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Introduction

History of the Problem

Attrition. The number of students who withdraw from the colleges
of the natilon without graduation has become an issue of wide-spread
concern. Discussions of the probiem tend to emphasize the implications
for society, for the student, or for institutions of higher education.
Society needs citizens prepared to consider the complex issues of modern
life, and professional and technical personnel able to contribute to a
scientific age. The student with potential must have this educational
background for his future achievement. Further, the colleges lose much
of their effectiveness when attrition forces over-attertion to admisgions
and to orientation of beginning students. The implications of attrition
from colleges involve issues of major significance in all of these areas.

The concern about withdrawal from college is a part of the broader
problem of "dropout" from schools at all levels, from the elementary
school to the graduate or professional school. The causes of withdrawal
at all levels and the effects for the individual and for society are re-~
lated, but the differences between drop from elementary or secondary
school in contrast with withdrawal from colleges are substantial.

One of the striking differences between drop at lower and at highezr
levels 1is in the decision itself. School attendance at lower levels is
assumed in the nation. It is an integral part of community life which
has been written into the law. Public taxation supports the school sys-
tem, and the home 1is involved only in minor additional expense., Even
mere significant in reference to college attrition is the fact that most *
students attend school through legal age without involving kim cr his
home in any real decision. This may continue through junior college in
some areas.

The college student who attends institutions like those cooperating
in the Tri-Coliege Study 1s in school as a result of significant individ-
ual and home decisions. He must pPlan, often long in advance of his
attendance, with transcripts, a2pplication blanks, and recommendations.

He frequently leaves the home community and rejects opportunity for |
immediate employment, He involves himself and his family in heavy ex~-
pense, both in cash outlay and in the forfeiture of current income.
Social pressures may strongly encourage college attendance by youth of
some socio-economic groups, but the expectation hzs no legal base or any
assumption of universality. The minimum level of commitment required
for attendance at college 1s far above the level typically required im
American society for attendance at elementary or secondary school.

The student who withdraws from the libera! arts college renounces
a decision which had required careful consideration and substantial
levels of personal and economic commitment. The student, approaching
maturity, engaged himself in an enterprise that promised enough signi-
ficance to justify major involvement of time and money. Withdrawal from

college represents the basic review or the renunciation of a dceision of
moment.




The rate of attrition is, nevertheless, high. One-fourth of the
beginnuing studcunts withdraw within o year, and fewer than half graduate
within the period of four years. An extensive literature deals with
this problem.

Studies of Attrition from Colleges. The general topi: of attrition
from colleges involves 80 many facets that much of the literature of
education has relevance te the problem directly ox indirecily. FHany
studies, for example, have focused on the selection of applicants for
admission to college, and these studies have obvious relationship to
the question of withdrawals. All of the studies of the academic suce-
ces3 or failure of young people in college are dealing with areas clesely
allied to the question of attrition. Discussion of effective teaching,
of peer grovp influences, of emotional and social problems of adolescents,
of the undergraduate curriculum, of college climate, offer to make contri-
butions tc the understanding of the withdrawal of students from college.
Other studies deal directly with attrition--the extent of the problem,
explanations, and proposed solutions.

Some studies have included the calculation of the rate of attrition.
While exact figures are not easy tu gather, Summerskill (12) has re-
viewed some 35 studies which reported these facts from hundreds of insti-
tutions over a period of 40 years. He reports from this work that the
attrition rate has been quite constant for 40 years, that only 40 per
cent of entering students graduate within the normal four-year term,
that some 20 per cent complete their siudies later, sometimes much later.
The figure of 60 per cent of entering students who ultimately graduate
may bz accepted as the best estimate available today.

Iffert (4) gives a similar figure and adds a breakdown by college
year. By the close of the first registration period, more than ten
per cent of entering students have withdrzwn, and, by the close of the
first year, more than 27 per cent have withdrawn. By the close of the
second year, an additional 15 per cent have withdrawn. Others withdrew
during the third and fourth year without graduation. Withdrawal began
promptly in the first year and continued almost to the point of gradua-
tion. Approximately half of those who did withdraw did so by the end
of the first year of college work.

Some reports would raise the figure of ultimate graduation. Jex
and Merrill (5) coneluded that 60 per cent of the dropouts will ulti-
mately graduate, and Ford and Urban {2) propose that a more adequate
figure is 75 per cent. This pxronozed amendment emphasizes the elusive
transfers, evening school and summer sechool students, part-time students,
combination courses, and mature graduates. Tt is difficult to trace
such students over the years, and some may be lost to any follow-up.

Many studies liast the stated reasons for the withdrawal of students.
, A typical list includes the following: financial problems, academic
difficulties, dissatisfaction with the curriculum, digsatisfaction with
the instructors or with administrative policies, personal adjustment
difficulty, personal or family problems, illness, marriage, an uncon-
genial college clinate.

i
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The relation between levels of academic aptitude ox inadequate
skills of study and attrition have been explored. Lew levels of abiiity
or irefficient methods of reading and etudy have clearly contributed to

the rate of withdrawal. Other studies show a significant number of able
students among the drogs,

A number of less cbvious observations have been made. One study
reports that those who change majors move frequently tend to persist.
Studies of interviews on campus with those considering withdrawal have
been reported a number of times. with the finding that a sericss of in-
terviews on campus can reduce the number who withdraw. Students who
receive grades below their level of expectation tend to withdraw. The
college calendar, semester or quarter system, may be a factor in rate
of withdrawal. Many similar facets of this question are reported in
the literature.

A number of studies approach the problem from the point of view of
personality, of emotion, and of social adjustment. The Minnesota
Multiphasic Personality Inventory and the Minnesota Counseling Inven-
tory are examples of instruments used in this area. An interesting
finding has been made that men who withdraw are more irresponsible and
non-conforming while women are more withdrawn and depressed. One stu-
dent of the fieid finds reason to assign emotional conflict as the
cause of the withdrawal of more than half of the students. Clinical

studies in depth, guided by personality theories, have been undertaken
as an approach to the problem.

An early study by McNeeley (18) reviewed the dropouts of some 25
universities in 1931 and 1932. He related the topics of dropout and

transfer and gave valuable information about the rate of dropout during
this period.

Iffert’s study for the United States Department of Health, Educa-
tion and Welfare, Retention and Withdrawal of College Students, (4) is
one of the most important contributions. This was & questionnaire study
of students who enterad colleges and universities of various types in
the fall of 1950, Data from 149 institutions over “he country were
gathered, and these institutions were representative in geographical
region, type and size of institution, and type of student. Records
were gathered several years after entrance concerning the rate of with-

drawal and of graduation. - The study sample included more than 13,000
students and more than 8,000 of these responded,

An excellent survey of this total field is given by Summerskill in
the volume The American College (12). He reviews the evidence on the
rate of attrition, offers an analysis of the factors associated with
dropout, makes suggestions for future research, and gives a selected
bibliography of almost 200 items.

A recent article by Marsh (6) reviews the studies of the past 10

years concerning dropout. A bibliography of more than 50 items, chiefly
from this period, is presented.
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New Factors and Unrcsclved Issues. The study of attrition faces
the dilemma of time. Dats usually are gathered for an experimental
group st the time of admission to the coilege. The high school record
and the freshman orientation program give information for such a study,
Instruments particularly designed for the understanding of withdrawal
may well be added for such a prcject. At least four years, however,
are needed to identify those studeni: who wiil drop before the comple-
tion of the normal college term. A few more years are needed to identify
the temporary withdrawal. Those destined to graduate later in iife add
special complications: first, they cannot be identified for a number
of years; gsecond, they live much of their lives without the advantages
which graduation at a younger age might have brought., The contributicn
to soclety may be correspondingly limited. Many of these graduates may
resemble the dropouts more closely than they do the normal-age graduates.
Neverthelass, zccount must be taken of them in the study of attrition.

Follow-up information must be obtained from the student who has
withdrawn. The mailing address and stud-u: response are difficulties
after a few years. Further, the percentage of returns cu questionnaireas
or communications aiways ieaves the question of the Tepresentativencsas
of the actual returns. Are there special factors which ivufluence some
not to cooperate?

A study by Iffert (4) dealt with phases of this problem. His stu-
dent sample was drawn from first time enrollments cof 1950. They rated
in 1953 or later their reasons for going to college in 1950. There are
preblems in asking the student at the time he enters coilege what his
reagsons may be. When the complication of time is added, asking one to
report several years later the reasons he went to college, the diffi-
culties multiply. Yet, Iffert's technique is egsential to the study of
long-time resulte unless the research continues over a mumber of years.

Additional difficulties appear in the area of definition. The
categories of withdrawal are not rigid. One siudent in academic dif-
ficulty fears he may be dropped, or he may be advised to withdraw.

Under these pressures, the student withdraws and may be classified as

a voluntary withdrawal. A number of students who classify as voluntary
drops probably "beat the gun" either in the academic or the disciplinary
category. Yet such a student is cften classified with the voluntary
transfer whose achievements are significant. A similar ambiguity may
reside in some disciplinary-academic dismissals.,

Temporary withdrawal involves complexities. It may represent
immediate need for income for future education, or the recognition by
a student of the futility of education at superficial level and the
postponement of study to a time of more maturity. Military service may

call some students, and many of these will return after their term of
duty.

The definitior of higher education involves some complication. A
student may transfer to a type of training which is useful for him,
outside the recognized field of the degree-granting institution. He
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counts as a withdrawal from college, although he continues training in

line with his geals. His Program and prospects may vary gsignificantly
from more casual drops.

Research in this field must come to terms with these caresolved
fssues--~the question of time, the specification of categories, the se-
quence of years, the definition of educational persistence.

The Tri-College Study

Characteristics of the Three Colleges. Colleges of the Tri-College
Study are representative institutions of the Middle West: Hanover
College of Hanover, Indianaj MacMurray College of Jacksonville, Illinois;

and Wittenberg University of Springfield, Ohio. These colleges have
joiuned in a study of attrition.
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The institutions are liberal arts, church-related colleges. The
students are, in large proportion, living in a residential college away
from home, The cost of attending these institutions is within a fairly
narrow range. The gtudent bodies, as judged by varioug measures of the
Tri-College Studv, are similar in levels of ability and in attitudes
toward their respective instituiions. Two of the institutions have
approximately 1,000 students in attendance, while the third has approx-
imately double that number. A description of each institution follows,
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Hanover College 18 a coeducational liberal arts coliege located in
Hanover, Indiana. Founded in 1827 ag a church-related institution, it
1s governed by an independent board affilisted with and receiving support
from the United Presbyterian Church, U.S.A., It is accredited by the
North Central Association cf Colleges and Secondary Schools.

The enrollment is presently 1035 students, 544 men and 491 women.
Students attending Hanover come from 33 states and four foreign countries.
Eighty-two per cent of the students come from the contiguous states of

Indiana, Kentucky and Ohio; approximately 10 per cent have their homes
in the eastern and New England states.

The religious affiliation and background of the students who attend
Hanover College i8 predominantly Protestant. Approximately 40 per cent
come from Presbyterian homes, a figure which has been constant for many
years, Between five and 10 per cent of the students identify themselves

as Catholic or Jewish. ‘Twenty-three different denominatjons or faiths
are represernted,

Ninety-five per cent of the students live in college housing; the
remaining five per cent are marrizd or comnuting students. Hanover
College has five fraternities and four soroxrities, all with national
affiliation. In 1965-1966, 69 per cent of tlie men and 64 per cent of
the womenr belonged to these organizations,

In academic potential the students attending Hanover College are
socmevhat above the national average. A majority graduste in the top 20
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per cent of their secondary school classes, and the average score on
the CEEB Scholastic Aptitude Test has been in the 550~600 range, in-
creasing with each new incoming class.

In 1962, Hanover College adopted a new curriculum and calendar,
the "Hanover Plan." The curriculum emphasizes acquaintance with non-
western cultures and student responsibility for his own learning. A
terminal five-week term in which student pursues one course enecurages
professors to take classes off-campus for enrichment of the learning
experience.

MacMurray College 18 a liberal arts college with an earoliment of
more than 1,000 atuderts. It became the Midwest's first coordinate in-
stitution in 1955 with the establishment of the College for men, built
alongside the College for women, founded in 1846.

The College is located in Jacksonville, Illinois, a recognized
educational center in the Middle West. MacMurray is affiliated with
the Methodist Church and has been accredited by the North Central
Association of Colleges and Secondary Schools since the first 1list
wag published in 1913.

Some 30 religious denominations are generally represented on the
campus with 30 per cent of the students being Methodists. Approximate~
ly 50 per cent of the students are from the Midwest, and nearly 25 per
cent are from states along the eastern seabeazd.

Academically, MacMurray's student body is strong. Over half the
students rank in the top fifth of their high school graduating class.
The Ccllege Board medians for the enitering freshman class in September,
1965, were V 555; M 562. MacMurray studenrts live on a 60-acre campus
where over 98 per cent of the students are housed in residence halls.

The educational aims of MacMurray are chartered in the MacMurray
Plan, an academic structure which provides a core curriculum with
gpecial cmphasis on the humanities. The curriculum is organized on
the "four-four" plan ¢0 educate in depth as well as in breadth. The
normal course load 18 four four-hour courses each semester. The
College operates on a two-semester system, leaving summers free for
work, study, or travel.

Wittenberg University is located in Springfield, Ohio, or a rolling
campus of 55 acres, Wittenberg College, the undergraduate division with
which this study is concerned, had an enrollment. of 2,187 students for
the first semester of 1965-1966. This enrollment consisted of 1,076
men and 1,111 women.

The University is a private, liberal arts institution, affiliated
with the Lutheran Church in America. Wittenberg 18 accredited by the
major state, regional, and national accrediting orcanizations.

Thirty-six states and 18 countries are represented in the Witten-
berg student body. Geographically, 70 per cent of the undergraduates
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are from midwestern states (approximately 50 per cent £rom Ohio), 26
per cent from north:astern states, 2 per cen* from southern states,
and 1.2 per cent from foreign countries.

Approximately 48 per cent of the undergraduate population is
affiliated with various Lutheran churches. About four per cent list
non-Christian or no church affiliation. The remaining 48 per cent list
affiiiation with other Christian denominations. ‘

Primarily a residential campus, most students are housed in univer-
sity residenc: halls or in fraternity or sorority houses. Approximately
60 per cent of both men and women are affiliated with social fraternities
and sororities, a figure which has remained constant over many years.

The student body of Wittenberg is very capable. Selected from the
upper 20 per cent of their high school graduating class, the freshman
class entering in September, 1966, scored between 500 and 600 on the
College Board SAT Verbal and Mathematics tests.

As an experimental institution, Wittenberg University will initiate
a revised liberal arts curriculum and calendar in September, 1966. All
courses will be conducted on a term basis, whereby a student will take
three courses in each of three terms during an academic year. Thirty-
five courses will be required for a degree under this 3-3 Plan. The
undergraduate college will offer only the Bachelor of Arts and the
Bachelor of Fine Arts degrees.

The three colieges have also-been described by the results of the
administration of the College and University Environmerit Scales, de-
veloped by C. Robert Pace (10). Students tend to describe each of the
colleges in similar terms. Reference to the percentile norms of this
instrument places these cclleges high in Community, rather high in
Practicality, Propriety, and Scholarship; and fairly high in Awareness.
Table 24 reports these results ix terms cf percentiles.

Other data show that these instituticns have much in commen, the
Scholastic Aptitude Test scores, returns from the Biographical Data
Sheet, and the Opirdon, Attitude and Interest Survey. These facts have
permitted, at appropriate points in the Tri-College Study, the consol-
idation of scores from the three institutions in some of the tabulations.

Rationale of the Study. The theory of the Tri-College Study begins
with skepticism concerning the final instructiveness of the lists of
"reasons for withdrawal." Many studies, including this one, have gathered
such lists of reasons either at the time of withdrawal or later. The ra-
sults are reasonably consistent from one study to another. One may doubt
the competence or willingness of some students to give a final explana-
tion, but he cannot ignore what they report. This is doubtless one of the
steps in an attempt to undexstand attrition.

The skepticism i8 based upon a significant observation: almost all
of the problems reported as reasons for withdrawal are shared by large
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numbers of students who persist. The financial problem which is given
as the reason for withdrawal is endured by many students who perzist in
the traditional condition of student poverty. Academic difficulties
which lead some tc drop cut prowpt persisters to new effort. Perhaps
such lists should be titled "Typical Problems of College Students."

Nor is it clear that these problems come to the dropout in more
desperate degree. Serious ilinesg or critical financial probiems bring
withdrawal to some, and there is no reason to seek further for explana~
tion in these cases. But explanation in most cases does not seem to
reside in differences in the severity of the problem.

The central question concerns the circumstances under which these
stated xeasonz seem to influence some students to withdraw, whiie others
who share the reasons persist without serious thought of withdrawal.

The hypothesis of the study proposes that one of the chief differ-
ences i3 in the commitment of the student to higher education as the
major opportunity of post-high-school years. Students with high levels
of commitment may deal with many problems as they persist in their 2du-
cation, while those with low levels of commitment tend to find these
problems adequate reasons for withdrawal. Effocts were made to identify
levels of commitment.

The theory further proposes that these levels of commitment of the
student are related to the commitment of the home to higher education.
While home commitment does not always bring student commitment, these
home attitudes, in relation to student persistence or withdrawal seemed
to merit investigation.

As employed in this investigation, commitment is a concept defined
by the responses made by students and parents to certain questions sub-
mitted to them.

Student records offer important data. The high school rank, the
tests of academic aptitude, the student age, the socio-economic back-
ground are examples of significant items on the student record which
correlate with various phases of college achievement. These records may
be instructive about attrition, especially when muliiple causation and
the cuwulative effects of various factors are recognized. Such data

were gathered as an important approach to the theory of the Tri-College
stUdyo

Post-withdrawal data promised to be informative. The statements
of students and parents and information about the activities of the
atudents_gft:er withdrawal were gathered to clarify some of the issues.

These approaches were designed to investigate the problem of
attrition, to test the hypothesis of commitment, and to contribute to
the identification of the attrition-prone student.
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Methodt Collection and Treatment cf the Data

Definition of Withdrawal Categorics

Each withdrawing student was considered a voluntary withdrawal,
a disciplinary dismissal, or an academic dismiseal when, through the
normal procedures of his college, he was so clagsified on the record.

These are discrete categories on the record, but the sample of
voluntary withdrawals is not pure. Scme students withdraw voluntarily
when their status becomes doubtful or when action by the college is
threatenede This blurs the category, voluntary withdrawal. Academic
and disciplinary dismissals may also be confused at times, where both
problems may have been involved. However, the study classified the
student accerding to the college reports.

In the statistical procedures, four classifications were used:
persisters, transfers and returnees, "real" voluntary drops, and
academic drops. Transfers and re-urnees have withdrawn but within
the period of the study have continued college work. The "real” vol-
untary drops have not continued their education. Academic drops are
placed in a separate category in contrast with the voluntary drops.
Disciplinary drops were studied but were not included in the statistical
analyses, since the number was small.

Student Populations

The student populations of the three colleges are reported in
Table 1. This table covers the two year period of tie study, 1963-
64 and 1964-65.

TABLE 1
Student Populaticns
1.963-64 1964-65
College A Freshmen 302 _ 380
Sophomores 235 266
Juniors 172 177
Seniors 182 167
891 390
College B Freshmen | 369 ' 398
Sophomores 260 283
Juniors _ 137 168
Seniors 168 128
. 934 977
College C Freshmen 596 723
Sophomores 539 504
Juniors 417 434
Seniors 381 378

1933 2039
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The number of dreps and persisters for 1963-64 and 196%~65 are
reported in Table 2. is 18 the experimental group of the study.

The figures report the student population of the three colleges
(Table 1). The experimental gampie 1is slightly smaller. A few did

not cormlete aome

l Student Withdrawals and Persisters
!

ome of the imstruments; overseas students were not in-
cluded because of the differences in background, language difficulties
in the home, and the problems of communication; transfer~in students
were not included since classifications were ambiguous and some data
vere not available. The elimination of these cases does not affect

the reprecentativeness of the sample which constituted the experimental
group,

Weasld da W b

students were followed for two years, from September 1963 until October
1965, others from-September 1964 to October 1965. Some students counted
as persisters will doubtless withdraw after the final date for the in-
clusion of data in the study. However, the critical period for dropout
18 the first college year, and all students were followed beyond the
date of the beginning of the sophomore year. Those who began their work
in the fall of 1963 were fo'lowed beyond the date of the beginning of

t the junior year. The crucial aspects of withdrawal from college seem

' to be reasonably represented in da:a covering these periods.

{l Limitations of Time. The study has been limited in time. Some

Sources of Data

Pre-College Data. Data from the College Entrance Examination Board
scores and high school rank were available from the pre-college period,

Eaxly College Instruments. In connection with the freshmen orienta-

tion testing program, certain instruments were administered as a part of
the study.

Biographical Data Sheet. The first of these instruments was the
Biographical Data Sheet, developed for the study (Appendix: Exhibit 1),
On the answer sheet the student reported his name, home address, occupa-
tion of father and mother (if living). Plans for major work and for

' career were reported.

The first section of this instrument ig biographical, including
questions on age, size of home.community, questions about the high school
and participation in activities, the father's and the mother's education,
the student's relationship with them;, religious preferences, distance of
the college from home, work for pay during the academic year,

In the second part of this instrument, direct questions conceriing
commitment are asked. These concerr. college intentions, including the
l length of the proposed period of study, plans for transfer, the time
when the decieion to go to college hecame clear. Adaptations of Iffert's
"Reasons for Going to College'" constitute the third part. These state-
l ments concern academic, occupational, personal, social, and traditional
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reasons for college attendance. This information is available for the
experimental group of 1964-65.

Opinion, Attitude, and Interest Survey. The OAIS by Benno G.
Fricke (3) was used te measure characteristics not included in tests of
academic aptitude. This instrument contains 396 statements to whicl the
students respond True or False. Scores are obtained for 14 scales.
Three of them are "response bias scales'; three are "academic scales";
three are "psychological adjustment scales"; five are "educational-vo-
cational interest scales."

The responee bias scales include the following: the "Set for True
scale" which measures a tendency to acquiesce to statementej the "In-
frequent Response scale"” which measures the tendency to give atypical
responses; the '""Social Undesirability scale'" reflects answers which are
frank and even self-deprecatory.

The three academic promise scales include: the "Achiever Person-
ality scale" which measures personality attributes associated with aca-
demic success; the "Intellectual Quality scale" which measures attributes
assoclated with an intellectual orientation; the "Creative Personality
scale'" which measures attributes associated with creative behavior.

Three psychological adjustment scales include the following: the
"Social Adjustment scale" measuring attributes associated with good
interpersonal relationships; the "Emotional Adjustment scale" measuring
attributes associated with feelings of security; the "Masculine Orien-
tatiorn scale" measuring attributes associated with psychological sex.

There are five educational-vocational interest scales: the "Business
Interest scale,' the "Humanities Interest scale," the ""Social Science In-
terest scale," the "Physical Science Interest scale," and the "Biological
Science Interest scale."

College Records. Data were accumulated from the early college re-
cords of students. The grades were gathered im terms cf grade point
average. The majors chosen by students as they entered college were
listed when they had made a choice. The time of dropout was noted.

Thie recoxrd was processed in terms ¢f four units: drops during the first
gemester, drops at the close of the first semester, drops during the
second semester, and drops at the close of the second semester.

Ouestionnaire to Parents of Freshman. A questionnaire was sent to
n nts of all freshmer of the fall of 1964, approximately one week
after the begimming of school. (Appendix: Exhibit 2). The questions
were designed te explore pareatal attitudes toward higher education, and
to compare,the responses of parents with the responses of students to
similar questiens. The instruments were mailed before the specific issues
of college 1ife, academic or social, had had much time to develop.
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The £irst section of six questions asked, directly and indirectly,
concerning the commitment of the home to the opportunity of the sor or
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daughter for college work. In the f£irst five questions, the parents

were asked both about their own attitudes and about their understanding
of the attitudes of the student from their home.

The final question in this section was three-fold: the first asked
concerning the plane in terms of the level of education which the parents
expected the student to achieve; the second concerned plans to continue
in the college or to transfer to another institution; and the third asked
about the time at which the plan to attend college bacame clear.

These questions were designed to approach the general issue of
commitment from different directions. The inquiry about the time to be
given to higher education asks directly about commitment in terms of
the accepted period of study. The plan for transfer asks not only about
commitment to the present institution but raises the issue of the sta-
bility of the decision. The question concerning the age at which the
decision to attend college was made was introduced on the assumption
that the earlier decisions are likely to be more stable. The same ques-
tiens had been submitted t¢ students, permitting comparisons of responses.

The second section submitted to parents a iist of 'Reasons for Going
to College," adapted from Iffert (4). The parents were informed that the
same list had been submitted to the students. The statemsnts were rated
on a four-point scale from "no importance" to the "highest level of im-
portance." The responses toc this final section of the parents' ques-

tionnaire can be compared with the returns from the students® instrument,
the Bilographical Data Sheet.

Exit Interview Blank. An Exit Interview Blank was filled out by
an interviewer on each campus at the time of the student's withdrawal.
Some students who withdrew at the end of a semester, and those who with-
drew without any consultation had no exit interview. The Exit Interview

Blank was then filled out by an administrative officer from available
records.

The Exit Interview Blank asked for a check of the stated reasons
for withdrawal together with the interviewer's comments. Information
was addzd by the interviewer about the major field, grade point averags,
and campus residence. Many students who left at the end of a semester

gave no opportunity for interview. Hence, these blanks were not as
useful as had been hoped,

LPost-Withdrawal Records. Questionnaires with coverirg letters
Wwere sent to students who had withdrawn. Separate questionnaires were
prepared feor the voluntary withdrawal, for the academic diemigsal, and
for the disciplinary dismissal. (Appendix: Exhibits 3, 4, and 5). The
questionnaire for the voluntary drop sutmitted a list of 31 reasons for
withdrawal with a rating, "most significant," "less significant," or
"no significance." In the second gsection the questionnaire asked con-
cerning the planning of the withdrawal and the attitudec of friends at
home and of parents toward the withdrawal. A question was asked about
plans for latex college or non-college work, if any, and a che:zklist
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was given concerning post-withdrawal activities. An open-ended question
was added inviting a comment on any subject connected with the with-
drawal.

A second questionnaire was prepared for those who were dropped for
academic reasons. The 1list of "reasons for withdrawal" was also in-
c¢luded in this questionnaire, and was essentially the same 1list which
was used for the voluntary withdrawais, with a different introduction.
Questions were asked concerning the academic status before withdrawal,
the level of work done by iviends, the relationship of violations of
social rxules to academic work, and the experience with college, home,
and community in connection with this experience. A question was added
concerning activities in the present and the near future. An open-ended

queetion was the final item on the questionnaire.

The questionnaires to disciplinary dismissals asked first about
the disciplinary incident, the procedures and evidence used in con-
nection with the discipline, and the counseling service offered. These
former students were asked about the effects of this action at home,
in the community, in further education, and they were asked concerning
activities of the present and the near future. The 1list of reasons was
presented which was used with ocher drops, with a different introduction.
An open-ended question followed, with some suggestion that disciplinary
actions may have constructive value for the individual,

When questionnaires were not returned, two follow-up letters were
scent with other copies of the questionnaire. These mailings were planned
at intervals of three weeks.

Questionnaires were also sent to parents of students who had with-
drawn. (Appendix: Exhibits 6, 7 and 8). An interval of two or three
weeks after the receipt of the student questionnaire was allowed. When
the student guestionnaire was not returned, the parent questionnatre
was miiled two or thres weeks after the second follow-up to the student.
The parents of voluntary withdrawals were asked about their part in the
decisic: to withdraw and about the assistance of college representatives.
They were asked about the original plans at the time of enrollment and
ahout attitudes toward the limited college experience. Questions con-
¢e.ning possible later education of the student were asked, and an open-
an,ed question was submitted for a comment about any phace of the ex-
periernce,

A questionnaire was prepared for the parents of academic dismissals.
This questionnaire included questions about their kncwledge of the aca-
demic difficul*ies of the student, the effect of the action in the home
and the community, as well as in the opportunity for further education.
A direct question asked about their judgments concerning the former stu-
dent's commitment to higher education. An open-ended question was added
giving these parents opportunity to comment on any phase of the experience.

A thixd questionnaire was sent to parents of those dropped for dis-
ciplinary reasons. They were asked to review their understanding of the
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disciplinary situation and procedures, the effects of the action upon
relationships in the home and the community, and upor the opportunities
for further education. An open-ended question was added, inviting the
parents to make comments on any phase of the experience.

Telephone interviews were designed to check transfer. Many ques-
tionnaire returns reported future plans for college. At appropriate
times, the question was imvestigated by phone call. Effort was made to
contact the student or the home after the usual registration periods in
colleges. The tables of sources of post-withdrawal information show
that the phone call was the gsource of such information in 143 cases
(Tables 3 and 4). These phone calls normally reached a parent who fre-
quently provided additional information.

Interviews were held with a number of parents and with some students.
The total number of interviews was 32. Most were held in the home, but
some were with students on a campus after return or transfer. These were
designed as semi-structured interviews, but the guide outline was not

followed closely when the discussions seemed to cover the significant
points.

The purpose of these interviews was to develop the background of
the withdrawal and to make vivid phases of the total experience which
might escape the other methods.

Sourcer. of Post-withdrawal Data. The sources of post-withdrawal
data concerning students from the three institutions are reported in
Tables 3 and 4. The number of returns of questionnaires by students is
reported together with all supplementary sources of information. When
a phone call to a student is the only source of information, it is listed
as "Student Telephone Only." When a telephone call supplemented infor-
mation obtained from other sources, it is listed as "Student Telephone

Duplicate," and the same principle applied in the "Interview Duplicate"
column.

When the only source of information is in the parent retur: of a
questionnaire, it is listed in the "Parent Return Q Only" column. When
the parent return of the questionnaire duplicated the student return, it
is reported as 'Parent Return Q Duplicate." When the only source of
information is by telephone call or by interview, this is reported in
the corresponding columns. Most telephone calls were duplicates, an~
swered by parents and these are listed as "Parent Telephone Duplicate."

Some type of return concerning students who withdrew from the
three institutions was obtained in 93 per cent of the cases. This per-
centage was 95 per cent for 1963-64 and 91 per cent for 1964-65.

The cooperation of the students and homes was most genexous. The
response to telephone conversations and interviews was highly satis-
factory. In only a case or two was there any reluctance to regpond,
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Results of the Study

Reactior to the Attrition Experience

Descrirtive. Tables included in the appendix present gtacistical
summaries of data from post-withdrawal questionnaires given to students

who withdrew during or at the end of the 1963-64 and 1964-65 acadewmic
vears. {Appendix: Tables A, R; C; b, E, F). Upperelsss atudents as

=22 2.2 = e o

wall as freshmen are included, and data are combined for the two years.

Queegtionnaires from Students and Parents. Reasons for Withdrawal.
Table A summarizea the responses of students to 31 "“feasons for With-
drawal" included in the questionnaires sent to all students who with-
drew or were dismissed from college. The data are presented separate-
ly for males and females within these two categories. Each "reason"
could be checked as being "most signi.ficant" (scored 3), “less signi-
ficant" (scored 2), or of '"no significance” (scored 1j. Thus, if all
students indicated that a particular reason was of "no significance,”
it would have an average of 1.03 if 511 students indicated that it was
"most significant," it would average 3.0. Very £« items had means
above 2.0.

Voluntary Withdrawals: The ter items with the highest means for
voluntary withdrawals (males and females combined) were, in descending
oxrder:

1. Concern about finances.

2. The school was too small.

3. Not interested in courses.

4. I did not find enough social life.

5. My study habits were poor.

6. Emotional problems.

7. Discouraged by low grades.

8. Unreasonable ccllege rules and regulations.
9. Lack of definite career plans.

10. Advising was inadequate.

The median value of these 10 items was 1.42, ox about midway be-
tween ''no significance" and "less significant."

The ten items with the lowest means, presented in ascending order
(lowest f£irst) were:

1. The school was too big.
2. My spouse graduated.

3. Having a baby.

4. Concern about iliness or physical disability (family).
5. I found too much social life.

6. I was homesick.

7. Meals were extremely poor.

8. Illness or physical disability (self).
9. Examinations were unreasonable.

10. Secondary school preparation was poor.
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The median value of these 10 items was 1.11.

The mean scores of males and females were significantly different
on 13 of the 31 items. Males averaged significantly higher on:

1. Concern about finances.,

2, Not interested in courses.

3. Lack of definite career plans.

4., Secondary school preparation was poor.

5. Advising was inadequate,

6. I found toe much social life.

7. My housing situaticn caused difficulties.
8. My study habits were poor.

¢

Females were significantly highker on:

1. The school was too small.

2, I was homesick. ‘
3. Married recently or will be married soon.

4. My spouse graduated.

Academic Dismissals: The ten items with the highest means for

aczdemic dismissals (males and females combined) were, in descending
order:

1. My study habits were poor.

2. Lack of serious effort in academic work.
3. Discouraged by low grades.

4. Not interested in courses.

5. Lack of definite career plans,

6. Advising was inadequate.

7. Lack of definite plans for major.

8. Emotional problems.

9. Irregular class attendance.
10. Jecondary school preparation was poor.

Median value for these 10 items was 1.93. The 11 items with the
lowest means, presanted in ascending order, were:

1, The school was too big.

2, The students were not my type.

3. I was homesick.

4, I gave too much time to team sports.
5. I was lonely.

6., I did not find enough social life.
7. Concern ahout illness or physical disability (family).
8. The scho... was too small.

9. I was tno active in extra-curricular activities.
10, Illnzss or physical disability (self).
11. Toc many hours given to work for pay.

Median value for these 11 items was 1.22.
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The mean scores of males and females were significantly different
on only four of the 31 items for academic dismissals. Females were
higher on all four significant items:

1. Professors lacked interest in students.
2. Advising was inadequate.

3. Examinations were unreasonable.
4. Emotional problema.

S Le e

Retrogspection on the Withdrawal Experience: Table B presents
additional reactions of voluntary withdrawals to the attrition experi-
ence; Table C summarizes the reactions of their parents. Tables D and
E give snalogous information for academic dismissals and their parents.

Voluntaxry Withdrawals: Students reported, on the whole, that the
decision to withdraw was considered a% length, and that, when college
representatives had the opportunity to do so, they gave ample assistance.
Nther students, the student's family, and at least ore faculty member
generally knew of the impending withdrawal before it occurred, but the
student’'s faculty advisor and residence counselor usually dié not.

About three-quarters of the parents said they had known for some
time that withdrawal was being considered, and half indicated that they
had had an active part in the decision to withdraw. Parents agreed
with students that college representatives had given them ample assist-
ance when they had had the opportunity. Over 80 per cent of the parents
felt that the students had benefitec from the college experience.

Most students (62 per cent of males and 74 per cent of females)
reported that their parents were satisfied with the withdrawal, and
nearly all felt that their parents hoped they would continue their
college edvcation. Responses of parents were consistent with this,
although indicative of a somewhat lower level of satisfaction than that
sttributed to them by the students.

Students generally indicated that they had reasonably clear plans
for the future, and a very high proportion included more college work
in these plans, Twenty per cent indicated that they intended to return
to the college from which they had withdrawn., More than half the stu-
dents reported that their post-withdrawal experiences should be helpful
in any further college work.

Academic Dismissals: Most students who were dismissed from college
on academic grounds reported that they were on some kind of warning or
probation at the time, and about half indicated that they recognized
the serious academic situation as early zs several months before dismissal,
Parents, too, reported that they had been notified of the student's aca-
demic difficulty, and about half reported that they had been aware that
the situation was serious at least several months before dismissal.

Parents generally were not sure whether the student had or had not

made a serious academic effort, or whether the influences and environ-
ment of the college encouraged academic work. Most did feel that the
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student was committed to higher edusation, and that college work was
of major importance for his future.

In contrast to the responses of voluntary withdrawals, nearly half
of the academic dismissals and their parents felt that college repre-
sentatives did not provide ample assistance at the time of withdrawal.

Most students and parents reported that the axperionce affected
home relationships and opportunities for further education at least
temporarily, although parents and students generally agreed that com-

munity relationships were not significantly affected.

Finally, most students reported that their present activities and

plans for the future involved either full time work or further college
8 tudy .

Report of Selected Data. The Open-ended Question: The last item
on the questionnaires to students who had withdrawn and to their parents
was an open-ended question. They were asked to comment concerning any
Judgments which they might have concerning the experience. Aimost three~

fourths of the studemts and more than four-fifths of the parents made
gsome comment.

A topical outline was developed, and each comment was classifiad
1a terms of these topics (Table F). A committee of six judges chosen
from the faculty of one of the cooperating colleges was responsible for
these classifications. The measure of agreement was very high, a sample
count showing only two per cent disagreement.

A summary-log of replies listed each scored response. This per-
mitted the tabulation of returns by topic. The quotations from the
returns are made from the summary-log. (Appendix: Table F).

Among the students, the voluntary withdrawals expressed most fre-
quently a negative attitude toward the academic program and opportunity.
Comments in this area emphasized required courses, heavy academic pres-
sure, an unchallenging intellectual atmosphere, curriculum experiments,

or a lack of opportunity for work in the major field in the freshman or
sophomore year.

Romance and marriage as a reason for withdrawal were discussed
frequently. Social 1ife and college climate werec next in order with
both extremes reported--not enough social 1ife and too much social 1life.
A substantial number reported that they left on account of the expense.

Many of them transferred to colleges where expenses were reported as
lower.

Students dismissed for academic reasons discussed most frequently
the maturing effect of this experience, the difficulty of the academic
program, their own lack of educational goals, some personal pr i ums,
and the counseling program of the college.
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Parents discussed frequently and critically the counseling prograns
and the supervisicn of student 1ife. Many parents urged more aupes-
viqion, especially in the freshmar vear.

There was criticism of the colleges on the part of parents. Lack of
communication from the college was a point emphasized with some feeling,
especially from parents of students who were dropped for academic reasons.
Many parents protested the assumption that students are mature enough for
complete independerce. They felt that the home relationships of the stu-
dent can be educational resources of the college. These resources, they
- igted, were readily available to the colilege and should be used.

There is disagreement between students and parents at this point.
Some students complain about the "endless rules' and they do not hesi-
tate to use that devastating term, ‘old fashioned," about campus ex-
pectations. Many parents, on the other hand, regret the permissive-
ness of the colleges and feel that the use of home influeace might avoid
serious climax to developing problems.

A morza detailed report of these comments from students and parents
is offered in the Appendix,

Telephone Interviews: Telephone interviews were held in more than
350 cases. The basic purpose of these interviews was to establish the
fact of transfer. Many students in their questionnaire returns aunnounced
plans to return to college, but no student was counted as a transfer until
he was wegistered in a college. The difference between the "real" drops
and the transfer student iz 30 important that these checks were made by
phone. The name of the new institution was requested. In the table of
records of snurces of informstion, it {3 reported that the sole source
of information in 143 cases was in the telephone call. In many other

cases, information about transfer or present activities was obtained by
phone. :

While information about transfer was the primary purpose of these
calls, many parents, in the telephone conversation, opened other topics.
A review of notes from all the telephone conversations showed that some
300 respondents added other information.

Home Interviews: The results from the interviews are difficult to
report. Each was unique, and generalizations concerning withdrawals are
difficult to formulate. The number of interviews (32) was small. Notes
vere taken, with permission, in the longer interviews, and a more com-
plete statement was made promptly after the conversations, With but one
exception, two individuals conducted the interviews. Both parents were
present in somewhat less than half of the cases.

Most of the interviews added information to that obtained by
questionnaire or other sources. Emphasis and background circumstances
became clear as conversations continued. One student, for example, with-
drew from college for financial reason, according to college record and
questionnaire return. The interview in the home developed additional
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informetion: a divorce and remarriage by the mother, the promise of
the {ather to educate the student, his refusal after a time to continue
the financisl outlay, the temporary help of the step-father, and the
final withdrawal of the student. Withdrawal for financial reasons is
only the beginning of this situation. Interviews frequently added in-
formation which served to add background and vividness to the record.

The fraunkness of parents conrcerniig the most difficult situations
was surprising. The parents of students who had been involved with the
law or in serious social problems did not hesitate to speak with candor.
The number wes small, but these expressed the hope that their comments
couid somehow help other parents in similar situations. One couple
stated at the beginning of the interview that certain personal matters
would be withhei<, but after a few wminutes they stated that the problems
of the student of the home had been increased by their separation which
had lasted a couple of years.

/s

‘+

Further details about the interviews are reported in the Appendix.

'
.J\

Comparative. Reactions to the attrition experience of geveral dif-
ferent sub-groups of withdrawals are compared, as classified from the
questionnaire responses of the students and of their parents. ‘Three
comparisons are reported: (a) type of withdrawal--academic vs. transfer
vs. voluntary; (b) time of year of withdrawal--mid-semester vs. end-of-
gsemester; and (c) class standing at the time of withdrawal--freshman vs.
sophomore vs. junior.
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All comparisons were tested for significance by analysis of variance
and the per cent of variance associated with significant relationships
was computed.

CHEY

Comparison of Transfers and Others on "Reasons.'" Twenty-five
"Reasons for Withdrawal" were common to the questionnaires sent to stu-
dents who withdrew voluntarily and those who were dismissed on academic
grounds. This made possible a comparison of the "reasons" reported ret-
rospectively as significant facters in withdrawal by three groups of
students: transfers (including students who subsequently re-enrolled in
the same institution), voluntary withdrawals (who, at the time of the
analyses, had not yet re-enrolled in any college or university), and
academic disuissals.

)t

Results are presented separately for males and femaies in Tabie 5.
Large differences were found among the average scores for the three types
of withdrawals on ma:y of the items; these differences were statistically
significant for 21 of the 25 items.

2T,

Further, the differences follow a particular pattern: for 15 of the
21 significart i{tems, transfers averaged iowest, academic dismissals
averaged highest, and voluntary withdrawals fell in between.! This ordering

FRNN Y

“IThe differences were gsignificant for only one sex on a few of the
items, and on some jiteme slight deviations from this trend were found, but
by and large the pattern was strong and consistent.

T
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of the withdrawal categories was obtained for items with a wide variety
of content. Specifically, sigaificant differemces consistent with this
transfer-voluntary-academic erdering were found for thka following items:

Academic items
College courses were not challenging
Not interested in courses
Lack of definite plans for major
Lack of definite career plans
Lack of abiiity tc do work required
Secondary schocl preparation was poor
Piscouraged by low grades
Advising was iradequate
Examinations were unreasonable
My study habits were poor

Personal and social items
Illness or physical disability (self)
Concern about illness or physical disability (family)
Upset by difficulties at home
Emotional problems
I found too much social 11ife
My housing situation caused difficulties

In addition, females (but not males) who had been academically dis-
missed reported that they felt professors lacked interest in students,
and academic dismissals of both sexes (significant only for males) scored
lowest of the three groups on the item "concerned about finances.,"

Finally, transfers were highest on three items reflective of dig~
satisfaction with the college environment itself:

» e o
g

The school was tco small
I did not find enough social 11ife
The students were not my type

This latter finding suggests that at least a moderate number of

transfers may be transferring away from what to them are unsatisfactory
campus characteristics.

Probably the most challenging question posed by the data has to do
with the consistently high means obtained by the academic diemissals.
They report more problems, both academic and gsocial, and this may reflect
either multiple protlems among the group or a tendency to punitiveness in
view of their dismissai. (Table 5). This punitiveness, if in fact it is
the basis of the high means of the academic dismissals, is both intra-
punitive and extrapunitive, since the "reasons' range from those blaming
the system (e.g., advising was inadequate) to those blaming the self (e.g.,
lack of ability to do¢ the work required), However, a more straightforward
explanatior may sufficet these individuals simply msy have more problems,
personal and social as well as academic.
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Results from the voluntary withdrawals are midway between the
transfers and academic dismiassals on most of the items.

Time of Year of Withdrawal. The data in this section show that
students who withdrew at different times in the academic year reported
different reasons for leaving and had different reactions to the ex-
perience. Three "time of year" categories are considered: (a) during
one of the two regular academic semesters; (b) at the end of the first
semester; and (c) at the end of the secoand semester.?

Data from student post-withdrawal questionnaires are presented in
Tables 6 and 7; data from parents are in Tables 8 and 9.

Reasons for Withdrawal: Students who withdrew during one of the
regular semesters reported doing so for strikingly different reasons
than did studeats who withdrew at the end of either term. Specifically,
in-semester withdrawals averaged higher than end-of-semester withdrawals
on each of the following ''reasons for withdrawal' (all relationships are
statistically significant unless otherwise noted):

Illness or physical disability--self (significant only for females)

Concern about illness or physical disability--family (significant
only for females)

Having a baby (not replicated for males)

Emotional prohiams

Homesick (not replicated for males)

Lonely (significant only for males)

Study habits poor (significant only for males)

In addition, in-semester withdrawals averaged lower than end-of-

semester withdrawals on the item "concern about finances" (significant
only for females).

Students who withdrew at the end of the second semester were char-
acterized by high means on a relatively homogencous cluster ¢f “academic"
items (significant only for males):

Discouraged by low grades

Lack of ability to do work required
Secondary school preparation was pocr

I needed a temporary break from studies

This finding suggests that some students, while officially voluntary
withdrawals, may have seen the "handwriting on the wall" and chosen with-
drawal before the college took action on academic grounds,

Students who withdrew at the end of the first semester were not
characterized by any particular sub-set of "reasons."

2pata are presented only for students who withdrew voluntarily; all
academic dismissals occurred at the end of one of the semesters.
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TABIE 8

Relation between Time of Year of Withdrawal
and Parental Reaction to Withdrawal:
Males, Veluntary Withdrawals

-
Mean Per cent
l Withdrawal Withdrawal Withdrawal F-ratio Varisnce
during at end of at end of
' Variable semester lst sem. 2nd sem.

1 Had kaown beforehand that
withdrawal was being con-
templated 2.63 3.52 3.76 34.67%% 26.43

2 Had a part in the decision .
to withdraw 2.63 3.23 3.38 12.18%* 11.21

3 College representatives
gave ample assistance 3.00 2.77 2.77 J73

4 Student planned tc get
degree here at time of

N Sy VY VLA oy

l I enrollment 2.80 2.54 2.65 Z.4%
5 Student derived benefits
l from the college experience 2,46 Z.83 2.83 7 .90%% 7.57
b 6 Have bLeen satisfied with
the withdrawal 1096 2.20 2.41 5.83%% 5.70

7 Hant student to return to
6011883 2.93 2,96 2.95 18

8§ Student plans to return
to this college 1,37 1.38 1.56 1.49

9 Student plans to continue
college work elsewhere 2.57 2.73 2.77 1.85

N 46 52 98

*p € .05
**2(001




TABLE 9

Relzation between Time of Year of Withdrawai
and Parental Reaction to Withdrawal:
Females, Voluntary Withdrawals

Mean Per cent
Withdrawal Withdrawal Withdraval F-ratio Variance
during at end of at end of
Variable semester 1st sem. 2nd sem.

\
|

R
N IR T .

b/ \

ame

1 Had lknown beforehand that

witndrawal was being con-
temlaced 3.03 3.63 3.88 30.73% 19,12

1
.

2 Had a pari in the decision
to withdraw 3.31 3.27 3.45 1.52

3 Collzge representatives
gave ample assistance 3.28 2.87 2.70 3.93% 2.94

4 Student planneé to get degree
here at time of enrollment 2.69 2.65 2,62 27

R G

5 8tudent derived benefits
from the college experience 2.53 2.75 2.84 5.34%% 3.94

ARV A

6 Have been satisfied with the

-
[
) withdrawal 2.33 2.48 2.59 2.39
I 7 Want student to return to
, college 2.64 2.75 2.83 2.48
l 8 Student plans to return
to this cOIIQge 101“ 1.27 1028 080
I 9 Student plans to continue
college work elsewhere 2.50 2.40 2.64 2.29
) ' N 36 52 175
- *p < .05
/ ' *tp g .01
1 s
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The Process of Withdrawal: In-semester withdrawals reported that
relatively few persons were aware of the impending wi¢hdrawal before it
took place (significant only for males), and indicated that the decision
was considered at less length than for students who withdrew at the end
of one of the semesters. Consistent with this, parents of in-semester
withdrawals indicated that they had known for a shorter time beforehand
that withdrawal was being contemplated. Further, parents reported th=zt
they had a larger part in the decision to withdraw when it was made at
the end of the second semester than when it was made during one of the
semesters (significant only for males). Both students and parents, how-
ever, reported that the representatives of the college provided morxe
assigtance when the withdrawal occurred during the school year than when
it occurred at the end of the year (significant only for females).

Reactions to Withdrawal: Reports of both students and parents in-
dicate that parents were most satisfied with the withdrawal when it
occurred at the end of the second semester, and least satisfied whea it
occurred during one of the semesters. Further, parents tended to be
less sure that their chiid had derived benefits from his college ex-
perience when the withdrawal occurred during one of the semesters.

Students who withdrew at the end of the second semester tended to
be relatively pessimistic about the expected value of their post-with-
drawal experience. These students indicated that if and when they re-
turned to college work their activities while out of school would be
of relatively less value than did students who withdrew at other times
during the academic year. It may be that students perceive withdrawal
vhich occurs at the end of the second semester as relatively more “'ter-
minal" than withdrawal at otker times during the year--perhaps thereby
accounting for the more pessimistic response of end-of-year withdrawals
to this item.

Class Standing at the Time of Withdrawal. Data presented in this
section show that the relationship betwesen class standing (i.e., fresh-
man, sopnomore, junior, senior) at the time of withdrawal and post-with-
drawal veactions is generally weak, and often is not consistent for
males and females.

The reactions of students of different classes to the withdrawal
experience are presented in Tables 10 and 11. Data for parents are pre-
gented in Tables 12 and 13. No date from academic dismissals are
included, because of very small sample sizes in the upper classes. Senior
voluntary withdrawals are omitted from the analyses reported here for the
same reason.

Only two tentative trends were apparent in the results. First, fresh-
men were distinguished by high scores on several items zeiflective of dif- -
ficulty in making adequate adjustment to the collcge experience!?

I did not find enough social iife (significant only for males)
My housing situation caused difficulties (significant only for
ferales)
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TABLE 12

. Reiation between Class Standing at Time of Withdrawal
and Parent Reaction to Withdrawal:
Males, Voluntary Withdrawais

.. Per cent
Variable Freshmen Sophomores Juniors Seniors? F-ratio Variance

1 Had known beforehand that
withdrawal war being con-
templated 3.51 3.43 3.41 022

2 Had a part in the deci-~
sion to withdraw 3.26 3.14 3.05 62

3 College representatives
gave ampyle assistance 2.98 2.63 2.82 1.90

4 Student planned to get
degree here at time of :
enrollimert 2.58 2.70 2.73 1.03

5 Student darived benefits

from the ccllege experience 2.63 2.82 2.82 2.36
6 Have been satisfied with

the withdrawal 2.34 2.29 2.41 2.26
7 Want student to return to

college 2,96 2.96 2.86 1.73
8 Student plans to return tc 3

this COIIGge 1.52 1.34 1.64 1.89
9 Student plans to continue

college work elsewhere 2.59 2.75 2.73 e22
N 90 76 22

To0 small a sample for analysis (N 15)

*p< .05
*&p ¢ .01
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Relation between Class Standing at Time of Withdrawal

TABLE 13

and Parent Reaction <o Withdrawal:
Females, Voluntary Withdrawalsas

1 Had known beforchand that
withdraval was being con-
templated

2 Had a part in the deci-
sion to withdraw

3 College representatives
gave ample assistance

4 Student planned to get degree
here at time of enrollment

5 Student derived benefits
from the college experience

6 Have been satisfied with
the withdrawal

7 Want student to return
to college

8 Student plans to return
to this college

9 Student plans to continue
college work elsewhere

=

M0 small a sample for analysis (N&15)

*p € .05
**2<901

3.70

3.43

2,86

2.57

2.76

2.55

2.80

1.24

2.64

127

3.82

3.45

2.77

2¢59

2.79

2.51

2.77

1.29

2.53
98

3.56

3.18

2.76

1.14

2.53
34

2,14

2.01

032

5.417%%

«23

032

.19

.68

70

Pex cent
Variable Fresh:en Sophomoves Juniors Seniors® F-ratio Vaxiance




The students were not my type
I was homesick (significant ouly for females)
I was lonely (significant only for females)

- Secondly, as class standing increased (a) students reported that
more persons (especially faculty members) were aware of the impending
withdrawal before it occurred, and (b) females reported more often that

they had withdrawn to get married--or because their spouse had graduated. i
Differences Among Categories of Students 1
Mean Differences Among Four Categorxies of Students on Pre-College |

Data, Early Ccllege Instruments and the Questionnaire te Freshman
Parents. This section reports differences among four categories of 3tuy-
dents on data available prior to college enrollment or made available
through orientation testing and parent questionnaires.

The four categories are: (a) students who have persisted in coi-
lege through the tenure of the present study; (b) students who volun-
tarily withdraw from college and either transferred to another institu-
tion or returned later to the original school; (c) students who voluntarily
withdrew but did not transfer or re-enroll during the tenure of the study;
and (d) students who were dismissed from college on academic grounds.
Measures on which students in these four categories were compared include:
(a) scores on the Opinion, Attitude and Interest Survey (OAIS) and Szhol-
astic Aptitude Test (SAT); (b) high school rank in ciass, in decile form;
(c) declared academic major; and (d) scores on items from the Bfograph-
iczl Data Sheet and the Parents' Questionnaire.

Differences among students in the four categories on these measures
were tested by anmalysis cf variance, and results are presented in Tables
14 through 21. A total of 94 relationships were tested separately for
- males and f£emales. Of these, eigut statistically significant differen-
ces were obtained for males and 21 cbtained for females. These 29 sig=-
nificant differences accounted for an average of about one per cent of
the total variance of scores on these items; this indicates that the re-
lationships generally are ngot of substantial magnitude, even though they
are statistically reliable.?

JThe low percentages of variance accounted for by the relationships
moyv be partly a function of the numbers of students in the four categories.
Even though this study deals with a total sample of ovexr 2,000 students,
the number of withdrawals and dismissals is relatively small. For some
analyses the number of students in some of the categories of withdrawals
1s as low as 20; the smallest number in the "persistence" category is 501.
This makes achievement of statistically significant results difficult,
and’ virtually insures that the bulk of the variance of scores on any
given item will be withiu the "persistence” category, rather than between
this category and the other swuzliler categories. This effect may be ob~-
served in Table 14. The scores of students on variable item #17 reveal
that males who were dismissed on academic grounds had high school ranks
which were noticeably lower than those of students in the other categories.
Yet this difference--a matter of almocst two deciles--is not statistically
reliable, and differences among the four categories acczunt for only one-
fourth of one per cent of the total varlance of the scores.
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MALES®
PER CENT
VARTABLE GROUP F-rario VARIANCE
Pergisters Transfers/ Voluntary Academic
Returnees Drops Drops
# 1 set i® 49.37 48.40 50. 69 49.14 71 12
# 2 Inf R 50.58 52.11 53.46 53.14 2.47 42
# 38U 33.66 51.59 51.65 51.64 2.04 «35
# 4 Ach P 48.60 48.41 45.79 43.62 1.78 31
# 5 Int Q 51.41 52,57 50.31 47.92 .84 .15
# 6 CreP 49.39 52.30 51.85 50.60 4,43% .76
£ 7 Soc A 49.69 48.48 45.88 48.88 3.55% .61
# 8 Emo A 47 .65 47.67 49.63 49.15 .80 .14
# 9Mas O 46 .80 46.58 49.93 49.20 1.77 J31
# 10 Bus 44.49 43.62 43.65 47.05 .58 .10
# 11 Hum 43.77 45.34 43,50 41.13 .75 .13
# 12 Soc 45.96 47.04 45.26 45.33 .58 .10
# 13 Phy 45.72 45.37 49,55 43.43 .20 .03
# 14 Bio 43.13 42.24 42 .42 42,54 .35 .06
# 15 SAT-V 525.52 519.05 499.30 478.60 2.30 .40
# 16 SAT-Q 589.45 567.12 5644 .93 530.72 4.03%* »69
# 17 H.S.Rank 6.639 6.508 6.06 4.65 1.47 «25
N 177 120 63 98
*p << .05
*ip << .01

TABLE 14

1
!

COMPARISON OF OAIS SCORES, COLLEZGE BOARD
SCORES, AND HIGH SCHOOL RANK OF
PERSISTERS AND THREE CATEGORIZS OF DROPS:

81ncludes data from both the 1963 and 1964 sauyles
OAIS scores are in standard form with X=50, 3.d.=10

The scores of studenis on variable item #17 reveal that males who were dismissed
on academic grounds had high schocl ranks whick were noticeably lowesr than those
of students in the other categories. Yet this difference--a matter of almost
tdo deciles--is noct stotistically reliable, and differences among the four cat-
egories account for only one-fourth of one per cent of the total variance of
the scores.

41
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TABLE 15

COMPARISON OF OAIS SCORES, COLLEGE BOARD
SCORES, AND HIGH SCHOOL RANK OF PERSISTERS
AND THREE CATEGORIES OF DROPS: PEMALES®

PER CENT
VARIABLE GROUP F-ratio VARIANCE
Dersisters Transfers/ Veluntary Academic
Returnees Drops Drops
# 1SetT 48.05 47.31 48.91 48.40 53 .08
# 2 InfR 47.56 47 .46 51.20 48.20 b4,i2%* «59
# 3ScU 51.13 50.80 50.70 47.51 .10 .01
# 5 Int Q 53.19 52.47 50.70 49.61 2.19 31
# 6 CreP 47.10 48.59 49.83 50.14 3.03% »43
# 7 Soc A 49,85 48.76 47.08 47.75 3.40% 49
# 8 Emo A 45.80 46.22 44.30 45.96 .81 .12
# 9 Mas 0 45.42 45.92 47 .58 47.07 1.27 .18
# 10 Bus 41,55 41.01 41.14 40.72 .21 .03
# 11 Hum 46.00 46 .82 48 .68 44.20 2,15 .31
# 12 Soc 45.96 47 .50 44,91 45.75 1.77 «25
# 13 FPhy 44.35 43.30 43.29 1.94 .82 .12
# 15 SAT-V 545.47 530.67 529.86 485.48 2.67% .38
# 16 SAT-Q 544,04 516 .86 510.74 470.53 8.89%* 1.26
# 17 H.S.Rank 7.832 7.586 7.273 5.12% 5.01%% 71
N 915 167 95 54
* .05
*"§§ .01

81ncludes data from both the 1963 and 1964 camples.
PGAIS scores are in standard form, with X=50, s.d.=10,




s TABLE 16
l COMPARISON OF SCORES ON ITEMS FROM THE BIOGRAPHRICAL
DATA SHEET FOR PERSISTERS AND THRER
CATEGORIES OF DROPS: MALES
PER CENT
VARTABLYE GROUP F-ratio VARIANCE
] Persisters Transfers/ Voluntary Acadenic
) Returnees Drops Drops
1. Age 1.76 1.78 1.92 1.82 .63 17
l 2. 8ize of home community 3.57 3.43 3.64 3.68 22 .06
3. Size of high school
l graduating class 3.56 3.57 2.96 3.68 2.62% .70
4. Lack of participation in
! high school activities 2.51 2.38 2.64 2.88 .46 1z
5. Few high echool classmates
continuing in college 1.93 2.08 2.00 1.89 50 .13
I 6. TPather's educational level 3,21 3.27 2.72 2.90 1.29 34
' 7. Mother's educational level 2.85 2.98 2,40 2.92 1.90 .50
8. Few other members of fam-
ily attend the institution 4.50 4.68 4.80 4.690 1.15 31
I 9. Strained relationships
with fauily 1.67 1.58 1.92 1.78 .87 .23
l 10. 1ive with persons other
than parants 1.14 1.02 1.12 1.22 .92 24
11. Infrequent church
attendance 1.58 1.90 1.92 1.65 .37 97
12. Distance from home to
! educationsl institution  3.81 3.87 3.32 3.65  1.74 46
13. Portion of ccllege ox-
penses student 1is
l responsible for 2.69 2.60 2.64 2.48 .10 .03
14. Lack of & job during
' we o .o the academic year = 1,75 = 1.78 = 176  1.95 .14 .04 L
15. Lack of a definite mmjor 1.84 1.78 .64 1.70 65 17
I
W i PRI R
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TABLE 16 (cont) ‘

PER CENT
VARIAB GROUP F-ratio VARIANCK
Persisters Transfers/ Voluntary Acaderic
Returnees Drops Drops

16. lack of a definite .

career plan 1.98 1.90 1.88 1.88 .29 08
17. Highest level of

¢ducation planned 4.69 4.63 4.48 4.62 31 .08
18. Plans for continuance

in present college

(vs. plans to transfer) 3.33 3.15 2.84 3.35 3.19*% 84
19. Earliness of decision

to attend college 3.87 3.87 3.56 3.85 37 .10
Reasons for Going to College
20. Serious intellectual

curiosities which only

college could satisfy 2.74 2.68 2.64 2.45 24 .06
21. Compelling interest in

one particular field 2.81 2.78 3.04 3.08 42 .11
22. ¥ind out more about

certain fields - 3.12 3.08 3.08 3.15 12 .03
23. !njoy’.tudyins 2.58 2.58 2.40 2.18 028 -07
24. Degree necessary for _

desired kind of work 3.81 3.78 3.76 3.95 .07 .02
25. Preparation for better .

paying job 3.6C 3.40 3.56 3.70 1.24 .33
26. Explore several lines of

work to test interest 2.75 2.47 2.56 2.65 1.41 .37
27. Llive an easier life 2.91 2.87 2.88 3.10 04 .01
28. College contact advan-

tageous in finding a

position 2.27 1.93 2.32 2.38 2,30 .61

779, Maka new friends” T 20750 77 T 2,80 2.64  2.95 .19 .05

30. Respected persons in

commnity had gone 2.28 2.02 1.88 2.35 1.98 52




TARIR 16 (aont)

PER CENT
VARIABLE GROUP — F-ratio VARIANCE
Yarsisters Transfers/ Vrluntary Academic
Returnees Drops Drops

31. Learn to get along with :

other people 2.31 2,22 2.44 2.12 .32 .08
32. Most friends were going 2.19 1.92 2.32 2.05 1.43 38
33. Help develop socially 2.50 2.37 2.48 2.42 43 13
34. Close fellowship of

dormitory or Greek house 2.13 2.03 1.80 2.12 1.13 30
35. Help to beccme more

influential in community

affairs 2.52 20’07 20’00 2.35 .16 006
36. Meet marriages partner 1.92 1.75 1.72 1.80 1.10 .29
37. Help become a better

spouse 2.25 2.25 2,20 2.02 .02 .00
38. Not much to do around

home 1.32 1.13 1.16 1.28 1.73 46
39. Community leaders en-

couraged 2.37 2.03 2.52 2.30 2.12 .56
40. Acquire qualifications

for civic leadership 2.48 2.28 2.56 2,20 .80 21
41. WVas always expected 2.98 2.82 2.68 2.95 92 25
42. Parents insisted 2.11 1.80 2.16 1.98 1.29 34
43. Young people in family

have aiways gone 1.71 1.58 1.56 1.65 41 11

N 523 59 25 40

*p < .05

#ip < ,01

45




TABLY 17

COMPARISON OF SCORES ON ITEMS FROM THE BIOGRAPHICAL
DATA SHEET FOR PERSISTERS AND THREE CATEGORIES
OF DROPS: TEMALES

VARIALLE GROUP F-ratio
Persisters Transfers/ Voluntary Academic
Returnees DProps Drops

1. Age 1.67 1.76 1.68 1,65 .68
2. 8ize of home community 3.62 3.51 3.05 3.58 3.31»
3. Size of high achool

graduating class 3.69 3.62 3.35 3.27 1.49
4. lack of partficipation in

high school activities 2.26 2.35 2.51 2.81 1.25
5. Few high school classmates

continuing in college 1.94 2.16 2.03 1.50 i.70
6., Fathexr's educetional level 3.28 3.19 2.95 3.12 .93
7. Mother's educational level 2.93 2.93 2.57 2.58 1.31

¥

8. Few other members of family
attend the fnstitution 4.59% 4.66 4.46 4.23 .38

9. Strained relationships with
family 1.55 1.68 1.89 2.08 2.95*%

-y Oon v B S e aEm e
;

10. Live with persons other
>~ than parents 1.08 1.07 1.43 1.04 10.18%*

11. Infrequent church
attendance 1.33 1.51 1.62 1.69 3.44%

12. Distance from home to
educational institution 3.80 3.77 3.57 4.23 .60

13. Portion of college ex~
penses student is

resporrible for 2.19 2.41 2.59 1.A9 1.61
14. Lack of a job during
- . __the acadenic year ~ 1.78 1.64 1.57 1.85 3.10%
4 15. Lack of a definite major 1.71 1.74 1.73 1.65 .08
46

A

PER CENT
VARTANCE

.15
.73

.33
.28

.38
2%

.29
.08
.65
2.21
.76

.13

.36

.68

.02

A2

$eny




PER CENT
Foratio  VARIANCE

Persisters Transfers/ Voluntary Academic
Returnees Drops Drops

Lack of a definite
career plan 1.85 1.89 1.69

Highest level of :
education planned 4.32 4.08 4.19

Plans for continuance in
present college (vs. plans
to transfer) 3.44

19. Earliness of decision to
" attend college 6,07

Reasons for Going to College

20. Serious intellectual
curiosities which only
college could satisfy 2,98

Compelling intereat in
one psrticular field 2.98

l

Find out more about
certain fields 3.28

Enjoy studying 3.04

Degree necessary for
desired kind of work 3.73

Preparation for better
paying job 3.26

Explore several lines of
work to test interest 2.66

0

Live an easier life 2.50
College contacts advan-

tageous in finding a

position

-Make - new friends

Respected persons in
community had gone
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- TABIE 17 (eont)
L PER CENT
- VARTABLE GROUP F-ratio VARIANCE
Persisters Transfers/ Voluntary Academic
Returnees Drops Dzops
., 31, Learn to get along with .
_ l other people 2.66 2.69 2.65 2.73 .02 .00
N 32, Most friends were going  2.20 2.35 2,03 2,38 .96 .21
l 33. Help develop socially 2.73 2,88 2.59 2.31 .86 .19
) 34. Close fellowship of
o dormitory or Greek house 2,52 2.50 2.08 2.19 2.52 «56
.s 35. Help to become more
] influential ir community
ﬁ affairs 2,22 2.24 2.27 1.81 .03 .01
36. Meet marriage partrner 2.42 2.41 1.97 1.77 2.39 53
I 37. Help become a better
* Apousge 2,97 3.15 3.11 2.65 <94 «21
% ﬂ 38. Not much to do ar-und home 1,33 1.32 1.62 1.50 2.20 .49
i 39. Community leaders
encouraged 2.23 2.26 2,51 2.50 «92 <20
“ ‘ 40, Acquire qualifications
for civic leadership 2.19 2,31 2,22 2.04 +35 .08
. " 41, Yas always expected 2,92 2,77 2.81 3.15 .53 012
42, Parents insisted .77 1.89 1.84 2.19 .35 .08
- 43, Young people in family
have always gone 1.67 1.74 1.76 1.81 .21 .05
N 623 74 37 26
* < .05
*kp < 0L
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TABLE 18
RELATION SETWEEN DECLARED MAIOR OF FRESHMEN AND PERSISTANCE®
MALES
Hajorb
NoMa) Bus Hum Art Mus Soc § Hduc Phys Ed Zhy S1 Bio Sci
Persisters
Frequency 85 62 85 7 8 115 5 6 127 9%
Expected Fregq. 103 57 85 6 7 1i6 8 6 119 87
Difference -18 5 0 1 1 -1 -3 0 8 7
Transfers ¥
Frequency 22 7 21 1 0 23 3 0 16 14
Expected Freq. 19 11 16 1 1 22 2 1 22 16
Difference 3 ~4 5 0 -1 6 1 -1 -6 ’2
Voluntary Drop
Frequency 17 5 6 0 C 8 2 1 11 7
Expected Freq. 10 6 8 0 1 11 1 0 11 8
Differance 7 -1 2 0 -1 -3 1 1 0 -1
Academic Drop
Frequency 24 8 11 0 2 17 2 1 18 i1
Expected Freq. 16 9 13 1 1 18 1 1 19 14
Difference 8 1 -2 -1 1 -1 1 0 -1 -3
FEMALES® ’
Ma jor
No Maj Bus Hum Art Mus Soc 8 Educ Phys Ed Phy Si Bio Sci
Persisters
Frequency 59 10 203 15 18 109 139 18 75 50
sspected Freq. 82 9 190 16 17 114 130 18 73 47
Difference -23 1 13 0 1 -5 9 0 2 3
Transfers
Frequency 25 1 36 3 1 27 22 5 14 8
Expected Freq. 17 2 33 3 3 23 26 4 - 15 10
Difference 8 -1 3 0 -2 4 =4 1 -1 -2
Voluntary Drops
Frequency 16 0 15 3 2 15 9 1 6 6
Expected Freq. 9 1 20 2 2 12 4 2 8 5
Difference 7 -1 =5 1 0 k] -5 -1 -2 1
Academic Drop
Frequency 14 1 9 c 3 7 10 1 6 1
Expected Freq. 6 1 14 1 1 8 10 1 5 4
Diffsrence 8 0 -5 -1 2 -1 0 R B T

o o - OFoFTEIL students in the 1963 and 1964 sumples excci: 1963 Wittenberg freshmen, for whom
gatg on majors were not available
XX .4706. df"36; P<c 01
Cxx?=34,8, df=36; n.s.
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Nevertheless, those relationships which were statistically signi-
ficant offer consistent support for the primary hypothesis of the
research--namely, that the commitment of a student and his family to
higher education as the major opportunity cf post-high school years
will be an important factor in differentiating students who withdraw
or are dismissed from those who persist.

Several lines of evidence provide support for the hypothesis.
First, the parents of each incoming freshman w:ve asked directly by
questiornaire about their child's commitment tc higher education as
follows:

Students vary in their levels of commitment tc higher ed-
ucation. - Some regard it as the major opportunity offered
to their age group, while others would have lower levels
of commitment. How would you classify the commitment of
your child? (Check one).

High level of commitment (scored 3)
Moderate level of commitment(scored 2)
Low level of commitment (scored 1)
(Scoring not included in the questionnaire)

Although nearly all parents responded that their child's commit=-
ment vas ''moderate” or "high," parents of students who subsequently
persisted in the same institution or transferred to another school
scored higher than did parents of students who withdrew from school
entirely, or who were academically dismissed (statistically signi-
ficant only for females). Further, parents of students who persisted
in the same school averaged higher than those of students who trans-
ferred, and parents of academic drops averaged higher than those of
voluntary drops. This latter finding is as would be expected: many
students who were academically dismissed probably would have persisted
had the college given them the opportunity.

In another item parents were asked to indicate the importance
which they themselves attached to a college education for their off-
spring. For females, parents of persisters scored highest, and
parents of voluntary withdrawals scored lowest; for males, persisters
and transfers were high and veluntary and academic withdrawals were
low. The differences were significant for both sexes, again support-
ing the hypothesis of the study. (Tables 19 and 20).

‘A second line of evidence has to do with the earliness with which
the decisinn that the child would attend college was made. (Tables 19
and 20). Both students and parents were asked when in time the "de-

cision to go to college became clear to you." For both males and females,

and for the responses of both parents and students, persisters and

academic dismiscsals scored "early" and voluntary withdrawals scored "late'
on the item. Transfers were relatively early on the item in some analyses
and moderate in others. Differences were significant only for females,
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TABLE 19

COMPARISON OF SCORRS ON ITEMS FROM THE PARENTS'
QUESTIONNAIRE FOR PERSISTERS AND THRER

VARIABLE

CATEGORIES OF DROPS: MALES

GROUP

Level of academic work
expected of child

Perceived commitment of
child to higher educa-
tien

Importance attached by
parents to college work
for child's future

Perceived importance of

the academic oppartunity

te child

Parents' ranking of im-
port of academic oppor-
tunity for child

REighest level of educa-
tion expected of child

Plens for continuance in

Returnees Drops

2.58 2.48 2.40
2,76 271  © 2.40
2.99 3,00 2.90
3.7 3,71 3.70
3.81 3.84 3 3.80
4.59 4.61 4.45

present college (vs. plans

to transfer)

Earliness of decision

that child would attend

college

Serious intellectual
curiosities which only
college could satisfy

Compelling interest in
one particular field

Find out more about
certain fields

Reasons for Going to College

3.32 3.23 2.65

4.45 4.29 4.05

2.75 2.73 2.50

2.42 2.45 2.75

2.87 2.79 2.80
51

Persisters Transfers/ Voluntary Acedemic

Drops

2.08

2,42

2.92

3.53

3.79

4.34

3.47

4.45

2.58
2.47

2.66

F-ratio VARIANGE

PER CEZT

.98 .27
1.95 .54
5.08%% 1,40
.09 .03
.10 .03
.51 .14
4.17%% 1,15
1.23 .34
.39 A1
55 .15
.15 .04
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TABLE 19 (cont)
. PER CENT
VARIABLY - ____ GROUP Y-vatio VARIANCE
Persisters Transfers/ Voluntery Academic ‘
Returnees Drops Drops
12. Enjoy studyinrg 2.62 2.57 2.70 2.18 08 - .02
13. Degree necessary for . ‘
" desired kind of work 3.64 3.59. 3.70 3.58 .13 04

14. Preparation for better

payi.ng jOb 3.15 3-27 3055 3.11 4,38 038
15. Explore several lines :

of work to test interest 2.73 2.77 2,40 2.37 57 .16
16. Live an easier life 2.12 2.21 2.75 2.16 2.26 .63
17. College contacts advan~

tageous in finding a

positicn 1.79 1.84 2.30 1.66 2.38 .66
i8. Make new friends 2.34 2.48 2.40 2.26 - 50 .14
19. Respected persons in

community had goine 1.63 1.70 1.85 1.47 .50 .14
20, Learn tco get along

with other people 2.43 2.89 2.10 2.26 4,08 1,13
21. Most friends were going 1.54 1.55 i.70 1.61 .26 .07
22, Help develop socially 2.20 2.38 2.09 1.79 1.09 .30
23, Close fellowship o£

dormitory or Greek house 2.04 2,07 1.70 1,92 1.00 .28
24. Help to become more

influential in community .

affairs 2.15 2.34 2,20 1.95 74 21
25. Meat marriage partner 1,64 1.1 1.70 1.50 .19 .05
26, Help become a better -

BPOUIG * la92 2007 2.20 1.76 1.02 028
27. Not much to do around

home 1.10 1.14 1.35 1.08 2.32 <64

52
‘
Q
- '.’/ s p 3 e PR S "'(1: -f// NN EEAN - -,.ﬁ, . «"."\’] - ..'",.o‘.v::’m;ﬁa-n #'_Ju,w.,}QMAVQ‘&?@#M#&W#WMW@MAQ@@R»u:wi-‘« "‘“\w‘\fh ISR

3 ,d
]



AR R Qi T e A e Ty s
: TN o W e A Y =23 D R Y, A Wk SIS T PR Y. i '_*.'7:4“""‘?’:"'"5" g n e 3
| | | |
' TABLE 19 (soat)
' P PER CENT
VARIABLE GROUP - ) Feratic VARIANCE
- Perzsisters Transfers/ Voluntary Acadewmic -
_ "Returnees Drops  Drops

! 28, Community leaders en-

couraged 1.99 1.80 2.30 2.08 - 1,22 34
I 29. “ Acquire qualifications .

for civic leadership 2.30 2.38 2.35 2.24 .13 04
l 30. Was alwsys expected  3.03 2.84 3.35 3.1i 1,16 .32

31. Parents insisted 2.38 2.20 2,90 2,50 1.66 -46

. 32. Young people in family .

have always gone 1.81 1.80 1.65 1.87 14 04
l N 501 56 20 38

*p <.05 -

I **p < 01
i
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TABLE 20

COMPARISON OF SCORES ON ITEMS FROM THE PARENTS'
QUESTIONNAIRE FOR PERSISTERE AND THREE
CATEGORIES OF DROPS: FEMALKS

0

l PER CENT
VARIABLE GROUP F-ratio VARIANCE
Persisters Transfers/ Voluntary ty Academic
l Returnees Drops Drops
1. level of academic work .
expected of child 2.70 2.71 2.70 2.19 .02 .00
l 2. Perceived commitment of
child to higher educa-
tion 2.76 - 2.71 2.33 2.48 9.952% 2,26
l 3. Importance attached by
parents to college work
l » for Child'! future 2091 2.86 2070 2086 5034** 1023
4. Pexrceived importance of
the academic opportunity
i to child 3.67 3.68 3.50 3.48 1.11 .26
5. Peavents' ranking of im-
port of academic oppor-
l tunity for child 3.66 3.67 3.67 3.67 .57 .00
6. Highest level of educa- .t
' tion expected of child 4.24 4,29 4.10 4.10 1.08 25
7. Plans for continuance
in present college (vs.
' plans to transfer) 3.57 2,91 3.17 3.38 15.37%% 3,45
8. Earliness of decision
that child would attend :
' college 4.38 4,11 3.63 4.38 5.48%% 1,26
Reasons for Going to College
I 9. §Serious intellectual
curiosities which only
college could satisfy 2.85 2.85 2.87 2.33 .00 .00
l 10. Compelling interest in
one ; articular field 2,60 2.47 3.00 2.81 1.58 37
11. Find out more about
certain £ields 2.75 2.65 3.03 2.67 1.11 .26
l 54
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TABLE 20 (cont)

X PER CENT |
1” - VARTARLE GROUP F-xatic VARIANCE )
Persisters Transfers/ Voluntary Academic R
I Returnaes Drops Drops -
' 12. Enjoy studying 2,98 3.00  3.13 2.38 25 .06 J
_ 13. Degrea necessary for . N 1
d‘.ited kind of wotk 3.“2 3.38 3.53 3.10 019 .04 * J
. 14, Preparation for better .
l paying job 2.87 2.88 2,90 2.7 01 .00 *
' 15. Explore several lines of ) J
l work to test interest 2.58 2.47 2.50 2.3 «25 .06 )
: 16. Live an easier life 2,19 2.24 2.27 233 .08 .02 )
! 17. College contact: ad- '
vantageous in finding a ]
) position 1.92 1.89 1.83 . 1.86 .09 .02
4
l 18. Make new friends 2.66 2.52 2.40 2.11 1.40 .32 1
19. Respected persons in ’
I community had gone 1.65 1.39 1.20 1.67 4.,27%% .98 ‘.
r 20, Learn to get along ]
with other people 2.61 2.38 2.67 2.52 . 1,06 .25
ll 21. Most friends were going 1.60 1.62 1.33 1.71 1.14 26
22, Help develop socially 2.37 2.36 2.3 2.38 .01 .00 .
S
l 23. Close fellowship of ‘
dormitory or Greek house 2.35 2.35 1.93 2.38 1.76 A4l X
l 24, Help o become more . |
influential in community : )
affaixs 2,16 2.09 1.90 2.19 .78 . .18 .
l i 25. Meet marviage partner 2.06" 1.97 1.67 1.86 1.96 45
26. Help bacome a better v
l spouse 2.65 2.77 2.52 2.95 45 .11 1
27. Not much to do around
home 1. 16 1.20 1.13 1014 012 ¢03
55
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. TABLE 20 (cont)

I ) . _ PER CENT

i _ UARTARI.® GROUP . F-ratio VARTANCE

Pexsisters Transfers/ Voluntary Academic
- Returnees - Drops Drops

28. Comaunity leaders .
encouraged . 1.83 1.92 2.10 1.57 91 21

29, Acquire qualifications
for civic leadership 2.16 2,03 - 2.00 2.14 72 17

30, Was always expected 3.01 2.88 2.43 2,90 3.0 .70
31. Parents insisted  2.11 2.06 2.10 2.24 .03 .01

32. Yourg people in family -
have alvays gone T 1,78 1.62 1.37 1.67 1.91 &4

N 599 66 30 21

*p &£ .05
*hp < 0L
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Three final items of information indirectly may reflect differences
in commitment to higher education. These involve (a) the highesi level
of education to which the student aspires, (b) plans the student has to
complete his full four years in the original institution (as opposed to
plans to transfer), and (c) the rate of persistence for students whose
parents did not supply the information requested for the pregent study.

Persisters and transfera generally reported plans‘?or more years
of formal higher education than did voluntary withdrawals and academic
dismissals--although no category of respondents admitted to plans fov -
less than "a full four-year degree program" on this item, and differ-
ences among the categories were not statistically significant. (Tables
16 and 17).

Further, persisters and academic dismissals reported more often
that they planned to continue for four years in the same college,
while transfers and "real" voluntary withdrawals tended to admit plans
to transfer. All four analyses involving this item (i.e., for males,
females, students, and parents) yielded statistically significant dif-
ferences among the categories. This should not be surprisings those
students who came to college with an idea that they might transfer
after a year or two, in fact did transfer more often. It 18 interes-
ting, however, that the voluntary withdrawals who did not transfer
also were low on this item. This suggests that persons who come to
college with the intention of transferring before completing a full
four-year program are about as likely to withdraw from college com-
pletely 33 they are to transfer--perhaps because they are not willing
to make the substantial commitment of time and work which a degree
requires.

Most analyses reported in the section are based on data from 1407
students who were freshmen in the three colleges in 1964~65. It will
be noted, however, that analyses of parent questionnaires are based
on only 1331 cases. Some 76 parents, despite three requests to do so,
did not return the questionnaires. Such non-cooperation may readily
be interpreted as evidence of a low level of commitment to the idea
of higher education on the part of the parents; it would seem likely
that parents who felt strongly about the importance of college educa-
tion would be eager to cooperate in research involving the college
experience of their children. The frequency of withdrawal of students
whose parents did not cooperate was tabulated and corpared to thut of
students whose parents did return the questionnaire., Results are
summarized in Table 21.

The rate of withdrawal for students whose parents returned the
questionnaire was 17.4 per cent; the rate for those whose parents did
not was 40.8 per cent. Thus, students whose parents did not return
the questionnaire were about two and one-third times moxre likely to
withdraw than were st _ents whose parents did return the questionnaire.
Further, the rate of withdrawal was most discrepant for voluntary with-
drawals (students from non-cooperating homes were more than four times
as 11§e1y to voluntarily withdraw than were students from cooperating
homes).
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TABLE 21

PERSISTENCE OF STUDENTS FROM COOPERATING AND NON-CNOPERATING HCMES

Cooperating Homes

Non-Cooperating
Homes

Total (£)

’

Student Stcatue®

= Voluntayy Academic All
Pevsisters | Tranafers |Withdrawals | Dismiseals.| Withdravals
£ % £ 2 £ % £ % £ _%
1100 83 (122 ¢ 50 . 4 55 4 z31 17
45 39 12 16 12 16 7 9 31 41
1145 134 62 66 262

& pifference in rate for persisters and the three withdrawal categories
significant at .00l level., Chi square=35.9; df=3
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As would be expected, the rate is least discrepant for transfers--
who have been characterized as relatively more committed to higher ed-
ucation than the other categories of withdrawals. These data provide
compelling evidence that the attitudes and values which prevail in the
home are important determiners of student persistence.

Scores on the Scholastic Aptitude Test, verbal and quantitative
scales, were related to persistence significantly in three of four
analyses performed, but the per cent variance accounted for by these
relationships was about the same as that associated with the relation=-’
ships involving measures of commitment. High school rank, the only
measurs of previous academic achievement available for all freshmen
and typlcally one of the best predictors of college grades, performed
at about the same level as did the SAT scores. Results for the SAT
and high school rank were consistent for males and females, and as

" would be expected, gave results as follows: persisters averaged high-

est; transfers were next; voluntary withdrawals were third; and academic
dismissals were lowest. It is interesting that for the commitment
measures, voluntary withdrawals usually were lowest, and the scores of
academic dismissals often were similar to those of persisters.

It is possible that relatively stable personality measures could
be identified which would be concomitants < this "commitment."
McClelland's "Need Achievement" (7) might be a possibility. Another,
which was included in the present study, is the "Achiever Personality"
scale included in the OAIS of B. G. Fricke (3). Fricke described
“Ach P" as follows: :

"This scale measures personality attributes associated with
the traditional criterior of academic success, grades.
Students who score high on the Achiever Personality scale
tend to realize their potential ability and/or achieve high
grade~point averages. It predicts college grades about as
well as the typical academic ability test. Furthermore,

and this is important, scores from the Achiever Personality
test do not correlate with scores from the ability tests.

In short, the Achiever Personality scale is a good indicator
of academic motivation and conscientiousness." (p.3).

Achiever Personality, however, does not relate. significantly to
persistence in this study, even though persisters and transfers tend
to be high, and academic dismissals tend to be low on the scale.
This suggests that, to the extent that the scale measures academic
"Motivation," it is of a different genre than that tapped by the
questionnaire items on "commitment."

Three other items in the OAIS do relate significantly .to persis-
tence. Persisters tend to be high and voluntary withdrawals low on
"Social Adjustment" for both males and females, and persisters are
lower than the other three categories on '"Creative Personality" for
both sexes. Finally, voluntary withdrawals and academic dismissals
are high on "Infrequent Response" for both sexes (significant only
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for females). Fricke notes that high "Infrequent Response" scores
often ave obtained by a student "filling in his answer sheet care-
lesaly or at random" (3, p.7). This may be yet another indirect
indication of the role of commitment in persistence: the student
who obtains a kigh "Infrequent Response" score because of careless
or flippant treatment .of his orientation tests the first week he is
in college would not seem to be taking his college axperience as
seriously as would be expected of a genuinely committed student.
This interpretation, of course, is speculative and does not derive
directly from the data at hand.

Of the other significant results in Tables 14 through 21 which
have not yet been mentioned, two findings deserve brief attention
here,

1. Students who do not heve a declared major at the beginning
of their college careers tend to be less likely to persist than do
students who do. Table 18 presents the frequencies with which stu-
dents in each of 10 academic majors persist, transfer, voluntarily
withdraw, or are academically dismissed. Also shown in the table are
the statistically expected frequencies for each cell, and the differ-
ence between the actual and the expected. Where the difference 1is
negative, fewer students were in that particular cell than would be
expected; where the difference is positive, more people were there
than would be expected. The only cell in which there is a substantial
deviation from the expected ireguencv is the one for persisters who
declare no major. For both males and femsles, fewer "no major" students
persisted than would have been expected. The disiributicn of fre-

quencies in the cells is significantly different from chance only for
females.

2, Students with strained relationships with their families tend
not to persist. Students who reported that they consider their rela-
tionship with tneir parents to be poor withdrew voluntarily or were
dismissed on academic¢ grounds more often than wera other students; and
students who lived with persons other than both parents withdrew vol-
untarily more often than did other students. (Tables 16 and 17).

Discriminant Analyses: Predicting Student Status. Statistically
gignificant differences on many variables of this study were found among
the four categories of students, persisters, transfers, voluntary with-
drawals, and academic dismissals.

It 18 very difficult to arrive at a parsimonious description of
the dif’ :rences among the four groups in terms of so many variables--
all of which are known to differentiate significantly among the groups.

One of the functions of multiple discriminant analysis is to
compress a large set of variable such as this into a very few dimensions
(or "discriminant functions") which provide maximum differentiation
among the groups using all the variables simultaneously. In multiple
discriminant analysis each specific variable is assigned a weight on
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" identify the "attrition-prone" student. The student whose pre-college

each of the derived dimensions. These weights are so ccmputed that
when they are applied to the average scores of each group, "dimension
scores" (or "discriminant scores") are obtzined which indicate the
locations of each group in the geometric space defined by the discri-
minant functions.

Thus, by using discriminant analysis, i* is possible to describe
the differentiation achieved by perhaps two dozen specific variables
in terms of as few as two "summary" dimensions (or discriminant func-
tions). Each a priori group (the four student categories in the present
case) could then be located in the twe-dimensional space defined by
these two functions, as described akove, and their relative positions _
examined. The closer any two greups were in this space, the more alike
the individvals typifying the group would be. Further, assuming that
thhe differznces among the gzoups were statistically reliable, each
ind{vidual in the sampie could be located in the space, as well, and
his proximity to the locations of each of the four groups could be
determined. In this manner it would be possible to predict, on the
basis of a priori information alore, which of the groups an individual
was "most like"--and thus of which group hie was most likely to be a
member.

This strategy in the present applicaticn potentially can help

data locates him near the "academic dismissals" group in the discri-
minant space might be considered a "poor risk" academically, whereas
the student whose location was near that of the "persisters" group
would be considered " fe." Since the proximities of the individuals
to the a priori groups are describable in numerical terms, it would be
a fairly simple matter to determine, e.g., the 10 per cent of an in-
coming freshman class who are the poorest "academic risks," the 10 per
cent who are the poorest "voluntary withdrawal risks,'" and the 10 per
cent who are the poorest "transfer risks."

A brief summary of the statistical terminology to be used in
forthcoming sections is presented and a multiple discriminant analysis
of the present data will be described. The specific variables which
characterize the discriminant functions obtained will be identified
and the location of the four student categories in the diseriminant
space (that is, vis a vis the discriminant functions obtained) will
be presented and discussed. Finally, procedures for arriving at
specific predictions for specific students using these results will
be summarized.

The Terminology of Multiple Discriminant Aralysis: Multiple dis-
criminant analysis is, in a phrase, a statistical tool which determines
how a set of variable should be weighted to discriminate maximally
among a set of a priori groups. A discriminant function, then is the -
set of weights (analogous to Beta weights in multiple regression) which

( 4
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‘ maximum discrimination. Scaled vectors are in effect weighted by the

is applied to the variables tc achieve this maxinum discrimination.?

Two kinds of discriminant functions (or "vectors") will be dealt
with in this memorandum: normalized vectora and tonventionalized
gcaled vectors. Normalized vectors are in a sense "standardized" in
‘that they do not reflect differences in the variation of the variable
used; thus, normalized vectors would be applied to raw scores to achieve

variance of the variables; they would be applied tc standard scores.
The weight of each variable on a scaled vector, then, is an indication
of the relative contribution of that variable to discrimination along
the axis. Conventionalized scaled vectors are obtained by simply di-
viding each scaled vector by the absolute value of its largest element.
This operation insures that each vector is on a +1 to ~1 scale, which
mazkes the vectors considerably easier to interpret.

Discriminant Functions. All data from pre-college scurces--in-
cluding the parent questionnaire, Biographical Data Sheet, QAIS and
SAT tests and higi: school rank--were considered for inclusion in the
present analysis. In all, some 92 variables were available for analy-
sis; data handling and considerations involving interpretation required
that this number be reduced by about one-third before the discriminant
analysis was performed. Therefore, only those variables which accounted
for at least one-half of one per cent of the variance among the four
groups in the analysis of variance (reported earlier) were included.
This was a lenient criterion for inclusion; 1if a variable accounts for
less than 0.5 per cent of the variance among the groups, it _cannot con-
tribute substantially to overall discrimination among them.© Thirty-one
variables met this criterion. In addition, three variables which did
not meet the criterion were included in the initial analysis, because
of their centrality to some of the hypotheses of the study and/or be-
cause of their widespread use in college selection and guidance
situations. These were: SAT-V, OAIS #4 (Achiever Personality), and
O0AIS #5 (Intellectual Quality).

4Techniques are available for testing the statistical reliability
of both the individual discriminant vectors and the overall discrimina-
tion among the groups. These tests are described in detail by Cooley
and Lohnes (1) and Rao {11); they will not be discussed here, although
indications of statistical significance determined by these methods will
be made when appropriate.

JNote that conventionalized scaled vectors can be interpreted legi-
timately only on an intra-dimensional basis and not on an inter-dimen-
sional basis. For example, a variable which had a conventionalized
weight of .80 on one vector and .40 on znother would not be interpreted
as being "twice as important" on the first vector.

6This, of course, ignores any possible "suppressor" effects, but
examination of the ccrrelations among the variables indicated that if
present, the "suppressor effect" likely would be inconsequential.




Results of the discriniinant analysis reflected the lenient cri-
terion by which variables vere sclected for inclusions although two
statistically significant axes of discrimination were obtained, fully
half of the variables used yvieided no conventionalized weight greater
than .25 on either side.

Therefore, the discriminant analysis was recomputed, this time
using only the 17 variables which were weighted at least .25 on one
of the conventionalized axes in the initial anaiysis. The resulis of
the second analysis replicated those of the first almost exactly, and
at the same time were more compactj thus, only the results from the
second analysis are reported.

Differentiation of the Four Student Categories. The two statis-

tically significant discriminant vectors which were obtained are pre-
sented, in both normalized and conventionalized form, in Table 22.

The first vector, which acccunted for 64 per cent of the total
discrimination, is characterized by high positive conventionalized
weights on several variables reflective of "commitment" to higher
education. The five variables 1loading highest on the vector are, in
order of decreasing magnitude: (a) perceived commitment to higher
education; (b) OAIS #56 (Creative Personality), negatively; (¢) plans
for continuance in the present college; (d) earliness of the decisicn
to attend college; and (e) one "Reason for Going to College'--'explore
several lines of work."

The second vector accounted for 30 per cent of the total discri-
mination, and is characterized by only twe variables: high school
rank (positively), and plans for continuance in the present college
(negatively).

The patterns of weights on the two vectors are highly provocative,
for three reasons:

1. The first--and largest--vector is rather clearly reflective of
“"commitment," indicating that this concept in its several manifestations
accounts for a large proportion of the discrimiration among the four
categories of students.

2. The "aptitude" items (SAT-V, SAT-Q, and OAIS #5) did not con-
tribute to the discrimination among the four groups--on either axis--
as might have been expected. Indeed, the contribution of OAIS #5 was
80 negligible that it did not meet the criterion for inclusion in the
analysis summarized in Table 22. :

3. Axis II appears to be "unnzmeable." As is often the case in
multivariate research, two variable which are unrelated to each other
(they correlate .01) together serve to characterize a derived vector.
Examinaticn of the centroids of the four groups in the two-dimensional
space defined by the two axes probably will convey the "meaning" of
this second axis better than a verbal rationalization.

These centroids are presented in Table 23 and are shown graphi-
cally in Figure 1.
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Table 23
Vector Rank Orders

Student Categories ) Discriminant Axes

i , I 1I
Persisters 7.34 2.09
Trangfers 6.94 2.53
Vnluntary withdrawvals 6.20 2.74
Academic dismissals : 6.59 0.80

The first vector rank orders the four groups as follows: persis-
ters, transfers, academic dismissals, voluntary withdrawals. This
clearly is consistent with the "commitment" interpretation: persisters
and transfers should be higher on commitment than the other two groups,
and academic dismissals should be higher than those who withdrew volun-
tarily and did not re-enter college. One presumes that the academic dis-
misials would have persisted, if the college had but given the opportunity
to d» 803 the voluntary withdrawals did have the opportunity, but chose
not co persist nonetheless.

On the second vector, voluntary withdrawals and transfers are high,
academic dismissals are quite low, and persisters are near the reference
line. This is the arrangement which would be expected on this axis,
given the weights of high school rank (positive) and of plans for contin-
uance in the present college (negative). That is, a high high school rank
tends to move a score "up'" (i.e., in a positive direction) on the axis,
and a high continuance score tends to move a score "down."

To get a very high score on Axis II, then, a student would have to
have a moderately high high school rank and moderately low score on con-
tinvance in the sawe rollere. And this configuration characterizes the
two high-scoring groups on this axis (voluntary withdrawals and transfers):
they have performed reasonably well in high school, but they do not intend
to stay four years at the original college -- and in fact they do not.

To get a very low score on Axis II, a student would have to have a
moderately low high school rank and a moderately high "continuance" score--~

and this, of course, is quite characteristic of the academic dismissal
group.

But what about the persisters? Why do they have a score near the
reference line on Axis II? The answer is that persisters have both high
high school ranks (which tend to move them "up"), and high continuance
scores (which tend to move them "down"). The scores "cancel" each other,
and, as a group, the persisters fall near the reference line on this axis.’

i W U E-h - TR T e R s wm R R wm s TR R

7A score near the reference 1ine could be obtained in another way:
by having both a low high school rank and a low continuance scoxe. But
it is very unlikely that a student with these characteristics would ever
get to college in the first place-~and if he did, his score on the \
"commi tment" axis would probably be far to the left of the four groups
plotted in Figure 1.
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What kind of student, then, is a good "bet" for persistence? The
data are very clear. In teims of the two discriminant axes, he should
be vecy high on Axis I and neer the reference line on Axie II.- In more
substantive terms, he should have & high cosmitment (as measured by the
instruments used in this research), should have performed well in high
school, and should have plans to complete his four years of college ed-
ucaticn at the institution in which he originally enrolled.

Classification Attempt: The Attrition-Prone. Given that the four
groups of students can be differentiated reliably in terms of the dis-
criminant vectors (as was shown above), it is possible %o arrive at a
numerical score which indicates the likelihood that each individual is
associated with each of the centroids.

To accomplish this, each individual is assigned a "location" in
the two-dimensional discriminant space on the basnis of his scoras on
the variables used in t%e analysis. Then, considering both his "lo-
cation" and the disprrsion of the locations of other group members
around each of the centroids, a probability score is generated for the
individual with respect to each of the centroids. For example, an in-
dividual whose location was near the "persisters" centroid in Figure 1
might have probabilities of .82,.10, .04, and .04 respectively for mem-
bership in the persister, transfer, voluntary withdrawal, and academic
dismissal groups. Explicit procedures for arriving at these probabilities
are presented by Cooley and Lohnes (1, pp. 134-135).

Given a set of probabilities for each individual in a freshman
class, then, it should be possible to identify those individuals who
are most likely to be members of each of the withdrawal categories and
use these results for purposes of selection or counseling.

The most straightforward way of interpreting such probabilities
would be to classify each individual as an instance of the group for
which he has the highest probability value. Unfortunately, there is
one difficulty with this strategy: the size of each "group" is one of
the factors which influences the magnitude of the probabZlities ob-
tained. When all groups are of roughly equal size, this factor is of
no concern. When one group is very large, however, the probabilities
for that group will, on the whole, appear quite high, Similarly, if
one group is very small, its probabilities will be quite low. This 1is
simply a manifestation of the well-discussed "base rate" problem: if
one knows beforehand that, e.g., 85 per cent of his cases are persisters,
he can be correct 85 per cent of the time by classifying everyone as a
persister. Since the "base rates" are taken into account in the compu-
tation of the probabilities, siraightforward use of the obtained probabil-
ity values for classification would tend to over-classify individuals
into the larger group(s) and under-classify individuals into the smaller
geroup(s). In the preseat case, too many students would be classified as
persisters and too few students would be classified as attrition-prone.

Unfortunately, this is exactly the wrong kind of error to be mak-
ing for guidance and counseling applications: if anything, one should




be willing to identify some students who are "really" persisters as
“attrition-prone” in 2rder to be sure that as many of the "really"
attriticn-prone students are identified as possible. ‘

Therefore, in the classification attempts to be reported below,
two times the number of studeats who actually withdrew were identified
as "attrition-prone" to increase the number of "real" withdrawals
{dentified. Thus, although only 59 students were dismissed from the
three colleges on academic grounds im 1964-65, 118 student3 were identi-
fled as "potential" academic dismissals. This identification was
accomplished simply by counting off the 118 highest probabilities for
the "academic dismissal" category and identifying the 118 students for
whom these probabilities were cbtained, regardiess of the probabiiities
of these atudents for the other three categories. Identical procedurzs
were followed for other categories of withdrawals. ‘

Using these procedures, identification was ma‘e of 39 cZ 122
transfers, 25 of 50 voluntary withdrawals, and 21 »f 59 zzzdemic dis-
missals. In percentages: 32 per cent of the transfes, 50 per cent
of the voluntary withdrawals, and 36 per cent of the academic dis-
missals were correctly identified. Or, considering all categories to-
gether, 85 of the 231 students who withdrew before the start of their
second year of college were identified.

A much more powerful procedure would be to identify those students
who have low probabilities of persistence, ignoring the differences
among the three categories of withdrawal. Using this procedure, those
students who are "attrition-prone'" would be identified, but there
would not be good indication as to the kind of witndrawal that they
were most likely to be. Since there were 231 withdrawals in the sample,
the 462 students with the lowest probabilities of persistence were
selacted, consistent with the classification strategy oatlined above.
1t was found that 138 of the 231 non-persisters were included in this
selection. Thus, by identifying as attrition-prone twice as many
students as were expected to withdraw, fully 60 per cent of the students
who actually did withdraw were identified. Further, since data on with-
drawals were available for these students only for the freshman year,
it seems likely that many of those students who were identified as
"attrition-prone"” and who did not withdraw the first year might have
done so as upperclassmen.

In another sense, however, the number of "correct" identifications
would be artifactually high for the present sample. This is because
the individuals who were "classified" are the same ones who were used
to determine the weights for maximum discrimination, and to locate the
centroids in the discriminant space. A better test of the adequacy
of the diserimination obteined--and of its potency for classification
purposes--would be to take the presently derived weights and apply
them to scores obtained by a new freshman class on the 17 vaxriables.
Predictions of persistence and withdrawal could then be made for these
individuals, and the frequency of correct decisions could be tabulated.
To the extent that these classifications were correct, the results of
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the present analyses could be generalized with confidence beyond the
particular sample of students used in them.

Summary. It has been shown in this section that:

1. It is possible to reliably differentiate among the four cate-
I gories of studenta in terme of 2 subset of the study variables.

Z. This differentation can be accomplished by two axes of dis-
I crimination.

3. The tvwo discriminaui axes arz meaningful. Further, the lo-
cations of the centrcids (or "m:itivariate means") of the four groups
in the two-dimensional space identify the characteristics and attitudes
of the students which typify each grour. Persisters tend to be high
i “coummiiment,” nave nigh nigh school ranks, and plan to continue in
the college of initial enrollment for four or more years. Transfers
are relatively high on commitment, have high high school ranks, but
are low on plans for continuance. Voluntary withdrawals are similar
to transfers, except that they have very low commitment scores.
Academic dismissals are relatively low on commitment, iow in high
school rank, and high on plans for continuance.

4. On the basis of the results obtained, it is possible to arrive
at probabilities indicating the likelihood that any givea student is
associated with each of the four groups, and, using these probabilities,
identify many of those students who are "attrition-prone." By selecting
twice as many students as were expected to withdraw before their second

year in college, 60 per cent of the students who in fact did withdraw
were identified.
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[ Special Studies

College and University Environment Scales

{ One of the approaches to the study o€ attrition from colleges
involves the coll: e climate. High levels of attrition are expected
in a college environment which students f£ind unfavorable and lower

[ levels of attritior in an enviromment which students f£ind favorable.
The ‘iri-~College Study included an examination of coliege climate as

{ a part of its effort to understand.

Instruments have been developed for the measurement of factore
which seem to constitute college climate. The Collage and University
Environment Scales (CUES) was adopted for the Tri-College Study. The
categories of CUES are based upon factor analysis and include Prac-
ticality, Community, Awareness, Propriety, and Scholarship.

The patterns of the three colleges in the Tri-College Study
are similar to each other. Fach has a very high percentile score in
Community; the scores on Propriety tend to be fairly high; the scores
on Practicality are high; and those on Awareness are fairly high. The
scores of the three colleges on Scholarship range from the 67th to the
81lst percentile.

T S

Table 24

CUES

I I IIX iv '
Practicality Community Awarenese Propriety Scholarship

%ile 85 9% 54 90 70
College 5. _

%iie 79 9% 78 78 67
College C

%ile 88 97 81 =3 81

Any effort to understand attrition at the threec cvileges by an ex-
amination of the median results from CUES does not seem to be very in-
formative. Students find these institutions vary congenial societies,
including relationships with faculry as well as with other students.
The sense of practicality and campus urder is high in percentile rank,
and the feeling of awareness of modern problems and self identity is
fairly high. The sense of propriety, considerateness, and convention-
ality is rather high, especially in two of the schools. The sensc of
scholarship is substantially above the median, although it does not
reach the very high percentile ranks.

N\ P\ ——— — ——— —————

It would appear that an examination of these results offers no
obvious explanation of the withdrawal of students from the three
colleges. There secms to be no point in these records which identified
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areas of serious dissatisfaction among the students of these colleges.

A possible approach to the analysis of these results is in terms
of their scatter. The medians represent the central tendencies, but
it is also informing to examine results from those who perceive the
environmental situation differently. Since the instrument was adminis-
tered to zophomore and junior students without signatures, mo opportunity
is given to identify the scores of any student who later withdrew. Onme
can only say that a few students gave returns which rank iow on the per-
centile scales. It is possible that students who withdrew shared these
perceptions of the college climate, but no data to refute or sustain
such a thesis is identifiable in these records. It is also possible
that some dropouts may have appraised the colleges as reflected in
Table 24, but disliked a college climate of practicality, community,
and propriety. Our evidence permits only speculation on this matter.

An additional possibility involves item analysis and the speci-
fication of the "votes'" on each item. Some items showed scores which
faculty would doubtless find unfavorable. Such records are useful in
considering specific topics, but they do not seem to be clearly in-
structive about attrition.

Disciplinary Dismissals

In general, students dropped from these colleges for disciplinary
reasons were able youth. The average of available scores for SAT Verbal
i 550 and for SAT Mathematics is 568. The high school rank is between
the 60th and 70th percentile in their respective classes. The college
grades were almost exactly a "C" average, both for the cumulative aver-
ages and for the grades of the last semester in college. Both high
school and college grades seem to be somewhat lower than the College
Board tests would lead one to expect.

Reports were received by questicnnaire from 22 disciplinary dis-
missals. Twelve of these reports were sent by students; three were
returned by parents; in seven cases, questionnaires were received from
both student and parent. The following is a summary of these reports.

The description of the disciplinary incidents as taken from the
students' zeports included the following list: theft, on-campus drink-
ing, a motel incident, a panty raid, plagiarism, an unlisted off-campus
apartment furnished with stolen school property, a stolemn car, vanda-
lism, and the unauthorized absence of women from the dormitory. In a
number ¢f these reports the students acknowledged previous offenses,
either of similar nature or of s different kind.

Most of thase reports are quite frank, objectively describing the
incidents and in some cases previous incidents. Others appear to be
defensive, e.g., explaining that the college had no specific rule
against this particular offense, or insisting that it was the intention
to return stolen furniture later.
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The typical number of students involved in these incidents was two
or three. Most students stated that they had not been previously in-
volved in serious discipline. In most cases, they reported that the
conduct wag largely spontaneous, although about 40 per cent acknowledged
some planning in advance. In almost all of the cases, they reported
they were aware that the actions risked discipline according to defined
standards. In the three cases where students denied this, they insisted

that there was no rule which spelled out this particular behavior as a
violation. .

The students reported that they had béen bored, without vivid edu-

cational or vocational goals. Along with their friends, they were seeking
excitement.

At the time of the dismissal, these rroblems were discussed with the
student, usually by an idministrative officcr, with representatives of
student government or a faculty committee oometimes involved. Almost
all students agreed that the college representative had had the essential
facts. One parent denied this, but the son's questionnaire affirmed it.
The student usually agreed that he had had at least limited opportunity
to present his point of view.

A question was included concerning the counseling offered by the
college in connection with the problem. Most of the students and the
parents felt that this assistance had been offered. In some cases
students denied it, and two parents felt that there should have been
nore comnunication with the home.

Questions were asked about the effects of this action, the relation-
ships in the home and the community, and in opportunity for further edu-
cation. In three cases, relationships to the homes were seriously
affected, but in all other cases, the students reported that these re-
lationships were not affected or were affected only temperarily. The
typical response about community relationships was a median "'somewhat."
Several students reported that their relationships with peer groups at
home were not affected, although the older community was less favorable.

The effects on future educational opportunities were reported about
evenly in the three answers, serious; moderate, or no effects\. Approx-
imately one-fourth of the students who replied, answered that they were
x1 college again at the time they returned the qucstionnaire. Another
somewhat larger group reported that they expected college study in the
near future. In a few cases, students had joined the military and ex-
pected to continue college after their term of duty.

The answers to the open-ended question are relatively few in number
but worth examination. Some are critical of the institution. One stu-
dent reports over-protective, almost prying attitudes on campus, with
the "questioning mind" of students suppressed. Another found too many
rules, leaving the student "little choice on how to live." Another
invited more rules, insisting that college policies are not specific
enough in defining disciplinary incidents. Another argued that the




college should educate and let the law handle legal matters. Another
remarked about the tension at examirnation time, with no outlet for the
emoticn. Another continued to be bitter cver the severity £ the penalty.

Some students spoke of the awakening, the valuable iesson which
they had learned. One reported that, after enlistment in the Navy, he
was watching other boys enjoy violations of rules; he thought they were
fools like he had been. Another was awakened when both the law and the
college took action. When fingerprinted, he felt like appealing, "please
let me back into society."

|
|
|
P ———

The comments of parents included two who almost rejected the son.
One reported that they had had other problems both before and after
this incident, while another said that the young man must pay his own
way in any future college work until he makes a responsible record.
Several reported a new maturity. It “changed his outlook.' One parent
regretted the stigma on his son's record and the difficulty in opening
college doors again, but felt it was a "waking up." In one case, the
young man felt so unworthy that he was surprised not to be rejected at
home. One parent found the college in part responsible in the lack of
adequate conseling for students.

The number of cases of disciplinary drops from the colleges is
not large encigh for generzliized conclusions. As one mother expressed
her opinion, these are individual cases which elude the "pat answer.'

It is a group with high potential and modest levels of achieve-
ment both in high school and in college. Their violations were the
typical ones, often spontanecus, but indulged with full appreciation
of the possible results. Boredom and the appeal of excitement with
friends was reported.

-~ These students felt that the process of discipline had been regular,
and the allegations had had a sound basis in fact. They felt that they
had had at least a limire? spportunity to present their points of view
and had had counselors' +ho heard and advised them.

The effects at home, with two exceptions, were temporary, and the
effects in the community were not very serious. The difficulties in
future education were more serious for most of the group, but some were
in college and others had definite plans for college when they returned
the questionnaires.

While some expressed criticism of campus rules or attitudes, most
reported that the discipline had matured them. Parents agreed that the
youth had matured, in spite of some regret that future college work had
been made more difficult to arrange.

In retrospect, some wonder whether colleges have found the most
effective approach to the handling of disciplinary cases, though greater
leniency could endanger the quality of the environment which the college
is at great pains to create.
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Discussion

Some factors related to the methodology of the study suggest
qualifications in the interpretation of the results. These factors
are presented and discussed in this chapter.

Differentiation Among the Withdrawal Categories

—

Py e e |

The study has classified withdrawals into three groups: the vol-
untary withdrawal, the academic dismissal, and the disciplinary dis-
missal. The voluntary withdrawals are further classified in two groups:
those who transferred to another college or returned to the same college,
and those who were "real" withdrawals, i.e., those who did not continue
their education during the period of the study.

None of these categories can be regarded as well defined. Volun-
tary withdrawal divides, as suggested above, into two groups on the
basis of action after withdrawal: continuance or discontinuance of
formal education. Some who withdrew will doubtless transfer or return
later. Some were in difficulty in the college and withdrew in order to
avoid further complications or cofficial action. Others withdrew with a
new educational opporturity before them. These groups classify together
8o far as the original college is concerned, but the significance of
their action varies widely. In a few cases, the Research Office has re-
ceived returns from students classified as voluntary withdrawals who
stated that the withdrawal was an academic dismissal. On the college
record, the student was a voluntary withdrawal. He may have bheen warned
about his status and possibly advised not to return. He interpreted the

gsituation as an academic dismissal. Such confusion in the term voluntary
withdrawal is a complication to the study.

The term persister coniains similar ambiguities. Although students
in this category persisted in college through the tenure of the study, a
number of them will doubtless withdraw before graduation. It would re-
quire postponement of the study for two years in order to identify these
students. The "persisters" category, therefore, includes only those

students who were still in college at the time the records of the study
were closed.

Finally, there may be some overlap between academic and disciplinary
dismissals. It is not unusual to find a student with both of these
problems., The official classification may tclle primary cognizance of
either the academic or the disciplinary difficulty--but not both,

Given sufficient time and persistence on the part of the researchers,
it should be possible to develop "clean" categories. Persisters would
be those who ultimately graduated from their institution of original en-
rollment. Cases of voluntary withdrawals who were leaving because of
impending academic or disciplinary action could be eliminated or classi-
fied in separate categories. Post-withdrawal action, whether trangfer

to another institution or discontinuance of education altogether, could
be more rigorously identified. )
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Yet, it is unlikely that cleaner definitions of the student cate-
gories would change the direction of the results obtained in this re-
search. The contrasts auong the groups might well become largér, and
the statistical reliability of the resuits greater by the elimination
of the problems involved in the definition of the categories.

The Definition_and Meaning of Comnitment

Commitmenit, as the term is usel in this study, is defined in terms
of the answers to the questions submitted to students and to parents:
questions regarding plans for graduation, transfer, the age of the stu-
dent when the decision for college became clear, home evaluation of
higher education, and global judgment of. the home concerning the commit-
ment of the student. These questions, then, can be construed as forming
the operational definition of "commitnient" used in the study. The study
has not provided the opportunity to make a scientifically adequate in-
vestigation of the meaning of the construct. It is nct known, for ex-
ample, how the present operational definition of the term relates to
other uses of '"commitment® as a construct.

There are additional questions about the implications of a defini-
tion such as this. 1Is the commitment primarily to academic work, to
vocational preparation, to social life, or to the total situation on
campus? How important is loyalty to a particular college in commitment?
What are the ranges and dimensions of individual differences in such
areas?

These and similar questions are not adequately met by the opera-
tional definition of the present study and must await further research
involving the construct.

Reasons for Withdrawal as Common Prcblems

One of the assumptions of the study proposes that the stated "rea-
sons for withdrawal" given by a student should be received with consid-
erable skepticism. The assumption holds that these ''reasons" are in
large part problems suffered by most students, which explain withdrawal
only when student commitment (or lack of it) is taken into account.

It would be possible to test this assumption. The list of ''reasons
for withdrawal” could be submitted to persisting students--e.g., seniors.
The title of the list could be "Typical Problems of College Students" or
YProblems of My College Work." If the averages of persisting students
were close to those of withdrawals, the assumption of the study would be

suppoxrted.

If the assumption is correct, it implies that those sections of the
results which describe the reactions of students to the withdrawal ex-
perience should be interpreted with caution. These reasons may, in fact,
be only "surface" indicators of problems experienced by many college stu-
dents, and not particularly characteristic of withdrawals as a group.
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The Magnitude of Prediction Achieved

One of the major hypotheses of the study--that the commitment of
the student and his parents would be a notent determiner of student
persistence--vas consistently supported by the data. The proportion
of the variance accounted for by variables indicative of commitment
generally was not large. It is interesting, however, that the com=-
mitment measures typically accounted for substantially. more variance
than did “biographical®™ data, and for as much or more variance than
did measures more frequently used in admissions and guidance programs,
guch as SAT scores, high school rank, and OAIS scores.

These latter data from admissions records were, on the whole,
disappointing as predictors of persistence. Neither of the SAT
scores had substantial loadings of the discriminant vectors which
differentiated among the groups of students. High school rank, while
loading substantially on one of the discriminant vectors, accounted
for less than one per cent of the variance among the groups in the
analyses of variance--and was not even gtatistically reliable for
males. It might be argued that one of the reasons for the poor pre-
dictive validity of the SAT scores is the fact that they were used
for selection purposes at the colleges, thereby attenuating the var-
iance of the student populations. The standard deviations of the SAT
scores, however, averaged about 90 for the three colleges (compared
to a norm of 100), indicating that if present at all, this effect was
probably negligible.

The attitudes and values reported by parents generally were
good predictors of persistence--better than these reported by the stu-
dents themselves. The attitudes of the parents seem to be important
factors in the student's educational experience. Dats gathered from
home interviews and from answers to open-ended questions tend to support
this interpretation. A further--and especially compelling--bit of evi-
dence on this point concerns the research questionnaire sent to pavents
during the first weeks of college. One of the most potent predictors
of persistence or withdrawal was the return ¢f this questionnaire. The
attitudes of parents seem to make an important difference, both in what
the student thinks about higher education, and in his academic behavior
once he becomes involved in it. T

The questicnnaires, phone calls, and interviews used to contact
parents of students who had withdrawn yielded another somewhat unex-
pPected finding: a real feeling of closeness to.the college on the part
of the parents. The institution seems to be a part of the life of these
homes. Family members know some faculty, many students, former students,
and parents of students. Even dismissal of the student did not seem to
destroy this relationship, although there were criticisms of actions
taken and of some individuals. The homes feel close to these colleges,

This relationship suggests a possible definition of the type of
college involved in the Tri-College Study: such a college might be
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seen as a commnity of homes over a broad geographic azea, bound to-
gether by their loyalty to the educational program of the institution.
This definition is not complete, but it focuses on ai. important phase
of college relationships which are seldom recognized on campus.

Colleges might well consider this relationship as they deal with
attrition. The experience of the present researchers indicates that
1t would be a rewarding experience for faculty and administrative
officers to discuss the prcblems of some students in their homes; one
learns more about student problems in the home than he does behind a
desk.

Finally, it should be noted that many of these parents, especially
among the freshmen, raise an issue related to contemporary discussions
of college policy. Some contemporary educators and students advocate
more freedom for students and less supervision by colleges, on the
assumption that students are both highly mature and relatively indepen-
dent of the home. Many parents do not concur with this view, especially
after the student has withdrawn. They propose, on the other hand, more
college supervision, especially for freshmen. They criticize the lack of
communication with the home, especially when issues arise. Many feel
that their influence could have been effective if used in time, and they
remind that they are paying the bills for this "independent" youth. Par-
ents clearly felt that they were strongly involved in the college educa-
tion of their children--and often indicated that they felt tlhat the
colleges did not recognize the legitimacy of this involvement.

Ceneralizations From the Results

Any effort to use the results of this study for prediction of per-
sistence or withdrawal must, of course, duplicate the conditions under
which the study was carried out. Three phases seem particularly impor-
tant.

First, as was mentioned alove, the definition of commitment used in
the study is operationally tied to particular items on the questionnaires
used. Other meanz of tapping the "commitment" of a student or his parents
should contribute to the construct validation of "commitment."

Second, the instruments were administered after the students were
on campus; they were not applicants for admission at the time. It is
questionable whether students and parents would be completely candid in
their assessment of the student's commitment if he were being evaluated
as a prospective student.

Finally, the results are based only on data obtained from students
at three particular colleges. Data presented earlier in this report
showed that these colleges and their students were similar to one another.
The results of the study may not apply to other types of colleges or to
student populations with different characteristics.

TR RO T RFERL ro Medaudabl; e il £ ade
~—

Ot N i A - bl £ Sl s i 4 A A ATl K o Laleuua e i it A i S . gl i S s A-ﬁ-‘hl



SNy VR YR D U "Rl S SNy $JuaN a8 e E
]

I

Conclusions

Stated Reasons for Withdriwal

Questionnaires returned by former students some months after with-
drawal offered no clear pattern of reasons for voluntaxy withdrawal.
A dozen reasons of disparate nature were offered; none of them averaged
as high as 2.0 on a three point scale} they show & very narrow band of
scatter gbout halfway between the point (1) termed "mo signfificance"
and the point (2) termed "less eignificant." While in individual cases
decisive reasons such as finances or illness vwere reported, no patterns
of stated reasons which point to a systematic understanding of the prob-
lem were found. 7Two general explanations of the dynamics of voluntary
withdrawal are offered below.

First, cumulative factors may have been operative, as proposed by
the theory of multiple causation, thus, a combination of problems, each
non-decisive in itself, may have brought withdraval. This proposed
solution assumes that the cumulative factors were more weighty among
withdrawals than among persisters who faced similar problems.

The theory of commitment offers an alternate explanation. Students
do have problems in their college 1life, and those with relatively low
levels of commitment may tend to accept them as reasons for withdrawal.
Those with higher levels of commitment may tend to solve or tolerate
these problems, often without serious thought of withdrawal.

The reason for withdrawal of the academic dismissals was the action
of the coliege, and, as would be expected, the stated reasons for the
failures as reported on the questionnaires centered in academic problems.
Other issues which were mentioned frequently did not form any obvious
pattern.

The stated reasons for withdrawal are strikingly different for end-
of-gemester as compared to middle-of-the-semester withdrawals. Ilineius
of self or family, "having a baby," emotional problems, homesickness
and loneliness suggest a pattern of personal problems reported by the
mid-semester withdrawals which is not duplicated for the end-of-scmester
withdrawals in either semester. The mid-semester decisions were sanorted
as more abrunt, with less consultation and a shorter period of considera-
tion.

Commi tment

Commilment, as used in this study, is defined mainly in terms of
the responses of students and parents to questions administered turough
the instruments of the study. While the responses to these questions
on the whole tended to be optimistic, the discriminations which were
obtained were predictive of persistence.

In particular, each of the following commitment-relevant variables
related significantly to persistence:




-sparents' perceptions of the student's commitment to
[ higher education

--the importance which parents themselves attached to
a ccllege education for their children

w=the earliness of the decision that the student would
attend college, and the feeling that "it had always
been expected' that the student would go

--the highest level of education to which the student
aspired

~-plans by the student to complete his full four years
at the institution of original enrollment

--parental cooperation with the research study, perhaps
indicative of a sense of responsibility for and in-
volvement in the student's college experience

Finally, two muitiple discriminant vectors were obtained which
discriminanted among the four student categories: persisters, trans-
fers-returnees, "real" voluntary drops, and academic dismissals. The
first and largest vector was characterized by commitment-relevant var-
iables, demonstrating again the importance of commitment in understand-
ing the differences among the student categories.

Identification of the Attrition-prone

l As indicated above, it was possible to differentiate reliably
among the four categories of students using multiple discriminant

I analysis on a subset of the study variablea. ‘Iwo meaningful axes of
discrimination were obtained. The location of the four student cate-
gories with respect to these two axes indicated that: (a) persisters
l tend to be high on "commitment," have high high achool rank and plan
for continuance in college (as opposed to plans for transfer); (b)
transfers have characteristics similar to those of persisters, but re-
I port plans to transfer; (c) voluntary withdrawals are characterized
mainly by low conmitment scores; and (d) academic dismissals are mod-
erately low on commitment, low in high school rank, and high in plans
I for continuance.

Classification procedures made possible the identification of
about 60 per cent of the attrition-prone students on the basis of pre-
and early-college information.

Parent Attitudes

It was clear in many phases of the study that parents are deeply
involved in the issues of persistence-withdrawal. Parents feel close
to the college, and they respond in more ways than the payment of bills.
The questionnaire to the parents of freshmen in 1964 was xeturned in 95

7%




per cent of the cases. After withdrawal from the college, the parents
of the former students returned questionnaires, gave answers to open-
ended questions, responded to telephone calls and the request for inter-
views in very high percentage. '

The statements of parents sbout commitment were predictive. Whiie
most parents were optimistic about the educational gzospects of their
youth, their discriminations were supported in the later persistence or
withdrawal of the young people. Their perceptici of the students’
commitment, especially the women, was the best single predictor among
the original 94 variables of the study. Both the importance to the
parents of the education of the youth and the earliness of the plans
for college, were aiso predictive of persistence. Although most par-
ents reported reasonable satisfaction with the withdrawal, the hope for
future education of their youth was expreesed with verv few exceptions.

When students reported strained family relationships, there was &
tendency for "real" voluntary withdrawal or academic dismissal. Parents
who failed to return the questionnaire to freshman parents in the fall
of 1964 represented only five per cent of the parents, but this failure
to cooperate with the college in the early days of the student's work
proved to be dramatically predictive of later withdcrawal of the student.

The Effects of-Withdrawal

The effects of withdrawal were zeported in fairly positive terms.
Many of the students reported plans to return to college. Paxents were
almost unanimous in this as a plan or at least a hopej some parents of
women reported that further education would not be essential. The nega-
tive effects of withdrawal in the home and community were temporary with
only a few exceptions. There were a number who found it difficult te
find a new college opportunity.
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l, Summary i

Three colleges have joined in a study of attritiont Hanover College

. of Hunover, Indianaj MacMurray College of Jacksonville, Illinois; and

= Wittenberg University of Springfield, Ohio. Each is a liberal arts,
church-affiliated institution of the Middle West. The student bodies, as
judged by various measures, are similar in background and in level of

! ability. 7Two of the institutions h2ve approximately 1,000 students in
attendance, while the third, Wittenberg University, has approximately

l double that number.

i\

The theory of the study is two~fold. Multiple causation is recog-
nized both in the sense that different causes bring withdrawal to dif-
ferent students, and in the gense that cumulative factors are effective
in me2ay cases.

The second phase of the theory begins with some skepticism concern-
ing the final instructiveness of the lists of reasons crfered for with-
drawal. It is observed that almost all of the problems listed as reasons
for withdrawal are shared by students who persist. The central question
asks about the circumstances under which these stated reasons seem to
influence some students to withdraw while others who share the problems
persist.

The hypothesis of the situdy proposes that a si g nizicant difference
i8 in the level of the commitment of ths student te higher educaiion as
the major opportunity of posgt-hishuzshaz? wazrz. Stndants with high
levels of commitmenr €oos thaze groblems and either solve or tolerate
them, winile those with low levels of commitment tend to find the same
problems adequate reason: for withdrawal.

The theory further proposes first, that student commitment is re-
lated to the commitment of the home to higher education, and second,

i
l that investigation of these parental attitudes could be instructive.

The primary experimental gioups were the freshman classes of the
three colleges of 1963 and 1964. They were followed intc the academic
year 1965-66. Upperclasesmen who withdxrew were also included in phases
of the study. .

Data were gathered, first, from the pre~college record of the
freshmen, the higii school rank and the SAT scores. As a part of the
freshman crientation program,; certain instruments were administered
foi the study. A Biographical Data Sheet asked many questions about
the student's background, and the second part of the inatrument asked
direct and indirect questions concerning the commitment of the student
to higher education. These questions included the length of the planned
period of college study, plans for tramsfer, and the time when the de-
cision to go to college became clear. It was assumed that anewers to
these questions had relationship to commitment. Adaptations of Iffert's
(4) reasons for going to college constituted the third part of this
instrument.,

i Tl " i - o ot Jooay




ﬁ
The Opinion, Attitude and Interest Survey by Fricke (3) was adopted
! to measure characteristics not included in tests of academic aptitude.
The 14 seaies include three response oias scales, three academic scales,
thrze ;evchological adjustment scales, and five edurational-vocational
interest scales.
A questionnaire was sent to the parents of all freshmen in the fail
a of 1964, approximately one week after the beginning of school. The l
questions were designed to explore parental attitudes toward higher edu- =

= . cation and to offer comparisons with the responses of students to simi-
! lar questions. The parents were particularly asked concerning the
' commi tment of the home to the college opportunity of the student and
their judgment about the commitment of the student.

! Each withdrawing student was classified in the study on the basis
l defined by his college. Students were recognized as voluntary withdrawals,
] academic dismissals, or disciplinary dismissals. It was recognized that
the definitions of these classifications were not too clear in some
cases, gspecially among the voluntary withdrawals.

In statistical procedures, four classifications were used: per-
sisters, transfers and returnees, ''real" voluntary drops, and academic
dismissals. The "real" voluatary drops were those who withdrew from
one of the cooperating colleges without return to that college or transfer
to another institution within the period of the study.

The time of dropout was noted, with a distinction made between
those who dropped during a semester and those who dropped at the end '
of the first or second semester. {

Questionnaires were sent to students who withdrew. Separate
questionnaires were prepared for the voluntary withdrawal, for the aca-
demic dismissal, and for the disciplinary dismissal. The questionnaires
to voluntary withdrawals explored the reasons for withdrawal, the planning
of the decision, and the post-withdrawal activities. An open-ended ques-
tion invited comment on any phase of the experience. Those who were
dropped for academic reason wexre asked particularly concerning their
gcholastic experience and the background of their failure. The question- ‘
naire to disciplinary dismissals explored the disciplinary incident and

i the procedures used by the college.

A questionnaire was later sent to the parents of all students who |
had withdrawn. Different questionnaires were prepared for the parents
of each of the three categories of students. An open-ended question in- |
vited comments from parents on any phase of the experience. 1

The question of transfer seemed important, distinguishing between
those who dropped from education and those who simply withdrew from one
of the cooperating colleges. Phone interviews were held with several
hundred homes in an effort to check primarily the question of transfer
These telephone calls continued until the spring of 1966, after second
semester registration in most colleges. Many students were identified
as transfers by this method.




Face-to-face interviews were held with a number of parents and with
gsome students. Most of these were held in the homes of the parents, al-
though some were with students on a campus after transfer or return. The
purpose was to develop a more vivid picture of the background of with-
drawal and the effects of the total experience.

Some type of return concerning the students who withdrew from the
three institutione was obtained in 93 per cent of the cases, either by
questionnaire of student or parent, phone interview, face~-to-face inter-
view, or by some combination of these methods.

Statistical analyses included a total of 94 variables from pre-
college data, orientation test results, and questionnaires from parents
of freshmen. Other data were gathered from the questionnaires to the
student withdrawals snd to their parents. Reasons for withdrawal were
tabulated for males and for females among voluntary withdrawals and
academic dismissals. The three types of withdrawals, transfers-returnees,
"real" voluntary withdrawals, and academic dismissals were compared on
the variables. Students who withdrew during a semester were compared
with those who withdrew at the end of a semester, and responses of par-
ents of these three groups were compared. Comparisons of the responses
by students in the different college classes were made. The pre-college
data and the results from the freshman orientation tests were compared
among persisters, transfer-returnees, "real" voluntary drops, and aca-
demic dismissals. Similar study was made of the responses of the parents
of students in these four classes. The later status of students whose
parents did not return the freshman-parent questionnaire was examined.

The answers of students and parents to the open-ended question were
classified by a committee of judges and tabulated for review. The re-
guits from phone and face-to-face interviews were recorded and summarized.

The basic data of the study were analyzed by multiple discriminant
analysis in order to discriminate among the different categories of with-
drawals and predict on the basis of these variables the category into
which other students will probably fall (persister, transfer-returnee,
"real" voluntary drop, or academic dismissal).

Effort was made to study college climate by the use of CUES. A
report is made concerning disciplinary dismissals which were too few
in number for processing by computer.

Conclusions

The stated reasons offered by voluntary withdrawals presented no
pattern and averaged so low on the rating scales that they did not offer
background for identification of central issues. The theory of multiple
causation may be appropriate, but it assumes that the cumulative reasons
are more weighty for withdrawals than for percisters. The theory of
commitment regarded these stated reasons as problems common to college
students; for those with relatively low levels of commitment, they be~
come reasons for withdrawal, while for those with higher levels of
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commitment, they represent problems to be solved or tolerated.

The stated reasons for middle-of~-the~semester withdrawals do or-
ganize into a pattern of personal problems, health, social and emotionail

issues. The stated explanations of academic dismissals focus upon their
academic problems.

Commitment has been defined f{n terms of the answers to questions to
stiudents and paren

rents Concerning such issues as the term of study, plans
for transfer, the judgment of parents concerning the student's commitment,
the earliness of the decision to attend college. So defined, commitment
proved to be mearureable. It also proved to be predictive of the later
decisions of students to withdraw. TIa the discriminant function analysis,
these variables associated with commitment as a set were more important

in predicting persistence than were any other sets of variables used in
the study.

The involvement of parents with the issues of the study proved to
be close. Parents returned the freshman-parent questionnaires in sur-
prising percentages (95 per cent) and the parents of withdrawals res-~
ponded to questionnaires, phone calls, and interviews with real coopera-
tion. They commented upon the issues with conviction. Their judgments
about commitment proved to be predictive. Reports of strained family
relations were followed later by withdrawal in substantial percentage.
The withdrawal rate was much higher for students whose parents failed

to return the freshman questionnaire than for those whose parents did
respond.

The four categories of students were discriminated reliably and in
meaningful terms by discriminant function analysis, and the attrition-
prone gstudent was identified from the results in a reasonably high per-

centage of the cases. This finding, 1f supported in a replication with
a new group of students, would be valuable.
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Appendix
The Open-Ended Question

The last item on the questionnaire sent to former students and
their parents was an open-ended question requesting a response con-
cerning the experience. The classification of thege repliecs is de-

scribed in the body of the report. A copy of the Topical Qutline is
included (Table F). .

In zeneral, it should be clear that these discussions concerned
topics chosen by students and parents after the completion of the
questionraire. OCpportunity to discuss any phase of the experience was
offered, and the topics which they selected are worth consideration.

The first general topic in this outline concerned the stated rea-
sons for withdrawal. These reasons were classified fundamentally into
two parts, the negative and the positive. Students withdrew in order
to "go away from" something unsatisfactory, or they withdrew in order
to "go to" something that promised to be more satisfactory. This is
probably too simple an analysis. The analogy of the magnet is useful,
with a negative pole repelling and a positive pole attracting. 3Both
Poles of the magnet may be effective in the withdrawai.

The negative reasons of the outline ("going away from") include
academic problems, dissatisfaction with college, personal or fimancial
problems, illness, lack of goals, and eriticism of counseling. The
positive reasons ("going to") include military service, romance or
marriage, a new educational or vocational program, a job, and travel.

The outline also includes some stated effects of withdrawal, un-
favorable and favorable. The unfavorable include difficulties at home,
in the community, in further educaticn, and with self. The favorable
effects include a new maturity, a preferred gituation, a job, an edu-
cational opportunity, a home, and military sexvice.

Post-withdrawal attitudes are included in the outline and are
clagsified as criticism or appreciation of the research study, the

college, or of individual personnel. Some replies speak broadly about
colleges or about students.

The answers were counted in terms of the frequency of the dis-
cussion of the topics of the outline. The scoring was done by the
number of times a particular topic was menticned. Scme parents and
students opened only one topic, while others wrote at some length
about a variety of topics. Withdrawals during 1963-64 and 1964-65
are both included in this summary.

Of those who returned the questionnaire, 74 per cent of atudents
and 81 per cent of parents responded to the invitation to comment in
general about the withdrawal. Some replies were single sentence com-

ments about specific points. Others were almost voluminous, requiring
extra pages.




No brief aummary can recover the vividness of some 9f these come
ments. Beth students and parents have judgments sabout the college and
post-college experience. The range of topic is broad and the attitudes
expressed vary from the objective comment to the emotional exclamation.

These comments come from individuals who have been involved in
vithdrawal, either at the initiative of the student or of the college.
Such comments deserve a heariag. Institutions seidom have opportunity
to gathar in gyatematiec form opinione £vom thiz segment of ths college
community.

One response which appeared frequently waa not ireluded in the
fundamental analysis. While all communications to students and parents
from the Research Office avoided the use of thas cerm "dropout," many
objected even to the implication. "I sm not a dropout" was put in capi-
tal letters, was underlined, was announced in red pencil and in red ink.
A number of parents were similarly dramatic in their denial of any drop-
ocut. A few denied that they had dropped out, since they simply had not
returned, or had just taken a job. Some whe transferred were particu-
larly vehement in the denial of "dropout." It is ciear that this word
"dropout" has become a "dirty word" in the American language. In spite
of the use of the word withdrawal in all communications, a number of

students and parents want it clear that these young people asre not
"dropouts.'

The topics chosen by students and parents for discussion were or-
ganized in%c the topical outline (Table A). This table also reports
the number of times each topic was discussed. The students are di-
vided into voluntary withdrawals and academic drops with a column for
each category, and the results from parents are similarly organized.
Some topics were more frequently discussed by one group, and the dis~
tinction may be instructive. The discipiinary dismissals were too few
to be included.

Student Responses: Voluntary Withdrawals. The topic opened most
frequently by voluntary withdrawals was "the academic program and oppor-
tunity.” Comments were counted in this category when the former stu-
dents discussed with a negative accent such topics as the followingz:
the required courses of the liberal arts program, heavy academic
pressure on students, an unchallenging intellectual atmosphere, cur-
ricular "experiments," or the lack of specialized courses, particularly
in the first year or two.

Comments about ''romance or marriage” were frequently made. As one
coed expressed it, she “wanted marriage wmore than college." 1In general,
those who withdrew for marriage wera highly appreciative of the campusee
which they were leaving.

The topic, '"social life and coliege c¢limate,’ was discussed at the
same level of frequency. These couments, in explaining reasons for
withdrawal, reflected the two extremes--not enough social 1ife and too
much social 1ife. A number of students criticized the "Greek system"
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which is found or two of the campuses. They felt that the social 1life
of the non-member was impoverished. Some found the atudent body too
homogenenus, with the college isolated from contemporary events. Other

gtudents found all too mich social iife as the chlef distraction frex
ﬂﬁUd?o

Next in order of frequency of reasrus wae positive, "going to.” A
“preferred situation' was found in a naw "educational opportunity or a
iarger schoci.” Commeats were ciassified under this topic when the em-
phasis was on a general situation.

Closely zelated te this topic were students® reports of transfer
to a "new educational program," involving a particular sequence of
coursas. Students went for a degree in real estate, Jjor courses in
accounting, for medical technology, for a dental hygiene program, for
comiercial advertising, for industrial design, for speech therapy, for
aursing, for music. One student commented that the liberal arts coilege
proposes to teach students to make intelligent decisions, and after twe
years of such training, he applied this ability to his search for a
particular major and withdrew.

A number of students report withdrawal primarily for finaneial
reasons, sometimes transferring to schools where expenses were reported
as lower. Some reported transfer most unwelcome, but financially
necessary. ‘

These voluntary withdrawals frequently offered "counsel" to other
students. Many points were covered in these comments: avoid the
bridge table; be careful in the choice of friendsy get a good start in
the first month; do not cut classes; take eazier work the first year;
consult counselors, professcrs, dean, or anyona who "knows the score";
do not drop out--stick to it no matter what; tell them to stop com-
plaining--they won't know what they have until they lose it; "I left
heaven for hell,” gsaid one who enlisted; 1f dissatisfied with the
college, tranecfer. Many of these comments are vivid and serious.

Next in order of frequency of comment was an effect of withdrawal,
"a new maturity." This phrase was often used by the students., One
student reported that she learned more by leaving school than by attend-
ance. One learned the value of an education, and she now wants to be
in the intellectual world. Another found time to make a decision on
major field. One knows now "how I don't want to live."

A number expressed "appreciation of the college." The work and
the experience were described as memorable, enjoyable, stimulating,
superior, full of opportunity. Others commented in "eriticicm of or
antagonism to the college." Comments were classified here when the
criticism were broad. One student found ome of the colleges an im-
possible place for her to accomplish anything. Another found only "bad
food, bad housing, and difficult courses." College policies and rules
were discussed the samz number of times.




Cexrtain topics were mentioned less frequently, as an examination
of the table shows. Mention of academic problems belongs in this group,
although they were sometimes implied in discussions of related ‘topics.
Comncats about the resesexch itself were made, including such phrases as
"thanks for" the chance to be heard" zund requests for .ne results of the
research.

The voluntary withdrawal discussed negative factoxrs more often than
positive. Marriage was the central exception. In the academic field,
both factors were included, with negative attitudes toward some phases
of the academic program and positive attitudes toward a new educational
opportunity.

Student Responses: Academic Dismissals. The pattern of responses
among students who were dismissed for scademic reasons varies from the
pattern of those who withdrew voluntarily. Tne veason for withdrawal
was the action of the college, and comments involve other issues.

First in order of frequency was a reported effect of the experience,
the discovery of a "new maturity.” A number say, "I grew up' as a re-
sult of the failure.

Second in rank among these young people was a straizhtforward
statement of "lack of educational goals." The student reported that he
had lacked serious educational purposes.

In order of frequency, other comments included the following topics:

the lack of counseling, the offer of counsel tc other students, state-
ments of appreciation of the research study, and the explicit report of
academic problems. Academic problems were implied more often, as the
student discussed related issues.

Most of these topics are clearly related to the theory of commit-
ment. The academic dismissal revealed to the former student his
earlier immaturity and lack of serious purpose. 7The criticisms of
counseling may project the problem on advisers who failed to inspire
more mature and serious attitudes. The counsel to other students and
the appreciation of the research study typically express the new atti-
tude in words which can be readily translated into a theory of commitment.
One cannot conclude that further college opportunity would bring these
new ineights to fruition, since old habits ofter overwhelm new resolutions.
But these students in substantial number report the new insights.

in summary, the voluntary withdrawals emxphasize the academic oppor-
tunity, marriage, social life, and expense. The academic dismissals
focus on the question of maturity, lack of educational goals, the
counseling program of the colleges, and the difficulty of the academic
program.
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The Open-Ended Question: Parents' Responses. The responses of

parents to the open-ended question of the parents' questionnaires are
reported in two parts: a discussion in the order of frequency'of the
topics often chosen by the parents; some contrasts between the reports
of parents and the reports of students.

The most frequently discussed topic was the "counseling program"
of the college, often identified with supervision of student 1lif:..
Many comments were stated in emphatic terms, either in expressions of
appreciation or criticism. The parents of academic drops discussed
this topic in a high percentage of the cases.

Appreciation of good counseling seemed to center in the interest
of counselors in students. When a professor or dean or president took
time to consider with a student his educational program or his person-
al problem, parents expressed appreciation.

The more frequent responses, however, called for more adequate
guidance and supervision. The typical comments emphasized the fail-
ures., The attitude of counselors who dealt with these young people
was often interpreted as reluctant, arnd the time given for these duties
was all too limited. Somz parents felt that the counselors knew little,
if anything, about their students.

Many comments by parents identified counseling with supervision,
especially of freshmen. One parent noted that his freshmsn son '"was a
thousand miles from home" in a new situation; maturity adequate for
home life may be inadequate for dormitory living. A counselor with
responsibility for supervision was needed.

Some parents cited specific cases of alleged inadequate educational
counseling: advanced courses, or a heavy load during the first semester
of the freshman year, or unhappy recommendations of major fields, In
the area of personal problems, parents cffere” trenchant criticisms:
several students with nervous disorders, as reported by parents, were
misunderstood by the counselors; one student, with a serious acne prob-
lem, found no understanding of the unfavorable social response of other
students; another with a health problem was refused & lighter load.

The topic which ranks second in order of frequency of parents'
response was termed "criticism of or antagonism to the college." Pax-
ents of academic drops made most of these comments. Parents were parti-
cularly critical of lack of communication from the college. They some-
times contrasted the number of requests for money with the infrequency
of cormmunications about the student. The receipt of form letters did
not pacify these parents. Several complained that they had written to
advisers and hu. ' received no answer. The complaints £rom parents whose
students were dropped for academic reasons were particularly emphatic
in this area of communication.
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The relationship of many of these comments to the eriticism of the
counseling pregrams is close. The absence of communication with the
home and the lack of conferences with the student were mentioned together.

A number of parents protest the college assumpt’on of the maturity
of students. In asking for communication with the hovv, they insisted
that these home relationships are educational resources readily available
to the college. They felt that they should be used before problems be~
come acute,

Some of the parents were critical of the emphasis placed in these
colleges on the superior student, leaving students with fewer talents
frustrated. Another described the situation as an "intense drive for
status' among colleges in contrast with an effort to stimulate the
growth of young people.

A number of parents commented about "romance or marriage." These
comments came chiefly from the parents of women and seldom expressed
disapproval. "Most women go to college to look for a husband,” and, if
success comes before graduation, these parents approve. S5Some clearly
express a sense of tragedy; one daughter "married another nit-wit"
without informing the family. Others modify disappointment with the
hope that the daughter will continue in college later.

In a couple of cases, parents reported that the marriage followed
a pregnancy. These parents expressed the hopa that, by frankness,
they might ease the burden of other parents under similar circumstances,
recomnending the frank facing of tlke facts and a posture which would be
constructive for the new home. The methods of this study cannot reach
gome problems in this area, the emotional involvements and the deep
distractions.

"Appreciation of the college' was often expressed, especially by
parents of voluntary withdrawals. Parents were "'deeply grateful"; the
student "benefitted both academically and socially'; "a fine Christian
school"; "an excellent faculty"; "the college gave her the benefit of
every doubt"; "the college gave him a xeal chance."

The college was reported '"too expensive.'" They reported that the
attempt to pay the college bills represented an increasing sacrifice,
and the students often transferred to other institutions.

The "social life" was criticized, either as dull and inadequate
or as excessive, bringing poor grades. Some found some social influ-
ences undcsirable in kind and proposed stricter rules to curb extra-
vagances. The life of the fraternity or sorority was mentioned several
times, either as disappointment for non-members or as involvement in
superficial interests.

A number of parents commented on the "mew maturity' which the
withdrawal had stimulated. They frequently used such expressions as
"waking up,' ''grew up," "find himself," "matures." One reported this




period as time given to "stand back and look at the future" without
pressure. The marks of the new maturity were variously reported as
self reliance, self confidence, emotional stability, the ability to
face resporsibility. The responsibilities of a job contributed to

the growth. Some students worked by day and attended night school,
and this was a gobering regimen.

"Criticism or antagonism" was directed against individual per-~
sonnel, often on the basis of an incident. Une professor seemed loathe
to give time to s parent, although an appointment had been made.

One teacher is alleged to have called his class "bourgeois animals,"
and resentment rankled with one parent for months after transfer. One
professor advised a student to transfer tn a less demanding school;
the father reported, with understandable pride, that the student "is
now on the Dean's list in his new institution."

The sharpest of the criticisms were reserved for those in the per-
sonnel field and in the administrative area. They often involved speci-
fic indicents: the house mother who did not work well with a roommate
problem; a financial officer who reduced a scholarship but restored it
upon threat of withdrawal; a student who needed psychiatric aid but got,
instead, a "two~hour harangue from a dean"; a dean of women who promised
a room change without any performance on the promise; a president who
announced a program for educating only the elite, which a father regarded
as a callous, unchristian attitude.

The experience of withdrawal leaves with some parents an attitude
cf criticism, even antagonism, and a vivid memory of phrases and in-
cidents supports the attitude, admitting no modifying context.

These parents report that the realization of the need of educa-
tion was a central result of the withdrawal. One young man developed
"respect for the necessity of advanced education," and a ycung woman
dropped for academic deficiencies, "got up on the count of 9' and is
back in college working very hard. One mother took the money refunded
when her son was dropped for poor academic work and went to college
herself. She reports that this example had an amazing effect upon the
young man, and upon the younger child in the home. They found educa-
tion highly prized.

Parents reported on "illness," sometimes involving payehiatric
consultation, and on '"personal problems." College life brought tensions
to some which made students "confused," "worried," "afraid.”" One
daughter left home happy, a church worker, an honor graduate from high
school, and returned after an academic drop, nervous, upset, rebellious,
profane. A few parents responded to these problems with antagonism
to the youth. One young man became unruly--"he knew it all" and will
return to college only by his own money. Another was reported to be
just lazy. But most parents accept withdrawal on the basis of per-
sonal problems simply as a part of the pain of "growing up."

"Academic difficulties" were discussed rather often a ° ussumed
in other discussions of related issues. Some parents simply reported
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that the academic work was sverwhelming and demanded a constant
struggle. A few felt that college work did not match the talents of
the student; e.g., the young woman who had particular ability in music,
without the abilities for other college subjecis. Some recognized such
familiar issues as lack of effort, class “cuts," peor background, or
too much social life.

An exarcination oi the tables of parents' responses shows some items
that parenis infrequently inciude in their discussions: the type of stu-
dent on campus, student govermment, student need for independence, the
lack of a vocational goal, withdrawal for travel, and difficulties in
the home or in the commanity in conmection with the withdrawal.

Ir gumrmary, parents responided to the open-ended question comment-
ing most frequently about the non-academic phases of college life.
They were frequently critical of the counseling and supervision of
students and of the lack of communication with the home, especially
when pzoblems arose. Parents expressed criticism more often than
students. They commented on campus romance or marriage, usually with
understanding. Other topics included academic problems, a new educa-
tional opportunity, appreciation of the college, the .expense, and the
social life on campus. The accent of the discussions of parents is
on college climate and background for academic work, rather than upon
curriculum, classroom and scholarship.

Contrasts: Students and Parents. An examination of Table F re-
veals differences between students and parents in the topics chosen
for discussion. Although parents must gather much of their information
about the college from the student and his friends, both the topius
chosen and the emphasis vary at significant points.

One of the striking contrasts concerns college policies and rules.
Parents seldom discuss these matters directly, but they do involve
them in discussions of other topics, especially counseling. Students
who commented complained about the strictness of the rules, with only
an occasional proposal of more supervision of student life. Some )
students spoke of "endless rules" in dramatic phrases. A few parents
developed a similar theme, the college denial of student maturity.
Most of the parents stated that there is ''too much freedom" and not
enough supervision. They propose discipline, stricter rules on hours,
and a compulsory study hall for probation students.

When students discussed counseling, they tended to focus on the
academic adviser. Most comments were negative and criticized the ad-
viser who proposed the overload, the course that was too advanced, or
the limited time given by the adviser. One student reported that after
spending two years and $5,000 at the school, his adviser could "give me
only five minutes to tell me that I was not applying myself." Other
students were appreciative of the help of advisers and administrative
officers.

The comments of parents involved many more issues, curricular
guidance, social supervision, the need for Counseling before issues
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became critical, the letters which parents wrote to advisers without a
xeply.

These parents opened topics which are widely discussed in educa-
tional circles today. They are parents of students in smaller insti-
tutions, in contrast with large universities, and of students who have
withdrawn. They are not a representative sample. Judging from their
reports, however, many parents advocate effective supervision of
student iife rather than student Ireedom. This applies especiall
the first year of college.

ey
[N

The academic program and oppcrtunity was mentioned by students
much more frequently than by parents. Some parents mentioned a weak
major or requirements which limit electives. Students were much more
specific as they discussed s variety of topics: the "rigid curxicu-
lum,” the difficulty of the courses, certain courses which were
"“horrible'" or unimportant, emphasis upon theory rather than upon the
practical, the lack of a stimulating classroom atmosphere.

The development of a new maturity was mentioned both by students
and by parents as an effect of withdrawal. Students reported such
growth more often than did the parents, and the academic drops made
such a report in a larger percemtage of cases than did the voluntary
drops. Students on a job found real need for education ir the modern
world, a more vivid sense of future, the recognition that he had been
immature in college, and frequently the determination to return with
a "more adult attitude.!" ©Parents tended to express satisfaction as
they observed these evidences of more mature attitudes.

?

Table F reports in summarxy form other contrasts between comments
of parents and of students. Parents expressed more appreciation of
the ccllege and also more criticism. The criticisms came most fre-
quently from parents of academic drops, often as an anecdotal report
or as a statement about lack of communication with the home. Students
offered frequently some advice to other students, while parentc seldom
attempted such counsel. Students discussed the type of student on the
campus, while parents rarely mentioned the topic. Other contrasts and
similarities are suggested by the table.

Home Interviews

Interviews were held with 20 parents and 12 students. The pur-
pose was to gather background information. Two interviewers conducied
the interviews, summarizing and rating soon after the conference.

The interviews with parents were held in their homes, with one
exception. These homes were chosen chiefly in terms of convenient lo-

cation. When choice was possible for the interviewers, they chose homes

which had not returmed a questionnaire. Some interviews with students

were in their homes, and others were on campus after transfer or return.
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The interviews lasted from 10 minutes to an hour. A sgemi-

structured outline was prepared, but the most productive discussions
were spontaneous.

The interview outline follows:

Name ID No.

1. Personal and Family Problems

(a) Financesy (b) Home problems; (c) Emotiomal problams;
(d) Marriage; (e) Sickenss

2. On-campus Experience
(a) Academic--courses; career plans; grades; study habits
(b) Characteristics of the school--meals; rules and other

factors related to the school; uncongenial background
of the school} traditions, etc.

(c) Social life--congeniality of students (gang)

(d) Extra-curricular activity--excess or deficit of such
activities; meaningful

(e) Teacher and/or counselor (negative or positive)

II. College Expectations vs. College Realities
1. High School background
III. Present Activity
IV. Plans for the Future

1. PFurther college study
2. Technical training

3. Job or business

4. Marxriage

V. Evaluation of Withdrawal

1. Results in the present and immediate past
2. Results for the next couple of years
3. Results for the more distant future

The outstanding fmpression to the interviewzrs was the vividness
of the experience. The cordiality of the homes was surprising, even
in cases where the student had been dropped at the initiative of the
college for academic or disciplinary reasons. These homes still felt

close to the college. The college had become a part of che life of
the home. o

At the close of the interview, the interviewers rated three points:
the attitude toward the college, the attitude in the interview, and the
attitude toward higher education. These ratings were made on a nine
point scale, and the results are reported in Table G.
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Brief summaries of selected intexrviews are presented as {ilustra-
tions of the kind of information offered by parents and by students.

One interview was held in the home of the mother and stepfather of
the student. The father had agreed to send the student to college, but
later he withdrew the support. The stepfacher in the home had supported
education for a time but £inally found this too burdensome. Thiz is a
case in which the reason for withdrawal was given as financial. There
was a background here which involved more than money. The student lived
in the home with the mother and was working. There is little probability
that the student wili return to college.

An interview was held with a negro mother. Both parents were tesch-
ers and had a high appreciation of the value of educatfon for the daughter.
She had found a minimum of social life with young men on the campus, after
a high school experience with much social opportunity. The mother felt
that disillusionment and v.happiness had affected her grades. She trans-
ferred to an institution in which there were more members of her owmn race.
The interview included some discussion of racial relationships and the
effects of this college experience upon this young woman.

An interview was held with the mother of a young woman who withdrew
from college on account of a pregnancy. This mother offered to give
any information, if this could assist any other mother in facing such a
problem. The home took a2 constructive attitude toward the new home in
spite of serious disappointment. While details of the interview were too
personal for report, the interviewers sampled here the home and community
implications of a situation not unknown on campuses.

One father was interviewed in his office. His daughter had dropped
from her third institution. He had no particular regrets and was not
corvinced of the importance of education for women, especially in view
of the limited academic drive of his daughter. The home seemed to have
little commitment to higher education for women. The young woman is out
of college working in an industry connected with her father's business.
Both the home and the young woman seem to be satisfied, even happy, with
this develcpment.

An interview was held with a mother in a very modest home. The son
had withdrawn from college in order to work and save his money to return
to school. He was an active church worker, looking forward to the minis-
try. The mother reported that he "studies all the time." He continues
his studies at night while working. The mother works at modest tasks
and can give little help. The father is dead. This is one of the cases
in which financial problems represent the full reason for temporary withe
drawal.

In the home of a professional man, the interview with the parents
of en academic dismissal began with a statement that some pezrsonal matters
would be withheld. Later in the conversation, they disclosed these per-
sonal matters and spoke about their former separation and the disturbance
irvolved for their son. He had transferred to another institution, and
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they felt that he was doing much better. The young man had hoped that
good grades in the new institution would merit a return to his former
college. The parents were quite critical because the first institution
had refused to readmit him after superior grades in the second institu-
tion.

An interview was held with a father in the home, concerning an
academic dismissal. The home had talked higher education to the young
lady since early childhood. Her high school work ranked her barely
in the upper third. The home had had her tested by psychologists for
. academic aptitude, and the resulis seemed to indicate the necessity
of real effort for good grades. She did poorly in her freshman year
and was dropped at the end of that time. They had arranged for a
single room to encourage study, but other girls in the dormitory
tended to bring problems to her until her room became a gathering
place. The father was critical of the lack of communication among
housemothers, faculty, and administrative officers about such problems.
He, as a physician, said that the college was responsible for a diag-
nosis. She was working at the time of the interview and was planning
marriage. She probably would not return to college.

An interview was held with parents of a disciplinary dismissal.
The young man, after an evening of drinking, was involved in a theft.
The parents felt that the stealing was more a stunt than a desire for
the things which were stolen, since the youth had no use for the items.
The arrest, the dismissal from college, and enlistment in the armed
forces were all complete before the parents had any word either from
the son or the college. He was doing well in special training in the
armed forces.

Some interviews were held with students. A young woman was inter-
viewed on campus after return. She had withdrawn after a couplé of
years in the institution; reporting that many petty problems on campus
brought a situation which she could endure no longer. She had never
planned to drop her education but wanted a break from college work.

She suspected that psyciatric help might be of value to her. As she
returned, she identified herself with a negro group on campus, rooming
with a negro, and being active in civil rights efforts. Her activities
were connected with homz attitudes where negro students often visited.
A sister dated a negro, but she had not done so. The overtones of
racial relationships were very important in the college experience of
this young woman.

A conference was held with a young man, in part in the presence of
his father. He had been dropped for academic reasons. He had been a
borderline student during a period of a couple of years. In the end
he was dropped for a fractional deficiency in grade point average. He
was shocked and frightened by this experience. He transfsrred to
another instituticn where he was doing satisfactory work at the time
of the interview. New maturity was achieved during this experience,
he reported, but some antagonism continued in the home which had been
affiliated with this institution rather activelyv.
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An interview with a young man was held on campus. He had been
readmitted after an academic dismissal. He reported little offor: in
academic work in high school. The academic dyxop represented real
problems in the home, ard his parents were "holding their breath" to
see the outcome of the second chance. He had found in his dormitory
a "don't care" attitude which made it easier to conform tham to work
hard. He changed dormitories upon his return and found the situation
more conducive to study. His grades were not good enough, he felt,
for graduate work, and he expected to be {n the Army without too much
delay.

An interview was held on campus with a young man who previously
had been dropped for disciplinary reasons. He considered the college
rules "silly" and felt that the college was worried about its own
image rather than about the problems of students. He was planning to
g0 to graduate school.
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Table F

TOPICAL OUTLINE
OPEN-ENDED QUESTION

P

STUDENTS PARENTS
WD AD WD AD
l A. Stated Regsons for Withdrawal
I. Negative (going away from)
l 1. Academic problems 11 16 33 21
la. Too heavy work load (extracurricular 6 3 5 5
cr work for psy) -
I 1b, Poor study habits 13 18 5 8
ic. Poor high school background 1 2 1 1
2. Dissatisfied with college
l 2a., College policies and rules 36 11 7 1
) 2b, College personiel 12 12 8 0
2c. Social 1life and college climate 56 9 31 14
. 2d, Academic program and cpportunity 76 15 18 2
I Z2e. Type of student 31 S 1 1
2f£, College location 32 2 22 1
2g. Physical plant and nousing 10 3 1 3
l 2h, Student government 4 0 0 0
2i. Cultural opportunity 12 G 6 0
3. Personal problems
3a. Foccus on campus 2 5 27 7
l 3b. Focus on home 16 6 11 4
3c. Personal (without psychiatric 15 20 9 7
consul tation)
l 3d. Need for independence 7 2 2 0
3e. Lack of maturity 1 9 8 10
3f, " Inability to organize for adequate 1 8 1 4
study
' 4. Financial
4a, Family reverses 5 0 -1 0
4b, College too expensive 48 5 47 1
l 4c. -‘Loss of scholarship 10 0 14 0
5. Illness
Sa. Self (including psychiatric 17 S 30 5
consultation)
Sb. Home 3 0 1 0
6. ILack of goals
6a, Fducatione!l 28 30 17 5
6b. Vocational 4 4 3 3
7. Counseling 16 25 40 53

i
|
|
|
|
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TABLE F (Cont)

STUDENTS
WD AD
II. Positive (going to)
iZ. Hilitary seivice 6 2
13. Romance or marriage 56 3
14, Educational pregram 48 0
15« Vocational program 15 1
16. Job 4 0
17. Travel 4 1
B. Stated Effects of Withdrawal
I. Unfavorable
20. Difficulties at home 1 3
21. Difficulties in community 3 4
22. Difficulties in further education 17 10
23. Difficulties with self 3 4

IX. Favorable

27.
28.

New maturity (including development of 40
goals)

Preferred situation

28a. Job 15
28b. Educational opportunity or largez 50

school

28c. Home 6
28d. Military 0

C. Post-withdrawal Attitude Toward the College

34.
35.
36.

37.
38.

Appreciation of the research or antagonism 26
Criticism of or antagonism to the college 36
Criticism of or antagonism to individual 10
personnei

Appreciation of the college 38
Appreciation of individusl personnel 6

D. Counsel to others and general comrents

42.
43.

Consider carafully 42
Comments about colleges 2

15
15

PARENTS
WD AD
10 7
64 6
39 1
25 1

6 1

2 0

3 3

0 0

3 10

1 3
20 19

8 17
45 11

3 1

2 %
20 15
40 51
20 17
52 &4

3 8

2 0

5 it
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11.

12.
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Biographical Data Sheet
of thke :
Research Committee on Student Persistence
The Tri-C:ilege Study
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The Research Office of the Tri-Ccllege Study has prepared
the following questionnaire for a research project. Stu-
dent responses will not become a part of the college rec~
ord of the student; they will be sent directly to the
Research Office. Specific instructions will be read aloud
by the supervisor.
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. ! Inctructions for Administration of the
Biographical Data Sheet

Each of you will be asked to fill in certain information
about yourself. Please use a number two, black~lead pen-
cil. Raise your hand if you need a pencil. Do not £ill
out your answer sheet until instructed toc do so.

Look at your answer sheet. On the lines provided you are
to print your full name, last name first. Print your col-
lege. Print ycur home address. Be sure to list the house
number and strecet; then the city and state. List your
father's occupation and that of your mother. If your
mother does not work outside the home, write "housewife."
If either parent is not living, write '"deceased."

Please list your plans for a major and your career planms.

. This questionnaire is listed in several parts. You are to

‘ l procsed without stopping until you finish. Be sure to
check only one answer for each question. Questions 16, 17
and 18 in Part I should be considered as one question.

i There is no time 1limit but please work as rapidly as pos-
sible, You are to make no marks on this sheet. Blacken
the appropriate spaces on the answer sheets. For example,

I if you are male you will blacken the space under "a" for
question 1, Are there any questions?

e
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Part I Biographical

1. Sex:

. . ‘ .

a. Male
b. Female

2. Age at last birthday:

‘ a. Under 18
bo 18 LN
c. 19 '

d. 20 or over

-

Where do you live while at college? -

a. College residence hall

b, Off-campus room

c. Fratemity or sorority house
d. With vour family

4. Size of home community:

&

NS PR NS B BN WP e
W
o

a. Fam

b. Town below 2,500 population

c. Town 2,500-25,000 population
d. <City 25,000-100,000 population
e. City over 100,000 population

A -

. .
R DEE WMER

5. Type of secondary schoel from which you were graduated:

a. Public school
b. Private schcol
c. Parochial school

©x N

6. Size of high school graduating class:

A

> ! a. Under 25
~t b, 25-99
- c. 100-199
d. 200-499
e, Over 500

7. Extent of participation in high school activities:

‘ : a. Very active in membership and in election to important
offices, holding a number of important officee

b. Above average, holding some offices

‘ ¢. Average, memberships and offices ’

d. Below average in memberships and offices
e. Little participation

~
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Your impression of the percentage of your high school class
who are cortinuing in college:

75-1007%
50-75%
25=50%

Below 25%

Qa6 o
°

Father's education: (Check omne)

a. Did not complete high school

b. Was graduated from high school

c. Had some college work but did not graduate

d. Was graduated from college

e. Earned a graduate or professional degree after college
Mother’s education: (Check one)

a. Did not complete high school

b. Was graduated from high school

c. Had some college work but did not graduate

d. Was graduated from college

e. Earned a graduate or professional degree after college

Did other members of your family attend this institution?
(Check one)

a. Both parents and one or more other :lose relatives, ine
cluding brothers, sisters, aunts, 1ncles

b. One or both parents, but no other close relatives
(brothers, sisters, auats, uncles)

c. Neither parent, but one or more others in iwmediate
family (brothers or sisters)

d. Other relatives, but none in immediate family (parents,
brothers or sisters)

e. None

I consider my relationship with my parents and family to be:

a. Excellent

b. Good
c. Fair
d. Poor

e. Prefer to onmit

13.

Do you usually live with

a.
b.
c.
d.
e.

Both parents

Mother

Father

Other relatives
Other than relatives

N




14. Birthplace of parents:

a. Both parents foreign-born

b. Both parents native-born

c. Father foreigne-born :

d. Mother foreign~born ' , .

15. How often do‘you attend thé church of your faith?

a. Regularly (at least every other Sunday)

b. Frequently (once a month) , ‘ N
c¢. Occasionally -
d. Never .

16. Religious preference:

a. Baptist

b. Catholic

c. Christian

d. Congregationalist
e. Episcopal

17. a. Evangelical United Brethren
b. Jewish
¢c. Lutheran - : -
d. Methodist
e. Presbyterian

18. a. Other
b. None

19. Distance from home to educational institution:

a. Up to 3 miles
b. 3 to 25 miles
c. 26 to 100 miles
d. 101 to 500 miles
e. Over-500 miles

20. For what portion of your college expenses are you assuming
direct responsibility through work or loans?

a. None
b. Up to 10%
c. 11 to 25%
d. 26 to 50%
e. Over 50C7%

¢ TN




.6.

21. Do you now have, or do you plan to get, a job during the
‘ academic year?

a. Yes
b. No

"22, Plan for major: -

s a. A definite plan -
b. Possible plans
c. Undecided
I ' 23. Career plan:

"a. A definite plan
_ b. Possible plans
c. Undecided

Part II Coliege Intentions
24. The highest level of education which you now plan.

a. One year with no plan for continuance

b. Two years, or possibly three, with no plan to continue
to graduation

c. Two years, or possibly three, with plans to comtinue
professional study

d. A full four-year degree program

e. A bachelor's degree followed by graduatn work or pro-
fessional school

25. Plan for continuance in your present college vs. plans for
transfer. (If you plan not to graduate, report plans for
period of college study.)

a. The plan is to take all college work in my present college
b. The plan is not clear; either continuance in my present
I college or transfer is a real possibility
c. The plan is to transfer after a year or two
! d. The plan is a combination course, with a degree from my
present college (engineering, medicine, etc.)

26. The time the decision to go ta collegs Lecame clear to you.
{Many vague plans may have preceded the time at which you felt
clear about the decision. The question concerns the time that
#%2 reached clarity on the peint.)

a. Have always taken it for granted
b. The decision became clear during elementary school years
c. The decision became clear during junior high school years
d. The decision became clear during high school years

e. Cannot ansver the point to my satisfaction
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Part III Reasons for Going to College

il

Some cf the reasons students give for going to college are
iisted below. ILooking back to the period before vou entered
college, show the degree of importance each of the reasons
had in influencing your decision to attend college. After
you read a.statement, mark the appropriate colwim on the
answer sheet. For example, if the statement is "Of no impor-
tance, or does not apply" in your case, mark answer "A" on
your angyer sheet. If you choose to answer the statement
with "0f slight importance" you should mark answer "B" on
your answer sheet.

Degree or Level of Importance

—

£ N mw e g

A. Of no importance, or.does not apply.
B. Of slight importance.

C. Of moderate importance.

D. Of great importance.

-y

Try to record your reactions, not according to what you cone
sider now to be ¥good" reasons, but according to what you feel
were your reasons at the time you decided to go to college.

'

'A:n’ﬁ)u’

27. 1 had serious intellectual curiosities which only college
could satisfy.

g Lk

28. I had a compelling interest in one particular field in
which I wanted to specialize,

G T3 e

29. I wanted to find out more about cértain fields of knowledge.
30. I enjoyed studying and wanted to continue academic work.

31. I felt a college degree was necessary for the kind of work
I wanted te do.

32. I wanted to prepare myself for a better paying job than I -
would otherwise be able to get.

33. I wanted to explore several lines of work to see what I
would be most interested in.

34. I felt I could live an easier life if I had a college
education.

35. I felt college acquaintances and contacts would prove ad-
vantageous in finding a position after graduation,

36. I hoped tocmake many new friends in college.

37. The persons I respected most in my community had gone to
college.

N
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38. I wanted to learn how to get aiong with othér people.

39. Most of my friends were going to college.

40. I thought college life would help me to develop
socially.

41, T wanted the close fellowship of living in a dormitory,
sorority house, or fratexrnity house.

42. I thought a college education would enable me to be move
influential in community affairs.

.

43. I thought that college would be a good place to meet the i
type of person I'd like to marry. 1

44. I hoped that-college training would enable me to be a
"~ better husband or wife.

45. There was not much for me to do around home. S

46. Business, church, or other community leaders encouraged
me to go to college.

47. 1T hoped to acquire some qualifications for leadership in
civic affairs.

OPLIS e =)

48. It had alvays been expected that I would go to college.

I 4

49. My parents insisted on my going to college.

50. In my family young people had always gone to college.
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CONFIDENTIAL REPORT

Research Number :

THE TRI-COLLEGE STUDY
RESEARCH COMMITTEE -

QUESTIONNAIRE PM-1 ‘

The Research Committee asks the parents of the freshmen in the cooperating colleges to fill out

the questionnaire and return it to the Research Office.

§ The Research Office of the Tri-College Study has prepared the following questionnaire for a research project.
! A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.
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This que: ionnaire is answered by (] Father [] Mother [ ] Both parents

I. What level of academic work do you believe that your son will achieve? (Check one)
] Superior . [C] Above average (] Average [C] May have difficulty .

II. Students vary in their levels of commitment to higher education. Some regard it as the major opportunity
offered to their age group, while others would have lower levels of commitment. How would you classify
the commitment of your son? (Check one) ,

[C] High level of commitment [ ] Moderate level of commitment
] Low level of commitment

“ ooy

II. What importance do you as parents attach to college work for his future? (Check one)
{ ] Major importance [] Advantageous, but hardly essential [] Minor importance

IV. Among the various opportunities of college life, how do you feel that your son ranks the academic
opportunity? (Check one)
[] Of first importance [] Equal to but not superior to other opportunities
[T} Probably secondary to other interests [ ] Probably low in rank

E V. Among the various opportunities of college lif2, how do you as parents rank the academic opportunity for your
son? (Check one)

(] Of first importance ] Equal to but not superior to other opportunities
] Probably secondary to other interests ] Probably low in rank .

VL. College Hopes and Plans: Please answer the following items according to your expectations for your son.
{ 1. The highest lev2] of education which you expect your son to achieve. (Check one)
[C] One year with no plans for continuance
[C] Two years, or possibly thsee, with no plan to continue to graduation
' [C] Two years, or possibly three, with plans to continue professional study
[J A full four-year degree program
[C] Abachelor’s degree followed by graduate work or professional school
2. Plan for continuance in the present coliege vs. plans for transfer. (If he plans not tc graduate, report
q plans for intended period of college stndy.) (Check one)
} [C] The plan is to take all college wotk in the present college
[] The plan is not clear; either continuance in present college or transfer is a real possibility
{1 The plan is to transfer after a year or two
[] The plan is a combination course, with a degree from the present college (engineering, medicine, etc.)
3. The point in time that you as parents decided it was desirable tlat your son would go coilege. (Many
vague plans may have preceded the time the decision became clear. The statement concems the time that
clarity was reached on the point.) (Check one) "
[] Had always taken it for granted
[C] The decision became clear during elementary school years
] The decision became clear during junior high school years
{ [C] The decision became clear during high school years
[C] Cannot answer the point to my satisfaction
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VII. Reasons for Going to College: We submitted the following list of reasons for going to college to each freshman.
We wich to ack for cimilar renorts from parents, Will vou evaluate the masons which have led vou to support
the college plan? ,
Place a ‘‘0” in the box if the statement is of no importance; a “‘1” if it has minor-importance; a “2” if it
has substantial importance; and a ““3” if it has the highest level of importance.

[[] We felt that he had serious intellectual curiosities which only college could satisfy.

[_] We felt that he had a compelling interest in ¢ - particular field in which he wanted to specialize.

[[] He wanted to find out more about certain fields of knowledge. )

[C] He enjoyed studying and we wanted him to continue academic work.

[C] We felt a college degree was necessary for the kind of work he wanted to do.

[] We wanted him to prepare himself for a better paying job than he would otherwise be able to get.

We wanted him to explore several lines.of wotk to see what he would be most interested in.

We felt he could live an easier life if he could have a college education. '

We felt college acquaintances and contacts would prove advantageous in finding a position after graduation.
We hoped he would make many new friends in college.

The persons we respected most in our community had gone to college.

We wanted him to leam how to get along with other people.

Most of his friends were going to college.

We thought college life would help him to develop socially.

[] We wanted him to have the close fellowship in living in a domitory or fraternity house.

[C] We thought a college education would enable him to be more influential in community affairs.

[] We thought that college would be a good place to meet the type of person we would like him to marry. |
We hoped that college training would enable him to be a better husband. {
There was not much for him to do around home.

[] Business, church, or other community leaders encouraged him to go to college.

[C] We hoped that he would acquire some qualifications for lead ership in civic affairs.
[ It has always been expected that he would go to college.

[] We as parents felt that we should insist that he go to college.

[] In our family, young people have always gone to college.
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CONFIDENTIAL REPORT

Research Number

RESEARCH COMMITTEE
ON STUDENT PERSISTENCE
THE TRI-COLLEGE STUDY

QUESTIONNAIRE A-3

The Research Office of the Tri-College Study has prepared the following questionnaire for a research project.

The accompanying letter reports the purpose of the study and the use of the retums.

PLEASE FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE

A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.
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Listed below are various reasons and factors that may have influenced your decision to withdraw from college.
Some may be very significant; others may be less significant; some may have no significance. Please report vour
judgments concerning each item on the list by placing a check mark in the appropriate column. :

<y,

_ Most " Less Ne
. Significant Significant Significance !

. Hlness or physical disability (self)..............ccooovvvevvvoo .
Concern about illness or physical disability (family)............
-Concern about finances .............cc.oooevvveeeeeeeeeeeereeeeeeee.

College courses were not challenging.......................coooovoooo..

Not interested in COUrSES.....ccovemevemnerricereriieeereee e eeesen oo,

Lack of definite plans for major .............ccocoreeverrvvereennrrennenncs
Lack of definite career plans....................... ererenrenns Ceeereresrerenranns
Lack of ability to do work required...................cocovvvevrveen,
Secondary school preparation was poor..................ccevun....
Discouraged by low grades...............oveeveeemvereneereeeeeees e,
The school was t00 big.............ccoueevevrvveriemieeeeeeeee e
The school was too small............cccooevviviineeriieeeen,
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. Professors lacked competence.............cococovvvevoevoiee,
. Advising was inadequate................c.ooovvvereereeneereeee e
. Examinations were unreasonable.......................... cereerrcrnrrarerens .
I did not find enough social life.........cccccovevevveevereveeeeere e,
I found too much social life...............ccoocvvveevveeeeeererrreeenn,
My housing situation caused difficulties...........co...oevee..........
. Emotional problems.................. cetesrteeesraeste st resarsenbrestaeserasen seneanas
. The students were not my type.........cccocerreererrernerercene e,
- I Was hOMESICK.........ccooviviin et e oo
T WaS LONCLY ... s e
My study habits were poor...........cocooveeeveeeeeeeeeeeeeeceseeee e,
Unreasonable college rules and regulations.............................
Meals were extremely poor..............cccoevmereeercrreenicrcerreeneeen,
. Ineeded a temporary break from studies.........cccoevveeveeeercennn.
Married recently or will be married soon...............
My spouse graduated................cccovevereremireiereneeieeneeee e e,
Having ababy.........cccccooommimiit e
Other (Please cOMMENL) ............c.oovvveevivvieneeeereeeeeeseeseseresnans
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Please indicate the appropriate zesponse.

10.

11

Prior to your withdrawal, who knew of your plans te leave college? (Check more than one if appropriate).

[] Other students (7] Family _ {] Faculty member

(] Faculty advisor [C] Not sure , [] Resident counselor
Was your decision considered at iength?

(] Yes [] No, it was abrupt {] Hard to state definitely
Did college representatives give you ample assistance at the time of withdrawal?

] Yes (] Mo ' ' ] Limited assistance

] They had no opportunity

Did you plan to complete your undergraduate education at this college at the time you enrolled?

] Yes ] No [] Not sure
Did most of your hometowa ‘‘gang’’ go to college?

[] Yes [] No ] Not sure
Have your parents been satisfied with your withdrawal?

] Yes [] No [] Not sure
Do your parents want you to return to College? '

[[] Desire return ] Oppose return (] Indifferent

Do you plan to return to this college later? (If you do plan to return to this college, a note to the Dean is
encouraged). '

] Yes (] No (] Undecided
[] Have already retumed

Do you plan to continiue your college work elsewhere?
] Yes ] No [] Undecided

[] Have already transferred

If you have transferred, please name the college

[] Full time [] Part time
9a. Do you plan some non-college training, e.g., business school, nursing, or other technical training
[C] Yes ] No [] Undecided

[] Have already enrolled

If and when you resume your college education, do you think your experience after withdrawal will enable you
to get more cut of college?

[J Yes ’ ] No [] Not sure
Do you now have reasonably clear plans for the more distant future {four or more years ahead)?
[] Yes [] No [] Somewhat

12. Indicate in the appropriate columr what you are doing presently and your plans for the near future.

Presently Near Future

Working full time.........c.oore ovrvercree e
Military service......coiiiivnceinercrren et
College Study ........cccovreemirirnmeeremeesienineneeseneens
Travel ......cocevennieneee s cvenes fer e errereerseaeeerasaraanes
Working part time...........ccceecevvemrvcencrccnnnnneecnenes
Housewife .......cccvveveiereneiriniiecreniicnnsee e
Not much of anything............ccoceevveviveverennnnnne
Other (state)




If you have judgments concerning this experience, they might be valuable to other students. Please commeat
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Research Number

RESEARCH COMMITTEE
ON STUDENT PERSISTENCE
THE TRI-COLLEGE STUDY

»

==

o 2 a2

¥l ]

QUESTIONNAIRE B-3
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The Research Office of tl}e Tri-College Study has prepared the following questionraire for a research project.

The accompanying letter reports the purpose of the study and the use of the retusns.

v

PLEASE .FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE

&x2

—v_

A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.
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Various reasons stand in the background of an unsatisfactory academic experience in college. The reasons are

not identical amcng all students. The Research Committee invites your report concerning your understanding of
the reasons which were effective for you

A list of background factors is offered below. Some may be very significant; others may be less significant; some

may have no significance. Please report your judgments concerning each item on the list by placing a check
matk in the appropriate column.

Most Less No
Significant Significant Significance

. illness or physical disability (self)................ ...
. Concern about illness or physical disability (family).............
- Concern about finances .............coooomoi

. College courses were not challenging..............coooveeervo
. Not interested in courses............. e e ettt e ereaeterasessseren
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Lack of ability to do work required...........ooovevuvervonerreen
. Secondary school preparation was POOL ...t v,
Discouraged by low grades.........cooco oo
The school was t00 big.................ccoemromveoooooo
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Professors lacked interest in students........................_____
Professors lacked competence............... OO
Advising was inadequate..................coooommrmn

SER7RE
;m
8
3
=
m
o
o
=
7]
€
e
o
s
2
@
o
8
S
o
o
[
o

- I did not find enough social life.. .. coorvoov
. I found too much social life.................... eerereentaetares cones
My housing situation caused difficulties ......................... .
. Emotional problems.................. ettt et a e et doraen sevaen

NRBEH!
=
[}
/7]
4
=
171
3
@
g
g
<
g
3

....................................................

)
w
[ ]
]
n
8
3
0
a
o
~

................................................................

[\ &)
he
[
£
a
[
S
LR
<

....................................................................................

[\~
(913
=
<
[7/]
2
&
=
)
=N
@
3
-
(1]
]
o
-

............................................................

[y
S
&
(=]
3
]
-
<
=
=]
=
-t
7
Q.
g
g
§
-t
=
o
e
©
f
<

.........................................

N
S
-
o
()
Q.
o
-
7
®
a.
)
=
7]
o
=}
-y
-
-
5
o]
€
o
o
g
g
x>

....................................

[\
[+ 2]
=
-y
(1]
]
[)
-
o
]
[#7]
0
[
o
3
&
0
o

8
L ]
2
g
@
[= 2
3
(=g
8
3
8
-

......................................................................

W
=]
by
5
7]
g
o
0
e
<
o
-
3
o
*
g
®
g
=.
o]
£
p—
)
-
)
Q
=
<
s
=
o
73]

31. I gave too muck tims to team SPOIS......eoeevrrrrrreteeeerern e
32. Other (Please COMMENL) ..o e
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Please indicate the appropriate response.
1

What was your academic status before your separation?
(] Academic probation L] Warning status

[C] No unfavorable classification

(For those who were on academic probation and on waming status). Did the probation or warning stimulate you
to increased effort?

] Yes L] No [} Temporarily

When did you recognize that your academic situation was serious?
{ ] For several months  j Last 5 or 6 weeks
[] Only after final grades

[C] Last week or two

Do you feel that your separation from college under these circumstances significantly affected your relationships
at home?
(] Yes, seriously [C] Somewhat ] No [_] Only temporarily

- Do you feei that this experience significantly affected your relationships in your home community?

[ ] Yes, seriously (] No [] Somewhat
(If the answer is yes, please comment)

- Do you feel that this experience is significantly affecting your oprortunities for further education?

(] Yes, seriously ] No . (] Somewhat

10. If you have transferred to another institution, please name the college.

E: Full time [:'J Part time

11. Indicate in the apptopriate column what you are doing presently and your plans for the near future.

Presently Near Future

Working full time..........ccooovemeeemeeeeeooes ;
Military service
College study......coooeveeereriee e,
Travel.......o e e,

Not much of anything............oooovveeveirennn.
Other (state)

i
. In general were your best friends good students academically?
] Yes __] No [] Not sure
- Were you ever in serious difficulty for breaking college social rules?
[] Yes [] No [] Not very serious
Did college representatives give you ample assistance at the time of separation?
] Yes L] No [ ] Limited assistance
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12, The judgments you have formed through this experience may be valuable to others. May we ask you to
comment?
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CONFIDENTIAL REPORT

Research Number

22 28 bas, -
-

RESEARCH COMMITTEE
ON STUDENT PERSISTENCE
THE TRI-COLLEGE STUDY

QUESTIONNAIRE C-1

PLEASE FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE

I. Please describe the conduct which resulted in disciplinary action, as fully as you are willing to state it.
A general description will suffice, if you prefer.

X3 m N

Ve

BN

-

A. How many were involved in the disciplinary incident? (Check one).

2
1 1 (myself alone) ]2
[]3té6 (] 7 or more
B. Had you been involved previously in serious or near-serious discipline?
] Yes [C] No (] Minor issues

C. Was your action spontanecus (spur of the moment), or did it inwlve preparation (more than one step)?
] Quite spontaneous (unplanned)
[] Planned in advance (more than one step)
] Hard to answer; some elements of both

D. Were you aware that the action risked discipline according to defined college standards?

[] Yes (] Ne [C] Not sure

II. The procedures and the evidence.

-

A. Procedures
1. In dhe process of reaching a decision in the matter, who considered the issue with you? (Check more
than one if appropriate).
[_] Representatives of student government
(] A faculty or administrative committee
(] A student-faculty committee
] An administrative officer

|
;
'}




B. The evidence

1. Do you know what evidence college representatives had?
] Yes [T} No (] Inpartt

2. Do you agree that they had the essential facts?
[] Substantially yes  [] Substantially no [ Part of the facts

3. Did you have opportunity to present evidence or your point of view?
(] Yes {_] No [] Limited opportunity

HI. Counseling services in connection with the problem.

i
e W MEE N ey g
¥

A. Was there any person associated with the college who gave you assistance in the probiem?
[ ] Yes [] No

(If the answer is yes, how was he helpful to you? Please comment).

IV.The effects of this action.

A. Do you feel that your withdrawal from college significantly affected your relationships at home?

{] Yes, seriously [] No ] Only temporarily
B. Do you feel that this experience significantly affected your relationships in the community?
[T] Yes, seriously (] No [C] Somewhat

(If the answer is yes, please comment).

C. Do you feel that this experience is significantly affecting your opportunities for fusther education?
[} Yes, seriously [] No (] Somewhat

V.Indicate in the appropriate column what you are doing presently and your plans for the near future.
Presently Near Future

Working full time...............ccevvverer oo,
Military service........c..ccoooeevvvvenieeeeeeeiecernnn
College study.............ccccooeviieviere e,

e S50 e oane

Working part time................coceevevireceecvnne e,
Housewife............ccuverevenneierecreeenencs coveveen enenn
Not much of anything ........c..coceovvrvererrcrrennn...
Other (State).......ccoueeiieeeeeeeeeeeeeeeeeeeeeeresssee s
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Various factors stand in the background of problems in conduct at college. These situations are not identical
among all students. The Research Committee invites your report concerning your understanding of the
factors which were effective for you.

A list of background factors is offered below. Some may be very significant; others may be less significant;
some may have no significance. Please repcrt your judgments concerning each item on the list by placiag
a check mark in the appropriate column.

lliness or physical disability (SeIf)............co...ooovvoeveeeen,
Concern aboutillness or physical disability (family)..............
Concern about finances..........c.oocooeommeeeeeieesoeeeee oo
Upset by difficulties at home...............oocoevoveemee e
College courses were not challenging................cco.oeereneurenncen.
Not interested in coutses................oceeevenmveeroeeeseeeeeonn.

Lack of definite plans for major .................cccevevvveeveerenceennee.

Lack of definite career plans............cooooemooeeenoeroeeoeen,
Lack of ability to do work required..............ooooeoverremernerenann.
Secondary school preparation was poor................coo.oooovvvoeeno..
Discouraged by low grades..............ccooveemeereeeceeeeeeeeeeenona,
The school Was t00 BAg...........cceeevreeeeeeeeeeeeeeeee e e
The school was too small.............oooeemiveeeeoeeeeeeeeeeeo,
Professors lacked interestin students..............coooooooooo
Professors lacked competence ...........ooeoeeeeereeeeeeemeen,
Advising was inadequate................coooeomrmrerreeereeeeere
Examinations were unreasonable.............ccoooeeneverereenverinennnnnnn,
1did not find enough social life.....................coooovveveeiiii
I found too much social life...........c...ooereeeveeeveeerererernn
My housing situation caused difficulties.................................
Emotional problems.................. tteere st anannnas R R crcrrenennan
The students were not my type.............coevereevemennn... cereeennees
Twas homesick...............c.cueeemenineiniteneeciceeees et oo
TWas 10NElY............oooeueicctceiet et eees e seees et oo
My study habits were poor................
Unreasonable college rules and regulations...........................
TWashored.........cooeneieecee et setae oeoeeseesemssessssensnens
The ‘‘gang’’ encouraged excitement................cccoooovvnennnnn...
1did not like college SUPRIVISION ....ccoccoveecrmecrereenrctreeiaene,
Many students did the same thing................ccoevevverenerererernnnnne.
1did N0t €AIe MUCHK..........coreeteceeeecctee oo eeereeeeseeranae s
Other (Please comment)................ooeeveueeeeeicererreensrernsereeesseranas

Significant Significant  Sigrificance
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VIL. The judgmenis you have formed through this experience may be valuable to others. May we ask you to
comment?

Some think that disciplinary actions may have constructive value for the individual involved, in ‘‘waking,
him up”’, in bringing new maturity. Was there such an effect upon you?

Were there other effects which might help college officials discharge their responsibilities in such issues?
Please expiain.
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CONFIDENTIAL REPORT

Research Number

RESEARCH COMMITTEE
ON STUDENT PERSISTENCE
THE TRI-COLLEGE STUDY

QUESTIONNAIRE D-4
The Research Office of the Tri-College Study has prepared the following questionnaire for a research project.
We hope that it will represent the judgment of both parents either through present or past discussions.
The accompanying letter reports the purpose of the study and the use of the returns.

PLEASE FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE.

A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.

This questionnaire is answered by: .1 Father ] Mother [_] Both Parents
1. Had you known before withdrawal that this action was being considered by your son or daughter?
L] Yes, for several weeks or more ] Yes, for several days
...} Only at time of withdrawal ] Only after withdrawal was complete

2. Did you have a part in the consideration of the decision (by letter, by phone,

—_——

or by face to face conversation)?
i_ 1 Yes, an active part

L] Consulted before decision, but student
wish was clear

i_] No real part until decision was final L] Not consulted

Please comment

3. Did college representatives

-y

give the student and the home ample assistance at the time of withdrawal?
1 Yes — 1 No _ 1 Limited assistance ] They had no opportunity

4. Did your son or daughter plan at the time of enrollment to complete undergraduate education at this college?

{ ] Yes i1 No __] Not sure
& . .
b 5. Do you as parents feel that your son or daughter derived any benefits from this limited college experience?
- — —— — )
I Yes ] No ] Not sure
f 6. Have you as parents been satisfied with the withdrawal?
(™1 Yes ] No

[__] Somewhat disappointed
*
7. Do you as parents want your son or daughter to return to college?

F [_] Yes, desire return 7] Oppose return [ ] Indifferent
8. Does vour son or daughter plan to return to the same college later?
e ] Yes ] No [ Undecided [ Has already returnedi
L
. 9. Does your son or daughter plan to continue college work elsewhere?
3 Yes [T] No ] Undecided [] Has already transferred

If the student has transferred, please name the college
—_] Full time "] Part time

g 9a. Does your son or daughter plan some non-college training, e. g- business school, nursing,

or other technical training.

"1 Yes [] No [] Not sure [ ] Has already begun such training

10. ‘The judgments vou have formed through this experience may be valuable to others. Hence,

we would appre-
ciate any comments from you. (Use reverse side.)
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CONFIDENTIAL REPORT

Research Number

RESEARCH COMMITTEE
O!'' STUDENT PERSISTENCE
THE TRI-COLLEGE STUDY

QUESTIONNAIRE E-4

The Research Office of the Tri-College Study has prepared the following questionnaire for a research project.

We hope that it will represent the judgment of both parents either through present or past discussions.
The accompanying letter reports the purpose of the study and the use of the returns.

PLEASE FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE.

A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.

This questionnaire is answered by: (] Father {1 Mother (] Both Parents
1. Was the home notified before the action was taken of any academic status which was unfavorable?
[] Yes, academic probation (] Yes, warning status ] No
2. How clear was it to you through grades or a letter from the college that academic work was bringing serious
problems?
[J Very clear ] Not very clear [CJ No iaformation
3. When did you recognize that the academic situation was serious?
[T For several months ] Last 5 or 6 weeks
] Last week or two [ Only after final grades
4. At the time of the withdrawal were college representatives helpful to you as parents, either through con-
ference or correspondence?
__] Yes ] No (C] Somewhat
Comment, if you will.
5. Do you feel that the student made a serious academic effort?
C] Yes ] No (] Not sve
6. Do you feel that the influences and environment of the college encouraged seri +. * vatomic work?
("] Yes L] No ] How swre
7. Do you feel that the student was committed to higher education as the major onportuuity for his life after
high school years?
(] Yes ] No ] Not sure
8. Do you as parents feel that college work is of major importance for this young person’s future?
(C] Of major importance .._] Of minor importance {_] Unimportant [[] Not sure
9. Have home relationships become strained by this expenience?
(J Yes, seriously 1] Somewhat —J No __] Only temporarily
10. Have relationships in your home community become more difficult for the young person by this experience?
[T Yes ] No ] Somewhat
11. Have opportunities for further education been affected?
CJ Yes, seriously [ No ] Somewhat
12, Will you inform us about the activities of your son or daughter since the withdrawal? If the student has trans-
ferred, please name the college.
[ Fall time [ Part time
13. The judgments you have formed through this experience may be valuable to others. Hence, we would appre-

ciate any comments from you.

Some think that such experience may have constructive value for the individual involved in “‘waking him up’’,
in bringing new maturity. Some may feel that there are ways through which colleges could anticipate and
avoid these problems. You may have further judgments. (Use reverse side.)
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QUESTIONNAIRE F-1

The Research Office of the Tri-College Study has prepared the following questionnaire for a research project.

We hope that it will represent the judgment ot both parents either through present or past discussions.
The accompanying letter reports the purpose of the study and the use of the returns.

PLEASE FILL OUT THE QUESTIONNAIRE AND RETURN IT TO THE RESEARCH OFFICE.

A self-addressed envelope is enclosed for your reply. The postage will be paid by the Research Office.

This questionnaire is answered by: [] Father [] Mother __] Both Parents
1. Are you satisfied that college officers had the essential facts concerning this problem?
(] Substantially yes [ ] Substantially no (] Part of the facts
2. Are you satisfied that reasonable procedures were used in the consideration of tiie maiter?
(] Substaatially yes [] Substantially no [] Inpast
3. At the time of the withdrawal were college representatives helpful to you as parents, either through con-
ference or correspondence?
(] Yes ] No (] Somewhat
Comment, if you will.
4. Have home relationships become strained by this experience?
[T} Yes, seriously . [ ] No _ [C] Only temporarily
S. Have community relationships become more difficuit for the young person by this experience?
] Yes (] No [] Somewhat
6. Have opportunities for further education been affected?
[] Yes, seriously [] No [C] Somewhat
7. ‘The judgments you have formed through this experience may be valuable to others. Hence, we would appre-

ciate any comments from you.

Some think that disciplinary actions may have constructive value for the individual involved, in “‘waking
him up”’, in bringing new maturity. Was there such an effect upon veur son or daughter? Were there other
effects which might help college officials discharge their responsibilities in such issues? (Use reverse
side.)
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