective quotations?

Why does this author use a much longer conclusion than Buder did?
Which part of the development of the idea is given the most space?

Why? |

The parts of thia essay are clearly marked by transitional sentences,

© Can'you id themg Look through the selection and see if you
can finad all thé: sentences that et forth the framework of thought.
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= . f this essay fora;‘n .or informal?.. Hg: can ygu tell? &
 eaets 81y dc ouuthink nk.t gtqtbor mmto taken Why
P: ";‘;“?.“ DRttt o gtﬁ.rhﬁ_gég;mc} e w - !
B . 2.7 How much does this author depend on words thet express opinion?
N -~ See if you canfind examples of words that contain judgments; look £
i . - carefully at the adjectives, nouns, and verbs., - :
3. Doyouﬁndwordsinthiaesuytbatmunfamﬂiartoyou? Can g
= you define each of the following: (see if you can define the word from
> the context before you look it up)
5 inordinate (9) perforce (32) belesguered (35)
= (29) bee-hived (33) precocious (36)
(= showboatin (29) " porno {33)  rectitude (36)
R tenets (32) aggregete (34) psychic (37) i
¥ 4, Where do you find examples of slang in this selection? ) i
i
3 ASSIGNMENT FOR WRITING
,_ After your analysis of discussions of teenagers by adults, you might g
v like an opportunity to make your own generalization. You know quite
B 8 few teemgerc yourself, and since you probably see them when adults
eg are not a d, you may have some interesting--and different--insights !
b of your own. When you try to put your cbservations together you have
the same problems anyone~-aduit or teenager--has in arriving at a res- :
= ponsiblg statement based on.adequate evidence, ¢
%; gmratlon for Writirig-~the Problem of M cation
. A sound generalization, as you have seen, must be qualified so that
gé‘ it does not go beyond the limits of the writer's knowledge. It might be
5% ‘wise to consider the possible ways of qualifymg a statement before you
A2 attempt to express your own ideas. . *
";f - Suppose, for example, you wanted to gemmlize t teenagers as
=1 drivers of automobiles. If you gtart with the simple statement, ''Teenagers :
g are_careful drivers,” what proportion of teenagers are you talking about? :
e It’you use no determiner, do you : ply g1l teenagers or anly a pert?
2% “Can you qualify the statement with determiners? Try making a. list of s

ol the ponibﬂitieq: usge. brackets to ihpw tba.t they are. optxonal, a8 you
% do hyour E ,ﬁjrruies. ' S .

7 -, AR
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teenagers are careful dri'vers.
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. Determinera are one way to qualify, Can you think of others?
Would itibe possible:to qualify.a.statement with an adverh like sometimes?
Twéﬁ:&mnc&mthm option.for.adverhs,. and list ds many as. you can

‘.‘;; *'_;;f,;"\ v
. [k T3 - .
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e s { somietimes
. oo y peTew o b2t
P
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careful drivers.

Is it possible to.qualify with a phrase or clause? If, for example, you
added (or beganthe sentence with) a clauge, 'If they are properly taught,
would the sentence be.qualified? Try the sentence with as many optio
clauges as you.can:

If they are properly taught

teenagers are careful
drivers.

This kind of qualification, you can perhaps see at once, can also be
expressed in a.clause after 'teenagers --Teenagers who are car
taught are careful drivers. .

Now look at all the possible qualifications you have listed. Sentences
can use more than one kind in combination, as you have found in the selections.
See now -if. you can use the possibilities to make of this statement the best ‘
gsentence 0 expresg your own opinion about teensge drivers. The class
might like to hear all the sentences when you have finished framing them.

Writing Assignment =~ S
. .You haye sxperimented with qualifying s given statement; now try

oy

putting the:-principle.to. use.ina statement of your own. . What possible
genersiizations about teenagers. can you make and support? . Think through

;
Cag i

your cuservations of young people you have known or seen or read sbout

pry v

and formulate.a general statement that expresses your most careful

judgment.. You may.consider some. of the general statements you have
d.an i have derived

heard and greed with, or you may develop an idea you
from your observation and thought tlirough. If you use your reading 83

a source, remember that your resder will want to know exactly where
you:got the:information~-who.aaid it, and in what context, When you have
wriﬁen’:;f"‘?iﬁrrrﬁd’it“ over carefully to see whether you have supported
FOUP PORMRe, = v i oipiis s oL e e ae e F e L
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One of the most important reasons for making ganeralizations goes
rond describing and understs the world and other psople: we
generilize to determine-a-policy and take action, If: several accidents
occur ata particular streét corner, for example, the City Council is
likely to decide that the corner is dangerous and vote to install a traffic
light, Our traffic regulations are usually established as the result of
generalizations drawn from study of the flow of traffic.

Here are some other instances, Can you see what princl.e of gen-
eralization they have in common?

1, A Rexburg High School study showed that no straight A
studants drove automobiles to school; eighty-three per
cent of the F students did drive their own automobiles to
school, From these figures, the Board of Education of
Rexburg, Idaho, concluded that driving avtomobiles affected
study habits and restricted student driving.

2. A driver who had been judged by the traffic court to be
responsible in four accidents had his driving insurance
cancelled by the insurance compiauny.

3. Nineteen~year old Galileo Galilei, looking at a light swirg-
ing from the ceiling of a church in Pisa and timing the
movements by the beats of his pulse, concluded that &
pendulum would always take as long a time to move through
a large arc as through a small onc. This conclusion
eventually made possible the construction of the cleck.

What do these three seemingly unrelated instances have in common?
What kind of generalization is each one based on? Each one, you can see,
bases an action or a decision on what hes happened in the past, Can you
state the general principle that Galileo and the insurance company and
the Boand of Education assumed to be valid?

Can you apply this principle to your own experience? You may have
noticed it at work in animals, for example, Animals have, in & limited
gense, the sbility to go from a series of particular instances to a general
idea. You may have a cat that comes up every time the refrigerator
door opens. e cat has been conditioned through his experience to expect

that the operiing of the refrigerator door will always reward him with food.
Can you think of an example of some animalthat gimilarly judged that
because an event sometimes happened it would always happen?

IL, Mﬂ&w_i.ex

o There are differences, however, between a human's ability to gener
- "alize and an animal's; - Every time the door opens the cat expects to be

é\? *
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all likelihood he will not. Another word for likelihood is probability

Men, too, live on assumptions based on past experience. We assume that

the sun will come up tomorrow because it has always come up in the past. |
But people can recognize that something catastrophic could disrupt the ;
& rotation of the earth and its relation to the sun. People have the capecity to j
understand the ccncept of probability, All three of the examples of
F generalization at the beginning of this lesson ere based on the assumption :
Z that past events are likely to recur in similar circumstances, but can .
you accept all predictions with the same degree of certainty? In other _ ]
g words, ‘are some generalizations mcre probable than others? Can any
Z prediction of the future be certain ?

g fed. 1If you and your family are sofi-hearted, perhaps he will be; but in
e

QUESTIONS FOR DISCUSSION

1. Can you be absolutely positive, now and for all time, about any of the
generalizations made in the three examples given at the beginning
= of this lesson?
a. Would you always get the same resalts in the high school
5 automobile study? What factors might change the results?
If the person making the study had mentioned only the students A
2;;. making poor grades and gaid nothing about A students, would
you have been more willing or less willing to accept the

; findings of the study and the action of the board? To what
_f_*" extent was the generalization the board made based on fact
and to what extent was it based on opinion?
b. Was the decision of the insurance company based on sufficient

instances? Would you say the generalization the company

made was reliable?
c, How accurate is the heart beat as a measure? Why did

Galileo measure the movement against his beai? I you

repeated his study using a stop watch, would you expect

to get the same results?
d. Where did the cat make a mistake in his generalization~-if

he did? Would this depend on the actions of the family?

Even if you were trying to make a sound generalization based on
collected facts, you would find some difficulties in making sure your
conclusions were valid. Suppose, for example, you wanted to know what
people in the United States think about popuis: wusic. If you asked the

- members of the Philadelphia Symphony Orchestra ouly, would you have
"a complete answer? If you agked the members of your class only, would
you have a more complete answer? '

A b e g s o S .
FiRE N Cay T EAA v,

Although you have the capacity to evaluate the probable truthof a
general statement, numerous conditions might interfere with the judgment
you make~=ignorance of some facts, personal prejudices, the deliberate
intent to niislead by the personwho made the study, inability to collect
material under Jaboratory conditions. How, then,can you check the
probable truth of your general statements? Here are some posaible tests.
Can you add to them?
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Be sure you have used & reasomble number of instances before you
make & generalizgtion. Concluding from too few examples results in has-
ty generalization, an error called a fallacy.

Be sure the instances are typical-~in other words, that they represent
various points of view,

Be sure that you consider evidence on the othsr side. Because {wo
events occur one after the other, does the first necessarily cause

ths second?

Be sure you do mt l¢t your own prejudice or preconception influence
your thinking,

EXERCISE

. the following situstions, who has erred iz the drawing ol gonerali~
zations? _ . ,
May Johnaon has met two girls from Hillsdale Elementary School,

an institution of three hundred students, Both of these giris Iater
walked by May without speaking, She told her friends that girls from
Hillsdale School were not friendly.

Mrs, Blick suw three students from your school skipping school.
She told her husband that your school was fv1l of juvenile delinquents.

To determine whaether students liked large group teaching in geography,
tae instructor asked the members of honors E classes to fill

out & questionngire. He found that they disliked the large group
because the lectures were too repetitious., He therefore concluded

that large group teaching was disliked by students.

A study of children in trouble with the law enforcement officers showed

that the favorite material of these children was comic magazines.
The study ‘mrm:ed t comic magazines caused juvenile delin-

quency, would you need {0 know before you acceptad this
generalization? Why would it be difficult to test this conclusion adeguately:

A student reporter mentioned in & story he wrote about a star athlete
in his school that he was surpriged to discover that the athlete was
a&l h:tno% tiuudou. (What generalization does the author imply about
a es

A school newspaper interviewer of a new English teacher expressed
surprise that her favorite hobby was skiing, (What generalizations
about English teachers and about skiing does this surprise imply?)
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You maybe interested in what 2 famous writer kas to say sbout
this problem, . James: Thurber; in ""What a. Lovely Goneralization;

‘takes anunusual-approach to the-problem of misleading statements.

"What & Lovely Generalization!"
by James Thurber

(For text, sn%&@ ; Simon and Schuster,
New York, 1953; ‘en p. 52 with "I have collect

- in my time, . . " and ending on p, 57 with ", , .Good
hunting. ') - - -
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QUESTIONS: FQR DISCUSSION

Substance

1, What is Thurber’s purpose in tiiis paper? Is his stated purpose
the real one?

2. By what means does he define & sweeping staternent or broad
generalization? From your reading of this paper, can you define
a sweeping statement in a single sentence?

How does Thurber classify generalizations? You may mzedto
define some of his terms--libelioug and idiogyncratic, for example,
Ra-~claggify them according to the types of test the spoaker failed

tc make, Try three groups: those based on too few instances (hasty
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generalization); those based on samplings that are not representa~-
tionel of the whole; and those based on & preconception,

4, How do his sxamples support his statement that women make three
to five times as many broad generslizations a8 men?

5. Examine the reasons Thurber gives in paragraphs 3 and 4 for not .
believing the statemant 'There are no pianos-in Japan.” Does
he question the lady's reliability as an auchority? ch reason
does he most emphasize? On what generaiization is his reasoning
based? Does he offer any evidence that his assumption is sound?
Which of the tests is violated in the tion that the Japansse
imitate everything in Western culture? Why does Thurber add the

material about the Saturdey Eveping Post article?

6. Why do the generalizations "Gamblers hats women'and "Sopranos
drive men crazy" have an "authentic ring” for Thurber? How is
the siatement about woraen in paragraph 2 related to this point?

Can you form any general impression from this paper about Thurber's
attitude toward women? Where else does he mention women? If

anyone in class has reed "The Secret Life of Walter Mitty" or -
Thurber's story ''In the Catbird Seat,'' he may be able to add to .
the discussion of Thurber's view of women, :

7. Why does Thurber uss the imagined breakfast scene of the General?
How does it show that the lady had made a sweeping generalization?
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f‘; How does the story establish his point?
i 8. What makes a generalization "lovely" for Thurber? Where does
- he himself make generalizations without ideitifying them? Are they
iZ all sweeping?
Structure

1. What are the main divisions of the idea in this selection? ;

2. Why does Thurber start paragraph 8 with the words "in conclusion ?
Is this really the conclu idee ?

3. Why does Thurber devote the opening sentences to the hazards of
his early hobbies? Where does he use this material later? How
does his use of 'finger-tapper” and "rewrite man" give unity to ;
the essay? What effect does he get by describing the generalization
about the finger tapper as questionable and the generalization ebout %
the rewrite man as abusive? Why did he include the material about 2

the rewrite man in paragraph 7?
4. What other words give unity to the selection?
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f;_j 5. How do the slaborate examples and the careful organization help the
/2 tone snd purpose? Are they part of the contraat?
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EXERCISE

Making a generalization from instances
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Is Thurber's langusge formal or irformal? Find examples that gupport
our conclusion, What does he meeu by “cricket, ' for example?
ould "fair" credte the same efféct? Can you réphrase the sentence
about what happened to the p;;p_e‘r‘v‘reightt in high school slang?

What do the words “intangible™ and "Impalpsble’ mean? Could
they have more than one miéaning as Thurber uses them? What other
words give & seemingly serious tone to the opening paragraph? How
does the contrast between the language and the reasoning give the
essay a tone of mock seriousness or ? How does the use of ,

"pare and cherished pieces” in 2 continue this tone?
How effective is the l?mgmge_ in grthering the purpose of the paper?

What effect does Thurber achieve with the order of verb phrases in

the first sentence of paragraph 4? How does he use the same principle
in parsgraph 4?7

How does the word '"'a " help the humor in paragraph 3,
especially after the long description of the motion picture scene?

How is the use of the word "lovely" in the title consistent with the
tone and purpose?

'

Imagine that you are leoking at the following words for the first time.
What generalization can you make about the relationship between

isnd e ?
achieve besiege cashier chief mischievous piece siege

How will you neéd to quelify this generalization to include the following:

ceiiing conceive deceit receipt receive
Whiit does the dictionary tell you about the prorunciation or back-
ground of the fondﬁingrzvords that will 1ead you to further qualifications?

frei neighbor reign vein weight
anc‘i?x; conscience efficient proficient gufficient
neither foreigner counterfeit weird

o atiy of the following generalizations square with, or rest upon, your
,Ana:;zu, of the usual placement of ¢ and i in English words? Inany b1
of tham Would you use a determiner--most, many, some, few, probably,
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Q5=
possibly? i
English has so many exceptions that spelling rules have no value,
the most
Spelling rules can be of ¢ much value if you do not have a
some
dictionary and must take a chance, -
A new word co e and i will have the i before the ¢
unless the word co a ¢ before the e, _

ASSIGNMENT FOR WRITING
Select one of the following assignments:

1. If you are in a science class where you are periorming an experiment
that requires you to move from the particular instance toa general-
ization, write & report of that experiment, Be sure to include all
the steps that you went through and the precautions you took to insure
that your results were valid, Explain each step as you go along, and
the conclusions you drew from it. Check to see that you inform the
reader early in the paper about what you were investigating. Check
to see whether your generalization is carefully qualified.

2. Make your own study of the habits or preferences of your schoolmates.
Formulate a hypothesis about styles in one of the following: clothes
worn, hair cuts, jewelry, color preferences, the number of books
carried, Station yourself in a convenient position before school,
at lunch time, or after school for two different fifteen minute periods,
Write up your observations and make a general statement about prefer-
ences in your school.

3. If your library facilities permit, study the subject matter of the

news and editorial pages of the newspapers or news magazines
printed on the day or week when you were born, or when you were

. five years old, ssify the kind of news you find and the chief
problems of the times. Then make a comparable study of the news -
of this week or day and generalize about any differences or similarities,
For example, almost every issue of today's papers carries & war
story. Did the newspapers or magazines on your birthday include
gimilar stories? Was it the same war? Check to see that you have
supported your generalizations with sufficient evidence., Be gure also
that you have qualified your statements properly.

REVIEW EXERCISE

1, What is a generalization?

2. What are some of the ways to qualify generalizations? With what words ? |
3, What are the tests of sound generalizations? ’g
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INTROLUCTION

In most of the writing you have done so far this year, you have express=
ed your own opinion,  When you described an object, you described it as you
saw it; when you-discussed a subject;, you stressed the points that were the
most important to you, Yet you are aware that your opinionis not the only
opinion in the world. You have discussed varioug attitudes, often aititudes
different.from yours, and in conversation you doubtless find yourself some=
times disagreeing with your friends, perhaps over which footbull team or
which popular:singer is the best., You may have hod disagreements with
your parents about the best time to clean your room or mow the lawn,

It is sometimes. difficult, as you may have found out, to understand an~
other person's point of view, Can you ¢hink of times when you have taken
part in arguments because you and another person were seeing a subject
differently? People your age are not alone in having this difficulty, History
books differ because one author analyzes an event in the past.and makes an
interpretation different from that of another historian, Would a British his~
torian be likely to give the same impression of the American Revolutionary
War as an American historian? It is difficult to put ourselves in another
person's place and imagine how we might feel in his circumstances. One of
the reasons people, and nations, have disagreements is that people cannot or
will not see another point of view on a subject, -

We can sometimes imagine how other people might feel, and our reading
helps us, Authors of stories use various points of view. An author may tell
a story from one character's point of view entirely, describing the events
ougo:a the charscter would see them, In Mark Twain's Roughing It, all the
action is described as the main character sees it and feels about it, In
“Paul's Case" by Cather, the story is told by an onlooker who is merely ob~-
serving the action and relating it to someone else, Sometimes an author
tells a stury as it might seem to an animal, a non-human, in order to give
the reader unusuai reactions to common=place actions,




. Lesson 1

For:the most part, we look &t the world through our own eyes;
we aré-concernsd with how places and: people look to is, and how they
affect ui;” We can:be-surprised to:discover-that a:party we thought
dull seimed:-exeiting to-soieons else, or that & book we found boring
delights oome of our friends, - We can sometimes lesirn about our~
selver and'about the world-around us'by imagining how things might
100K {0 somedrie else; or toananimal; or to sn inanimiite object.
Her'e-is &' very-old-poein 1h which the author imagines how a storm
might describe itself and the world it passes through. It is written
in the form of a riddle,

“Storm:on Land"

(For text, translated by Burton Raffel, see Poems from
the Oid . University of Nebragks Fress, Liuncoln,
ebxraska, 30, 19“}9. 82,)

QUESTIONS FOR DISCUSSION

1. Who is talking in the poem? Hcw does the er describe
himself? What actions does the spealk-r describe? t does line 12
refer to; what that once "protected ine world" and "sheltered men"
does the speaker ''bear on my back"?

Ish 2, How dguh ﬂlla‘ 'p“k:irz see;n to feel about the actions described?
e boasting e apologizing? . What attitude does he seem to take
toward psople? How does the poem convey this attitude?

3, What does the poer: seem to say about the cause of storms?

~ In which lines do you find your answer? Why are the opening and

closing sentences in the poem phrased as questions?
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.. You might like to experiment with the kind of imagining that the poet
has done in this riddle, Can you picture the world ss a non-human object
might see it? What might a basketball thinl, if it could think, as it bounced
its way through life? Might it dread every minute it hed to bounce on a hard
ficor? Does a baseball tremble for its life when it sees sharp stones? A
door Imocker, if it could think, might have an equaliy interesting idea of it~
seif and the-world; it might see. differences in the hands that lift it; it might
:;atc&the people who pass the house and motice the various sights of the

Select an inanimate cbject, and either describe it as you imagine it
might describe itself; or explain what it might see and feel of its surround-
ings. You mey make it into a riddle if you wish, You might choose a bobby
pin, a pencil, a dish, a gafety pin, 2 baseball, or any other object, Imagine
yourself in that position, and then think about where you are in relation to
other objects and what exactly you would be able to see and feel, Make sure
as you write that you keep the description consistent, If you select an object
that is onlyian inch high, snything ten inches high would seem like a sky~
scraper to it..

In your first draft, concentrate primarily on making your description
consistent, When you have finished the draft, check your paper for spelling,
punctuation, and sentence structure, You may wish to ask your teacher to
lcok over your essay before you write the final draft,
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' 'Some authors tell a story from the point of view of an animal,
In both of the following selections, the authors are using this technique
in telling a story.

.

. Inthig story by Virginia Woolf, Flush is a cocker spaniel that was
owned by Elizabeth Barrett Browning, wife of the English poet Robert
Browning ("How They Brought the Good News from Ghent to Aix'),
He was stolen by & gang who made their living by stealing the pets of
wealthy Londoners and holding them for ransom. The following selec-
tion describes the room in which Flush was kept for five days before
he was returned to Mrs, Browning, '

Flush
by Virginia Woolf

(For text, gee ¥ by Virginia Woolf; Harcourt, Brace &
World, New York, 1933; selection beginning on p, 90 with
"Flush was going through the most terrible experience. . .
and ending on p, 95 with ", . , i was not Miss Barrett, " and '
selection beginning on p. 105 with "Saturday was the fifth day. . ."
and ending onp. 110 with ", , .he lay on the sofa at her feet. ")

QUESTIONS FOR DISCUSSION:

Substat;ce

1, From whose point of view is most of this story told?

2, Arethe daigfiptioné -of the prison consistent with the limits of the
main ¢hiaracter’s viaion? How are they kep consistent in the descrip-

tion of the rooni? Of the people? When people are in the room, why
does the author us2 none of the actual words they speak?

3, How does. the author let the reader know what is heppening by means&g
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Flush's point of view? Does she ever change ihe point of view? Where?
What is-the purpose of the change? How does the author keep the reader
from bélhg confused a¥ she changes points of view?

1, ‘How does the author usc questions in the selection? What effect do
they create in the story? - ;

2, Whet is the purpose of the first sentence in paragraph 1?

t3.‘ In ;.'he third paragraph, why does the author include the last three sen«
ences |

Style

1. Arec the sentences in this selection mainly long or shor<? How do they
i)elp to sugges; the thoughts of & dog? What effect does the length of the sen=
ences create

2. The first paragraph mentions gresat boots, draggled skirts, and a heavy
hand, In only a few places do we see a complete person doing something,
Can you find these few places? Why does the author refer to parts of people
rather than to an entire person?

8, What words or phrases help to describe the place where Flush was tak~
en? Does Flush think like a uman? What things impress him most? Would
a human be impressed by the same things? What details of the description

' ;itghtdl;av; been different if the author were writing about a kidnapped child,

‘not a dog? .

EXERCISE

Read the following paragraph and compare it with the corresponding
description in paragraph 2:

+ s¢ ¢« But it was only a man who pushed them aside and walked to a chair
upons which he sat. Then gradualiy it became darker, He could barely
make out what else was in the room, A candle was placed on the ledge
over the fireplace. A flare burnt outside, By its inadequate light,
Flush could see faces passing outside, looking in at the window, Then
they came in, until the small room became &0 crowded that he had to
move back and lie even cloger to the wall, These people=-=some were
poorly dressed, others were gaudily garbed«~sat on the floor or leaned
over the table,

1, How does this paragraph differ from paragraph 2?

2, Does this paragraph give you the same impression of Flugh's prison
that you felt from reading the original? What makea the difference?

3. Which words suggest the filthiness of the place? Which suggest the
kind of people? Which show Flush's fear?
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Another writer tells the story of a non-human creature in The
Peregrine Falcon, & book about a young falcon named Varda who has
travﬁ'ed ith-from her birtbplace in the northern Canadian woods
around Hudson's. Bay to the seacoast of North Carolina, She has
avoided dangers of all types up to now in her travels, but her luck has
run out in this chapter of her stary. . ’

A few of the terms may be unfamiliar to you; A tiercel is a young
male falcon, aggg:;gis an older falcon, and jesses are the leather
straps which attach a captured falcon to its per alconry is a very
old sport, and most of the techniques, equipment, and terms have beén
unchanged since the Middle Ages.
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The Peregrine Falcon
br Robert Murpby

TR N )

(For text, see Robert Murphy's The Peregrine Falcon;
Houghton Mifflin Compeny, Boston, 1583, Dagic beginning on

p. 89 with "Varda flew almost to the inletat. , . and
ending onp,- 95 with ", , .them and fall asleep again, ")
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! QUESTIONS FOR DISCUSSION ;
1. There are several words in this selection which may be unfamiliar to §
g you, If you cannot determine their meanings from their context, look them 1
: up in the dictionary. ' ' %
. inexorably ' d, apparition é
b, ignominiously e, kaleidvscopic i
] ¢, malleable . f. prevail

Substance

1. From whose point of view is '-this"s,tory told? Where does the point of
view change? How does the author make the shift without confuging you?

2. Where does the author use the same technique Virginia Woolf used in
having Fmsh remember his life in Wimpole Street? Is this technique used
for the same reason?

3. When the falconer is trying to feed Varda, what sorts of movements does
he make? In the description of his movements, what sorts of sentences are
used? How do they help the effect?

S ETAR DAL AT NS AL AN S Al L,

Structure and Style

1, In the last part of paragraph 9, why does the author describe the move=
ments of just the hand instead of the falconer?

2. What is the main idea in this selection? Where is it stated? How ie it
unified?

8. What action is being described in paragraphs 9, 10 and 11? What words
are used to describe this action?

Exercise

Find a cartoon in a newapaper or magazine that uses the point of view
of a non=human, - Be prepared to explain the peint of view to the class, If
your school provides an overhead oropaque projector you may be able to
display your cartoon as you talk, You will need to plan what you want to say;
you shouid not need more than three or four sentences.
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Lesson 3

5 Sometimes authors use unusual points of view to make comments
about the world we live in, By having nonhuman creatures comment
about the human world, they can sometimes make profound gtatements
in a striking way, In the following three selections, the author makes
X use of this technigue,

The first two selections by Don Marquis are written from the point
of view of archy, a cockroach who insists that in a former life he was
a poet, but in this life has sunk to being a cockroach., archy types
letters nightly, but with extreme difficulty, He is able, with much
effort, to turn the roller on the typewriter to start a new line, but
he ig unable to make capital leiters, and punctuatioa is beyond him,

He makes these comments about himself,
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' (For selecticn, see the Mives and times of archy and mehitabel
f by Don Marquis; Doubleday, New York, 1935; p. 20, beginning
: with "'i gee things from the under side, . ." and ending with

' . « <cCan call me archy')
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Can you see how the author is suggesting a cockroach!s point of view?
How dces archy see the cat, for example? What other details show what
the world is like to archy?

archy also has the ability to speak with other animals, In the followirg
selection, he is talking to a toad named warty bliggens.

4B v they WED R IR0 KT Lo

o b VTR

; T (For selection, see p, 21 beginring with "i met a toad the
! other day. . . and ending with ", . . of the human cerebrum

archy')
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: QUESTIONS FOR DISCUSSION

1, Canyou define: a, cosmos d, complacently
b, blasphemy e, cerebrum
¢. impute

e W

2. This is a conversation between warty and archy. Can you always
determine who the speaker is? How?

TAR T TN VT T et RNl W e

gﬁ 3. What is warty's view of himself? Is archy's view of warty the
= sama? How does it differ? What point is the author making in archy’s

4 comment ?

4, What does archy’s last statement mean? Is warty bliggens a single
unique character, or is he typical of a great many peopie?

oAy, Ve

5. What level of language does archy use? Would you expect a cockroach
to use this level of language? What effect does the author achieve by -
making archy talk as he does? .
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6. What could you add to make this selection easier to read? Why
didn't the ziuthor add it, do you suppose?

EXERCISE

You have geen that the author has not followed the conventional
form In writing that is generally used to make the progress of ideas
clear to the reader. Has he done anything to keep the reader from
being comjletely confused? Would it make any difference how the
words are arranged in lines? Read the following few li,nes and compare
them with the third verse of warty bliggens,
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a little more coanversation . make beautiful the
revealed that warty night for the sake of warty
bliggens considers - bliggens

himself to be the center of

the said universe the earth

exists to grow toadstools for

him to sit under the sun to

give him light by day and
.the moon and wheeling

constellstions to
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_ Which grouping is easier to read? How does the grouping of words on a
line help you to follow the idea?
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Here is annther selection by archy:

(For gelection, see pp. 56~57 beginning with "a lightning
bug got. . . and ending with ", . ,the cat ate him archy")

1, Can you always teil who is speaking?

2, Why was the bug called broadway? Why did he liken himself to the
Statue of Liberty?

3, Didarchy like the bug? What lines suppor? your answer?
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4, Is the level of the language the same all the way through? If not,
where is it different?

5., What is archy saying in the last six lines?
6. What do the last two and a half lines add to the selection?
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The following selection from Gulliver's Travels by Jonathan Swift is
another use of an unusual point of view to make a statement about our world,
Swift uses a technique called satire to make his point, Satire is bumor with
a cutting edge, Its intention is not just to create laughier but to point out
weaknesses or defects, Gulliver is a ship's captain who was shipwrecked
on an island inhabited solely by very tiny people, the Liiliputians. To them
he is a giant, The Lilliputians represent people who, because of their petti~
ness and spite, have shrunk in relaticn to those around them who are good=
hearted and humane, Gulliver was captured by them, bound, and is having
his pockets inventoried for their king,

+++ In the right coat=pocket of the Great Man~Mountain after the strict-
est search, we found only one great piece of coarse cloth, large enough to
be a foot=cloth for your Majesty's chief room of state,... There were two
pcekets which we could not enter: these he called his fobs; they were two
large slits cut into the top of his middle Cover /breecheg], but squeezed
close by the pressure of his belly. Out of the right fob hung a great silver
chain, with a wonderful kind of engine at the bottom, We directed him to
draw out whatever was festened to that chain; which appeared to be a globe,
half silver, and half of some transparent metal; for, on the transparent side,
we saw certain strange figures circularly drawn, and thought we could touch
them, till we found our fingers stopped by that lucid substance. He put this
engine to our ears, which made an incessant noise like that of a water-mill,
And we conjecture it is either scme unknown animal, or the god that he wor-
ships; but we are more inclined to the latter opinion, because he assured us
(if we understood him right, for he expressed himself very imperfectly), that
he seldom did anythihg, without consulting it, He called it his oracle, and
said it pointed out the time for every action of his life,

QUESTIONS FOR DISCUSSION

1> Certain of the words may be unfamiliar to you. A fob is a small pocket
in men's trousers for a watch, A water-mill is a mill whose machinery is

moved by water,
What do the words conjecture and oracle mean?

2, What actually was the cloth they found? Why would the Lilliputians
think the cloth was coarse? What would a foot~cloth be?

3, What was the strange engine? What was the transparent metal? What
were the strange figures? the incessant noise? What does Gulliver mean
when he describes the instrument as an oracle?

4, What does time mean in the last sentence? Has the word more than one
meaning as it is used here?

5. How true is the statement "he seldom did anything without consulting
it"? Were the Lilliputians merely describing the last item they had found,
or were they commenting on human actions? If so, what comments were

they making?
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ASSIGNMENT FOR WRITING

In the first paper you wrote in this unit, you chose an object and im=-
agined how it might see the world, or itself, In this assignment you may
try a more complicated description that enables you to comment on human
nature, Select again a non-human object or creature and write from its
point of view as you imagine it, You inay use an insect or animal, or an
object like a tree, or "non=-human' people like the Lilliputians~~or possibly
s vigitor from another planet, In making your comment on human nature,
you may talk about a single creature typical of human nature like Warty
Bliggens, or you may tslk about an objact like Gulliver's watch that reveals
something about people, You will need to select your details carefully, and
keep in mind the size and position of oirjects you mention, As you did before,
check your first draft for mechanical errors and revise any sentences that
are not clear, Perhaps you will have sime to read some of the papers aloud
and talk about them, i
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