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REPORT NUMBER BR-6-2188-SEMINAR-1 PUB DATE
GRANT OEG-2-6-062188-0732

EDRE PRICE HF-$D.27 H(-35.76 iéép,

DESCRIPTORS- *VOCATIONAL EDUCATION, LEADERSHIP, SKILL
DEVELOPMENT , DEVELOPMENTAL TASKS, *SEMINARS, HISTORICAL
REVIEWS, *EDUCATIONAL LEGISLATION, *ADMINISTRATIVE PERSONNEL ,
*SUPERVISORY METHODS, STATE PROGRAMS, TEACHER EDUCATION,
VOCATIONAL COUNSELING, EDUCATIONAL FACILITIES, EDUCATIONAL
RESEARCH, CURRICULUM DEVELOPMENT, COOPERATIVZ PLANNING,

EVALUATION METHODS, COMMUNITY PROGRAMS, FEDERAL PROGRAVNS,
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A 2-WEEK, LEADERSHIP DEVELOPMENT SEMINAR WAS HELD MAY
31-JUNE 10, 1966, AT THE UNIVERSITY OF MARYLAND FOR SELECTED
FEDERAL, STATE, AND LOCAL EPUCATORS WHO HAVE RESPONSIBILITY
FOR VOCATIONAL-TECHNICAL EDUCATION PROGRAMS. THE AGENDA AND
PROCEDURES OF THIS SEMINAR WERE ESENTIALLY THE SAME AS THOSE
USED AT THE VOCATIONAL-TECHNICAL EDUCATION LEADERSHIF

. DEVELOPMENT SEMINARS HELD AT THE UNIVERSITY OF MARYLAND (JuLy

11-22, 1966) AND AT THE TAHOE ALUMNI CENTER, CALIFORNIA (JuLY
25-AUGUST 5, 1966). THE OBJECTIVES OF THE SEMINAR WERE 10
PRESENT INFORMATION CONCERNING VOCATIONAL EDUCATION PROGRAMS
AND PROCEDURES AND TO PROVIDE OPPORTUNITIES FOR PARTICIFANTS
TO OBSERVE AND PRACTICE SPECIFIC LEADERSHIP SKILLS. A TOTAL
OF 55 DELEGATES WERE SELECTED ON A QUOTA BASIS, UPON
RECOMMENDATION BY THE RESPECTIVE STATE DIRECTOR OF
VOCATIONAL-TECHNICAL EDUCATION, TO PARTICIPATE IN THE
SEMINAR. TOPICS ON THE SEMINAR'S AGENDA INCLUDED HISTORY OF
VOCATIONAL-TECHNICAL EDUCATION, '
LEADERSHIP-ADMINISTRATIVE-SUPERVI SORY IMPLICATIONS OF
VOCATIONAL-TECHNICAL EDUCATION LEGISLATION, DEVELOPMENT AND
USE OF ADMINISTRATIVE-SUPERVISORY AND LEADERSHIP SKILLS, THE
WORLD OF WORX, PROJECTED STATE PLANS, COUNSELING AND OTHER
SUPPORTIVE SERVICES, PRE- AND IN-SERVICE TEACHER EDUCATION,
EQUIPMENT AND FACILITIES, RESEARCH AND PILOT FROJECTS,
CURRICULUM DEVELOPMENT, COORDINATION OF ACTIVITIES WITH OTHER
AGENCIES, EVALUATION OF PROGRESS, AND STATE AND LOCAL
SUFERVISION. EVALUATION OF THE SEMINAR WAS ACHiEVED THROUGH
PARTICIPANT PRE- AND FOST-QUESTIONNAIRES, GROUF DISCUSSION,
AND PERSONAL INTERVIEWS. RELATED REFORTS ARE ED 010 629
THROUGH ED 010 631. (JH)
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FOREWORD

education. The revolution of new directions brought unfaced
problems, different challenges, and new concerns, Never in
the history of vocational-technical education have we faced
the multiplicity of problems and the need for immediate and

long-range planning at the federal, state and local levels
that we currently know,

Louls Cheskin has entitled a recent book groblemfgiggcted

l{_;r_u wﬁﬁ'ﬁtﬁ Need in Business and Government, Essential-

our n 8 the sames vocational ucators who have the
vision to define problems and establish priorities, and the

Development Seminars were conceived. Leadership begins with
the desire to achieve; to achieve, the leader must establish
goals that are reaiistic. Skill in developing goals and in
working successfully with groups can be developed through
training and group activity. Vocational educators from the
nation and outlyirg territories have come together to consider
salient problems, to train in leadership skills, and to become

acquainted with the ideas of outstanding rescurce persons in
the frielqd,

Many people have shared in the planning, execution, and
evaluation of the Seminar; their contributions are gratefully
acknowledged. The success of the Conference will be neasured
only as future urograms progress under the guidance of more
knowledgeable and confident leadersz.

Clodus R. Smith
June, 1966
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PAOGRAM DESIGN

The Vocational-Technical Education Leadership Development
Seminar held at the University of Maryland, was under contract
with the U, S, Office of BEducation. The Seninar was desizned

to develop further the knowledge and understanding of selected
federei, state and local educators who have the responsibility

for vocational-technical progrsus,

The objectives of the Seminar were to present information
concerning vocationsl-educational programs and nrrosedures and
to provide opportunities for participants to obssrve and
prastice specific leadsrship skills. Thess purposes were
achieved tnrough a multi-dimentional apprcach of informstion
presentation, outstaniing resource speakers, lesd:rship tcche
nique practice and participant involvement txhrough task force
and conference leading assignments. Progzam content included:
history of vocational-technicel education, impiications of
vocatiomal-technical legislation, the world of work, projected
state plans, counseling and other supportive services, pre=-and
lu=service teacher education, ejuipment and facilities, research
programs, curriculum development, coordinating activities with
other agencles, evaluation of progress, supexrvision and the
role of professional organizatioms.

Participants were selected on a quota basis, upon recom=-
mendation by the respective State Director of Vocationale
Technical Bducation, Pifty-five delegates participated in
the two-wesk conference,

The residential Center of Adult Education provided
conference and assembly rooms, staff offiaces, housing for
guests and dining facilities. Typing and duplication
facilities were available for staff and partioipants, A
resource center was maintained with a cellection of
appropriate books, documents, periodiocals and reprints.

Evaluation of the seminar was achioved through pre-and
post-cuestionnaires from the partiocipants, through group
discussion and personal interviews.
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Ed. D.,Stanford University. Experience: classroor teacher,
Oregon and Utah; Administrative Asslistant, Californiaj Zduc-
ation Advisor for USIA in Iran; Assistant EFrofessor of Educ~
ation, Brigham Young University; and Director of Research,
Utah State Lepartment of XZducation.

Bowler, Earl
Assistant Director, Program Service Branch,
Dlvision of Vocational and Technicsal Education,
Us S. Office of Education.

Experience: teacher, coordinator, and local director in
public schools of Wisconsin; Assistant Lirector, Industrial
Zducation Department, University of Texas; Assistant and
Acting Cirector of Trade and Industrial Branch, Division of
Vocational and Technical BEducation, USOE; industrial expveri-
ence with Mllwaukee Railroad and Wisconsin paver mills.
Author of "Supervisory Personnel Development,* and "Promoting
Programs of Supervisory Personnel Developnent,.* [‘ember of
American Soclety of Training Directors, AVA, and Io.a Lambda
Signa. '

Luis, Harold F.
Asslistant Cirector, State Vocational Service 3ranch,
Division of Vocational and Technical Education,
Us S. Office of Education

BeSe and M.S., University of Nebraska. Exvexience:
State Director of Agricultural Education, Nebrasks State Le-
partment of Educatlon; Assistant State Director of Vocational
Education; Vocational Agriculture Instructor; menbership in
AVA, liatlonal Vocational Agriculture Teachers Association,
Natlional FFA Board of Directors, AVA; Past Fresident of Office
of Education Vocational Association.

Eberle, Fred Y.
Asslstant State Superintendent of Schools and
State Director of Vocational Education,
West Virzinia

A.Bsey Glenville State College; B.S., West Virginia In-
stitute of Technology; graduate study at West Virginia Uni-
versity and the University of Pittsburgh. Exverience: teacher,
West Virginla publiic schools and West Virginia Institute of
Technology; State Teacher Trainer for Trade and Industrial
Education; State Supervisor of Trade and Industrial Education;
Asslistant Director of the Division of Vocational Education,
and State Director of Vocational Education., I ember of AVA,
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Delta Kar—>~ Gamma, Phi Delta Gamma, AHEA, NEA, AVA, and
Soroptom.sts International. Recipient of Nationsi 4-H Honor

Award, 1965; president of University of Maryland Alumni
Assoclation, 1964-65,

Ernest C. Mauch P PP

%O 6TrQnce E'OO]’.‘G.i&tOr

Conference Coordinator, Division of Conferences and
Institutes, University of Maryland; B.A, and M.A., University
of Maryland, International Affairs, and Public Adninistraticn.
Teaching Experience: Training Officer, The Ordnance School,
Aberdeen Proving Ground and Instructor, Machine Shop and
Welding., Militery Services Enlisted in the Military Service
at West Point, New York. Served for 24 years az warrant officex
and commissioned officer, active amy. Retired, as major, 1962,
Supervisory and administrative Experience: Training Officer:

. Maintenance & Supply Officer; Battalion Maintenance Off"icer;

4 Advisor, Korean First Armys Chief, Overseas Supply Requirements;
Commanding Officer, Ordnances Training Company; and Chief, Field

[ Service, Liaison Branch, Memberships held in Pi Sigma Alpha,

i Americsn Society for Public Administration, Reserve Officer

3

l Education and Welfare. Member of Phl Kappa Phi, Omicron Nu,

Assoclation and Army Ordnance Association, .

Kingey Green o ssistant

, Faculty Development Program, Colleges of Bducation and

p Home Economics, University o' Marylund., B.S., Mary Washington

L College of the University of Virginia, Home Economics Rducation,

o M.S., University of Maryland, Home Economics, Experience

includes vocational home economics teacher, Virginia; Instructor

=. in Pamily Life and Management Department and Advisoxr, Home

o Management House, University of Maryland; and Assistant Project
: Director for Peace Corps Training Project. Member of Mortar

Board, Omicron Nu, Phi Kappa Phi, AHEA.

Bita M. Roache Secretary

Graduate of Eastern High School, Washington, D. C. !
Attended Americarn Iastitute of Banking, Washington, D. C.
Worked as a Secretary with the Washington Loan and Trust Co. ’
and the Department of Agriculture,
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P Joan Smith Secretary

Attended Wichita State University, B. A., Psychology,
i California State at Los Angeles., Experience: 8 years as a
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¥ental Health Counselor for the superior Court, (Fsychiavric)
Los Angeles., Experience as a secretary with Richfield 011
Company, Pacifi Finance, and a lav firm in Los Angeles,

(onference Leaders

Lavies, J. Kenneth

Professor of Economics, Brigham Young University ané '
Executive Iiirector, Utah Economic Workshop, B.MN.S., Farquette ,
University; .S., Brigham Young University; Fh. Zsy Unlversity -
of Southern California. Economics Coordinator, Vocational-

Technical Education Conferences, University of Yaryland; Zco~ )
nonist, Utiah Economic Education Workshop; Econoric Consultant, v
Iron County and Webter County (Utah) Schools.

b LRI aam o hadnde. o8

sfuntz, Paul H.
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. Consultant, Leadership Leveloovment Service, Trade anc ,}
Industrial Education, Division of Vocationsl Zducation, State '

Lenartment of Education, Ohio., Instructor, Vocationzl zZduc-
ation, College of Sducation, University of Toledo, Toledo,
Ohio, B.A. and e Eda', C&pitOl UniverSity, COlumbus, Ohio,
Industrial Zxperience: assistant foundry superintendent,
United Engineerins and Foundry Co., general foundry foreman,
Aetna=-Standard Engineering Co., consultant to various VO~
catlonal institutes ang conferences,

1
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Chief, 3ureau of Industrial Bduecation, ~al:fornia State
Department of Zducation, Sacranento, California, Ze3.y 3an
Zlego State College; . .A., San Diego State ¢oilieras graduate
work, University of California, Los Angeles, and¢ Universitw
of saryland., Work Experience: apprentice, Journevwan
carpenter; general building contractor; carpentrv-rill-
cabinet instructor; local supervisor, voecational education:
progran speclalist T and I, USOE; Supervisor, Incustrial .
Zducation, State Department of Education; orogran coorcinator
of 5 National lLeadership Development Conferences.

Williars, William A,

srofessor of Industrial Zducation, The Fennsylvania State 3
Unlversity. 32.S. and i7.A., West Virginia University; =24, :
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University of Pittsburgh. Professional Experiences teaching in
secondary schools of West Virginia; State Supervisor of In-
dustrial Education, West Virginia sni teacher trainer, Penn-
sylvania State University. Trade Experiences Appalachian

Electric Power Compary and General Rilectric Conpany in New York,
Pennsylvania, and West Virginia.

Resource Speakers

Arnold, Walter i,
Assistant Commissioner for Vocational and
Technical Education,
U S. Office of Education

BeS. and M.Ed, ’ Pennsylvania State Univer81ty; Ed. D. ’
Oklahoma State University. Experience in supervision and admi-
nistrationt Superintendent of the Stevens Trade School, Lancaster;
Director of Vocational, Adult and Industrial Arts Education,
Allentown, Pennsylvania; State Supervisor of Trade and Industrial
Education, Oklahoma; and State Director and Executive Officer,
Vocational Education, State of Kansas; experience in industry
includes serving as an apprentice and journeyman machinist with
the Bethlehem 3teel Company and Armstrong Cork Company, and
personnel worik with the Mack lManufacturing Corporation. Member
of AVA, NEA, AAAS, American Technical Education Education So=
ciety, Amerlcan Soclety for Engineering Education, Phi Delta
Kappa and Iota Lambda Sigma. \

Ash,; Lane C.
Director, Program Sexvice Branch,
Division of Vocational and Technical Education,
U. S, Office of Education

B.S. and M.S., University of Pemmsylvania. Craduate
studies at other institutions. Experiences employment in de=-
sign, production and management in the construction and heavy
machinery manufacturing industry, and local supervisor and
State Supervisor of Trade and Industrial Educaticn in Penn-
sylvania; Vocational Training Officexr and Induscrial Relations
Officer in the U, S. Navy.

Bean, John E.
Speclalist, Stste Research Planning,
U. S, Office of Education

BeS.y Eastern Oregon College; M.Ed., University of Oregoni
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Ed. D.,Stanford University. Experience: classroon teacher,
Oregon and Utah; Administrative Assistant, California; Educ-
ation Advisor for USIA in Iran; Assistant Professor of Educe
ation, Brigham Young University; and Director of Research,
Utah State Lepartment of Education.

Bowler, REaril
Assistant Director, Program Service Branch,
Livision of Vocational and Technical Education,
U. S. Office of Education. : .

Experience: teacher, coordinator, and local director in

- public schools of Wisconsin; Assistant Cirector, Industrial

Zducation Department, Umiversity of Texas; Assistant and
Acting Lirector of Trade and Industrial Branch, Division of
Vocational and Technical Education, USOE: industrial experi-
ence with Milwaukee Rallroad and Wisconsin paver mills.
Author of "Supervisory Personnel Development," and "Fromoting
Programs of Supervisory Personnel Development,."* [‘ember of
American Society of Training Directors, AVA, and Io.a Lambda
Signa. o

Luls, Harold F. . _
Asslstant Director, State Vocational Service Branch,
Division of Vocational and Technical Education,
Us S. Office of Education

B.S. and M,S., University of Nebraska. Experience:
State Director of Agricultural Education, Nebrasks State Le-
partment of Education; Assistant State Director of Vocational
Education; Vocational Agriculture Ihstructor: menbership in
AVA, lational Vocational Agriculture Teachers Assoclation,

National FFA Board of Directors, AVA; Past Fresident of Office

of Education Vocational Association.

Eberle, Fred Y.
Asslstant State Superintendent of Schools and

State Director of Vocational Education, ’
West Virginia

A.B., Glenville State College; B.S., West Virginia In-
stitute of Technology; graduate study at West Virginia Uni-

versity and the University of Pittsburgh, Exverience: teacher,

West Virginla publiic schools and West Virginia Institute of
Technology; State Teacher Trainer for Trade and Industrial

Education; State Supervisor of Trade and Industrial Education;

Asslstant Director of the Division of Vocational Education,
and State Director of Vocational Education, Member of AVA,
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NEA, Adult Education Association of the United States, National -
Council of Local Administrators of Vecational Education; Past
President of the National Association of State Supervisors of
Trade and Industrial Education, ‘

Ehrle, Raymond
Lecturer and Director; Rehabilitetion Counselor
Education, University of NMaryland

Ed. D., University of Missouri. Member of Anerican Psycho- ;
logical Association, American Personnel amd Guldance Association,
Natlional Rehabilitation Assoclation; President-elect of National
Employment Counselors Assoclation.

Ellis, Kary L. A
Fleld Services Secretary, |
American Vocational Association ;

B.A. and M.S., Oklahoma State University. Experiences
Oklahoma State Board of Vocational Education, Technical Education
Department; Oklahoma State University; Division of Vocational i
and Technical Education, U, S. Office of Education. Cousultant %
to workshops and institutes. Member of Delta Pi Epsilon,

Flanders, Russell ‘
Chief, Branch of Ococupational Outlook and
Speclialized Personnel,

Bureau of Labor Statistics, !
U. S. Department of Labor ’ £

BeSe.y New England College; graduate work at the Unlversity L
of New Mexico. Experience: Associate Editor of Chronicle Guid- L
ance Publications, Inc,

S oy e g

~+ .Hall, Chester G,
” Chief, Survey and Review Branch,
Job Corps, Office of Economic Opportunity

. A.B., Columbia University; M.A., American University; Ph.D., ’f.
] American University. =

Heinz, Carl A. , {
Chlef, Division of Technical Development,
U. S. Employment Service,
Ue. S. Department of Labor

e

B.E.E., Johns Hopkins University. Author of "The New D,0.T,--
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Barometer of Job Change," and "Using the NeW'Dictionary of
Occuvational Titles in Guidance and Flacement." Fember of

AZGA and International Association of Personnel in amnloyment
Security.

Hodgson, Paul M,
Assistant State Superintendent for Vocational-~
Technical Education and Extended Services,

State Devartment of Public Instruction,
LCelaware,

&

?

é

B.S., Unlversity of Delware; i.A., New York University; .

Ed.D., University of Pennsylvania. Experience: Instructor, o

Dean of Boys, and High School Principal, New York and hels- i

ware; Assistant Supervisor of Agriculture Education, State §
Cepartment of Public Instruction, Delaware. !ember of: HEA, . £

AVA, ASCD, AASA, Nationzl Direcors of Vocational Zducation 4

Assoclation, and National Vocational Rehabilitation Associ- g

ation, g
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Lee, Allen
Lirector of Research in Developmental Project in
Vocational-Technical BEducgtion,
University of California, Berkeley

B.A., and i.Ed., Oregon State Unlversity; Ph.D., Univer-
sity of Wisconsin. Exverience: teacher and administrator,
Cregon Public Schools; member of the Oregon State Department
of Ejucation; Assistant Superintendent of Public Instruction
in charge of research and development; special consultant,
Ue Se Office of Education,
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Lezg, Otto
Research Specialist, Educational Resources and
Develooment Branck, - .
Division of Adult and Vocational nesearch,
U. S. Office of Education

BeS. and ileSe, Oklahoma State Unlversity; Ed.C.,
Pennsylvania State University. Experience: vocational agri-
culture teacher and iocal director in Oklahoma, research
assistant in agricultural education at Pemnsylvania State,
and Assistant Professor of Education, University of Tennes=-

see., lember of: AVA, AERA, Phi Delta Kappa and Gamua Sigma
Delta.
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McMillen, Sherrill D,
Director, Program Planning and Development Branch, ‘
Division of Vocational and Technical Education,
U, S. 0ffice of Education

e~
Mty e saahi

i BeSe. and M.S., West Virginia University; graduate work at
: Universlity of Pittsburgh. Experience: State Director of Vo-
catliorai Education, West Virginia.

Maley, Donald
Profeasor and Head of Industrial Education,
University of Maryland : :

B.S., Pennsylvania State Teachers College; M.A. and Ph.D.;,
Unlversity of Maryland. Industrial experience: Fort Pitt Steel
Casting Company and Glen L. Martin Aircraft Company. Teaching —
experience: junlor and senlor high school; Director, Vocational ;
Training Program, United States Naval Hospital, Chelsea, Mass.;

s and consultant to workshops amd institutes in Virginia, Maryland
and Pennsylvania.
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Mester, Edmund
Executive Asslistant to Governor of Maryiand

N — - Sy vrawo PR

Bed. and M.A., University of Maryland; graduate studies,
University of Maryland and Harvard University.

Michael, Bernard
Progran Evaluation Officer, g
Division of Vocational and Technical Education, g
Us S. Office of Education ;

B.A.y Georze Washington Universitys M.A., Columbia Univer-
sity. Experience: Business economist; lahor economist;
Coordinator, Research on Scientific and Specialized Manpower;
and Chief, Branch nf Occupational Outlook and Speclalized
Persomnel, Bureau of Labor Statistics, Department of Labor,
lember ofs American Economic Assocliation, APGA, AVA, American
Soclety for Engineering Education, and American Statistical
Society.

Mobley, M. D.
Former Executive Secretary of The American
Vocational Assoclilation

BeSe.Aey University of Georgia; M.S., Corriell University;
L.L.D., Pledmont College. Experiences teacher, teacher trainer,




State Supervisor, Assistant State Clrector and State ILirector

of Vocational Education, Georgia; vocational education con-
sultant for Pakistan, India, Thailand, Fhilipoires, Germany

and Jamalca. President, Natiocnal Assoclatlion of State Directors
of Vocational Education and AVA, and Editor-in-Chief, Arerican
Vocational Association Journal. Yember of': National Cress

Club, AVA, AASA, Alvha Germa ir~, lota Lambda Sigma, Phi Delta

Kappa, Eosilon Pi Tau, and National Advisory Committee on Va-
cational Education. :

Oliver, Margaret
Program Leader, Livision of Honme Economics,
Federal Extension Service,
U. S. Devartment of Agriculture

BeS., Huntingdon College; leEds, Teachers College,
Columblia University. Exverience: teacher, secondary schools:

Home Demonstration Agent; Home Lemonstration Agent Leader,
University of Faryland,

Powers, Helen K.
Chief, Health Occupations,
Division of Vocational ané Technical Education,
e Se Office of Education

BsAey, H.N., and graduate study, Teachers College,
Columbia University. Experience: hospital nursing, suver-~
vision, teaching and administration in nursing schools, Fre-
sldent of L. C. Nurses' Exarining Board; Director of Xursing
at the George Washington University Hospitalj Program Spe-
clalist for Practical Nurse Education; Chief of the Practicsl
I'urse Education Section, U. S. Office of Educationmn,

P B Y P A P A DRI

o AN

Ausso, r:ichasel
Assistant Director, .
Program Flamning and Levelopment Branch,
Division of Vocatiorel and Technical Zducation,
Ue S. Office of Education

AR P 0

BeS and l.A., Fltchburg Teachers College, rieAe., Univer=-
sity of Vermont, Experience: Machine trades Tesearch; cay trace
instructor, related training instructor, local director, ares
coordinator, teacher trainer and state supervisor, Vernont;
partlcivation in various conferences and institutes,
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Strong, Merle E.
Assistant Director, Program Service Branch,
Division of Vocational and Technical Edvcation,
U, 8. Office of Education

B.S., and M.Ed., Kent State Universitys; Ph.D., Ohio State
University. Experience: secondary and aduit education teacher;
superviscr, trads and industrial amd adult sducation, Ohio;
Head, Curriculum Laboratory and Teacher Educator, Ohio State
University.

Swanson, J. Chester
Director of Studles of Vocationel-Technical Education,
University of California, Berkeley.

A.B., University of Richmond; M.A., and Ph.D., Duke Uni-
versity; L.L.D., Oklahoma City University. Experiences: high
gchool science instructor; engineer; school administrators
Profesgsor of Schocl Administration, University of Maine and
Unliversity of California. Staff Director, the President's
Panel of Consultant on Vocatiocnal Education,

Uslan, S. Stephon

Vice President and General Manager of Training Division,
Litton Educational Group, and Director,
Parks Job Corps Center.

BOS.’ A.Ao, and BOAO’ Los Anseles ctty c0113893 PhoDo’
U.C.L.A. Experiences: radar instructor, U.S. Army Signal Corps;
Human Factors Scientist, Hughes Alrecraft and lLitton Industries:
Consultant in Adult Education, Los Angeles Trade Technical

College.
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SEMINAR AGENDA

Center of Adult Rducation, University of Maryland

Tuesday, May 31, 1966
9:00 - 10215 a.m.

Registration Center Lobby
10215 - 11:00

Opening General Session Room B

Project
Director: Clodus R, Smith

Greetings:s Dr. R. Lee Hornbake, Vice President
for Academic Affairs, University of
Maryland., Introduced by Erna R.
Chapman, Assistant Project Director
and Acting Dean, College of Home
Economics, University of Maryland

Introduction
of Conference
Staffs Clodus R. Smith

Purpose and
Plan of

‘ Conference: Clodus R. Smith
11:00 - 11515

Coffee Break Exhibit Hall
11:15 -~ 12300 Noon

SESSION 1

Introductions Clodus k., Smith

Topic: OUR HERITAGE IN VOCATIONAL AND
TECHNICAL EDUCATION

M. D. Mobley, Former Executive Secretary,
American Vocational Association




100 - 2300 p.m,
SESSION 2
Introductions Clodus B. Smith
Topics LEADERSHIP-ADMINISTRATIVE-SUPERVISORY
IMPLICATIONS OF VOCATIONAL-TECHNICAL
EDUCATION LRGISLATION

Allen Lee, School of Education,
University of California at Berkeley

2115 - 3130

Buzgz Sessions

Exrna Chapman
Kinsey Green
Clodus Smith

gg%\; 80
en Lee
C
G
D

3:30 - 4330
Buzs Group Reports

Resume of Buzz
Group Reports: Erna Chapman

Responses Allen Lee
7100 - 9330

SESSION 3
Introductions clﬁus R.. Smith

Topio: , DEVELOPING AND USING ADMINISTRATIVE-
’ SUFERVISORY AND LEADERSHIP SKILLS

Demonstrations Conference Leadership
Willienm A. Williams

Professor of Industrial Education
The Pennsylvania State Univexrsity

Demonstration of techniques
Assigmments of conferees to groups
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rou oom Resource Person
1l B William A, Williams
2 C Richard S. Nelson
3 G Jo Kenneth Davies
4 D Paul H, Muntz

Conference lLeaderss

Jo Kenneth Davies, Professor, Department of Eco-
nomics, Brigham Young University, Provo, Utah

Paul H., Muntz, Consultant, Division of Yocational

E%ucation, State Department of Educaticn, Columbus
Ohilo

Richard S. Nelson, Chief, Bureau of Industrial

Education, Department of Education, Sacramento,
California

William A, Williams, Professor of Industrial
Education, The Pennsylvania State University,
State College, Pennsylvania

Wednesday, June 1, 1966
9:00 -~ 10345 a.m,

SESSION 4 Roonm B
Introductions Clodus R. Smith
Symposiums THE WORLD OF WORK
Labor J. Kenneth Davies, Professor of

Economicss Economics, Brigham Young University,
Prove, Utah

State Paul M. Hodgson, Director, Vocational
Vocational- Education, Delaware State Department
Technical of Education

Education

Program:

Dictionary of Carl Heinz, Chief, Division bf
Occupational Technical Development, Bureau >f

Titles: Enmployment Security, Department of
Labor

Qcaupational Russell Flanders, Chief, Branch of

Qutlooks Occupational Outlook and Specialized

Personnel, Department of Labor

5 .-»p‘wmmg\%g\mmﬁwﬁwwvmﬁ'.":"\‘5“‘?.‘?1Q‘T"!\)\CW&QE’WMTWWWW'MWWQWWWW:‘mmm"&mwm RSk

RN RN G

SR ST S, SR B R




Sago s

10345 - 11300 a.m,

Coffes Break Exhibit Hall
11300 -~ 12300 Noon

Open Discussion Room B
1330 - 2315 p.m,

. SESSION 5
Introductions Erna Chapman
Topics STATE PLANS AND PROJECTED PROGRAM OF
ACTIVITIES

Harold Duis, Assistant Director,
State Vocational ‘Service Branch,
Division of Vocational and Techniocai
Education, U. 3. Office of Education

2315 - 3115 Room B
| Participant panel directed by Harold Duis
3830 - 5:.00

SESSION 6

Introductions Erna Chapman
Topics ORGANIZATION OF TASK FORCE

Earl 3Rowler, Assistant Director,
Currionlum Materials and Instruction
Material Section, Program Service
Branch, U. S. Office of Rducation

Thursday, June 2, 1966
9800 = 10:15 a.m. Room B

Introdustions Xinsey Green
Project Program Assistant

Topios COUNSELING AND OTHER SUPPORTIVE
SERVICES

Lane Ash, Director of Program Service
Branch, Division of Vocational-

Technical Education, U, 38, Office of
Elucation

r— Wy Ay




10215 = 10:30 a.m.
Coffee Break

10330 - 1145
Reactor Panel

12:00 Noon

Exhibit Hall

SESSION 8

Luncheon Session 'Fort McHenry

Introductions
Topics

1230 - 3:30 p.nm.

Introduction:

Topic:

3:30 = 5300
Introduction:
Topic:

Room
Kinsey Green

DEVELOPING A RATIONALE FOR VO-
CATIONAL AND TECHNICAL EDUCATION

Chester Swanson, Department of

School Administration, University of
California at Berkeley

SESSION 9 Room B
Kinsey Grzen

DEVELOPING AND USING ADMINISTRATIVE
AND SUPERVISING SKILLS

William A. Wililanms

Overview of leadership Techniques:
Tean Teaching, Panel, Interview,
Conference Leading, Buzz Groups,
Shadow Panel, Programmed Learning,
Case Study, Visual Alds. Role
Playing, and Discussion Leading

Room B
Kinsey Green
DEMONSTRATION OF VISUAL AID USE
Donald Maley, Head, Depariment of

Industrial Education, University
of Maryland
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Priday, June 3, 1966
9300 -« 10315 a.n.

SESSIfN: 10 Rocm B
Introduction: Ciodus R, Smith

Topiocs PROGRAMS OF FPRE-AND IN-SERVICE
TEACHER EDUCATION FOR VOCATIONAL-
TECENICAL EDUCATION PROGRAM

Merle E. Strong, Assistant Director,
Ancillary Services Section, Program
Sexrvioce Branch, Division of Vocational
and Technical Rducation, U, S. Office
of Education

Techniques Listening Team
10315 - 10330

Coffee Brealk Exhibit Hall
10330 - 12300 Noon

Panel Discussion Room B
12300 Noon

SEQSIfk 11

Luncheon S2ssion rort McHenry
Room

Introductions Clodus R. 3mish

Topict VOCGATIONAL EDUCATION IN THE PARKS JOB
CORPS CENTER

Steve Uslan, Director, Parks Job Cerps
Center, and Vice President and General
Manager of Goverrment Training Division,
Litton Industiies

1:00 - 4:3C p.m,
SESSION 12

Conferencs group Boom Besource Person
Seszicns 1 William A, Williams

fichard S, Nelson
Je Kenneth Davies
Paul H. Muntgz
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Saturday, June 4, 1966
9100 - 12:00 Noon

SESSION 13
Conference Group Room Resource Person

Sessions 1 E William A. Williams
2 C Richerd S, Nelson
3 G J. Kenneth Davies
4 D Paul H, Muntz
Monday, June 6, 1966
9300 - 10315 a.m,
SESSION 14 Room B

Introduction: Erna Chapman

Toplc: FACILITIES AND EQUIPMENT FOR
VOCATIONAL-TECHNICAL EDUCATION
PROGRAMS

Michael Russo, Assistant Director,
Facilities Planning and Development
Section, Program Planning and
Development Branch, U, S. Office of

Education
10:15 - 10:30
Coffee Break “ Exhibit Hall
10:30 = 11345
Group Discussion ey Room B
1300 ~ 3:30 p.m,
SESSION 15

Introduction: Erna Chapman

Topic: RESEARCH AND PILOT PROGRAMS IN
VOCATIONAL~-TECHNICAL EDUCATION

Otto legg and John Bean, Resedth
Specialists, Educationsl Resources
Development Branch, Division of Adult
and Vocstional Research, U, S. Office
of Education
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33130 = 4330 pem. Roon B

Brainstorming
Sessions Research Trends

Tuesday, June 7, 1966

9:0q - 10215 a.m,

\

SESSION 16 Roon B

Introduction: Kinsey Green

Topics PLANNING TOTAL PROGRAMS OF VOCATIONAL-
TECHNICAL EDUCATION
Occupational Programs
Socio-Economic Programs -
Agriculture Related Prograns
Home Economics Related Programs

Sherrill D. McMillen, Director, Pro-
gram Planning and Development Branch,
Division of Vocational and Technical
Education, Bureau of Adult ani Vo-
cational Education, U. S. Office of
Education

10315 - 10330
Coffee Break Exhibit Hall
10830 - 11:45
' Case study round table planning session
1:130 - 3:00 p.m.
SESSION 16 (Continued) Room B
3:00 - 4330
SESSION 17

Introduction: XKinsey Green
Topics CURRICULUM DEVELOPMENT

Earl M. Bowler, Assistant Director,
Curriculum and Instructional Materials
Section, Program Service Branch,

U, S, Office of Education

e meaeay raa




Wednesday, June 8§, 1966
9:00 - 10:15 a.m.

Introduction:

Toplc:

1C:15 -~ 10:30

Coffes Break
10330 - 11:45

1:30 = 4:30 p.n,

Conference

SESSION 18 (Continued)

SESSION 18 Room B

Clodus R. Smith

COOPERATING AND COORDINATING PROGRAM
ACTIVITIES WITH OTHER AGENCIES

Symposium of Resource Persons

0ffice of Ecoriomic Opportunity:
Chester Hall, Deputy Director,
Program Services Division

Extension Education: Margaret Oliver,
Program Leader, Divisicn of Home
Economics, Pederal Extension
Service, Department of Agriculture

Rehablilitation: Raymond A, Ehrle,
Lecturer, College of Education,
University of Maryland

Health: Helen Powers, Health Services,
U. S. Office of Education

State Governmment: Edmund Mester,
Administrative Assistant,
Governor of Maryland

Exhlbit Hall

SESSION 19

Sessions Group oom Resource Person
1 BE"- William A, Williams
2 c Richard S, Nelson
3 G Je. Kenneth Davies
L D Paul H. Muntz




Thursday, June 9, 1966
9100 - 10315 a.m.
SESSION 20 Room B
Introduction: Erna Chapman

Tcoplc 1t EVALUATING PROGRESS IN VOCATIONAL-
TECHNICAL EDUCATION

Bernard Michael, Program Evaluation
Specialist, Office of Arsistant
Commissioner for Vocational and
Technical Education, U, S. Office of
Education
Topic 23 EVALUATION OF STATE PROGRAMS
Fred Eberle, State Director,
Vocational-=Technical Education,
West Virginia
10215 - 10:30
Coffee Break Exhibit Hall
10330 - 11345
Open Discussion Room B
12300 Noon
SESSION 21 Fort Mchenry
Roex
Luncheon Session
Introductions Erna Chapman
Topic: THE ROLE 0¥ PROPESSIONAYL. ORGANIZATIONS

Mary Ellis, Asristant Executive Secre-
tary, Anerican Vocational Association

1330 - #330 pomo
SESSION 22

Conference Group Room asource rson
1 E

Willlam 2, Williams
Richard S. Nelson
Jo Kennath Davies
Paul H. MHuntz

Sessions




Priday, June 10, 1966
9:00 -~ 10:15 a.m,
SESSIiCN 23
Introduction: Erna Chapman
TASK FORCE REPORT
10315 - 10330
Coffee Break Exhibit Hall
10230 - 11:30

TASK FORCE REPORT (Continued)

11:30
SESSION 24

Luncheon Session . Port McHenry
Room

Introduciion: Clodus R. Smith

Topics STATE AND LOCAL SUPERVISION
Walter Arnold, Assistant Commissioner,
Vocational=Technical Education,
Ue 8, Office of Icucation

Sunnary of Conference

Distribution of Certificates

S T MR TS S
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ABSTRACTS OF PRESENTATIONS

Seminar Orientation Clodus R, Smith
Director

Thils morning we shall endeavor to acqusint you with the
nature of the program of the seminars, and with the kind of
activities you may expect during the two week period of your
stay with us. Those of us at the University who were pPrivi-
leged to share in the planning of this Leadership Development
Seminar» are enthusiastic and optimistic about its possible
outcomes, and the lasting influence this serles will have on
the vocational and technical programs at the national and
state levels,

Most of you work in state departments of educaticn and
have been identified zs having responsibilities for compre=-
hensive programs. It is people like yourselves who are called

the contimuing development of vocational and technical educ-
ation programs at the state and local levels, We're delighted
to have the opportunity to work with you and share in this
learning experience,

The program you are about to enter 1s not the typical
seminar, if by seminar you expect a series of listening
sessions. The program of Planned activities is Characterized
by your participation and involvenent,

Actually there are four separate and distinct dimensions
of this series of Leadership Development Seminars (1) Infor-
mation program: a series of information sessions will be held
revealing programs and practices in vocational education
supported and implemented by the headquarters staff, These
willl be presented through a variety of methods and media
appropriate in the demonstration of leadership techniques.

(2) Resource persons: outstanding pexrsons in vocetional and
technical education will bring presentations on topics of

thelr speciality. (3) Conference leading techniques: emphasis
will be placed on the development of ability to lead conferences,
In addition to . demonstration sesslon, there are four one-

half day periods set aside for Skill development in this area,
(4) Task force assignmentss each of you will be assigned to

help prepare a comprehensive vocational and technical education
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program for a state, Alithough much of the Task Force effort
vill ocour during the eveninge in informal, self-initiated
sessions, we have provided meeting rooms, typewriters, dupli-
cating equipment and visual aid materials for your uss. The
Task Force 1s considered a vital part of the seminars.

Our Heritage in Vocational ucation

M. D. Mobley

A nation in order to make satisfactory economic and
soclal progress must find ways to dignify and glorify work.
Making vocational and technical education an integral and
important part of education is certainly one important step
in this direction, a step taken on a nationwide basls 50 years
850.

In recent years, I have had opportunity to spend some
time in several developing countries., From my studies of
these countries, I am coavincaed that on= of the primary
reasons why these countries are under-developed and reeking
with poverty 1s because of the hostile attitude their leaders
hold toward work with the hands.

Vocatlonal and technical education in this nation will
continue to serve the needs of our people. I will bring to
Jour attention some of the major events and happenings that
have helped to promote the deveiopment of vocational and tech-
nical education in this nation., Around the turn of the century
(1900), Congress began to tighten immigration laws, seriously
limiting the manpower supply of our nation at a time when the
United States was greatly expandiing its industrial production.
This influenced the beginning of the development of vocational
education in the United States. Probably the real bsginning
of vocational education in the United States resulted from the
Russian Exhibit et the Centennial BExposition of 1875 which was

held in Philadelphia.

Not until after the passage of the Smith~-Hughes Act in
1917 was any concerted effort made to develop a nationstide
system of vocational education, The impending involvement
of the United States in World War I greatly influenced the
enactment of the Vocational Education Act of 1917. ,

The Smith-Hughes Act' grew out of the report on the
®#Commission on National Aid to Vocational Education," PFol-
lowing this report, Senator Smith and Representative Hughes
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will ocour during the evenings in informal, self-initiated
sessiong, we have provided mesting rooms, typewriters, dupli-
cating equipment and visual aid materials for your use., The
Task Porce 1s considered a vital part of the seminars,

Our Heritage in Vocational Education '

M. D. Mobley

A nation in order to make satisfactory economic and
social progress must £ind ways to dignify and glorify work,
Making vocational and technical education an integral and
important part of education is certainly one important step

in this direction, a step taken on a nationwide basis 50 years
ago,

In recsnt years, I have had opportunity to spend some
time in several developing countries. From my studies of
these countries, I am convinced that one of the primary
rec.sons why these countries are under-developed and reeking
with poverty 1s because of the hostile attitude their leadexrs
hold toward work with the hands.

Vocational and technical education in this nation will
continue to serve the needs of our people, I will bring to
Jour attention soms of the major events and happenings that
have helped to promote the development of vocational and tech~
nical education in this nation., Around the turn of the century
(1900}, Congress began to tighten immigration laws, seriously
iimiting the manpower supply of our nation at a time when the
United States was greatly expanding its industrial production.
This influenced the beginning of the development of vocational
education in the United States. Probably the real beginning
of vocational education in the United States resulted from the
Russian Exhibit at the Centenunlal Exposition of 1876 wnicr was
heid in Philadelphia.

Not until after the passage of the Smith-Hughes Act in
1917 was any concerted effort made to develop a nationwide
system of vocational education, The impending involvement
of the United States in World War I greatly infiuenced the
enactment of the Vocational Elucation Act of 1917.

The Smith-Hughes Act grew out of ths report on the

"Commission on National Aid to Vccational Rducaticn.* ‘3l
lowing this report, Senator Smith and Representative r shes
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soonsored what later beceme known as the Smith-“uches Act,
One of the reasons why standards were written into the hasic
vocatlional educatlion act was due to the dissivation of funds
made avallable under the Land-Grant Collece Act of 1842,

Zuring the slmost 50 years since the vassaze of tre ;
Srith-Hughes Act, Congress has passed a number of bills
authorizing additional funds for all phases of vocational
education, NNone of these measures would have becore laiw had
1t not been for the efforts of the Americaen Vocational
Association and i1ts oredecessor organizations,
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Revresentative Hughes saw zreat econoumic developments in ]
the making of our nation and realized that these great de- §
velooments would not and could not take place unless a sound §
effective program of vocational and technical education was
made avallable for the training of the masses:

.
Vad s AR Stk VI L5 R WAL WG, o,

We are among the world's great industrial
peoples, striving mightily for our vlace in the com- :
mercial sun. %Ye need that vlace to keep our workwren :
envloyed and their farmilies haony, but we omit a ne- ~
cessary thing to win and holé the pos:ition for which :
we strive. ‘e train the physician for his job, the :
lawyer for his profession, and we teach the veterinari-
an how to care for the horse. With exceptions,
excellent indeed, but all too rare, we are letting
the clity boy and the mechanic's son go it alone. Ue
are so busy with wimning our own national, state and P
local affairs that a great problem like the wasting !
of our youth has been almost untouched ... Here is a :
weakness and a waste that may well alter the place §

of the United States in the commercial and industrial i
world... :

llational efficiency is the sum total of efficiency
ef all indivicdual citizens, and the national wealth is
the sur of thelir wealth producing capacity. Yhile,
therefore, our rational orosperity in the vast ras
been based largely upon the exploitation of our
natural resources, in the future 1t must be based
more and more upon the develcpment, throuch vocational g
education, of our national resource of humen labor. ]
In the markets of the world we compete, not as in-
dividuals, but as s unit against other nations as
units. This makes the protection of ocur raw naterial
and of our productive skill and human labor a national
problen, and unouestionably introduces a national ele-
ment into vocational education, making the right ovre- :
varation of the farmer and the mechanic of vital
concern to the nation as a whole ...
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This expresses the rationale for Federal aid to vocational
education,

At ehout this time when the Smith~-Hughes Act became law,
the "Seven Cardinal Principles of Secondary Education® were
enunciated, playing an important part in gaining acceptance
fgg v:o?tional education on the part of general school officials
and administratars

vh D0

In 1947 the late Senator Walter F. George, who for more
han a quarter of a century was our nation's outstanding ex-
ponent for vocational legislation saids

The skills end knowledges gained by our people
as a result of vocational schools and programs played
a most important part in the triumphant victory of
World War II. When America was forced to become the
arsenal of democracy, leaders in government and in-
dustry looked to the nation's vocational schools to
help train the vast army of skilled and semi-skilled
workers needed to produce the enormous quantities of

arms, ammunitions and goods necessary for a spsedy
victory.

We have a great heritage in vocational education--a heri-
tage for which we should all be proud. The program has meant
much to our people and to our nation--and in the future will
mean much more than it has in the past,
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Teveloninz and Using Admlnistrative-SuQervi:orx
and Ieadership Skills

William A, Williaxs

LEFINITION OF A CONFZRENCE: A conference is a discussion :
in which members of a group and a leader take vart, directed :
and controlled by the leader towards a vredetermnined goal, ‘
with most of the ideas contributed by the groun.

WHAT ARE THE ADVANTAGES OF THE CONFERENCE “ETHOL?
Stimulate individual thinking, provides a forur for all parti-
civants, imvroves the probability of corrective action being
taken, stimulates the flow of new ldeas, insures prosress
throuzgh recording individual contributions.,

WwHAT CAN THZ PARTICIPANTS DO TO :AKE THE COLFSAiELCE -04=
NTERISTING AND PRODUCTIVE? Take an active vart in the dis~
cussion, seex clarification or definition of noints, contri-
dute avoropriate resvonses that are well timed, clte cases,
exanples, situations that have a bearing on the subject under
dlscussion, and follow the discussion with an onen minc. :

JEAT A3 SO.IE OF THE ACTIVITIES OF THE CONFERZUCE ITALIR? :
HEstablish the overall theme and objectives of the conference,
vlan the physiecal axrrangenients, structure the sroum for naxi- ¢ B
mur dlscussion, vlan the srecific chart headinnms ané enter
selected voints on the chart board, zuldey control and su-rarize,

Al ETHICAL COLZ FOR TFI CONFIRINCE LEADE%: A conference
leader must believe in the job and be willing to contribute
ancd coonerate with others, He should disassociate any ability
that he has as a technical expert fror the Job as a conference
lezder., He nust not violate confidences nor pass Judrerents.
Avovroorlate credit should be .ziven to group members, A con-
ference leader should not canitalize on his conference-leading
experience to advance rimself wersonally with the orzranizetion
e is serving,

> Yanwhe

Jorlé of ork Symposiuwm :

A. labor Zconormics Je Kennneth lLavies

The world of work is a changing one because the Arerican %
econony 1ls a chanzing one., ‘hether talkinz zbout labor surnluses
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or labor shortages, education in general and vocational educ-

ation in particular, are involved in resolving the problems
which come with both,

Vocational education plays a special role in alleviating

the problems of the first three of the following kinds of
unemployments

Inadequate Economic Growth Unemployment. While the major
responsibility for stimulating economic growth may rest with
business and govermment fiscal action to the extent which
vocational education develops those vocations which stimulate

the econony, they are helping the economic growth needed to
eliminate this kind of unemployment.,

Technological Unemployment. As technoloegy changes,
workers must develop new skills. This Job ¢f retraining can

be both corrective and preventive,

Structual Unemployment. Because vocational education acts
especlally to deveiop skills among the youth, the aging, “he
disadvantaged, those in depressed areas among whom unemployment

weighs especially hard, it is helping to reduce structural
unemployment.,

Frictional unemployment, cyclical unemploymerit , seasonal
unemployment, In demand - pu inflation there is too much
money for the amount of goods available. As vocational educ-
ation increases worker productivity, it is helping to increase

the amount of goods available and, therefore, reduce pressure
on prices.

In cost = push inflation, wages, among other costs, rise,
often due to work shortages, which increase wages faster than
productivity incrsases. As voecational education increases
the supply of workers in lasbor shortage areas, it reduces
upward pressure on wages, and, therefore, prices.

Vocational education combats both uniemploymsnt end
inflation. Therefore, it should be a cortinuous program,

operating in recsssion and prosperity, and an ever-changing
program to meet changing demands.

B. State Vocational-Technical
Education Program Paul M. Hodggom

Historically, public education has been largely acadamically
oriented with the most clearly defined objective, that of
preparation for college. This is a worthy objsctive and one which
ghould continue to ba strengthened, but certainly that objective
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1s not %road enouzh for the massive nuvber anc tvnes of youth
enrolled in our schools today.

The world of work today, with its ever~char+ins neecs
and inereased nunber of youth ang adults whe “ust e rotivated
to becore interested to prepare for, advance in or retrain ¢
Changes as enpioyrent needs dictate, identifies clearly the
erphasis which rust be placed on the school objective of ure-

varatior of the individuzl for raking a livine,

oTr

The specific questions the school must consider are: 1.
What 1s vocational-technical education and when should it
begin? 2, What are the enployment opvortunities for vo-
cationally=-technically trained persons? 3¢ What kinds of
orograns and facilitles will be most effective? &, ihat
kinds of teachers and staff are needed, 2nd where can they ve
found? 5., What relationshiv should exist between schools and
the world of work? 6, To what degres should the school be
involved in placement and follow=up?

To enlarge on an apvroach to the cuestions, one can locik
to the six purposes of the Vocational Zducation Act of 14%3
as a gulde, The techniques followed in each state will vary
with the interpretation, the philosovhy and availability of
personnel to inplement action. Thls is where each verson can
see his vart as an imvortant link which brings a prograr into
focus, The Seminar in which we are now involved shoulé helvo
: you identify sources of material, basic nhilosophies, and sur-
; gest a pattern of operation whick will be most effective for
‘ you in working with merbers of a state staff,

Cs Dlctlonary of Occupational Titles Carl Feinz

A third and completely revised edition of the Lictlonary
of Occuvationsl Titles (DOT), published by the U. 3. Zmnloy-
nent Service in two volumes, becare available in 1955, This
edltion represents the first.complete revision since 1G639.

B Volunme I consists of job definitions arranced¢ alvhabeti-~

P cally. These definitions are based orn current observations )
and resnalysis of Jjobs in all industries. The edition contaians ;
approximately 23,000 job definitions known by 35,000 job titles. :
Seventy-five thousand individual job studies were race; wher=
ever possible each job was analyzed in two different establish-
ments 4n one state, and verified in two different establishrents
in another state, thus increasing data validity and the »nroba-
; bility of finding significant job variables. Cbsolete Jobs

) nave been deleted, overlav of definitions wers rrinirized, ang
' 5,000 jobs new to the Clctionary appear. For example, the
new DOT nrovides expanded coverage of professional and technicel
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occupations, as the number of workers in these Jobs has doubled
in recent years.

Volume I definitions not only include what is done, and
how and why, but also directly or by impiication, functions
performad by the worker, critical physical demands, working
conditions, significant interests, aptitudes, temperaments and
training required by the job, so that an undersianding of tne
level of complexity of the job can be gained., Volume II in-
cludes an Occupationsl Giroup Arrangement {0GA} of Jjob titles
by an assigned 6-digit code, Throughout this arrangement, jobs
are grouped by some combination of purpose, material, product,
subject matter, service, generic term, and/or industry. The
code 13 arranged in order of level of complexity, thereby eli-
minating the stigma attached to such designations as "unskilled"®
and the distinction between Yprofessional® and "semiprofession-
al," These code concepts can be adapted to meset the nweaeds of
occupational explorations for individual applicants or for
filling employer Jjob orders on a large scale, The Worker Traits
Arrangement (WTA) provides another format of titles and codes
in which each group of jobs is homogeneous in terms of worker
tralts regardless of work field, subject matter, or industry
with which they are identified. The Industry Arrengement. of
Titles (IAT) continues in the same form as the second sdition;
the Glossary has been updated. A special supplsment to the
DOT has been developed for use by the Social Sesurity Board,

T. Occupational Outiock Russell Flanders

The technological revolution that our nation is experi-
encing has brought about many changes in the way we live and
work, JOb reauirements in the economy are at an all-time
highs It i1s apparent that this nation can no longer tolerate
the loss of its most preclious resources==human resources.
Consequently, a new commitment has been made to the development
and creative use of the nation's total manpower resources. AsS
evidence of this commitment, educational expenditures were %38
billion in this country in 1964=65, nmore then twice the level
ten years earlier., Such expenditures have been projected at
360.9 billion by 1974-75.

What about the future? Cne thing we can expect 1s change.
Differences in the rates of emprloyment growth among industries
will be an important factor in the changes in the occunational
structure of the econory in the decade ahead., By 1975, total
agricultural employment is exvected to decline by more than
800,000, and all other employment is expected to increase by
more than 17 million--a net employment gain of more than 16
million~-asswaing a high level of economic activity in the
projected year.
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Zmploy-ent reaulreneats for waze and salary workers in
the non~farm: "goocs producing® industries are exnected to ine
crease bty about 2-3/L million. Require-ents ir tle "service
sroducinz' sector of the econony are exvected to rise by about
33 oer cent==-mnore then twice as fast as in "roods" nroducines.
industries. Governmwent and services emnloyment will increaszs
sharvly as a nercentace of total emnloyrent over the decade
ahead, Contract construction ani trade will also iacreasze
thelr share., On the other hand, the relative imvortance of
rarufacturin~, transportation and o»ublic utilities, and
firance will decline slightly, and the relative size of
agriculture and iining will continue to declire sharvly.

¥R AN TFLIY) oo

The cccupaticnal requirements of the econony will change
substantially as a result of the differential growth rates of
industries and the technological developments and other fachors
affecting the occumational requirements of each incustr;.
Wwhite~collar jobs are expected to increase by one-third, srd
account for alxnost half of all manpowexr reguirements in 197s,
Anong white=-collar occupations, the mest ranid increase in

2 requirenents will be for ovrofessional and technical workers,
which nay grow nore than tiice as ravidly (L2 ver cent) as
the average for all workers. itequirenents for clerical
workers also are expected to increase ravidly, rising by nearly
one=third, The demand for ranagerial andl sales workers is
exvected to rise somewhat =1ore slowly, or about one-fourth
between 1965 and 1975. Requirements for blue-collar woriters
are gxnected to rise by more than one-eizhth over the decace
ahead., The most ranid increase in reculrements will be for
craftsmen; requirements for overatives will increase ~ore
slowlys reculrements for farmers and farm workers are exvected
to declire by nearly one-fifth by 1975, A ranid increase is
anticipated in the demand for service workers; they are ex-
nected to account foxr about 1 of every 7 workers in the eco-
nory in the —1d-1570's, There will be ~illloxns of job
sovortunities in the decade for people who have not comvleted
L years of college; included among those workers are techniclans.

—

In suwmary, we can exvect nearly 25 nillion job ondortu~
nities durine the decade ahead for :zanual workers, service
workers, technicians, and clerical workers. Of theze Jjot ov-
vortunities, nearly 1l million will result fron employrent ;
growth. ILesplte the emphasis on the need for a colleze educ~ i
ation, there will be many Jobs durinz the decace aheacd for é
neople who do not have a college education, if they have suf-
ficlent motivation, good ruidance, ané n»roper traininz,
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Stat ans and Projected ogram Activities

Harold F, Duis

l. Vocational Education Acts

nd ? Vocational Acts, Federal funds are al-
lotted to the States to assist in the administration and ove~-
ration of vocational education programs. In providing such
funds Congress has identified the educationral objectives to
be achieved and it is necessary that expenditures be identi-
fied with the purvoses for which the funds were provided,

As 18 true in all Federal-State cooperative programs, the
statutes provide for: (1) a State board for vocational educe
ation as the sole agency responsible for administering the pro-
gram, and (2) a State plan setting forth the policies and
procedures for allocating funds to the State vocational programs
and the provisions, standards, and requirements pertaining to
the administration of voczational education within the State,
The State plan must be in conformity with the Acts' regulations,
and the State's laws and regulations.,

The Vocational Education Act of 1963 in Section 5 rather
specifically gives the State plan provisions which formed the
baslis for the State Plan Guide: (1) State board or advisory
council designation and composition, Regulation 104,3, (2)
Allocation of Federal funds to various purposes and to loecal
educational agencies. Regulation 104.6. (3) Minimum qualifi-
cations of personnel or staff organization. Regulations 104.4
and 104,11, (4) Coovnerative arrangement with public employment
offices. Regulation 104,7. (5) Fiscal control and fiscal ac-
counting procedures. Regulations 104,32 - 104,37, (6) Terms
and conditions for construction projects., Regulations 10&,22
and 104,23, (7) Reports. Regulation 104,55,

2. Regulations

“Part 104 - Administration of Vocational Education: Fed-
eral Allotments to States, Rules and Regulations" interprets
the Acts and provides the general content for the State plan
as well as the regulations with regard to the expenditure of
Federal funds, The items in the State Plan Guide are referenced
to the Regulations,

3. Projected Program Activities

Each State with an approved State Plan must submit an-
nually a statement describing its projecced program of acti-
vities for maintaining, improving, and developing programs of
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vocational education, This statement in effec% becomes the
State Board’s annual program plan with the rationale for the
allocation of funds, The approval of this document determines

the State's eligibility for the use of its allotments under
the various acts,

The development of the projected program activities
Justifies the best efforts of the encire State staff and the
inveivement of many others interested in vocational educatioxn,
it gives consideration to the manpower needs and jJob opporitu-
nities and relating vocational programs to such needs, It
should ultimately result in a total balanced program of
vosational and technical education for the State--all persons,
all communities, all occupations, and all ingstitutions.

Organization of Task Force

Earl M. Bowler

Task Force Objectives

Task force activity provides the setting in which certain
leadership qualities can be developed, Objectives of the task
force for this conference are:

To provide a situation and a setting in which the
leadership potential of the group may be demonstrated,

To make 1t possible for individuals within each of
two sub=groups to demonstrate capablility in analyzing,
planning, and organizing; and to present an oral re-
port to the entire conference group.

To provide the opportunity fcr each group to vrepare
a brief, carefully developed written report to ac-
company the oral presentation,

To encourage individuals, committees, and sub-group
members to utilize the techniques of leadsrship dis-
cussed and demonstrated throughout the conference,

Essentials of a Task Force

Carrying to completion an assignment which permits the
achlevement of goals will also permit individuals to relate
personal experiences to new and challenging situations. A
well plarned task force activity contains the following
essentialss

l. A main group which meets as a unit for briefing
before the task is assigned,
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2. Two or more sub=groups whicn have been given
assignments of ecual cocmplexity.

3. Several committees formed within the sub=-gzroups
to handle specific phases of the assignment,

b, A briefing session of the main grouo for a ge-
neral presentation.

S An assignment for each group that will provoke
thinking, involve research, and otherwise chal-
lenge the committees,

6. A situation which requires researching, reading,

Y discussing, evaluating, thinking, planning, and
' working togethexr to find a solution,
] 7. A resource person who assists the group in starte-

ing the project, filling in gaps in the sssignment,
clarifying ms jor points, and helving the group tc
clearly understand the situation,

8. A rehearsal for those who are going to make the
oral presentation.

Counseling and Other Supportive Services
Lane C, Ash

Vocational guidance is an integral pasrt of the total »ro=-
gram of vocational and technical education. It includes the
range of student personnel services from testing and selection
of students to Jjob placement and follow=up of them after
leaving or completing training programs. These services are
authorized under the Federal Vocaticnal Education Acts,

Vocational guidance had its beginning in the work of
Frank Parsons in Boston in 1908, His concept of vocational
guldance was expressed as: (a) a clear understanding of self
(b) a knowledge of requirements and conditions for success
in different lines of work, and (c) "true reasoning" cn the
relations of factors obtalned by these two processes.

The purpose of vocational guldance 1s to provide indi-
viduals with the information and skills needed to make wlse
decisions in matters affecting vocational adjustment. A pro-
gram of vocational guldance services 1s designed to result in
efficiency in education and training, both for the individual
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and the schocl, and to imorove thre chances of the Indivicdual
for proaxress and satisfeetion in his occuratior,

The George-“arden Act of 1946 for the first tire autto-
rized exmenditures of vocstional education furcs for ssleries
and exvenses of vocational counselors an¢ the “evelovrent of
orograms of vocational guidance. The States di¢ not excersise
this authority to any great extent; the largest runber of
States involved (1k4) was revorted in 1951, =y 1941 orly 7
States were narticnating in this program and in that yeur only
17 of the total Federal exvendlture for vocationsl educatior
was renortec for vocational guldance ourposes,

The need for more and better counseling is alrost uri-
versally recognized. The Panel of Consultants, in its renort,
had a zreat deal to say about this.

The Vocational Iducation Act of 1963 recognizes this
need and states in its definition that vocational educatior
includes vocational zuidance and counseling in cornnection
with such training. Further, the Act authorizes expendi-
ture of funds for the traininz of vocational counselors,
Accordingly, the reculations require that the State Plan pbro-
vide for such vocational guidance ard counseling nersornel
and service as are requlred to facilitate the progran cf in-
struction; trat follow-up procedures be conducted to deternine
the effectiveness of guidance and counseling nrogrars; that

. 2dequate provisions be made for the use of occuvational in-

formation, for orogram leadership, and for supervisior to

nrovide better vocational zuidsnce and counselines services at
the local level.

Develoviane Rationale for Vocatlional and
Lechnical Zducation

Chester Swanson

The root of vocational education's orobilem is at the
cecision-making rather than the inplementation stage. 1In
nany instances vocational education is the school's weakest
link; 1t 1s felt to be a concern only for the school's
"seconcé-rate citizens." In order to convince orincinals and
suverintendents of a program's importance, a rationsle must
be developed whereby its worth can be illustrated.

The optimist in vocational education sees current events
as years of opvortunity,while the pessimist bemoans the times
that try men's souls; today's realist sees times of opportu~
nity that try men's souls. Vocational education wili never
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again have the same opportunitiesimany wait on the sidelines
for educators to drop the ball., Educational institutions can
better handle vocational education than any other agent of
soclety.

Elght-tenths of the school®s population do not get a col-
lege degree. Thelr success in the world of work is dependent
upon their high school background. The vocational education
of which we speal, then, deals with 8 out of 10 students.

Any program which serves 80 per cent of the pepulation is en
important part of education.

Vocational education has served and served well. Seven=
teen per cent of all youth between the ages of 16 and 21 are
unemployed, a figure higher than that of unemployment for all
ages. There 1s a present rate of 12 per cent unemployment for
persons who have completed high school, and 5 per cent unem-
ployment for those completing vocational education programs,
The student with a vocational education background has three
times the opportunity to be employed as youths in general have,

The labor market demands certain skills for specific op-
portunities; the applicant without them does not fare very
well., The obvious answer to the problem is that the individu~
al must be trained; the high school is best prepared to
provide this necessity.

The last Justification for sound vocational education
orograms 1ls a commitment to soclety., America's early educa-
tional programs were religious in commitment, Later a new
objective was added as education sought to train for partici-
pating ecitizenship., The current social plane emphasizes re-
cognition of individual differences and provision for equal
opportunities. The economic significence of education adds
another dimension. Tremendous expenditures for education are
Justifled by their investment in human resources. Greater
earning power plays more back into the Federal Treasury--
neasurable outlay and return, Investment in vocational educae-
tion 1s consequently an investment in society; our financial
worries will be over when this idea As accepted.

Our problems seem now to be more those of knowledge and
vislon than of money. Vocational education and its leaders
are belng carefully scrutinized. Industry is seeking a foot=-
hole in education, and regardless of differences in funds
avallable and outlay, public education is goinz to be compared
on like bases with private ventures. Our image is still fal-
laclous; many still view vocational education as a concern for
the less competent--a program for others' children. That
which is done in vocational education is valuable for individu-
als, for those entering college and for those entering im-
medlately the work world, This, then, is our rationale for
vocational and technical education.
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An Cverview of Group fechniques for
Leadershiv Tevelopment

Willlarm A, Jillliaxs
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There are no reluctant leaders, A real leader must re-
ally want the Job, In vocational education, we want the
leader who wants the Jjob and is willing to learn the technicuies
: which will develop wlthin him the desirasble qualities of leader~
shlv. A knowledge of the princivles and vractices of zroun
techniques 1s a necessity for the successful leader. There
are many of these techniques; sore are well known and sore are
unfamiliar. During this two-week serTinar you will varticivate
as leacders and as group members in as many of these “"devices* :
{ as the program comittee found it vossible to include., It is }
oy task to provide you with an overview of zgroup technicues ¢
‘ for leadershin development. liot all of these techniques will
} be odracticed at this senminar,

e
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4 l. Lecture-discussion (lecture-~forum) consists of 2
speech by a lecturer, followed by a discussion period in

: which the merbers of the grouv can ask questions, adé to the
infornmation nresented, or state their opinionz., The task of
the chairman is ordinarily the simple one of introducing the ;
soveaker and conducting the discussion period. The lecture is
sinole to arranze and suitable for audiences of small to
mediur sizes.,

AR N G S ek

= 2. Pyramld discussion (White Fouse Conference) consists
of a speech by a lecturer, followed by a remorting neriocd.
Discusslon zrouns are compnosed of ahout 10 versons. 4 rou.:
table discussion follows with the contributions recorded by
one mnember at each grouvn,
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3. Listening Teams: Used to focus attention of small
grouns on a specific question while listening to 2 present-
atlon, Teams are organized by a ceslignated leader, and tlen
the speaker makes a nresentation. =) ;. embers of tears listen
.- carefully, relating what is said to the question assigned to
. their tear. D) liotes are taken by team meubers, Followinr

; the vresentation, teams discuss it ané a recorder from each
4 team revorts to the total group,.

4, Syrnosium=Tiscussion (symvosium forum): Farticinents

3 are 2 chalrman andé a panel of two to five sveakers, ‘The

§ chalrman gives a brief introcduction to the whole prosras and

' to each staterent by the speakers, and then onrovides a swnrrary.
The symvosiun 1ls then followed by a discussion. Tne syrposiur
1s very formal and is essentially a onublic sveaking vrosraw,

§ very sultable for large audlences,
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5. Panel-discussion (panel forum}: rarticlvants are a
chairman and a panel of two to six persons with special know-
ledge of a toplc. Before an audience which can hear and see
them, panel members carry on a conversation among themselves.,
The panel establishes a pattern of discussion, the leader sun~

marizes and then invites menbers of the audience to Join in
the conversation,

6. Shadow panel: Panel is preselected and is given spe-
clal instruction regarding presentation by a lecturer. Panel
members make notes during the lecturer's presentation, Panel
asks questions of the audience following the vresentation:
the chairman sumnarizes,

7. Role playings A simulated, unrehearsed situation in-
volving group members as participants, A situation is acted
out, followed by a discussion of how to hendle problems, The
technlque 1s especially effective in solving human relations
oroblems and in the nodification of perscnality traits and be-~
haviocral patterns.,

8. Case studies: Statements of actual experiences, ob-
served situations, heresay, recorded materials or hypothetical
situations. They create considerable interest on the part of
those involved in training. The group leader is an important
key to the success of this group technique. He preparec
questlions to be used in the discussion, introduceg the tooic,
reads the case to the group, then stimulates and guldes group
discussion.

9. Buzz groups: A large group is divided into several
discussion groups, six people to a group, approximately 5
mirutes to buzz the topic., Each group is given a 2ifferent
question to discuss; each buzz group chairmsn reports to the
entire group verbally or in writing,

10. Structured Conference: A discussion in which nembers
of a group and a leader take part, directed and controlled by
the leader towards a predetermined goal, with most of the ideas
contributed by the group.

1l. Bralnstorming: A modified form of the conference
technique. A group, a leader, at least two "chart nent, and
a "chart hanger" are required., A question, or problem, is
posed by the leader; answers or responses are vresented by
the group members without comment and are quickly placed on
the chart boards., Answers or responses are presented by the
group members end are recorded without comment. Chart sheets
are posted on surrounding walls, Leader then works with the
group to combine, eliminate, refine, and summarize material,
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Demonstraticn of Visual Aid Use
M

Donald iialey

The need for instructional devices and techniques for

their bvest use should be considered from three sevparate but
interrelated aspectss 1) the nature of the school population,
2) the information, skills and values associasted wlth the
educational program, and 3) the eanvironment in which the in-
dividual now lives or will live in the future. Comnmunication
at best is difficult; it has been estimated that oniy .01 per
cent of what a person knows can actually be transferred %o
another. The Lajor barriers to kncwledge, lack of ability to
communicate, security clearance, and printablility requirenrents,
emphasize the inadequacies of the printed and svoken message.

llajor factors affecting learning as an individual seeks
to communicate with a receiver are sensory needs, maturity,
perception, motivation, interest, backeground, ablilizcy, emo=-
tions, and attitudes, Knowing the factors which aft'ect
learning, however, is not sufficients the educator must
understand the learner, krow the objectives of the progran,

and then select the approvriate procedures for reaching these
objectives,

Edgar Dale has envisioned a "cone cf experience® in which
several media of communication are discussed. Listing the
most concrete device at the base, he proceeds with the purpose-
ful experience, contrived experlence, dramatized experience,
demonstration, field trip, exhibit, television, movie, and
radio and photographic recordings.

Vocational education is defined as that part, of eduzaiion
which equivps people tvo enter and to advance in the worlid of
worke The ultimate aim of education is to increase %the
leaxrner's ability to learn without belrg taught. Visual aids
have a primary role to play in fulfilling this ainm.

Programs of Pre-and In-Service Teacher Education for
Jocaticnal-Technical Education Pregraus

S —— A A T

lierle E. Strong

Teacher education ls undoubtedly among the most important
conslderations we face in vocational education, In virtually

every state and at every level lack of qualified personnel is
gsald to be the number one problem.
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The Panel of Consultants on Vocational Education stated
".oo the state boards for vocational education through the
vocatlional éivisions of the state department must evaluate
the selesction, training, supervision, and ingervice growth of
teachers in order to maintain a satisfactery standard of
excellence" thereby reaffirming the fact that state boards for
vocational education have & major regponsibility for teacher
education. This concept is refiected in the Vocational Educ~
ation Act of 1963, resulting in most state boards exercising
a leadership role in providing teacher education services,
The most adequate and effective programs result when a written
agreement ig developed between representatives of the state
board of vocational education and servicing institutions which
clearly identifiess (1) services to be rendered, (2) personnel,
(3) relationships of staff to state office, {4) plan of super=
vision, and (5) financial arrangements.

The Vocational Education Act of 1963 reflects changes
and needs in the nation's occupational structure adding the
following new dimensions which directly affect the teacher
education program: (1) the addition of office occupations to
vocational education, (2) provision for distributive education
as a preparz.tory program, (3) provision for programs for
gainful employment as a part of home economics, (4) emphasis
on programs for disadvantaged youth, and (5) provision in act
of support training in instructional context.

In order that the total resources of vocational teacher
education may be brought to bear on the problems in the
traditional sexrvice areas there is 2 need for everyone to
clearly understand the commonalities and differences in the
programs. In terms of commonalities, all service areass (1)
are concerned with training for gainful employment; (2) are
engaged in programs at several levels and in several kinds
of institutions; (3) are concerned with providing adequate
ancillary sexvices; (4) require extensive shop and laboratory
facilities; (5) have placement of students as a responsibility
and (6) must provide curricula based on the needs of an
occupation or cluster of occupations based on an analysis.
Every effort should be maie to capitalize on commonalities
among teacher education services and to identify activities
that can te provided cooperatively or be provided by a single
staff.

At the same time, in order to work effectively, it 1is
necessary that the urique features of each rrogram in the

various services be recognized in oraer that provision may
be made for their best use,
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Vocational Eiucation in the Parks Job Corps Center

Stephen Usian

nvolved in Job Corps Centers through
an interest in innovation ang & belief in the potential appli-

cation of industry's knowledge to vocational education. The
approach used is that of the terminal objectives final gzoals
desired are first identified. then these are analyzed and fed

A Job Corps center is more than an educational, or more
Specifically, vocational educational center; it is in reality
a treatment center. There 1s a need for continuing education
for those who cannot ad just tec school systems as they now
exist, but other needs prevail simultaneousliy; the world has
falled these students culturalliy, soclally, economically., As
one Corpsman expressed it, "Man, have you ever tried to con-
centrate on a lesson when your head aches from huniger?®

The object of the Parks Center curriculum is not Just
skill competency but employability; employability in attitude
as well as skills, Sixty-five programs, clustered into six
ma jor occupaticnsal groups, are offered, Ninety~-five per cent
of the Corpsmen at entrance state a preference for automotive
mechanics, because of all the alternatives this is the only
known quantity., Therefore, Corpsimen have a planned 3-week
orlentation in each of the six ma jor divisions, after which

& student, with the aid of a clinical team, chcoses his course
of action,

Hopefully Job Corps is the neans to a different way of
life for Corpsmen, The typical corpsman is 174 years old and
has 6-7 siblings; his famlly is second generation on welfare,
he has no known father and famlly structure is matriarchal,
He is withdrawn and not in good physical shape as he is male-
nourished, anemic, and needs dental repairs. He dropped out

of school in the 8th grade, and his abiliiy ranges from 5th
to 8th grade level in varying subjects.

There are 2200 Corpsmen ai: Parks. The total number of
staff is 830, 350 of which are professional; 110 are vocational
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education staff. Expenditures average 34800 per year per
Corpsman, Job Corps contracts are funded annually, although
in effect a contractor is morally obligated for the duration
of the 0E0 vrogram. There is a great need for vocationsl
education in schools, and hovnefully Job Corps is helping to
reet this need,

Facllities and Equivment for Vocational-Technical
Education Prograrms

“ichael Russo

To desizsn, create and envision the facilities that will
adequately meet the needs of all our vocational-technical
prozgrams, both vresent and future, demands an extremely cri-
tical evaluation relative to industrial developments of the
future, In view of the constantly changing demands being made
upon our vocationai-technical education facilities, it beconmes
quite obvious that a serious gap exists between the adequacy
of many of our traditional buildings and the demand of new and
emerging curricula to meet the technolsgical challenges,

Changes in the devth, sacope, and variety of curriculas;
new emerging teaching techniques; multiple administration ang
staffing within an educational facility; and the challenge to
neet the needs of all students, resqulre many changes in our
physical facilitles. How accurately we project and anticipate
these developrents is extremely important, for if we fall to
understand and accept these em=zrging vossitilities, we will
find ourselves unprepared to cope with the demands vlaced upon
us, This change is being recognized by educators as an evo-
lutionary phase of the educational environment., In order to
meet these educational goals and objectives, we are seeking
greater flexibllity and adeptanwility, higher quality; con-
currently, we are striving to mailntain low bullding and
naintenance costs,

The programs, methods, and eauiovment of tecday could be=-
conme obsolete in the near future., However, the bulldings
desligned to house and facilitate the programs of the present
and future will remailn with us for many years.

The prinary concerns in plarning these flexlible edifices
are: aethetlic values for the educational complex, flexibility
in site selection, adaptable walls, zone environmental control,
audlo-visual faclilties for individual and group use, and
accoustical control. New trends in school plans feature larger
storage units for tools, materials and projects, often demount-
able and rovable, indevendent study carrels, large centralized
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asslstants or referred by vublic welfare, school, or health

officials, friends, neighbors, Salvation Arny, or Exterision
homemalers? club rembers.,

Individusl ané groun learning exveriences have been uged
successfully, Progsram assistants involve young homemakers i
cdenmonstratin: sinmple skills and technigues, and encourace then
to helv each other., They have tried to start with the vroblers
that seemed imvortant to the honernsker. Teachino outlines and
51 simnle publlcations, includins nictHrre recines, have deen
develoved for persons with iimited reading ability, ané have
been tested, evaluated, revised, and are being orinted., Con-
stant effort has been made to encourage family merbers to use
the services of the health devartrent, of vocational and o her

tyoes of training, and of other azencles and prosrars,

zrogress: Since llovember 1964, program assistants have
siver. substantial help to 17 young homenakers for whonm re-
corcs have been keot, and have reached 2u% others in snall
grouvs in swall sroup meetincts, Homemaking skills have been-
L1proved, farrilies are using other community resources, and
Founs homenakers are vecoring encouraged and honeful of the
future,

Ce ehabilitation Acencies daynonc A, Ehrle

in the 1950's it becarie envarent t¥at the nreventive anc
cevelovrental zuidance philosonhy was not weetins the needs
of all nersons. A4s a result of the continuation ané magni-
flecatlior of social oressures, 1t becaire svnarent that an ex-
tension of the ~uidance pinilosonhy was necessary. This maried
the zdvent of rehabilitation as a bhlilosovhy. At the voint
rthere develonuental prosesses are inadequate and to the ertent
=at trau-a. or disease has intervened after an individual has
vecone an adult, rehabilitation begins,

Althouzh 2ublic Law 555, - passed in 1954 was 1imited to
nly the “vocational" asvects of versons with vhysical dis-
abpilities, within a few years person with nental, emotional,
and even social disabilities were made elizible to receive
rehabilitation services. And very recent legislation such
as\the <ol Act of 1562, the VE Act of 1963, and the Zcono-ic
Onpprtunity Act of 1954 has served to further exmand the scomne
of Xehabilitation.

Aiehabilitatiom asencles include state divisions of vo-
catlonal rerabilitation, comrunity rehabilitation centers,
sheltere’ workshons, nental hosnitals, YA hosnitals, schools
for the handicapped and private agencles, such as Foodwill
and the Zaster Seal Soclety. At this tine, there is a nool
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including the public. The problew of acceptance of research
1s of paramount importance with the administrator appearing
to be the change agent in most school systens,

The 1966-67 priority areas for research emphasis are:
brogranm evaluation, curriculum experimentation, pversonal ana
So¢ial significance of work, personnel recruitment and deve~
lopment, program organization and administration, adult and

cgntinning education, and occupational information ani career
choice,

Plannigg Total Programs of Vocatioggl-zechnical Edusation

Sherpill'D. Mel'illen

As we look back over the recorded history of mankind, we
find peaks of recorded progress and advarncement of human knowe .
ledge. It is recognized and generally agreed that the two de~
cades since the end of World War I1 encompass a period in the
explosion of human knowledge and progress exceeding the
previous recorded history of nmankind,

Progrem planning and development is not new to our so-
cletys what is new is that the activities have become more com~
Plex; the magnitude of programs has expanded enormouslys and
the funds for all programs have greatly expanded, necessitating
1m§ed1ate and long-range planning at all levels of responsi-
bility.

Peter Drucker has defined planning as followss

Planning is the continuing process of naking
present entrepreneurial (risk-taking) decisions sys-
tematically a1 with the best ‘knowledge of their
futurity, orgunizing systematically the efforts
needed to carry out these decisions, and measuring
the results of these decisions against the expect-
atlions through organized systematic feedback,

A more concise definition is one used by Secretaxry of De-
fense McNamaras " ..., planning is simply a systematic appraisal
and fermulation of your objectives and of the actions that you
believe necessary to achieve thosge obJectives, " :

Flanning, used in the foregoing sense, is not mexrely
forecasting or predlcting the future. It s not solely the
projection of current programs or thelr costs, Neilther is
planning a procese that deals only with future effects of
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present declsions. Planning is largely a job of mating
things hanpen that would not otherwise occur, Tlannine is a

basls for decision-naking, a fraie of mind, a new way of look-

ing at rroblens,

Zffective planning requires more than new staff oxr oro=-

ceduress there are vrincinles which are useful in the nature
ani structure of vlanningz:

1. Flarning which is rot related to the decision—
naging orocess and does not have the suwport of ton
nanagerent will be ineffective,

2, ZPlanning formulates the moals necessary for meaningful

group action throughout the managemnent cycle.

3. The v»lanning process =ust contribute to the a.C=
convlishment of objectives and must nermeate the
organization,

L, Effective vlanning requires the forrulation of
vollcy for procedures and prozrans.

5. 2Planning requires adecuate and nroper tinins in-
cluding the scheduling of key events.

A, "A vnlan held close to the breast of the adninie
strator will have little positive effect on current
overatlons." Adequate cormunication of goals, ob-
Jectives, plamning premises, and data, choice and
prograr designs are required throughout all levels
of an organization.

2ecent Federal leglslation has nlaced new ani added rTe-
sponsibilities with the states., Business, industry, parents,
civic leaders, organizastions, and lezislatures are calling
for nmore sophlisticated and manifold services by our schools,
Yet even wlth these increased demands, we are told that out
educational and political leaders are reluctant to recognize
the economic, soclal, and educational revolution that is
taking place., Our stewardshiv under Federal legislation
has increased from 345.3 million of, federal funds in 1960
to 3450 million of federal funmds in 1955 under all acts.
dhen state and local tunds are added to the federal contri-
bution, collar values approach the 51 billion figure for vo-
catlonal-technical education exvenditures.
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C culum Materials velopment roach
to ogram 11t

Zarl *, Bowler

In recent years there has been a greater awareness on the
vart of many people of the importance of vocational and teche
niczal education to our economy and of the many and varied pro-
blems involved in expanding and upgrading state and local
vocational programs,

ks hn - i

The broad language of the Vocational Zducation Act of 1963
challenges administrators to develop new staffing patterns, to
! establish curriculum materials development laboratories, and to
provide new pre-service and in-service teacher education
courses that will bring vocational training to the highest
possible auality.

The Act provides for a vrogram of evaluation., Greater
cooperation between vocational education administrators and
‘ vubllc employment services are envisioned in the Act and it
! 1s expected that evaluation will show that the states have
‘ detailed staff members to these and other activities, Progress
in closing some of the gaps in program development, curriculum
facilities improvement, training vrograms for the educat ionally
and socially handicapped, and similar activities will be inm-
portant to the future expansion of our movenment. Reports from
the states are expected to document thelr efforts to maeintain,
extend and 1lnmprove existing programs and their plans to de-
velop new programs, to provide part-time enployment for needy
youth; and to conduct adequate vocational courses for persons
of all ages in all communities.

The Curriculum Materials Section of the Division of Vo-
catlonal and Technical Education is striving to meet the urgent
need for adecuate curriculum materials., In Fiscal Year 1964
approximately $90,000 was expended for manpower training gzuldes:
in Fiscal Year 1965 nearly #$390,060 was spent for curriculun
materials. It 1s expected that more than 3450,000 will be ex~
pended 1in Fiscal Year 196& for develoning needed curriculum
material, :

-

Technological changes are occurrihg at a tremendous nace,
The baslc purpose of our vocational education effort is sound,
as Presldent Kennedy declared, and the prograr of curriculun
develcenment ls sufficiently broad to meet future needs. The
5 need for up~to-date instructional material has never been
greater. The curriculum materials development activity of
the Office of Zducation ig a joint State~Federal undertaking
that should exvand, and the climate for getting this real pro-
gram of joint activity launched 1s becoming most favorable,
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Cooveratin: and Coordinatinzg 2rocram Activities :
with Other Agencles =~ Symvosium ‘

A, Office of Zconomic (Oovortunity Chester G, tisll, Jr, é

The Jar on Poverty is ailred at providing to every indi- ,
vidual the ovportunity to contritute to society to tre full 3
extent of his canatilitles. To do this, =many new orogra:rs 3
have been created, including a variety of efforts to provide f
vocational and technical training to peovle who reeid it :iost
and yet have not oreviousiy venefitted fror such trainine,

Coordination ir the War on Foverty is not an end in it-
self. The five-year old in Project Head Start, the teenz:e
dropout applying for Job Corps, the nother reisinz a family
of seven on public assistance~none of these care whether the
training, counselinz, health services or literary courses
are cooxrdinated. They do not care ahout the agreements anong
Federal, state, or community agencies; they are concerneé only
that the help they need will be avallable when they need it,
and that they «will not be =iven another run-arouré, snother
cenial, another slamned docr. The communities share tris con-
cern et a different level, They are not interested in Fecderal
coorcination. 32\threr they want Federal resources srné nro-ra:s
to be resdily accessibvle, with =inirum Selay and without
excesslve bureaucratic red tave,
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Coordination in the WJar on Poverty 1is directed toward
neeting thls concern insuring that the Pederal Governrent ir-
creases tne sneed and efficilency of its response to the neels
of the noor, <Coordination thus is the zeans of securins for
the cormunity, and specifically for its voor, the wldest nos-
siktle snectrum of Federal resources to attack the causes and
areliorate the sy ontoms of poverty.
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A varietr of mechanlsrs have been created to accomolish
the coordinztion of Federal nrozrans and services, including:
the cabinet 'emel Econiomic Ovoortunity Councils an infor-ation . &
systen desliguned to vrovide current data on vrozrers and the
vecovle reached; svecific interagency cooverative agreerents.
betweern OEC and arencies which overate rrograns such as the
imeighborhood Youth Corns (labor), Adult 2asic Education (3E]),
;dural Loans (Farmers'! Home Adainistrsticn), S=all =usiness
Loans (S3A).
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At the state level, sirllar arrangements exist, At thre
comrunity level, the community action agency itself is a new
mechanisn o bring together vublic and private agencles and
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representatives of the poor to examrine and identify needs.,
But, overall, coordination in the War on Poverty takes rore
than governmental units. In such a pluralistic effort, the
denand 1s for full cooperstion and a variety of new means of
coordinated participation by the multitude of citizens' groups
and individuals., In a War which in the short time-svan since
1t incevtion has brousht new opvortunity to over three mil=-
lion veople, pluralistic support by individuals and groups has
been critical. It will continue to be critical in a War ini-
tiated, as Congress stated it, "to eliminate the paradox of
poverty in the nidst of plenty in this Nation."

3. Extension Education _ - Margaret Oliver

This cooperative pilot vproject between the Federal Exten-
slon Service and the Alabama Extension Service 1s designed to
develop and test methods and materisls for use in an educational
program with young horemakers in four Alabama counties.

The obJjectives of the prolect are tc develop and test:
methods of reaching young homemakers in low-income rural areas,
methods of teaching homemaking information to these young home-
makers, educational literature designed especislly for this
group in the flelds of family financial management, nutrition,
housing, and child develorrent, and to test the feasibllity of
using subprofessionals, working under the direct supervision
of a professional home esonomist, in an educational program
with young homemakers in low income rural areas.

Ultinmate objectives are to find ways to help younz home-
makers in low-income rural areas to develop homemaking skills,
improve the health of family members, become more intelligent
consumers, become prepared to accept economic opportunities
as they are developed, developo respect for themselves and
thelr hormemaking roles, become better parents, understand
the commwmity and its resources, and beccme aware that Ex-
tension is a source of information for solving their problems.

Procedure: Since November 1964 an extension home econo=-
mist in each of four co™ ..es has supervised two nonprofessional
or vart=time profession. program assistants in an effort to
reach young homemakers in low=-income rural areas. Two home
economics speclalists on the State Extension staff gave leader-
ship to the project including the development of teaching
methods and materials, Related agencies were 1lnvited to .
initial planning sessions.

Methods Used: The young homemakers live in remote rural
areas, in fringe areas of small towns, and in public housing.
They were located through door-to-door visits by program
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assistants or referred by vublic welfare, school, or health

officials, friends, neighbors, Salvation Army, or EZxtension
homemakers®! club nmembers, '

~

Individual and group learning exveriences have been used
successfully. .Program assistants involve young horemakers in
demonstrating sinmple skills and techniques, and encourase then
to help each other. They have tried to start with the vproblers
that seemed imvortant to.the homemaker. .Teaching outlines and
51 simnle publications, includinz nicture recipes, have been ]
develoved for persons with limited reading abllity, ané have
been tested, evaluated, revised, and are being orinted. Con-
stant effort has been made to encourage famnily merbers to use
the services of the health devartrent, of vocational. and other
tyves of training, and of other agencies and prograns.

HEE Al S+t vt

frogresss  Since iovember 1954, prosram assistants have
siven substantial help to 137 young homenakers for whon re-
corcs have been keot, and have reached 2b% others in small
groupvs in small sroup meetings. Homemaking skills have been:
improved, farilies are using other community resources, and

young homenakers are vecoring encouraged and hoveful of the
future, ’
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f \ Ce 1Rehablilitatlion Agencies | dajnond A. Ehrle

\ In the 1950%s 1t becanre avvarent that the vreventive and
\ ¢eveloprmental suldance philosonhy was not zeetine the needs
of all nersons, As a result of the continvation ané magni-
fication of social pressures, it becaire aprarent that an ex-.
tension of the ~uidance piallosophy was necessary. This marked g
the advent of relabilitation as a philosoophy. At the voint ¢
there developmental processes are inadequate and to the extent -,

srat traura. or disease has intervened after an individual has
vecone an adult, rehabllitation begins,

Althouzh 2Public Law 565, vassed in 1954 was lirited to
nly the “vocational" asnects of versons writh vhysical dis-
abllities, within a few years person with nental, emotional,
and even social disabllities were made elizible to receive 3
repabllitation services. And very recent legislation such %
as\the .UT Act of 1962, the VE Act of 1963, and the Zcono-ic
Onvortunity Act of 1964 nas sexved to further exvand the scovne
of rehabllitation. -

2ehabllitation agencles irnclude state divisions of vo-
cational rehabilitation, community rehabilitation centers,
sheltered workshovs, mental hosnitals, VA hospitals, schools
for the handicapped and private agencles, such as Goodwill
and the Zaster Seal Soclety., At this time, there is a pool
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of aporoximately 2,300,000 persons who might be rehabilitated,
Last year 130,000 individuals were successfully rehabilitated
by approximately 5,000 working rehabilitation counselors; .
3500 of this number are working in state agenclies, Although
the primary task of the rehabilitation counselor is to counsel,
he may also by responsible for providing or arranging for _
other services to the client, including physical restoration
services, training, providing books and training materials,
maintenance, placement, tools, equipment and initial stocks
and supplies,acquisition of vending stands or other eguipment,
transportation, occupational licenses and other goods and
services necessary to render a handicapped individual it to-
engage in a remunerative occupation, E

- In terms of cooperating and cooxrdinating services with
other agencles, a number -of complicating factors are immedi-
ately apparent., These facters include, !2) the sheer number
of agencles to be dealt with, (b) the need for service co~
ordinators as agencies esvand and provide more services, (c)
the professional claim which each agency has on its particular
domain as a matter of law or a matter of tradition, (d) the
problen -of who shall control the professionsl resources and
(i)'the;conflict as to what type model caxu best provide ser-
vices,

D. Health Services Helen Powers

‘The tern health occupations was first used -in Federal
legislation for vocational education in Title II of the George-
Barden Act, in 1946, - Title II authorized a 5 million dollar
appropriation annually, to be used by states on a matching -
basls, for the provision of training for health workers below
college grade. PL 88-210, the Vocational Education Act of
1963, made this authorization permanent and provided additional
funds, not earmarked, for training in all occupations below the
baccalaureate level, Regulations under PL 88=210 define health
occuvations for durposes of the Act as those occupations that
are "supportive to the health professions such as medicina,
nursing and dentistry." -

Organlzations concerned with the education of health
workers at ‘the sub-baccalaureate level are numerous. Each
profiessional society assumes the prerogative of &a profession
in setting standards for practitionrers within its area. A
1isting of the numerous organizations concerned would serve
to fulfill the problems inherent in coordination and cooper=
ation bvetween education and the health occupations flield,

In identifying methods for improving cooperation and co-
ordination that have been found to be successful, the following
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TS Cwith e Alrited nunber of. school administrative. R
. - Junits involved in ‘Dplamning,. developing and oper-. . - -
. . abing programs,: = .. . T TTUUERTET A

2, Commuinity-yide plamning for all lévels of educa- .
tional -preparation and training for health workers,

A

L .
F RN

‘3. Effective -oféém}!.éa,yibn and se of.advisory come’
- _mittees, with one committee for e€ach. specific. -
. oceupation, - . - T Lo

k. Responsivility for progran develonuent at state
and local levels assizned to persons who .are .
‘knowledzeable in the health occuvations field and .
dedicated to the goai of providing the numbers and’
~quality of health workers needed, o L

5. iore effective conmunication among agencies and
. organizations.of nrogram goals,’ accomplishments,
. unuet needs, and problens, I '

6. PFormal and informal liaison with agencies and
socletles concerned with the progran of health.
‘occupations, ’ _

o
‘Q

Es The Gov,'ernv:zént" : ' - o . Edward i‘ester
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Our-world is currently undergoing two major revolutions:
a revolution of civil rights, and a technolosical revolution.
in this age of instant.communication and a new flow of federal
izonles, daily coordination is essential, . sany agencies are
concerned ‘with vocational and technical .education; in order

for each prograr to function effectively close cooveration
and coordination are mandatory. - L

SAYNE Ry 3
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‘The i%ro'rld rieeds to know the acceptébility‘, the respect-
abllity of getting one's hands airty in honest work. Our
obligation is to educ_atetoward this respectability,
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Zvaluatine Prozress in Voca tional-Technical Zdueation

1 " Bernard i'zichael

The Vo'catio_nal Education Acf of 1963, authorizing Federal
grants to states to 2ssist them in strengthening and irproving




- programs;‘s facet: of utmost.importarice in aking, . .
¥hé’whole program effectives. . .. ... .. . .
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7 "It is Amportant that' the whole system 1s dirésted towara
the ultimate.gpal-fan.educated, skilled citizenry. = 7 .

.- We are also entering into a nationwide system of area vo-
catlonal and technical schools,which ultimately will, in fact,
make vocational education opportunities. readily.accessible to-
bersons of all ages, in all communities of the state. '

The great need in leadership in vocational education to-
day 1s for the skilled administr@por;whg is very well Ainformed
on all kinds of educational and training programs, and even
more importantly, has.the skill to apply theé.programs, to meet
the needs of people without the benéficiaries of the prograns
belng conscious of the source of the program. The day is pas=~
sing rapidly when it will be possible for the traditional vo-
cational educator to live and work only within the range of
the traditlonal Smith-Hughes and George-Barden vocational
education programs. If we do not develop leadership of this
kind, we can be assured that such leaders will appear elsewhere.

If vocational education programs do not meet the needs of
- the people, we can also be assured that other persons and
agencles will appéar on the scene to moet those needs. This
is the real challenge to vocational education leaders.




enrolled iz and completing prosrans, cormared
with the estimated proportion of the nonulatior
needing or desiring trainins,

Success in terms of pre-emdloyment infor-ation

Effectiveness in achieving objectives in terns
of follow=u» information, - ' .

Iffectiveness in terns of.the abllity of state
adninistrations to plan and orsganize ororresi:s.

Assessment in terns of cost effectiveness and
other analyses of expenéitures.

Evalugtion of State Proeorams

Fred 7. 3berle

Vocatlonal sducators are orepvared to handle nihy of the
nvrovlems that shall arise fror: the upcoxzing implicat.ons srows
inz out of the increased emnhasis on evaluation. Their ex-
perience in apolying evaluative criteria to the orograms for
azriculture, distributive, hore econoriecs, industrial, prec-
tical nursing, tecinical and trade education orovides thren
wlth soie understandinz of the process. '

The increaseé emnhasis beins given to evaluation throuzh
the Vocationel Education Act 6f 1953 makes it irverative for
them to undertake more research and Genth studies of its
nrinelinles, rractices ané the effectiveness of devices or
instru~ents, - ‘

L

The elenents involved in evaluation of state vrozrars
are staff organization, adwinistration, supervision, cuxr-
riculuz:, -costs, teacher education, nublic relations, routh
organizations, facilitles, and research.

.
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The sources of cdata for identifying the aress for stzte
evaluation-are an analysis of the State Flan, Annual ievorts,
Projected “rogran Activities, Census Zevorts, Labor .ariket
deports and reviews from professional literature and resesrch
reports. :

Lirkpatrick identifies the four stages of evaluaticn =s
1) reaction, 2) lmowledge, 3) behavioral chence, ant L) resulis,
In both self-evaluation ené evaluation by others, blocks to
successful avpraisal nay be confusion, lack of obJjectives, in-
adequate measurinz devices, or indifference.
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Evaluation can add a dimension of quality to progras oper-

' ation and development.

The Role of Professional o:ganizations
' Jary L. Z1lis S

. One of the major concerns of the American Vocational As-
soclation is legislation affecting vocational education., Re-
‘cent activities have involved testifying before the Senate
_ Sub-committee'on,appropriations for the Devartment of HEW and
.Labor and related agencies concerninz 211l 354-27., AVA re-

quested an increase in %:otal funds, restoration of the cut

amount for work study vrograms, and funds for residential
school funds, - :

- On June 2, 1966, Senators Ferkins ané ‘eeds introduced
bills numbered H, R. 15444 and 15445, These identical bills
request 400 million. dollars by fiscal year 19663 35 million
for work=-study and 20 rmillion for residential schools by fiscal
1969, Hearings are to begin June 9th before the General Sube-
corml*ttee on Equcation, of which Senator Carl Perkins, Kentucky,
is chairman, Public witnesses are scheduled for June 14~16 ani
June 21-23, ObJectives of the hearings are to (1) consider
increasing the total authorization and extending work-study
and residential school provisions; (2) determine the effective-
ness of the legislation broadening occupational categories;
(3) ascertain the extent to which states are utilizing job
market information, (4) examine unuet needs; and (5) examine
adainistration of the 1963 Vocational Education, the Smithe
Hughes, and the George-Barden Acts. ‘Posslvle amendments will
be stipends. for teacher education, removal of matching oro~
vislons for work-study programs, and establishment ©f &
residential school in each state.

The American Vocational Association is also actively in-
volved in studies, cormissions, and workshops,

State and Local'Sunervision

alter . Arnold

It is of the utmost importance to vocational education
leaders today to understand the full implication of the inter-
disciplinary apvroach in all programs of vocational education,
liore specifically, vocational educators needi to be concerned
with the economic and social vroblems of the country as they
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relate to ‘and affect’ vocational education. In a similar’
manner, vocational education has td be attuned to meet the
needs and nroblems of a growinp economywand & rapidly chang-
ing soclety. - - ' o C '

Vocationsl eaucation is roving into a syste.atic annroach.
The stens in the sgsteﬂ are: '

‘1. ‘The laws, federal and state--these 1ﬁ1t1ate t ¢ PO~
grans, set the nurposes, and nrovideée the funds,

2., The rewulations, volicles, and procedures at federal
' and state levels-<these expand and aiplify the pro-~
vislons of the.laws and assist the states in imnle-
enting new and expanding prograns, '

3. The atate Plan~--this is the contractual axreement
between the federal governuent and the state which
sets Up the program standards and requirements
under which the state will onerate.

b. The ﬁrcdected Program Activities~-this new step re-
oulres the state to subrit anmi2lly a »ropesal for
svending the federal and matching funds, identifi-
cation of needs of the states with resnect to hoth
‘exbloyers and peovle, and an explanation and justi-

‘fication of the vpronosed progran develonments and
expenditures in the lignt of the sixz new ourvoses
of the Vocational Zducation dct of 1963.

5. The Amual Jdevorts--statistical, financial, des-
crivtive and sneclal. The newly revised reports are
the first informational feedback into the syster and
will have considerabie influence uvnon the new or
cifferent directions the prosran should take.

Ce 3Ivaluation--this nrovides continuous feecback onto
2ll of the previous.stens in the system. It is
made iun the light of immediate and lons time goals
and reasures both quantity and quality of prograns.
It has great value as feedback into the syster in
1den.t1fv1no deflcliencies.

7. FPublic Information--this part of the syster, (not
working very well now), is especially imvortant in
creating a good image of the vrogram arong dif-
ferent nooulations.

8. 2esearch--this is the most important feedback of all.
Pindings and reconmendations from research arg to be
disseninated back into the operation level of the
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the whole program effective.. . .~~~ ... T Uik
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"It 'is Amportant’ that' the whole aystem 1s dirécted

stedtoward
the ultimate goal--an educated, skilled citizenry. A

.. We a¥e also entering intd a. natiémiide system of area vo-
cational and technical schools,which ultimately will, in fact,

nake vocational education opportunities. readlly.accessible to-
persons of all ages, in all communities of the state. '

The great need in leadership. in vocational education to-
day 1s for the skilled administrapcr;whg 18 very well Anformed
on all kinds of educational and training programs, and even
nore importantly, has.the skill to apply thé. programs,to meet
the needs of people without the beneficiaries of the prograns
being conscious of the source of the program. The day i1s pas=~
sing rapidly when it will be possible for the traditional vo-
cational educator to live and work only within the range of
the traditional Smith-Hughes and George-Barden vocational
education programs, If we do not develop leadership of this
kind, we can be assured that such leaders will apoear elsewhere,

If vocational education programs do not meet the needs of
- the people, we can also be assured that other persons and
agencles will appear on the scene to moet those needs., This
i1s the real challenge to vocational education leaders,
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ADVANTAGES OF THE CONFERENCE METHOD

The conference is a form of discussion based upona problem experienced
first-nand by all the participants. A solution developed by the conference
method should encourage experienced supervisors and workers to think
about their problems, to state the facts about them clearly, and finally to
decide what should bé done about them. By the end of the conference,
members should have reached an agreement as to the best solution to their
problem.

Properly used, the conference method has many advantages. The con-
ference members can speak freely a1d can feel that they are giving valuable
informastion to the group. The instructor is a guide, not u boss, and the
trainingbecomesinformal and democratic in nature. Under these favorable
circumstances, the participants learn to analyze jobs and situations, to use
good judgment, and to cooperate with others in pooling experience and in
reaching a conclusion. The conference method is a democratic way of in-
structing the group members to think efficiently and to work together har-
moniously.

WHEN TO USE A CONFERENCE

The conference method is suitable for well-defined situations in many
fields of work. To make sure that it is planned appropriately, check the
situations with these tests:

1. The participants should have experienced the same probiem ur pro-

blems, and
2. Some of them, at least, should have tried to solve the problem.

Reproduced by the U. 8. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE,
Office of Education, with the permissior. of The University of Texas.
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LEADERSHIP DEVELOPMENT CONFERENCE

Conference Procedure

100 Participants
nmeet in General
Session,

10 table chairman meet
and put together final
report of consensus of
thz Conference on the
agenda topic,

100 Participants
mest at 10 tables
to discuss both
agenda %picsho

1) Chairman go on

to Chairman Meeting,
Remaining Participants
g0 on to discussion
of next topic.,

Mne of these Chairman
reads the final report
to the 100 Participants
at the General Session

U. of Md. LDS - 1
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Division of Yocational Educaticn
Washington 25, D. C.
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Ingtruction to Chairmen at Chairmen's Conference

1.

3.

4.

AAAATIRERTY) B3 AT IVED
VERINEG 25N WIME VSN VWE

Dacide immediately which one of yo: will
make the report on this topic to the

- Genexral Session, An alterzate will lttﬁd

by and will be prepared to give the report
12 the one decided upon cannot give it for
any reason,

It is essential that ornly sonsonasus of
opinion, ideas and statements already -
expressed in the reports from the table
represented by you, ve considered at
this leval.

The Conference Progran Coordinator will
keep you informed as to your tiue
schedule,

Make sure that all persong in your group
are in agreement that the statement
which purports to be the consolidation
of all reports is satisiactory. is
should be done f£6r each gquestior.

A. To the extent that it is poseiblc
to show the weight of agrecuents,
please do so., For exarpls, if on
any roint, all tables unanimously
sgreed, this should be shown. 1If on
another point only 5 tables made
mention ¢z the item, please report
it th2at¢ way and not that half were
"fox" and half "against.”

Your f£inal report on this topic should
take from 12 to 14 minutes to give.

U. of Mdé. LDS - 2
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U. S. DEPARTMENT OF
HBALTH, EDUCATION, AND WELFARB
Office of Bducation
Division of Vocational Education
Washington 25, D. C,.

NATIONAL LEADERSHIP DEVELOPMENT CONFERENCE

g!trucuon £0 angrggcg nb;g Q!QI.M

Note: You should contact the 2roject Coordinator for

&ny service or materials your group needs which
you do not find provided.

BEFORE MBETING AT CONFERENCE TABLES

1. Please becoms familicr with the contents of Suggestiong

to the Leadershi Team, included in your packet of
materisls, before going to your Discussion Table.

Note: Persons other than participants will be permitted
to gbserve at your teble. Partici ants only., are

—%
to _be permitted to discuss acy topic or question.

1. Questions suggested for the discussion will de on
your table at the beginning of the session, for
distxibution to esch participant.

A. It is suggested that you read through all questions
vith the participants. Then determine from them if
they approve the questions as a helpful guide in
developing a meaningful discussion. If they do rot
Spprove you will have to agree on what quzstions
vill guide your discussions. B¢ sure, in case of
mew questions, that the full question is stated onm
your report as well as the snswer you reach.

B. Use one reporting form for each question. All
Reports are to be made with pencil.
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ADVANTAGES OF THE CONFERENCE METHOD

The conference is aform of discussionbased upona problem experienced
first-nand by all the participants. A solution developed by the conference
method should encourage experienced supervisors and workers to think
about their problems, to state the facts about them clearly, and finally to
decide what should be done about them. By the end of the conference,

members should have reached an agreement as to the best solution to their
problem.

Properly used, the conference method has many advantages. The con-
ference members can speak freely a1d can feel that they are giving valuable
informastion to the group. The instructor is a guide, not a boss, and the
trainingbecomes informal and democratic in nature. Under tnese favorable
circumstances, the participants learn to analyze jobs and situations, to use
good judgment, and to cooperate with others in pooling experience and in
reaching a conclusion. The conference method is a democratic way of in-

structing the group members to think efficiently and to work together har-
moniously.

PN ARSI S b SN S S Y W I

WHEN TO USE A CONFERENCE

The conference method is suitable for well-defined situations in many
fields of work. To make sure that it is planned appropriately, check the
situations with these ‘tests:

1. The participants should have experienced the same problein ur pro- L
blems, and
2. Some of them, at least, should have tried to solve the problem.

Reproduced by the U. 8. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE,
Office of Education, with the permissiorn of The University of Texas.
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THE CONFERENCE Continued

Unless thesetwo conditions are met, the conference may result in time-
wasting chatter. Remember that a conference draws upon the experience
of the members for its material. A group of foremen or supervisors will
profit greatly through pooling their 'inowledge about the problems of the shop
or plant. Without such experience, the members would have litiie to con-
tribute, and they would likely be disinterested. Do not use the conf erence
method when the following situations exisi:

1. The participants are inexperienced.
2. New information is to be introduced and presernied.

Conducting a conference for a group of inexperienced participants in a

new or strange field or area may be quite useless. It may result in the
pooled ignorance of the group.

HOW TO USE A CONFERENCE

In this, as in all other training situations, the preparation of the leader
before the session is very important. Even though the participants provide
most of the information, the leader must know the problems that will prob-

ably be brought up, the questions to be used, and the points that will need
tobe empnasized. It is also important that the leader arrange for the com-

fortable seating of the participants around a table in a quiet and well-lighted
room.

~

The leader must exert control of the meeting without seeming to domi-
nate. Thismeans controlsothat conclusions reached represent the thinking
of the group. It isnot the leader's right to control the decisions of the group.
His job is to encourage the broadest participation in order to get a pooling
of ideas and a mutual exchange of experiences.

HOW TO CONCLUDE A CONFERENCE

Finally, a conference, like any other discussion, must be completed by
asummary. Theleader may askthe participants to suggest summary state-
ments or conciuding points of agreerent. While listening, the leader wili
sense when these suggestions have the approval of the group. Then, he
should write them on the blackboard. In this way, the leader emphasizes
both the cooperative nature of the conference and the points that have been
made. The next steps for the group and its members should be clearly
spelled out by the leader.
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SUGGESTED TOPICS FOR CONFERENCE LEADERS

1. Public Relations in Trade and Industrial Education

2. Program Evaluation under the Vocational Education Act of 1963

3. Teacher Problems Requiring Supervisory Assistance

4. Effective Supervisory Meetings

5. Human Relations in Supervision:

6. Teacher Training Needs Under the New Act

7. Advisory Committees

8. Effective Day to Day Supervision

9. Area Vocational-Technical Schools

10." Curriculum Laboratories

11. Professional Associations

12. Program Standards

13. Teacher Training for Extension Teachers

14. Program Effectiveness through Coordination

15. Relating Trade.and Industrial Education to other Vocational Services
16. Self-Evaluation and Improvement

17. Establishing and Maintaining the Necessary Contacts with Managemen t and Labor
18. Improving the Vocational Education Image

19. Securing Needed Facilities and Equipment .
20. Developing Leadérship Qualities

21. Accentuating the Dignity of Work

22. Recruiting New Staff Members

23. Workimg Effectively with Disadvantaged Groups

24. Overcoming Objections or Hindrances to £ffective Trade an® Industrial Programs

U. of Md. LDS-6
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SUGGESTED TOPICS Coutinued

28 . Vocationzl-Industrial Clubs

26. New and Emerging Occupational Areas
27. Meeting the Challenge of Dropouts
28 . A Statewide Program of Research

29. Working with the Bureau of Educational Assistance in the Selection,
Placement, and Follow-up ¢f Students

30. "In-School" Occupational Guidance Programs

31. "Out of School" Youth Occupational Guidance Programs

32. Establishing Standards for Special "Short-term" Pre-employment Courses
33 . Special Needs of Youth

34 . Becoming Prepared to Meet Changing Conditions

35 . Apprenticeship

36 . Financing Trade and Industrial Programs

37. Justifying Vocational Education Expenditures

38 . Curriculum and Course of Study Development

39 . National Needs as Seen by State People

40 . Applying Trade and Industrial Techniques to Other Service Areas
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Angliyze
Calculate
Clarity
Clgssify
Compare
Gonatruct
lontrast
Criticlize
Dascribe
Deralop
Estimate
Evaluate
Sapiudil
Figure
Give |

QUESTINS

do we do it?

is its purpose?

should 1t be dons (location)?,
shoild It be dome (timing)?
should do 1t?

should it de done?

is the better?

SOME KEY *QUESTIGE® “Tr

Give i.e Answer

High-1light
Indicate

Foint Out

Select

Show the Relationship
Sketch

Trace
Work Out
write in Sequence
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Training Check Sheet

Leeder

Average

Poor
Fair

Excellent

i.

Objective (How clearly vas the objective stated?) ?

2.

Topic (D44 the topic to be covered arcuse interest?)

3.

Atmosphere of the Group (Was there a spirit of
friendliness, enthusiasm, end controlied good humort)

be

Cases and Eramples (Were the points of discussion
11lustrated by cases and exauples?)

Se

Uso of Questions (Did the leader use questions thet
stimilate responses and discussion? Did he start them
vith Why, What, Where, When, Who, and Bow?)

Distribution of Quesiions (Were quesiions well dis-
tributed so as to draw out the bashful?)

T.

Statements by the Leader (Did the leader refrain
from posing ax an authority?)

8.

Rewording and Rephrasing (Did the leader rephrase
responses in brief and simple language?)

9.

Staying on the Subject (How well did the discussion
stay on the subject?

Lo.

Group Control (Did the leader curd private telking,
discussions on the side, interruptions?)

Coverage (Hov much progress did the group make?
Did they move along quickly from point to point?)

12,

Draving Conclusions (Did the leader sumarize and
reviev items at the conclusion?)

13.

Reaction of Group

lh ®

Speaking Directiy to the Group (Did the leader
look at and spenk directly to group?)

15.

Voice (Wers tone and pitch of leader's voice
vleasing?)

Use

back of sheet yor commeuts.
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CONFERENCE LEADER'S PLAN Continued

CHART 111

A A N

Theh 43

i

SUMMARY OR CONCLUSION

A o S g
PR P




Subject: SEVERAL INDIRECT TEACHING MET:0DS

Aim: To present to you briefly the settings and possible uses of some
variations of the Discussion Method. These vaziations zre given
the name--The Conference, The Panel Discussion, and The Symposium.

THE CONFERENCE

The conference is a "round-table" technigue-<prepared addresses are
out-of-order. It is designed to draw out, (o evaluate, and to integrate,
The conference leader is a traffic officer of {deas.

The steps involved in a conference procedure:

1. Assembling of experience from the group.

«. Selection of such experience data or facts as function
directly or the problem.

3. Evaluation of pertinent data or experience,

4. Conclusion or decision as to the best procedure.

The physical setting ususliy
consists of a suitable rooe with
& leader's table, blackboard, and
the conference members seaced Eszels
about a U-sheped table. .

When the conference is in
action, case studies, or charting,
is often used. Charting consists
of piacing a heading on the black-
board and listing the reactions
of the menmbers of the group to
that heading. An important fea-
ture of conference leading iz not
to put the heradings on the boars”
until needed. Questioning %s
usually "overhead." Ssrgles of
chart headings follsw:

R e e preaany et % Rx ey e

B et e o

Difficulty or Problem

What is Wrong? Who 1s to Siame? Yhat Can Be Deome About It?

Reproduced by the U, S. DRPARTMENT OF HEALTH, EDUCATION, AND WELFARE, 0Zfice
of EZducation, with the permission of The University of Texas

U. of Md. LDS-1
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INDIRECT TEACHING METHODS Continued

THE PANEL DISCUSSION

For use in large groups. The discussion leadership is in the hands of
the 'panel," usually a group of some four to eight,

The usual psanel procedure:

M “ L M M 1. Questions by leader to members of

panel, who answer,

2. Discussion beiween members, or
between members and leader.

3. latzce, at the end of the pamcics
discussicn, the audience gets o ask
questions of leazder or members.

Audience

THE SYMPOSIUM

For use in large groups. Members usually make speeches divectliy to
the audience. Often speakers follow in oxder, after being staztcd by leader.
At completion of speeches, audience asks guestions of individual members.
Tne symposiun tends to make a teaching situation more personal than lecture
alone.

By way of summary, i% will be noted that these three methods are best
used in the order that they have been rresented as the group grows increas-
ingly larger. Por instance, the conference is best used with groups of
similar interests and responsibilities consisting of some eight to sixteen
members. Fever members then eight or more members than sixteen present
some additional problzums for the conferznce leader. The panel discussion
may be used with groups ramging up to around two hundred or more, while the
symposiua is used with groups too large to be taught by any other method.
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LEADERSHIP DEVELOPMENT SEMINAR
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RECORDER'S OFFICIAL REPORT
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Conference Number Recorder's Name

Date ~ Time

ol vign AATHE 1 4 enid,

TOPIC

[ ain L iie

Outline Form

I. Main Points
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A. Sub-points

1. Discussion
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LEADERSHIP DEVELOPMENT SEMINAR

NEED HELP WITH A PROBLEM?

-~ Which Questions Need Answers - Now?

Let The Conference Members Help You With Your Problem -
They May Come Up With a Solution!

PROBLEM

QUESTION NO. 1 i

Which conference group should answer this for you?.

QUESTION NO. 2__ |

e

Which conference group should answer this for you?

NPT

NOTE: Enclose This Sheet With Your Registration Form.

U. of Md. LDS - 18
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DISCUSSION 66
Premise
Premise of Discussion 66 - Discussion 66 is based on the assumption that any
leader who desires to use a discussion technique desires it in order that all
the group's valuable ideas may be brought out.
Procedure
Frocedure of Discussion 66
A. Speaker or Panel of Speakers have just concluded
B. Audience divided as it is into groups of 6
1. 3 in front row and 3 back of them in 2nd row make up committee of 6
2. Get acguainted ~(IS TO CONSUME 2 MINUTES)
2. Introduce themselves
b. Shake hands
¢. Elect a chairman - leads
d. Elect a secretary - spckesman - reports
C. Every person in audience may suggest a question for speaker or
speakers to answer without suggestion or prompting from anyone-—---
~(IS TO CONSUME 2 MINUTES)
D. Secretary-Spokesman records all questions suggested
E. Committee as a whole decides which cne of the questions submitted is

most valuable or important and is to be answered by the speaker or
speakers ~(IS TO CONSUME 2 MINUTES)

- Meeting Chairman calls on as many secretary-spokesren as possible to

announce questions to be asked.

Comparison of 66 and 01d Discussion Method

"Phillips 66" Old Discussion Methods
Provides time so all may participate A. Controlled by ninority

Specific questions carefully and fully B. Questions not carefully
prepared thought out
Thinking of each small group released C. Small number of individuals'

for benefit of all thinking revealed

Other Uses of Discussion 66

HmMoOoOow >

To make public many facts known only to a few members of a group
To provoke audience questions

To evaluate an experience shared by the group

To make nominations

To achieve other purposes dependent upon a quick canvass of the
thinking of the group

DZscussion 66 Developed by J. Donald Phillips, Director of Adult Education
Michigan State College, East Lansing, Michigan
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ROLE PLAYING FOR TEACHERS
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Role playing can be used to dramatize a simple situation in which two
or more people take an active part. The situation should be one in which
the group has had experience or one which the group might be expected to
encounter in the immediate future.

&
d
IS P RSTET A e

iy
*

Essentials of a Role Playing Situation

Leader selects the situation.

Leader defines the characters.

Situation should involve two or more people with different
ideas.

Dialogue should be spontaneous.

Parts are not memorized.

Participants and audience should examine the varying points
of view.

Reaction of characters should be thoroughly analyzed.

Individuals may:
Play roles depicting themselves
Take a famiiiar role :
Undertake an unfamiliar role :

Ly R R - e s DAL LT CEY PPN N )
v .

L RTINS
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Ways to Set Up a Role Plaving Situation

Select a problem or situation.

Establish details of the case.

Define the roles.

Establish goals of those participating.

Clarify the goal of those observing.

Role play the situation.

Discuss in detail the situation and the reaction of the group.

oo

-
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Select a Problem or Situation

Make sure the group recognizes the problem.
Determine the extent to which the group is concerned with
the problem. ’
Determine whether or not the group feels something can be
done about it.
Find out to what extent the group feels something can .
or should be done about the problem. -

R N L L

N PO |~
B A T RS TS R 20 ST e N T B A0 LM S i A T S A T 2 A I MO U At

Establishk Details of the Case

SN LV Lot
[N ZSAE T S R

Permit total group to help set up the situation.
Make problem as reaiistic as possible to them.
Bring in the group as early as possible.

[

Define the Roles

T A

Zﬂ:‘:ﬁfw% !
S N
. L.

o ela
g
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Assist active participants in undcrstanding the stiuation.
Help them recognize their specific role.
Involve the group in orienting the cast.
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ROLE PLAYING Continued

Establish Goals of Those Not Participating

The ieader shculd discuss with the observers their goal.

Leader should suggest that the group watch what unfolds
as case progresses.

Leader should ask group to watch reaction of the role
piayers.

Leader should tell group their part in the actual situation
1f they are to be drawn into active participation.

Get the Role Plazing Situation Underwaz

Leader should introduce the situation and the skit.

Leader should introduce participants and define their
role.

Leader should keep the role playing situation on the track.

Leader "cuts" action while interest is still high.

Leader controls the situation to avoid embarrassment on
the part of the participants and observers.

,,,,,,




ARSNGB SEAEN 6 TS s Gl ) i o s PR N WA R Tt i N e 7o A PISE = ‘ SN ) DR L FORE WA 2 LN LR S O it Satent i b

96

PRSIV ERNIRITCPT Q] WRs

THE SHADOW PANEL*
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The shadow panel is utilized to secure maximum audience participation.,
The procedure used is the reverse of that normally associated with the panel.
Instead of the usual procedure of the audience directing questions to the

panel, in the shadow panel method, each member of the panel, in turn, directs
a question to the audience.

WO T Y Sy

iné question put out in overhead fashion should draw out several points
of discussion. In addition, the panel member or the moderator may follow-up
the overhead or general question with one or more specific questions to narrow,
clarify, or draw out details from an audience participant.

Ldt vt lng

How Many Panel Members?

Three or four panel members and a moderator should be a sufficient
number to create an interesting discussion and keep things moving. The
moderator must create a permissive atmosphere wherein the audience partici-
pants feel free to discuss the various "angles" of the topic under considera-
tion. He should rot "expert" the subject nor should the panel members create
the impression that they have "the answers." The panel members should be
astute enough to secure through questioning the kind of answers or the quality
of discussion that has given the group the opportunity to think through the
points under consideration.

A RN LA LA Wb MR R A A Y 15 b 1040 e i
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How Many Questions?

e 1

Each panel member should have prepared and carefully considered at
least one broad overhead question. If discussion is lively, he may not need
to utilize the three or four specific questions prepared to follow up on o
the broad opening question. The moderator should watrh the timing and pass
along to the other panel members the opportunity to raise their overhead
questions so as to provide balanced discussion. Failure to watch timing on
the part of the moderator can result in a long discussion period on one topic
and insufficient discussion time on another.

4 M SRt AR Y P ¢ o

——— "

Role of tle Panel Members

< s sy

Each panel member has in mind a thought-provoking question which he
introduces after the panel moderator has oriented the audience briefly.
The panel member listens carefully and watches audience reaction. He may
urge several participants to talk before he makes an observation or raises
another question. What. rer he does, it will be in che interest of good
discussion and clear thinking. If the panel! has agreed in advance, the
moderator may carry the ball in the stimulation of discussion after the panel
member has raised the initial question. However, this is a detail that can
be agreed upon prior to opening the discussion. 1In any event, the panel members
should not let audience members trap them into answering or "experting" the

catitas bt L dy

* Prepared by Earl M. Bowler, Assistant Director, Trade and Industrial
Education Branch, Division of Vocational and Technical Education,
U. S. Office of Education, Washington, D. C.
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SHADOW PANEL Continued

question or problem the Panel itself hag raised.

Role of the Moderator
M

The moderator should have met with the panel Prior to the acts
cussion period. Rach persc

€2 person shouild know his or her responsibility. A few
appropriate remarks on the part of the moderator should create a feeling of

desire to Participate in open discussion on the part of the group.

£o

There exists the danger that the moderator will "1ose" himself in the
discugssion and give a speech. Thig is fatal. The moderator can always go
back to the Parel member if he needs help in keeping the discussion moving.
His job 18 to keep order, mainiain balance, get participation, keep communi-
cation . channelg ocpen, work the i3sues, smooth ruffled feelings, strive for

digtribution of participation, keep time, and keep the bail rolling on the
sub ject,




COMPETENCIES OF A VOCATTONAL EDUCATION SUPERVISOR

Successful job performance is dependent upon an understanding of job
requirements. Periodic personal evaluation for the purpose of redirecting
emphagis on activity that mavy have been neglected or overworked is important
to excellent supervision. A device helpful in evaluating the rcle of the sau-
pervisor in improving instruction is a list of supervisor compatencies.

1.

105

11.

12.

13.

—
O

G, ¥,
RS

COMPETENCIES RELATING THE IMPROVEMENT OF INSTRUCTION
To organize. select, and evaluate instructional materials,
devices, and aids.,
To voice valid opinions in the selection of imstructors.
To thoroughly orient and induct newly selecfed instructors.
To skillfully demonstratz the teaching process.

Te adequately evaluate instruction.

To keep instruction up to a stardard in keeping with recognized
needs.

Te bring about excellence in classroom, laboratory, or
shop organizatior ard management. )

To conduct crallenging reachers meetings.
To effectively communicate with iadividuais and groups.
To successfully practice human relations.
To reliably appraise vocational training programs.
To effectively plan activities for optimum results.
To skillfully train instructors-or to inteliigently
participate in teacher training activity.

COMPETENCIES RELATING TO PROGRAM ADMINISTRATION
To organize and promote the total program of vocational
education.
To make satisfactory comtacts and maintain cooperative
reiationships with business, industry, labcr, government,

finance, education, and the like.

To acquire the necessary program facilities., including
buildings, equipment, and supplies.

U. of Md. - LDS - 22
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COMPETENCIES OF A VN, ED. SUPERVISOR Continued

To previde directicn to a program that may have many facets.

o maintain satisfactory working relacionships with other

educational departments at the local, county, area, State,
gg!d!gz Nasrionai lawe .

BT EHS S

To handie finencial problems including budgets, buildings,
payrolls, bond issues, and the like.

To promote and maintain good human relations and excellent
pubific relations.

To recruit, select, appoint, assign, orient, educate,
and evaiuate instructors and other staff members.

Tc carry on ar effective communications program.

(A n ot
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CASE STUDIES APPROACH TO LEADERSHIP
N

Case studies are important devices in the training and development of leaders.
When used for this purpose, case studies tend to take the training of leaders
out of the category of the th:oreticai and bring it to a practical level. Pri-
marily, factual materiai is used and this gives the leader an opportunity to work
with materials closely allied to the Jjob situation.

~L o

& number of sources of case studies. Most commonly involved are the
following: actual experiences, observed situations, hearsay, recorded materials,
hypothetical situations, and factual materials.

There are

Case studies create considerable int. ast on the part of those involved in training
The participants find the experiences of others satisfying and this makes the out-
comes seem more practical. Case studies are prpular with groups because:

There is opportunity to cite examples helpful to others

The opportunity to corroborate evidence is important to
the trainee

The substantiating of opinions comes to the fore in.case
study situations

The opportunity to set up and analyze problems has value
to the participants

There is a broadening of experience that comes to the group
as a result of studying details of the case g

The material with which the group is working tends to
iend interest to the undertaking

Case studies may be large and involved or they may be simple situations. It is
well to begin with simple situations and to be sure that there is careful analysis
of the facts involved. The case study should provide an opportunity for the group
to carefully list the facts and see the relationship of one fact to another before
attempting solutions. While case studies may be utilized to dramatize a principle,
this, however, is more particularly the function of role playing. In selecting a
case study, you should consider whether this case study could be used in a meeting
without some of the group feeling that the finger was pointing directly at them.

Group leaders should find the following suggestions helpful in handling discussion
of case studies. In addition, discussion questions should be prepared to assist
in starting groups to work and analyzing and seeking solutions to the problenms.

It is not intended that the questicns should limit the range of discussion. tHow-
ever, ieaders will want to guard against being led down the path of side issues
not germane to the challenge offered by the topic and discussed in the case study.

U. of Md. LDS-23
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CASE STUDIES APPROACH Continued

Suggestions for zroup leader-

xead the case carefully before the discussion period to become familiar
with the principal situation or problem involved.

Prepare any additional background information clarify the case.

Fael frae t¢ use notes.

If you so decide, give the case to the group in advance of the discussion
meeting, in order that members may have an cpportunity to become familiar with it.

Introduce the topic. Use an approach appropriate for the selected method of
discussion.

Set the stage for discussion; encourage the group to freely express ideas,
to ask questions. to make comments.

Read the case to the group. You may think it important to re-read part of
the case, or stop long enough to have a clarifying discussion of a certain
section before completing the entire reading. ‘
Stimulate and guide group discussion.

A. Identify the principal problems in the case.

B. Establish objective(s)

v
.

List the significant facts in the case.

1. Actions and conditions contributing to the princiml problem
2. Rules and customs applying

3. Feelings and opinions of persons involved

D. Weigh and decide

Fit the facts together -

Consider their bearings on =sach cther

Propose several possibie actions

Check practices and pclicies’

Consider the actionm in light of the objectives and the
effect on those invelved

o o po

E. Take or get action

1. Develop a plan
a. Procedures
b. Persons to be consulted
c. Persons to be responsible
d. Timing of action

Check Results

"3

1. Follow=-up
a. T iming
b. Frequency
2. Ewvaluate sffect of action

f
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THE BUZZ SESSION

The buzz session is a device for involving every member of a large audience
directly in the discussion process. The audience is divided into small groups
(5 to 7 members) for a limited time (5 to 7 minutes) for discussion to which
each member contributes his ideas. :

The Buzz Session May Be Used:

i+ To develop questions for a speaker or panel.

2. To discover areas in which the group would like more informaticn or
further study - especially useful for institutes or conventions.

3. To discover areas of special interest for future progranms .

4. To evaluate a meeting, institute or convention in terms of its value to

the participants.

Advantages:

1. Provides a source of fresh ideas of real interest to the group.

2. When used in planning, it promotes individual identification with the
program and its goals.

3. It gives everyone a chance to participate without having to get up in
front of the full meeting.

Limitations:
1. The amount of individual participation is restricted.
2. Contributions of the several groups may be contradictory or difficult

to combine.
Movable chairs facilitate quick
Stage organization of buzz groups. In
Audience - an auditorium with fixed seats, the
Gx e XX ) Oxx first three in the front row turn and
@G P D Gx xxB) face the three sitting behind them in
XXX EK  xxfl xxx  xgk the second row. The next three face
&Z &x xfk xx x:{ those behind them, etec.
0 = Group leaders ' Cards and pencils should be distri-
g = Recorders buted quickly while or before the

groups form

Procedure:

The chairman must assign limited and specific objectives to the buzz groups.
Diractions must be clear and explicit. If the audience is unfamiliar with the
methbd, a demonstration group may be formed. Each group should designate a leader
and a recorder quickly. The leader sees that every member has his say. The re-
corder makes a written record of each contribution on the card provided. Oral
repor ting of group findings by the leader is preferred. In very large meetings,
the buzz session may be used by providing for a second round of buzrz sessions of
the leaders of the original groups.
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g
LEADERSHIP DEVELOPMENT SEMINAR | ;
Vocational-Technical Education !
Discussion Leader or Chairman [
——=—=c20f cader or (hairman
L. Makes sure that everyone in the group knows one another. ;
2. Gets the group started promptly, budgets the time available ;
and adjourns the section on time. \
3. Makes certain that responsibility for recording is established.
4. Sets the pattern for free participation of all members of the group.
S. Helps the group reach agreement on the questions to be considered.
6. Keep discussion on the subject by asking clarifying questions,

relating the discossion to the topics being considered, and asking
next-step questions.

7. Provides the opportunity for everycne to participate and is careful
to avoid domination by one of a few of the more vocal members.

8. Calls upon the recorder when necessary to state what seems to him to
be a consensus.

9. Obtains approval of the group for the final statements to be reported .

10. Remembers that he is not a teacher or principal speaker but a guide
“.M
for group thinking.

The Recorder:

1. Feels free to participate as a member of the group. b
2. Takes notes of points made in each phase of the discussion which will L
be useful in making a statement of the consensus of the greup. :
3. Records, on reporting forms provided, the exact statement agreed ;
upon by the group for each question. If a minority view is §
expressed it should be noted that it is a minority view. i
4. Makes certain that all information asked for on the form is provided .
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TEAM TEACHING

References: The School Review, IXX, No. 3 pp. 303-313 : '

Team Teaching at Blcom Township

High School. A report from the Center for Cooperative Study of
Instruction, University of Chicago

Excerpts from the above:

R A R s can v ke

Purposes of team teaching

A. To capitalize on teacher competency and experience

B. To stimulate under achievers and give them an opportunity to perform

C. To meet individual needs and individual differences through regrouping

e A S

of personnel

D. To avail students of teacher resources outside the team

i

E. To offer flexibility and motivation by both students and teachers

F. OCbjectives

|"
4

1. To utilize small groups for interaction between student and students,

o

and between students and teachers

/

2. To encourage creative and critical thinking

3. To provide varying points of view upon a major movement in fmerican

~
>

life

K"

4. To correlate two subjects

P
kd
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PROGRAMMED TEACHING

What is Programmed learning?

Programmed learning is a way of learning and a way of presenting
materials to be learned. It is essentially self-instructual and there-
fore permits each learner to work at his own pace. It may or may not make

L

use of a teaching machine.

IMPLICATIONS FOR STUDIES IN PROGRAMMED TEACHING
What areas of subject matter can be effectively taught by self-
instructional programs?
Might self-instructional programs be combined with other methods of

1
teaching?

1 Used by permission. Agricultural and Home Economics Extension Service,
~ The Pennsylv ania State University, The Evaluator, Number 19, June 1963
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o ' PROGRAMMED INSTRUCTION TODAY AND TOMORRGW
g Wilbur Schramm
"Programmed instruction is, in the best sense of the word a truly
revolutionary device, but it is revolutionary not so much in itself, as in
its ability to interact with certazin other developments in education.

In programmed instruction the program is the important thing and usually

~4

centains:

X
4
T SR I YRR RO £ i e TS YR S e

R a. an ordered sequence of stimulus iteas
o b. to each of which a student responds in some specified way

c. his responses being reinforced by immediate knowledge of results

d. so that he moves by small steps

YRR Yty PR LR

o e. therefore making few errors and practicing mostly correct responses
f. from what he knows, by a process of snccessively closer appro-

approximation toward what he is supposed to learn from the program."

PINMRIE N SRSV PRl 40 LT o

"Through wise use of programmed instruction the administration can pro-

S i

vide for many difficulties presented by the ungraded schonl and the dual

PAREY Y

progress plan. Selection of excellent programs may administer the *'coup de 3

grace" to the old dragon of progress-by-yearly--lockstep in the closed class- :

room™ . %
. Much research remains to be done in this field. ‘
. 31 g
N From "Pregrammed Instruction" by Wilbur Schramm, Director of the Institute %
y for Communization Research, Stanford University £ I
References: Programmed Learning, a bibliography of Programs and Presentation § ‘
Device z 8
; Carl H. Hendershot, Delita Cullege, University Center, Michigan 59
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THE LISTENING TEAM TECHNIQUE

The listening team technique is uscd to focue attention of small groups or teams on a specific
question while liatening ¢o 2 presentation. It usuaily produces lively and emthusiastic audience
participation. The technique gives direction to listening, stimulates thirnking and increases the
amount and quality of discussion. Members ¢f the team react and discuss phases of the pres rtation
with other team members and arrive at a consensus which is later reported to the entire group.

In an avdience of 100 persons or more, two or more teams may be listening and reacting to the
spezkers presentation utilizing the same question. Usually, five or six different fjuestions can be

raised that are sufficiently diverse in nature to create genuine interest on the part of the parti-
cipants.

The speaker should be briefed on the technique and made aware of the discussion pattern. The ad-
vanced briefing by the general chairman should alert the speaker that there is no need for a re-
buttal to team reactions. After all reports are made by the team chaiimen, the speaker may be
called upon to clarify items for the group.

HOW IT WORKS

1. Several teams are crganized by a designated leader
a. Members should get acquainted
b. A question is assigned each team
c. A chairman should be elected
d. A recorder is designated to take notes and report to the audience.
e. Every member should understind the question.
II. The speaker makes a presentation

a. Members of the teams listen carefully relating what is said to the questicn
assigned their team.

b. Notes should be taken by team members to assist in discussion following the
presentation.

I1I. The teams listen, discuss and report
a. Following the presentation, the teams discuss the presentation.
b. Observations appropriate to the question should be recorded.

c. The recorder reports the reactions of his team to the audience when called upon.

Univ. of Md. - LDS - 31
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LISTENING TEAM . Continued

IV. Typical listening team questions--

A question that stimulates thinking and reaction is given each listening team. Some
typical questions include the following:

a. Which suggestions presented by the speaker seem most practical for use
in your work?

b. How can the ideas cr concepts presented Ly the speaker be put to work
by Vocational Educators.

S NS R TR A S DR A

c. What are the major barriers that would have to be overcome before the ideas 5
presented could be used in your program? E

d. Which ideas seemed least practical for use in vocational education?

e. What things not said, should have been given greater attemtion by the speaker? 1

f. What did the speaker say that does not "check" with your experience or your views?

The meeting chairman or designated leader must organize the Listening teams before the speaker
makes his presentation. This will take 10 or 15 minutes. The teams should be permitted to raise
questions about their assignment or the organization prior to the speaker's presentation.

AN R, EAE {92

A -eful briefing on the part of the chairman should prepare the speaker for the discussion and

the reporting that follows his speech. He should recognize the fact that no rebuttal is necessary
on his part. Should a clarification statement on the part of the speaker be requested, he should
be encouraged to make some objective observations. 4
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QUESTICNING TECHHNIQUE

INTRODUCTION

1.

The conference leader's primary job is to promote discussion. Since this
is done particularly through questioning members of the group, the leader
should know how to ask questions that will bring results,

There is more than a iittle to the art of asking questions, particularly
leading questions, and considerable practice is required r ¢ every person
who hopes to stimulate constructive group thinking. No less important is
the use of questions which will keep the discussion on the right track.

Questions which may be answered "Yes" or "No" have very little use in
discussion excepting when they are used in a rhetorical sense for em~-
phasis, rather than expecting an answer.

The simplest suggestion to leaders as to how questions for conference work
should be phrased is conveyed by a paragraph from Kipling's “The Elephant
Child*:
I keep six honest serving men
(They taught me all I know)
Their names are WHAT and WHY and WHEN
And HOW and WHERE and WHO

GENERAL TYPES OF QUESTIONS

k]
i e

3.

1.

Direct questions

a. Addressed tc a definite person
h. A means of getting a man to express himself

Overhead questions

a. Addressed to entire group

b. To prcmote thinking, to start discussion and to bring out different
opinions

c. Response may come from anyone

Rhetorical questions

a. Addressed to entire group

b. To promote thinking~--to set a general theme

¢. No response is to be expected from the group in the form of a verbal
answer

KINDS OF QUESTICNS

Ask for a definition

a. "Who can define 'coordination'?"
b. "Define a ‘conference'."

A A . vy Ay b e wr €
- .
- v

[ETRRP U S U
-, .

” A A A o

B e ey eni

()




es, a \,
PTIRaITA 50 AN Fohwerb i B i

?l\.l'!’lll{m“" [EYPNY

.
N e

QUESTIONING TECHNIQUE

.

10.

Ask for an experience

a. "What experience have you had along this line?"

b, "Can you give me an experience showing how you have handled this
kind of complaint?*

Ask for an opinion

a. "What do you think of that statement, Jim?"
b. "What do you think is the right way to handle such a situation? "

Ask for information

a. "How many complaints have you had in your departments? "
b. "How many accidents were there during the year in our plant?"

Ask for an estimate

a. "Bow many incidents iike that do you think we have each year?"
b. "What percentage of rejects do you think we have each day?"

Ask a leading question

a. "Would you discharge aman whom you caught smoking in’a prohibited area,
if it was his first oifense?*®

L. "Wouldn't it be better to get the best decision we can, rather than to keep
discussing {t?"

Test a man‘s knowledge

a. "What is cur company's policy in respect to a complaint which a worker
wants to camry over the head of his supervisor? "

b. “How many hours of related instruction is required each year for the
apprentices in your department?"”

Ask a provocative question

a. "Is the way to get results~~to drive your men hard?"
b. "You are accused of 'passing the buck'--what would you do? "

Ask a controversial question
a. "Do you think that leadership is a quality that is born in a man?*
b. "What do you think of the use of frequent praise as an incentive for

securing cooperation and loyalty from your men?*

Ask for a definite commitment

a. "What is it-~yes or no?"
b. "How many favor our decision?*
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QUESTIONING TECHNIQUE

SUGGESTIONS FOR CONSTRUCTING QUESTIONS

ra g
L mn . ii& ik

E 2.
i
|
.
% 6.
L
? 8.
9,
%
3
2
4
3 10,
3
3
E
3
;
g 11.
: 12,

3‘2;%*%

1. All questions should raquire thought to be fuily and pro;sezuy answerad, This

rules out most questions which may be answereg * ‘ves" or "ao",
Questions should be brief and easily understood.

Questions should be related directly to the topic under consideration and
should cover a single point.

Questions should stimulate the thinking of the entire group.

Ask the question, and if direct, call on the person to answer.

Keep the vocabulary within the understanding of the group.

Get the question properly stated and then give it that WaY .

Avoid questions that encourage guesswork.

Not all questions are followed by a question mark

a. EXPIAIN how you start a aew man on the job

b. IUSTI your dlsi,harge of Bill Jones yesterday

c. DEFINE morale

d. DESCRIBE how you teach an apprentice to use the sensitive drili
on his first job .

e. CLASSIFY the following iist of accidents

f. SUMMARIZE ths discussion of the topic used this morning
g. ILLUSTRATE your point with a specific case

Magke free use of these six words:

a. WHAT are some of the quclities that a good "on-the-job" instructor
must possess?

b. WHERE does the responsibility rest for quality?

c. HOW can quality be maintained by each man?

d. WHY are employees tardy?

e. WHO is responsibie for the training of new employees ?

f. WHEN should a supervisor plan the work of his department? -

Arrange guestions in a natural order so that the resulting answers lead to
a logical conclusion.

Avoid asking direct questions in any set order among members of the group.
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CONFERENCE TOOLS ‘

INTRODUCTION

1. just as certain tools are required by the skilled mechanic for jobs in the
plant, so are special methods and devices required or used by the con-
ference leader to encourage, control, clarify and summarize the discussion.
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2. The skiiled conference leader must depend upon his ability to reach out and
z'-:" E seiect one or more of the conference devices which seem appropriate to deal
B ' with a specific problem or situation to the best advantage. ?

. —a

PP —

3 3. A few of the mors important devices include

a. Questions

b. Case studies

3 c. Demonstrations

3 d. Evidence, experts and witnesses
e. Charts or blackboard

: f. Text material

g. Slide films and motion pictures

USE OF QUESTIQNS* %

1. To call attention to 2 point that has not been considered: "Has anyone E
S thought about this phase of the problem? " )

R N

B P )

. 2. To guestion the strengih of an argument: "What reasons do we have for
' accepting this argument? "

. 3. To get back to causes: "Why do you suppose Doakes takes this position?"

4. To question the source of information or argument: "Who gathered these
statistics that you spoke of?" "Who is Mr. Gish whose opinion has been
quoted?" "Do you know that as a fact, or is it your opinion?" i

5. To suggest that the discussicn is wandering from the point: "Can someone
tell me what bearing this has on our problem?" "Your point is an interesting
one, but can't we get back tc our subject?"

6. To suggest that no new information is being added: "Can anyone add any-
thing 10 the information already given ¢n this point? "

o e A8 e ey T R o ara

7. Tocail attention to the difficulty or complexity of the problem: "Aren't we
we beginning to understand why our legislators haven'’t solved this prqblem? "

8. To register steps of agreement (or disagreement): “"Am I correct in assuming
that we all agree (or disagree) on this point?"

SRR 20 T
s &

.

. L

* Extracted from Auer and Ewbank's, HANDBOOK FOR DISCUSSION LEADERS, Harper
and Brothers, New York
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CONFERENCE TOOLS
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9. To handie the impatient, cure-all member: "But would your plan work in all
cases? Who has an idea on that?" “Hadn't we better reserve judgment
until we all know more about this problem?*®

L
2 AN

e S R T Y

10, To draw the timid but informed member into the discussion: "William, here,

I ? lived for quite a whiie in Italy. Suppose we ask him whether he ever

SaW, . « ¢"

11, To handle 2 guestion the leader can't answer: "I don't know. Who does?"

PR SR

12. To help the member who has difficulty expressing himself: "I wonder if what
you're saying is this, . .?" "Doesn't what you've siad tie in with our subject
something like this. , .?"

13, To encourage further guestions by friendly comment; "That's a good question.
I'm glad you raised it. Anyone have an answer?"

14. To break up a heated argument: "I think we all know how Jones and Smith ?
feel about this, Now who else would like to get in on it?*

Wiy

1S. Io bring the generalizing speaker down to earth; "Can you give us a specific
example on that point?" "Your general idea is good, but I wonder if we
can't make it more concrete. Does any know of a case, . .?"

L

W

é 16. To sugaest the value of compromise: "Do you suppose the best course of action
iies somewhere between these two points of view?"

EITASRINR Y ey

USE OF CASE STUDIES
1. What is a "case study?"”

i a. An experience, or an event or a situation which describes pertinent
] details bearing on the problem being discussed 3

b. Some types of case studies
(1) An actual experience
(2) An observed event
(3) Heresay
(4) From reading
(5) An imaginary case

2. What are some of the purposes for using case studies?

a. To serve as factual material
b. .To serve as examples 3
; c¢. To sustain evidences or substantiate opinions -

] d. Tc set up problems or situations for analysis
B e. To broaden experiences of group
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CONFERENCE

a.
b.
Ce.

d.

The physical evidence o verify a conclus
Evidence supported by all the senses and faculties

TOOLS 114

USE OF DEMONSTRATIONS

1. What is a demonstration?

2 o
4U1s

Seeing it, hearing it, touching it, doing it

2. What are some of the types of demonstrations?

Physical operation--such as how to operate a certain machine, like

a drill press, or an adding machine

Technique--such as a supervisor demonstrating how he talks to an
emplc2e who has just "flown off the handle" and quit
Materials--such as an exhibit of a competitor's products
Qualities--such as a welded joint tested by some device or expedient

USE QF EVIDENCE, EXPERTS AND WITNESSES

a.
b.
C.

a.
b.
C.
d.
e.
f.
g.

1, Evidence

Records of the company-~to prove trend of producticn, over head, labor
turnover, costs, sales, marker opportunities, etc.

Statistic s--obtained from reliable sources and shown in relation to their
significance to the group

Plant reports—-evidence concerning the number of complaints or grievances,
or their kind, concerning the kind and number of accidents, etc.

Methods studies-~report of operations, time and motion studies in written

or film form, etc.

2. Experts and witnesses

Supply evidence
Sell validity of facts brought out
Add interest to the proceedings

USE OF CHARTS AND BIACKBOARD

1. What are the advantages of using charts?

Provides a visual aid

Serves to pir down the group

Serves as jumping off place for discussion
Keeps the discussion on a clear track
Provides a summarizing vehicle

Stimulates interest

Provides a creative satisfaction to the group

Y
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CONFERENCE TOOLS

2. Making charts

a. Size~--to fit size of group

b, Type of paper
(1} White bond paper, 26 inches wide
{2} High grade newsprint L
(3) Pads of paper, 20 x 26 i
{4) Light-colored wrapping paper ‘

¢. Mounting charts
(1) Affix to wall
(2; Use of chart stands
(3) Use window blinds

d. Marking crayon A
(1) Use iumber crayon ,
(2) Use compressed charcoal
(3) Use colored crayons

3. Hints for chart work

fwers,

a. Write legibly

b. Express thoughts intelligibly

C. Supply adequate lighting

d. Use short words

e. Use diagrams

f. Plan chart before discussion

g. Keep pace with thinking of group

4, Use of blackboard or charts to record

a. Facts summarized §
b. Facts classified and arranged
C. Advantages and disadvantages .
d. Genersalization or deductions

e. Summaries or conclusions

f. Analysis of causes and effects
g. Contributing factors !
h. Conclusions and agreemants of group ‘.
i, Planned step for attaining objective

~ovres

5. ©QOther hints

a. Don't stand in front of writing 4

b. Talk while writing

c. Write in straight lines

d. Face group when discussing what has »zen written

e. While writing, stand sidewise

f. If charts are used, the blackboard should be used only as ar accessory
for gathering transient information, which after being summa .zed on the :
chart, is erased from the blackboard 1
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% THE PANEL METHOD
5 8y Russell Greenly
The Panel Method of conducting discussion is used for the purpose of « P

planning, sharing experiences, pocling contributions, clarifying thought in making
decisions. This brochure offers suggestions for carrying on discussion with
instructors, foremen, supervisors, and executives, when the aim is to clarify
thought on some common topic, upon which members of the organization have ccn-~

flicting ideas. A short description of each technique in this method is being pre~
sented.

i. Need -- Increasing within our civilization is a need for cooperative
thinking, planning, and acting. Thg panel discussions afford opportunity for
training minor and major executives in cooperative techniques. Moreover, dis-

/ cussion itself is vory s timulating to creative thinking, sympathy,- and other
desirable outcomes.

Panel discussions properly guided furrish a form of vital and enjoyable

activity, which should bring about rich ecucation returns for those interested in the}
techniques,

2. Description -- The elements of the panel are four:
a. Chairman
b. A Panel--four to eight persons
C. An audience -
d. A topic for discussion

'S
The entire panel group is seated in a semi~circle, facing the audience, and
the chairman is in the center.

No speeches are made but a free-for-all discussion takes place between the
members of the panel exactly as though no audience were present. The chairman
coordinates and interprets this discussion, attempting to weave the separate strands
and ideas of thought into a complete design in which each firds its place. There
must be no debate, no conflicts. Instead the spirit which dominates the discussion
is that any and every view is a coniribution and has a place ;in the completed paitern., :
The activity of bringing unity out of the diversity of ideas and viewpoeints is the ¢
peculiar function of the chairman; the function of the individual members is to supply
Creatively the diversity of ideas and elements. When the general pattern of the dis-
cussion is clearly seen, opportunity is given for the entire audience to contribute.

ARR AT W e
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Finally, the chairman summarizes the discussion and indicates the general
benefits accruing from the discussion activities.
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3. Chairman -- The most important factor in the success of a panel discussion
is the chairman. He must have hospitality of mind to a very high degree and resource-
fulness in selecting, harmonizing, and combining different points of view.
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THE PANEL METHOD Continued

He riust be a geod judge of personslities, be a tactful, socially minded, witty’
individual with a background of broad culture, to enable him tc seize quickly upon
the valuable elements of each offering. He offers very few ideas, himself, confiring
his contributions tc emphasizing significant elements and to the weaving and organ-

N N, se oo
izing process.

In the final summary he has the opportunity to integrate the products of a
discussion intc a worthwhile whole.

1. Members -- Panel members should be ready thinkers, fluent speakers
iuterested in the topic, and representatives of the wide variety of viewpoints and
interests. Above all, they must be cooperative in attitude.

Ordinarily, the selection of the panel will be made by the chairman. In industry
where foreman confererice work is being conducted, it might be advisable that the
Superintendent of the Division select the panel and the panel members select the
chairman. After more experience has been gained, the panel might be selected by
the group members themselves.

5. Selection of the Topic -~ The topic chesen for selection should be one about
which conflicting or different views are held by members of the panei. It should be

specific in that it deals with a narrow, single thought, but it should be general in
its form cf statement.

Illustrations

a. How can workers secure what they want ?

b. How should we reduce wastes ?

c. How far can foremen go in allowing the operators to learn
new work habits?

d. What methods are employed in teaching operators on the job?

There should be sufficient preliminary stimulation of expertences or thought
to insure an adequate supply of ideas in the audience and panel.

Panel discussions might well be considered the second step in conference
procedure, where a new subject is being brought into industry and certain individuals
have been asked to prepare theinselves by reading related literature upon the subject
under discussion. . )

Another method of stimulating thinking is to have groups visit an industrial
organization for the purpose of having a discussion about the value they derived
from such an experience.

6. Preparation of the Panel -~ QOrdinarily, the first step in the discussion is a
preparatory meeting of the chairman and panel, in order that the chairman may become
acquainted with the panel, may acquaint the members with each other, and may make
them familiar with the conditicns of the discussion.
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THE PANEL METHOD. Continued
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The chairman asks each member of the panel to give a brief biographical
' account of himself and of his interest in the topic. Almost any subject will do as

a basis for comment. The purpose is to have the panel members become accustomed
to informal discussion under the direction of a chairman.

The chairman should emphasize the fact that no member of the panel is to

stand or to make a speech. The panel member must think creatively and contribute
as he sees best.

NUR YRS

He should emphasize, also, both the undesirability of opposition to another's

contribution and the need to entertain any thought or viewpoint, however irrelevant
it may at first appear.

He should also emphasize the importance of each individual's contributing
with perfect freedom every aspect of his own personal thinking and viewpoint. Ye
should make clear that the spirit of friendship and good will should be consciously

and systematically maintained without in any way limiting freedom of thought and
expression. . S -

Where panels have been developed, within industry, and members of the
panel have become fairly well know tC one anothe', there is no need for a pre~
liminary meeting. The first few times the directions may need to be repeated to the .
panel and audience together, but as soon as the members attending such panel
meetings know the technique, the discussion can go forward without preparation.

7. Prepsration of the Audience -- The second step is the explanation to
the audience of the method of conducting a discussion. This explanation should
repeat the instructions to the panel and make it clear that the panel is serving as

the mouthpiece of the group, because an informal discussion is too cumbersome
in a large audience.

The audience is asked to listen only until the general pattern of ideas is

established, and the promise should be made that ultimately the discussion will
be thrown open for ali.

The chairman should stand while making this explanation and should
emphasize the fact that speeches are "taboo. " He should conclude by clearly
stating the problem for discussion and then sit down and begin the discussion.

8. Discussion -- The third step is to call upon some panel member for
his expression of opinion on the selected topic, The chairman should listen
thoughtfully to the ideas expressed, mentally selecting the essential elements ;
of the contribution, restating them in slightly different words and asking soine

other panel member what he thinks about the matter. In this way the discussion s
: continues. 5

R

9. Duties of the Chairman -- The chairman's specific duties are:

a. To stimulate contributions.

b. Torepeatorreformulate contributions a sufficient number of times

%0 give the audience and panel time to consider for themselves
the polnt or points maco,
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THE PANEL METHOD Continued

c. To supply illustrations when a panel member states a principle
or to generalize when a panel member gives specific illustrations.
This also provides time and opportunity for understanding.

d. To give recognition, by name, systematically but subtly, for each
contribution made.

e. To emphasize aspects of contributions significant tor the pattern
or design which develops, the chairman may guide by asking
questions and by emphasizing the statement dominating, or direct
the discussion to a specific and predstermined outcome.

f. To interpret the inter-relations of diverse con.ributions both to
each other and to the general pattern.

g. To summarize and to integrate from time to time and at the close of
the discussion.

h. To decide when the contributions of the panel have been sufficiently
brought out to include the audience in the discussion.

. 10. Conflicts -- One peculiar and important function of the chairman is to pre-
© vent emotional clashes and tensions. The best means of doing this is the interjection
of humorous or whimsical comments immediately following the slightest indication of
opposition or tension. The interruption gives time for the members involved to regain
rational control ,and the laughs that follow humorous comments ordinarly aid relaxation.

On the other hand, the chairman must exhibit the utmost tolerance for conflicting
ideas and have a genuine interest in each point of view presented. Members should -
be encouraged to contribute conflicting points of view, but not to assume an antagon-
istic or argumentative attitude.

11. Control -- Another important factor is the control of obstreperous indi-
viduals, who destroy the conditions under which the discussion is being conducted,
and egotistically and aggressively insist on making speeches. Here again, humor-
ous inferpretations and the passing of a question to a panel member are effective
means.

12. Qutcome -- In general, the chairman is to build bridges from mind to
mind, outof aggressive, creative, automatic thinking; to v anulasiure by am»hasis
and redirection a rich, comprehensive and consistent view of the whole topic, with
each element in its proper place and relationship. Sometimes . it is sufficient if
supposec views and reasons are hrought tc light and arranged in position. It is noi
essential to success, in this tvoe of discussion, that a decision be reached. The
goal is the clarification of thought.

13. Chairman's Pre parations ~- The chainnan in preparing for his task needs
tc canvass as completely as possible all sides and viewpoints that he made and to.
plan how he will utilize it in the development of his final desig:.

He must have a plan and @ goal, vet he must not dominate nor contro! but
accept what comes. He may, however, stimulate the expression of the ideas he
desires by shunting questions to individual members of the panel whose viewpoints
are likely to lead them to respond as desired.

|
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THE PANEL METHOD Continued

A successful preparation insures that no surprises will come out during the
discussion, and no serious deficiencies at the end of the discussion. The chairman,

however, needs to exercise great restraint not to force the discussion along the lines
of his own thinking.

14, Reports -- In most instances it is desirable to have a stenographer
strategically located in the audience, who will record the high points of the dis-
cussion. A verbatim report is then possible and each member attending the dis-
cussion might be furnished with mimeographed copies at a future date.

This eliminates the necessity for any member of the audience to take notes at
any points in which he might be interested, and he is able to concentrate his entire
attention upon the topic being carried on by the members of the panel.
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GROUP DYNAMICS, BRAINSTORMING, AND OTHER LEADERSHIP TOOLS

Byrl R. Shoemaker

Role Playing -~~

The role playing technique was explained and a team was selected from among the

conferees to put on a demonstration,

Role of Superintendent - (Techniques Used)

Let individual talk
Gave cooling off period
Promised answer

Went to correct person
Friendly atmosnhere

Additional Techniques that Could Have Been Used

Might have built plumbers background
A complement on something else may nave helped

How Did John Function When He Reported Back?

1. Didn't pass buck
2. Had an answer
3. Tried to set stage

Case Studies

Uses problem solving approach

- Differs from role playing in that the person presenting cast presents'

in which he was involved
Case was presented B
Problem solving technique was used
1. Get the facts
2. Weigh and decide
3. Take action
4, Check results

Brainstorming

A person can be trained in creciive thinking.

an actual case
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GRQUP DYNAMICS

J0ks by John Clark and Alex Osborne were mentioned

Creative thinking is important to education.

Continued

Stens in Creative Power--—- Orientation---

Orientation
Preparation
Analysis
Tdeation
Incubation
Synthesis
Evaluation

Basic ways to be creative

Make a check list

Set qualities for yourself
Set a deadline

Make a date with yourself

Question, association, observe, predict

Questioning is an act and is learned by exercising it
‘st of killer phrases discussed - Green Sheet

Four Rules - Yellow Sheet

Divide into sub problems

Laws of assocition {Aristotle
Similarity
Continuity
Contrast

Blocks to being creative
Ignorance
Attitude

el o] mmvm«mwmmwa{. TR




-
&
&4 .
i
by
>
-
M
: «
E

e

% R R f
?

§ 123 |

é Reprint from GROUP DYNAMICS Continued :

"Printer's Ink", December 2, 1955
" 4 Charles B Clark, Assistant to the Manager of Training
sthyl Corporation

’ KILLER PHRASES

This list was developed at a "Brainstorming Workshop"

for the National Society of Sales Training Executives.

If you don't want good ideas to curl up and die, put

these killer phrases on your black list -- and keep them there!

Note: How many times have you heard these phrases?

It's not in the budget Where does the money come from?
Who thought of that? ‘ Costs too much
I can't give you the money to go ahead Too (or too small) for us
We're not ready for it We tried that before
Everybody does it this way Too academic
Not timely ] It's a gimmick
. Too hard to administer Not profitable ‘ §
It*s not progressive You'll never sell that to management
= Too theoretical : Stretches imagination toe much ]
gy roduction won't accept it They'11 think we're long-haired £
: fersonnel aren't ready for this Engineering can't do it
- - Won't work in my territory Why something new now? Our sales are still ;
s | Customers won't stand for it going up *-
R The new men won't understand Let's wait and see ;
. The old men won't use it Too much trouble to get started
o Doesn't conform to our policy Too hard to sell
We don't have the manpower It's never been done befure -- why stick our
Takes too much time (work) " necks cut?
ca Don't move too fast We don't want to do this now
Has anyone else ever tried it? Factory can't follow up
We have too many projects now .o . Not enough background
‘ Let's make a market research test first The union will scream
: Here we go agein That's teo ivory tower {
S Let's form a committee Let's put it in writing
= Won't work in our territory I don't see the connection
What do they do in our competitor®s plant? What you are really saying is . . . .

Let's sleep on it
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GROUP DYNAMICS Continued

OSBORN RULES FCR BRAINSTORM SESSIONS

Criticism is ruled cut:

Allowing yourself to be cr.tical at the same time you are bein

to get hot and cold water from one faucet at the same time.
criticism isn't cold enough. Results are tepid.
"screening™ session.

The wilder the ideas, the better:

g creative is like trying
Ideas aren't hot enough;

Criticism is reserved for a later

Even offbeat, impractical suggestions may "trigger" in other panel members practical

suggestions which might not otherwise occur to them.

Quantity is wanted:

The greater the number of ideas, the greater likelilood of winners.

Combination and improvement are sought :

Improvements by others on an idea give better ideas Combining ideas leads to more and
better ideas.
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APPENDIX B

TASK FORCE ASSIGNMENTS
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IHE TASK FORCE ASSIGNMENT TECHNIQUE

device. 1t Provides the opportunity for individuals to reveal ang demonstrate
leadership ability.

Essentials. of a8 Task Force

Essentials ip utilizing the task force idea include:

A main BXoup which meets as g unit for briefing before the
task is assigned. It yill meet & second time to hear the fing1

An_assignment for each sub=group which should provoke thinking,
involve research, angd otherwise challenge the committees within
the sub-groups to work together as g team. The assignment should
be in broad ang general terms, and should require g considerable
amount of outside Préparation. It shoylq also stimulate indiyi-
dual initiacsive in preparing the orsl report, the written report,
and the Supporting graphic materials.

A_situatica which requires telling, researching, reading, dis-
.M - - - - -

cussing, evaluating, thinking, Planning, and working together
to find 5 solution or series of solutions.

A_resourc. person (or several resource persons) who assists the
group in starting on the Project, filling in any gaps in the
assignment, clarifying major points, and helping the group to
clearly understand the situation.

U. of Md. LpS~25
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- - TASK FORCE ASSIGNMENT TECHNIQUE Continueg

Once the task has been assigned, the resource person func-
tions as a consultaut, not as a leader of the group. Because
the primary purpose of the task force assignment is to discover
and activate leaders within the group, the resource : person
must not shape the group's thinking, but should be available
to help the group begin work on a solution to the situation as

expeditiously as possible. .
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A rehearsal for those who are going to make the oral presenta-
tion to the total group. The resource person should work
closely with the participants at this point to smooth out any

rough spots in the presentation. Graphic aids should be utilized
for maximum visualization of the material presented.

b PeovE e

RO

Timing should be carefully controlled so that the entire task

. force report can be presented. Insofar as possible, role
playing -should be utilized by the task force groups when making
their final presentation. Audience participation may also be
requested in the final report session.

LA TaE -
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TETAN

Working on their own, under the leadership of key individuals elected to these
leadership positions, the sub-groups prepare a presentation to be given to the i
total group. The presentation should include utilization of many leadership

techniques such as role playing, group discussions, panels, explan ation, 3
illustration, and demonstration.

Copied by permission of the U. S. Department of Health, Education, and Welfare 4
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For Discussion Purpoges Only
U.S. DEPARTMENT OF
. HEALTH, EDUCATION, AMD WELFARE
. " Office of Education .
Bureau of Adult and Vocational Educatiom

Division of Vocational and Technical Education
Washington,‘D.C.° '

TASK FORCE OBJECTIVES

I3

To provide 2 situation and a setting in which the leadership potential:
of the group may be demonstrated. :

" To make it possiblé‘fof individuals within each of two sub-groups to

demonstrate capability in planaing, organizing, and presenting an oral
Xeport to the entire conference group. o

To provide the opportunity for each group to prepare a brief, care-

fully developed written report to accompany the oral presentation.

To encourage individuals, committees, and subegroup members to utilize

the techniques of leadership discussed and demonstrated throughout the
conference,
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NATIONAL LEADERSHIP DEVELOPMENT GONFERENCE
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ASK TORCE ASSIGNMENT
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Resource material for this assignment is contained in the Towa Project Plan of Activities for 1966.
In approaching your assignment the following factors should be considered:

AR

1. Certain necessary facts may be missing. It will therefore, _
be necessary for you to make assumptions in certain cases .to
achieve the required results. If assumptions are made, they
should be carefully stated in order that the results shown in

i

R

e

the completed report will have some valid basis inp the con- §

clusions reached. Ew

2. An oral report is to be prepared for presentation to the group g‘

as scheduled. This report, supported by necessury graphic i

materialé?'should be prepared for presentation to an official 3

group such as the State Board for Vecational Education, fc+~ the E

- purpose of "selling" a satisfactory vocational education program. g

Y

3 A duplicated report is to be prepared by the task force group. 4

. Supplementary aids such as charts and pass-out materials to be 3
: used as part of the presentation should be included. This final £
g report is to be prepared in professional style and duplicated 3

for distributicy to the entire group.

o e
o -

Future references to TF-1 refer to the Iowa Project Plan
of Activities for 1966, too lengthy to include in this Seminar report.

Interested persons may secure copies from the Division of Vocational
Edycation, U. S. Office of Education.
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NATIONAL LEADERSHIP DEVELOPMENT CONFERENCE

Task Force Assignment - Group A

Indicate the State's plan to extend and improve.the vocational

education program during the year indicating where the emphasis is to be
placed and justifying such emphasis. Use the Iowa State Plan of Projected
Program Activities (TF-1) for background information. If problems arise
in committee meetings as work on the assignment progresses, refer to handout
sheets TF-?, and TF-3 for suggestions.
Assignment
1. Describe the State's plans for the construction of area vocational
education schools during the current year by .
a. Number and types of schools (in terms of section 8 (2) of the
Vocational Education Act of 1963)
b. Educational level of program to be offered
c. Occupational fields to be provided for
d. Location and area (school district(s), county(ies),
Statewide, to be served by the school
2. Relate this to Item 3 Part A (See TF-1 P18)

2. Describe the State's program priorities to expand vocational and

technical education for high school students for the curren t year.

(Refer to manpower needs and employment opportunities in Item 1, Part A, TI'-1).

a. New teaching personnel requirements
b. New or additional occupational fields to be provided for
c. Plans for replacement or purchase of new equipment

d. Plans for improving facilities
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3.

GROUP A ASSTGNMZNT' Continued

Describe the State's program priorities to expand vocational and
) . .

technical education for persons with Special needs for the current

year. {Refer and relate pfojeétions to inanpower needs and employment

opportunities in Item 1, Part A, TF-1)
a. New teaching personmel requirements

b. New or additional occupational fields to be provided for

c.. Plans for replacement or purchase of n‘ew equipment i

d. Plans for improving facilities

Describe the State's program priorities to expand vocational and
*ﬁ

Part A, TF-1)

ezttt

a. New teaching persomnel requirements
b. New or additional Occupational fields to be provided for

¢. Plans for replacement or purchase of new equipment

d. Plans for improving facilities ;

-
Describe the State's program priorities to expand vocational and I
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Item 1, Part A, TF-1)
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a. New teaching personnel fequifements

b. New or additional occupational fields to be provided for

"

c. Plans for replacement or purchase of nayw equipment

d. Plans for improving facilities
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and justifying such emphasis. Use the Iowa State Plan of Projected Program

b

NATZONAL LEADERSHIP DEVELOPMENT CONFERENCE

Task Force Assignment - Group B

Indicate the State's plan to extend and improve the vocational educat

program during the year indicating where the emphasis is to be placed and

Activities TF-1 for background information. If problems arise in committee
meetings as the work on the assignment progresses, refer to handout sheets TF-2,
and TF-3 for suggestions.
Assignment:
1. Desecribe the State's current year plans for strengthening programs
of -~
a. Administration and supervision (State and local)

b. Teacher training
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c. Vocational guidance programs and services (State and Local)

re
IR

d. Curriculum development
e. Research, experimental, and developmental programs

f. Evaluation of programs and activities

€

2. Describe the State's program priorities to expand vocational

and technical education for persons with special needs for the

current year. (Refer and relate projections to manpower needs and
employment opportunities in Item 1, Part A, TF-1)

a. New teaching personnel requirements

b. New or additional occupational fields to be provided for
c. Plans for replacement or purchase of new equipment

d. Plans for improving facilities




GROUP B ASSIGNMBNT Continued

3. Describe the State's program priorltles to axpana vocational and

techn1ca1 education for post h1gh school students for the current

year. Relate projections to [tem 1, Part A, TF-1.
2. New teaching personnmel requirements

. b. New or additional occupational fields to be pro&ided for

~

c. Plans for replaéémenf or purchase of new equipment

d. Plans for improving facilities
Describe the State's program priorities to expand vocational technical
education for persons who have already entered the labor market for the

current year. (Reﬁér to manpower needs and emplqymenf opportunities in

5,
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Item 1, Part A, TF"].)

a.
b‘.
c.

d.

New teaching personnel requiremenfs
New or additional occupational fields to be provided for
Plans for replacement or purchase o £ new equipment

Plans for improving facilities
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NATIONAL LEADERSHIP DEVELOPMENT CONFERENCE

Projected Program Activity _ a Qf.

1. The State's plan to extend and improve the vocational education

program during the year will fnclude emphasis on %he following
items:

a. New teaching personnel requirements.

Teachers of vocational agriculture in Iowa will enter
the area of off-farm occupations during this year.

The high school distributive education program will
require three new teacher-coordinators for newly
created positions opening in the 1965-66 school vear.
There will be the need for 35 new teacher-coordinators.

b. New or additicnal occupational fields to be provided f
fot ° : 3

New cooperative programs in trzde and industrial educa-
tion will cover approximately 20 occupetions, in
addition to auto mechanics and machinist trades.

(The above statements are very brief examples of the kinds of projections
to be developed by the group. Expanded projections should be included

in the written report. Tables and charts may be prepared for use in
glving the oral report, and whare appropriate, may be included in the
written repoxt as vell,)
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_APPENDIX C

EVALUATION INSTRUMENTS
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- SINGLE SESSION EVALUATION

LEADERSHIP DEVELOPMENT CONFERENCE

Cate: | Tomic:
F esource Person: : Discussion Leader:

1. Did you understand clearly the objectives for this session ?
Were they adequately realized? |

If not, which fell short?

§

2. Did you think the resource person's training, experience and personzl qualifica-
tions equipped him to do ‘an able job as keynoter on this topic?

i
]

3. Was the topic adequately illustrated: ' |
From the leader's own experience ?
From skilfully chosen source materials ? ’

4. Did you consider the rescurce person helpful in his relationship to the smaller
discussion group?

Did the discussion contribute to your understanding of the topic chosen for this
session ?

-~

. s

.

6. What is your reaction to the methods and materials used by the group leader ?

ﬁlease comment:

7. Did you change, confirm, or strengthen any previous opinions as a result of this
session? Piease comment:

8. Did this session prompt you to think in terms of putting a new idea or plan
into practice ‘back home''? Please comment:
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LEADERSHIP DEVELOPMENT SEMINAR

CONFERENCE EVALUATION
First Week

We are interested in getting your reactions, comments, constructive
criticism, and suggestions regarding specific phases of the Conference. You
need not identify yourseif, unless you wisi to do so. No attempt will- be

made to identify your paper, so feel free to express your opinions with com-
plete frankness.

Please react to every item on the evaluation form. Draw a circle
arouns the X that most nearly expresses your reaction. You are urged to
comment wherever you wish to further clarify your point of view.

1. To what degree did you understand the 'objectives of the
conference and those of the various sessionsg?

Very Reasonably Not Very Not

Clearly Clearly Well Well . at ail .
—. X X X. X

Comment:

2. In vhat measure were the stated objectives accomplished?

Fairly Not
Fully Adequately Well Inadequately at ali
X X —X. X —

Comment:

3. What is your reaction to the advanced plaming and preparation
for the Conference?

Very : Very
Well Done Well done Adequate Inadequate Inadequate

- S 4 —F —X. X
Comment:

4. As a result of participation in the conference, my concepts of
what a leader in the areas of teacher training and curriculum
development in trade and industrial education should know and
be able to do have been

Greatly Slightly
Clarified Improved Modified Unchanged Confused
X X- X X X
Comment :.
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U. §. DEPARTMENT OF
HEALTR, EDUCATION, AND WELFARE

Office of Education
Division of Vocational Education
Washington 25, D. C.

NATIONAL LEADERSMIP DEVELOPMENT CONFERENCE

POST CONFERENCE SVALUATION.

Conference Identificattion

S N R T A e R PR T R Sk AR M

DIRECTIONS: Please indicate your feelings about the conference
in vhich you jwst partieipated. Dc not eign this questionnaire.

Draw a circle aropnd the “X" that most nearly expresses how you
feel.

1. very quite about not very very poor
successful successful average successful comference

* - - o A

2. Conference strong points:

3. Conference weskuesous:

4. What was most fwportant and useful to you?

5. Bt;iefly compunt oo palor reagong for your reaction. . '
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CONFERENCE EVALUATION Continued

_A v AU
it o e
S K e S Th

5. To what extent ware members

given an opportunity to participate
actively in the meetings?

IO TRAY ISy

] s Every _Almost no t
- Opportunity Many Some Few Opportunity 3
—X X X _ X _ X

Comment: :

- 6. 1In your opinion, were there oppertunities for personal
b conferences with group leaders and resource persons?

TR VYT

I
7
R

- Very - Hardly B
i Numerous Adequate Adequate  Sufficient Insufficien: &
— X X —X_ X _ g
: %
f Comment : 4,

) 7. fhe physical arrangements seemed to be

e Perfect Good Adequate Fair Poor
- X X X X — X i
’ Comment :

8. - As to the provisions for getting acquainted and the allotment
of time for fellowship, I feel arrangements were

f Very Not quite
Adequate Adequate So-s0 Adequate Inadequate 3
. X X ) S X X :
@ Comment:
5

3 9. Please 1list changes you feel would improve the conference.
(Touch on such items as: other objectives, different dates,

new topics, specific resource people, variations in conference
leaders and the 1ike.) :

TS

10. Additional Comment. (Attach another sheet if more space is
needed.)
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INVENTORY/EVALUATION
Jeadership Development Seminar

Instructions: This inventory/evaluation is intended 1o explore the way you feel
about your own competency and understanding of leadexrship development. &Hppoesite
each item, 1isted below, place a check (/) in the coilumn that most nearly re-
presents your irue feeiing concerniung that item.

Pleage £1l1 in this inventory/evaluation sheai and return it to the registra-
tion desk when you come to the conference. This is important!

fair AOall
GENERAL much | anount | some | amount | nome
1. My own present ability as a l
leadership development persom . . _ .
2. My om experience with the [ l
leadership development process.  ; |

3. My understanding of the leadership
development process « « ¢ ¢ ¢ ¢ o o

k. My skill in the use of the
leadership development process. . .

5. My interest to help instruct
others in the leadership develop-
meNt Processe « « ¢ o o o ¢ o 0 o o

6. My curiosity to find out more
about some of the more chscure '
elements of the leadership process.

7. My present intent tc use leader-
ship development processes in my
everyday worke: « ¢ ¢ o o ¢ o o o o

8. The ability of "educators", in
general, to learn and use the
leadership development process . «

9. The extent of security I have
in using the leedership develop-
mnt pr mess. [ [ [ ] ® [ [ ] [ ] [ ] [ ] [ ] [ ]

10. The degree to which my interest
in the leadarship development
process msy help overccue any

insecurity I feel ¢« ¢« ¢ ¢ ¢ ¢ ¢ ¢ o4
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SPECIFIC UNDERSTANDINGS/SKILLS

1.

2.

56

T.

10.

11.

1

- 8

much

fair
amount

some

small
amount

none

My own understanding of our heritage
in Vocational-Technical Education REER

My understanding of Leadership -
Administrative - Supervisory implica-

tions of Vocational-Techniecal Educatio.
legislation .

My understanding of the place of
Vocational-Technical Education in
today's "World of Work *

¥y understanding of State plans and
prograis in Vocaticnal-Technical
Education in my own State . . © ¢ o o s

My understanding of counseling and
other supportive services iy
Vocational-Technical Education © s o

My understanding of Programs of pre-
and in-service teacher education in
Vocational-Technical Education . . . .

My experience in working with/in
programs of pre-and in-service teacher
education in the area of Vocational-
Technical Ed\lcation L} [ ] [ ] [ ] [ ] [ ] L] [ ] » [ ]

My understanding of research and
experimental programs now in
progress in Voc. Tech. Educatione e o .

My experience in wvorking with research

and experimental prograus in Vocational
Technical Education . . . . , , © o o o

My experience in coordinating Vecation- |

al-Technical Education program
activitiers with other agencies . . . .

My understanding of the evaluative
brocess and its reiaticnship to
Vocational~-Technical Education . . . .

My 8kill in evaluating progress in

Vocational-Technical Education . ., . .

Other Commenis
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EVALUATION

Please £ill in the following questionnaire,
List your responses in order of importance.
Be brief.

Thank you.

I. What has been MOST WORTHWHILE to YOU in this seminar? Why?

LAt Vg b

i

II. What has been LEAST WORTEWHILE %o YOU in this seminar? Why?

Rax
o
<

L
3

jf
i

&

Wi bieoan b

III. Vhat SUGGESTIONS do YOU have for the IMPROVEMENT of future seminars?

%t g b
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