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THE EFFECT OF ART EDUCATION ON IMPROVING THE ATTITUDES
AND CULTURAL AWARENESS OF DISADVANTAGED YOUTH WAS STUDIED IN
THIS PILOT PROGRAM. THE CALIFORNIA TEST OF PERSONALITY AND
THE CHILDREN'S PERSOMALITY QUESTIONNAIRE WERE ADMINISTERED
BEFORE AND AFTER A SPECIAL, 12-MONTH ART PROGRAM TO 25
CHILDREN (AGES 8-12) FOR DATA ON PERSONAL AND SOCIAL
CHARACTERISTICS. AN INTERVIEW GUIDE WA3 CONSTRUCTED TO
INDICATE AESTHETIC LITERACY (PERFORMANCE) AND WAS USED
DEFORE, DURING, AND AFTER EACH SELECTED ART EXPERIENCE.
INTERVIEW QUESTIONS WERE DESIGNED AND USED TO EVALUATE GAINS
IN PERFORMANCE RESULTING FROM EACH LESSON OR EXPERIENCE. SOME
PRELIMINARY CONCLUSIONS WERE (1) AS CHILDREN DEVELOP
NONCONFORMING ATTITUDES AS PART OF SKILL ACQUISITION IN THE
VISUAL ARTS, CONFLICT CAN BE GENERATED TI{AT REPUDIATES
ATTITUDES CONDITIONED BY A SUBCULTURAL ENVIRONMENT, (2) ART
EDUCATION 1S NONESSENTIAL TO THE DEVELOPMENT OF CREATIVE
PROBLEM-SOLVING ABILITY, AND (3) ENCOURAGEMENT OF CONFLICTS
OR ATTITUDE CHANGES IS A NONESSENTIAL PART OF THE EDUCATION
OF ECONOMICALLY AND SOCIALLY DISADVANTAGED CHILDREN. A
FOLLOWUP TO THIS PILOT PROJECT WAS SUGGESTED FOR OBTAINING
LONGITUDINAL DATA ON THE SAMPLE OF CHILDREN. (RS)
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Introduction

The problem engaged by this study was one of anzlyzing and describing the
degree of conflict, or attitude change, experienced by an economically and socially

deprived child while ke was developing skill in the visual arts. We accept the
gereral assumption that the role of the school and of art education is to prepare
the learner for effective living in owr soclety, but we have J:ittln evidence regard-
ing the impact of cross-cultural conflicts that may prevent this objective. Nor do
we have sufficient nncerstanding of the degree of conflict generated by art educa-

tion designed to encourage the qualitative aesthetic growth of children. Although
the differe.nces among culturally disadvantaged children tend to invalidate stereo-
types, certain characteristice are frequent enough to demand our attention. One
such characteristic is the lack cf adegnate motivation commensurate with the needs
of the larger social group. This lack of gelf direction, wrought by an impoverished
environment, is a challenge to education as well as to art education. This study
sought to investigate the speaific role plaived by attitudes in the art education of

children who come from cultiral environments where self direction and self expreg-

sion have not been encouraged. It was concerned with an analysis of the economi-
cally and socially deprived child's rejection of his establicshed cultural pattern.
Data from recent studies in the area of art education have auggested that
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. intensive experience in the arts promotes freadom from fixed patterns of conceptual-
ization, purposeful salf direction, and self expression proportionate with personal
needs. These studies indicate that this experience is paralleled by a quality of

- nonconformism., Fuarthermore, it is suggested that the quality of nonconformism

must be encouraged if the individual is to nurture the capacity for creative solu-
tions to his problems. Obviously, we need to know more abtout those factors whish

could prevent growth in this area, snd to what degree the child can overcome the

Uimitations of his environment to enter into a creative experience. If children in
\eubculture‘groupe have diverse values which will prohibit their aesthetic literacy
growth we need to know those values and understand how they can be modified.

This pilct, or exploratory study, was designed to obtain a clear indication of
tho feasibility and potential value of a mere extensive resaarch project devotqd‘to
similar problems. The study involved the extension of fragmentated investigations
of the complex cultural differences of children from economically and socially
deprived communities and those irvestigations which supported the importance of
including creative or div;rgent thinking experiences as an essential part of the
art education curriculum. A second purpose of this investigation was the develop-~
nent of an objective means of aasessing‘various~6urr1cular‘modificationa, at the
j teacher education level, to insure the effective learning of those who are to teach
art in economically and socially deprived communities. Even a cursory review of |
the literature in art education reveals that there is an increasing focus, on the
rext of art educators, to confront problems at their fundamental and theoretical
levels; to develop & more objective understanding of art education based on
research. Thus, research based largely on scientific investigations is providing
new and importart directions in American art education.

Related Research & Background Informaticn
The rationale for this study was found in the constant need to assimilate and
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to integrate the results of related research in the area of education and art educa-

tion, into a consistent continaum. With a realization that there is an interdepend-

ence in the identification and solution of problems; a review of related research

indicated that McFee(l) has conducted a study, utilizing a sociological base, for

improving the art curriculum in a sccially deprived school, The reported data of

her study supported the need for, and importance of, further studies of this nature

in other depressed poverty areas. Her investigation provided an important resource

for this pilot study.

The book Creativity and Art Education, edited by Brittain(2) presents a review

of the representative research in the areu of creativity related to art education.

All of the research represented in this book was pertinent to this study because of

(a) its implications concerning the importance of creativity, (b) suggested experi-

mental evidence for developing creative behavior and, (c) the creative process as

it affects childven's behavior. In particular, a study by Hoffa(3) summarized in

the book had a direct relalionship to this study. In his investigation, Hoffa sought

to demonstrate that intensive art experience is paralleled by a quality of non-

conformism. His concern with the relationship of art experience to the individual's

acceptance or rejection of his cultural pattern helped to support one of the assump-

tions of this reszarch: fThe encouragement of conflicts, nonconforming attitudes,

and the rejection of the subculture pattern, is primary to the education of the

¢isadvantaged child.

The data of an investigation Ly Salome(4) suggested that the art lessons
cssential to this pilot study have & carefully structured zvd defined sequence of

visual aesthetic experiences. His findings indicated that improved art performance

was dependent upon the effectiveness of prior perceptual education. While no

attempt was made to further validate his assumptions, attention was paid to his

stated conclusions.




A teacher questioning procedura (interview guide) for data gathering purposes
and to assist in the verbal development of aesthetic literacy was a valuable part
of thls recearch. Suppart for this procedure was found in a number of comprehen=-
sive investigations concerned with the impact of teacher ciueationing on classroom

teaching as well as on art education. Clements(5) summarized, in Studies In Art

§_d_g_9_a_i:_:'_._g_q » the findings of these researchers and thriugh his own study made a con-
tribution to our unierstanding of continued research in this area.

The concern with the economically and socially disadvantaged child as a
specific educational problem is comparatively recent. The growth, decay s and
isolation of central metropolitan areas has accelerated the need for a thorough
understanding of the complexity of the problem, Children living in these areas
suffer a culture of poverty which poses a unique educational ubligation. The
number of sociologists, and educational sociologists, evidencing concera over this
problem has grown rapidly in the past few years. The reporte of their study and

research are of particular interest.

A book titled, Edacation in Depressed Areas, and edited by Passow(6), presents
differing aspects of the problems of education in deprived wrban commmities., The

avthors represented in this edition offer suggestions for: (a) an identification
of school problems generated by depressed areas, (b) the psychological impact of
the depressed central city on children, (¢) sociological aspects of edacation in
these areas, (d) the special education of teachers for depressed areas, and (o)
specific school prograne in gray central areas of the urban city. Riessman(7) in

~ his book, Tho Culturally Deprived, recommends that educational programs be struc-
tured with a cognizance of the strengths as well as limitations the disadvantaged
child possesses. He emphasizes the negative effect of the middle class model in
curricular development. Another pertinent source is the work of Henry(8) and
Deutsch(?). These sociologists postulate that a child from an economically deprived
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home 1s unable to deal with the goals and objectives of the public school because
of the differences beiween the two environments. A more specific example of this
problem is to be found in an article by Stiles and Chandler(10) when they emphasize
the need for the re~education of culturally disadvantaged groups before urban

renewal projects can succeed. Tneir work helps to define the responsibility educa-
tionsl institutions must assume in first, identifying the goals and osbjectives of
sdubculture groups and secondly building a program which reflects an swaveness of
these goals and seeks to change them.

The sixty-fifth edition of the National Society for the Study of Educstion,
edited by William Wattenberg, is devoted to the problem of social deviancy among

children and youth.(1l) This source book presente an identification of specific
deviancy characteristics and a review of current educational trends appropriate to
the problem area of our investigation. In addition, the December, 1965(12) publi~
cation of the Review of Educational. Research evidenced an attention to research
particularly pertinent to disadvantaged groups. Yet an earlier article in this
same journal by Deutsch(13) presented an important theoxy for art education in
general. She pointed to the importance of visual-motor experiences in the educa-
tion of socially deprived children to countsract their weakness in the abstract
conceptunl areas,
A final related research and background information source waa found 1n [
publication that grew out of two conforencea on produetivo thinking called by the
National Bducation Auoe:lation Projoct on the Academically Talanted Student.(14)
This book provided an over view of current concepts concerning: (a) the intellect
" and :l:; é;wlopnent, (b) the imortance of motivation on product:lve thinking, (c)
tha assumnt and mumrmm: of original behavior and, (d) the type of educational

procadum necessary for iuproved creative thinld.ng.

]




Objectivea and Instruments

The basic objectiva of this art education pilot study was to secure valid data “
welative to the following assumptions:

A, Children from economically and sccially, or more accurately the educationally
disadvantaged, deprived environments experience a high degree of conflict as
they develop skill in the visual axrts,

B. Conflict is generated as the child develops a non-conforming attitude, as a
paxt of acqu:lr:lng skill in the visual arts, that repudiates the attitudea

conditioned by his cultural environment.

C. The encouragement of conflicts, or attitude changes, is an essential part of
the education or re-education of the economically and socially deprived chiid,

D. Art education is essential to the development of the capacity for creative
solutions to nroblems.

E. Art teachers in educationally deprived areas must be educated to deal effec-
tively with the cross-cultural conflicts that are stimulated by successful
art experiences.

F. The ultimate justification for any art teacher education curriculum content is
dependent upon a continual and objective analysis of all of the variables,

"‘l'he specific questiona to be ansﬁeredf iacluded the follow:tng'

A, Does a seriea of well planned art experiences, taught by an effective teacher ’
generate the growth of non—confom:tng attitudes in young children? “

B, Aas the aesthetic, qua]itativc .‘i.eve]., ‘of children 19 ra:lscd ia thera increasing
cwidcnce of confucting attitudes? | T

C. To whnt degrcc can a child ovcrcome the limitaticna of his environment to entcr

intc a creative expcm‘.cncc?
D. ‘l'o whnt extcm: can conformccy be modif:led through art experiences? B

L _))
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% Prior to a possible experimental investigation, this pi” : study was designed
f to pretest selected art activities and teaching methods supp rtative to the stated
é hypotheses. It was theorized that these objectives could best be realized through

the following procedures:

% A. The selection of a group of twenty-five econcmically and socially deprived
'% children with an age range of eight to twelve years, by judgment sampling

gi from the population, on the basis of available information thought to be repre-
‘f gsentative of the total population. Specific criterion for the selection of

§ each child was determined by their elementary art supervisor, classroom

;; teacher, elementary school principal, and the researcher.

B. The study group atterided an art class once a week, for 12 months, conducted by
a graduate art education student, at California State College at Los Angeles.
The art activities, or field work of the study, were designed to yield meaning

ful and relevant data. Among the factors that were taken into consideration

e e Dt e et

in the planning of the program were the following: {a) the frequency of use

é of spacific art skills selected, () the ag: level of 2ach child in the study
,; group, (c) the specific subject matter content, (&) the quality of the planned
‘: experiences, (e) the adaptability of the activities to the objecti ves of this

particular study, and (f) the important contributions the art activity could
make to the children involved in the project.

C. To secure relevant and pertinent information concerning each of the children
in the selected group, and the total population, the following data-gathering
procedures were usad: (a) observation and acquiring information by firsthand
experience, (b) systematic collection and analysis of factual data from such
sources as census reports, federal and state governmental bureaus, community
publications, public school records, and Chambék of Commerce reports, {c)

‘@dﬁﬁinfggration~of*tWD before-and-after standardized personality (attitude)




tests, (d) attitudes and opinions compiled through an interview guide, and

(e) evaluation of aesthetic literacy by three art faculty judgese
De Data was quentified by the formation of an equal-interval guide from informa-

tion derived from computer services, Nonparametric statistics were applied

to the resultant data.
E. Conclusions and generalizations, based on the findings of the pilot study,

woere organized into report form,

_ Collection of Data

After a review of the literature related to the concern of this pilot study,
two testing insiruments and twe evaluation procedures were selected for the purposes
of: (a) providing an objective analysis of the degree, if any, of cross-cultural
conflict and personality modification generated by art experiences structured to
improve aesthetic performance and literacy; (b) measuring the growth of aesthetic
performance and literacy which would supplement the researcher's personal evaluation,

Two nonprojective standardized personality tests were administered to yield a
general assessment of the child's personality st the beginning and at the completion
of the study. These tests were the California Test of Personality (CTP) (15), and

the IPAT Children's Personality Questionnairs (CPQ) {16). The CTP provided informa-
tion on personal and social characteristics cf the children in the group and of the
group as a wholee This test was thought to be particularly significant for this
study because it measured how the child felt and thought about himself, his self=
reliance, his estimation of his own worth, his semse of personal feeling, and his
feeling of belonging. In addition, it helped to identify how the child functioned as
a social being, and how he folt 2bout social standards, social skille, his family,
his school, and community relationships. Table I indicaiﬂ:es the information obtained
from the pretest use of this instrument and Table II illustrates the posttest scores,
An analysis of this data 1s represented in vhe Summary and Conclusions of this report.
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The pretest and posttest resulte of the CPQ can be found in Tables III and IV
respectively. To avoid the mistake of settling on a single test of personality,
this test was used to reinforce the information derived from the CIP., Designed te
give the maximim information in the shortest time about the greatest number of
dimensions of personality, the test measured fourteen distinct types. It was also
selected because of its adaptability to retesting and because, like the CTP, it was
construoted for children within the age range of the children in the study group.

Table V 1llustrates the pretest and posttest sten scores for the personality traits

thought to be most significant for this study (FACTORS: C, D, B, ¥, G, and Q‘B‘)"‘
Table VI shows the percentage increase or decrease from pretest vo posttest for
these same factors with the excepticn of factor D. Because both factor D and
factor ‘Qa, represented those personality traits which measure responses to cultural
demaads it seemed important to analyze the resultant data in a related form, The
relationship of factor D to factor Q3, or percentage change of factor Q3 with
respect to factor D, in the pretest to the posttest data is portrayed in Table VII,
The pretest and posttest score deviations from the mean for factors C, E, F, and G
are to be found in Table VIII, In this same taple the posttest deviations from
the mean for factors D and Q3 can be seen in relation to factors C, E, ¥, and G,
The total data was evaluated and then related to the data obtained from the CIP
(see Table IX) to help in the formation of the generalizations listed in the con-
cluding section of the report.

While these two testing instruments were considered tc be most important
evaluative and prognustic tools, they did have limitations. The children in the
study group were handicapped in seo many ways that the test scores may have meanings
different from those ¢f non-minority children, even when they are numerically the
same.. . Furthermore, the fact that the norme for the CIP were established from a
population where only 15 per cent were from ainority groups must be taken into
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consideration. While the vocabulary of the CPQ was carefully controlled,it was
difficult for the bilingual and deprived children in this study group. For that
reason we helped the children with words they did not know and on occasion the
entire question or test was read to a few members of the group. Nevertheless it
was difficult to determine if they really understood the vocabulary used in the
tests since many of the words were not commonly used by the children in the groupe.
We tried to minimizetheseiimatationsby utilizing the individual child as his
own control and using the test norms principally as a clues In this way we were
better able to gauge the differences between the pretest and ths postieste.

When a standardized measure was not available to indicate aesthetic literacy
(performance) variables an interview guide, or questioning procedure, was construct-
ed by the ressaicher. This guide was based on the ten types of questions defined
by Clements (5) mentioned earlier in this report, and was formilated with an
attention to Guilford's (17) Theoretical Model of the Structure of the Intellect.
individual interviews were conducted before, during, and after each selected art
experience, Questions were designed to evaluate the increasing amount of aesthetic
literacy developadby‘eaph art legson. Since each session had the student teacher,
his assistant, and the researcher in attendance, and was two hours long, there
was‘ample opportunity for individual questioning., The specific answers, evoked
by pertinent questions, were analyzed and then recorded as a measure of increased
critical or visual literacy. The quality of art performance (end product),
Judged by the ressarcher, student teacher andﬂhis assistant, for each session
was takeninﬁohconsiderationdnring the rating process. This data provided
essontlal clues and asslstance in the formation of a sequential structure of
art experiences. No attempv was made to validate this measure. It was thought
that validation of the instrument could be a part‘éf an expanded study., The follow-

ing is a sample of theinterviewguidéused;witheachchildinthe groups
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sl
3 Question® Degree of Increased
Critical/Visual Literacy
e e | High.. . .YMedium __ Low .
1le Understanding of problem: | ] | |
| Vhat are we working for today? 3; { j; :
f2.  Identification of problem: 1
; What is it you are trying to | | |
4 accomplish by doing that? | 1 ‘
{3, “Discernment of problem: TP l 7
4 | How does thie art problem relate | |
) { to what you do every day? f 1 |
i ‘h. Process recall of past problem: | ff | f& ]ﬁ
3 ‘ How is the art process we learned | { | |
today dependent upon the art process | | 1 ﬁ
1 we_learned last week? | | | -
|5« Recognition of relationship of | |
‘ past problems: | I | l
| What did we do today that we learned | | 1 |
|- last week? i ‘ 5 H
( 16. Imaginative projection of problem: | ¥ { i
f{ What can you do to improve your H 55 }f
| __art work? T | | ] ,&
I'7e" Inventive interpretation of probiem: | 1 I \
: | Can you discover a new way to do | \ J
. ! this art problem? | |
|8, Comprehension of assigned problems
‘ What did your teacher want you to
l learn today?
Yo, " Critical enalysis of problem: | | | |
Does today's art lesson suggest an | { | i
art activity we should do next week? j; { { \
| vﬁfﬁ: Judgment of validity of problem: ‘ T
\ Why did you enjoy/dislike today's
| i art problem?

*Formilated with an attention to Jo Ps Guilford's (17) Theoretical
Model of the Structure of the Intellect.

With the assumption that an evaluation in a noncognitive area such as art

ability would facilitate and augment understanding of how the deprived child
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interacts and copes with his environment, a Jury of three performing artists was
selecteds These artists, on the collsge faculty, were asked to evaluate the art
production of the children in terms of its merit as a work of art, Art productions
from the beglnning sessions were mixed with those from later sessions, The
aesthetic quality of each work of art was rated independen}ly by the selected
Judgese InterJjudgmental agreements were determinsd and a single score for aesthetic
merit was assigned to the work, These Judgements, the information gathered from
the interview guide, and the opinions of those people involved in the project
provided the data for the generalizations presented in the Visual Literacy and
Learning Sequence section of this report.

Admittedly, this one group study design has several obvious weaknesses that
tend to render results equivocal., An expanded study could wimirmize these woake-
nesses and allow for important comparisons between groups. In additlon, any
measured change, or modification, from the beginning to the end of the pilot invest-
igation could have been due to several influences, three in particular: (a) the
natural maturation of the children, (b) their familiarity with the format of the
tests and testing procedures, and (c¢) their experiences outside the study situation,

Maturation at this age level (7 to 12 years) could be significante Three
children in the group moved from elementary to Junior high school during the
poriod covered by the study. This problem could be avoided in a more extensive
research project by excluding children in the second half of the sixth grade, This
1s particularly important since art is taught by the classroom teacher in the
public schools at the elementary level and by an art speclalist at the junior high
school level, It was,not possible to measure the impact of this factor on the
increased visual literacy of the three children who entered speclalized art classes
while they were a part of this study., There was, however, thought to be some

relationship.
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‘ There was no indication that children retained a famillarity with the format
of either personality test, Since the amount of time between the pretest and the
posttest (twelve months) was comparatively long, familiarity with the format of
these tests was considered highly improbable, The questions on the interview
guids did not appear to evoke siidlar responses from week: to week,

By an investigation of the subculiture group, from which the children were
selected, a relative degres of stability from outside sxperisnces was assumed. The
poverty and isolation of thelr homes and community tendsd to prohibit any new
experlencss that would have affected the cdata sought by the study,

Since the main subject of concern in this investigation was the assessment
| of possible cross-cultural conflict generated in children by increasing their art
performance and aesthetic literacy, an identification of their oultural group
characteristiocs was indispensable, A systematic collection and analysis of census
reports, commnity publications, newspaper articles, as well as personal cbserve=
tlons, revealed that in most general terms more people in this subculture group
fell in lower status categories than did the other groupings in Los Angeles County,
The signlficance of this lles in the fact that this group comprises o larger
7 percent’of the minority population than any other subculture group in the County.
Reference to Table X shows: (a) the size of the group and its relation to other

L cultural groups in Ios Angeles County, (b) the median number of years spent in
school, (c) the income level of the group, (d) the vccupational characteristios,
and (e) the housing pattern, This subculture group is identifiable :s an ethnic
’Q as well as a national concept describing the Spanish spesking group of Mexican
ancestrys Ewen though there is a wide variety of individual differences within
. the group for all practical educational purposes, ;nA terns of this ethnical and

F 4

national concept, the Mexican-American is a wellwdefinsd social group whose ethos
and cultural pattsrn is identifiable. This culture differs from the culture that
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has molded the school and its educational techniques and theorys References to
characteristics of this dif:aring culture are made throughout the report,

Table XI 1llustrates pertinent factual informatlon, collected firom public
school records, concerning the twenty=two children who remained with the project;
three.children moved out of the communitry before “he end of the studys "t was
important that, when evaluating this data, we related and comparsd each categorys
For example, the low IQ mean for the group was thought to be directly related to
the other data which appears in Table XI. The children we worked with were
linguistically iicudicappeds Coming from a socio-sconcmic stratum of deprivation
they laciked the enriched experiences which encourage languuge, as well as visual
and tactlle aesthetic development. Although many of them spoke two languages
the range of their vocebulary for either was limited. There was a bilingualism
of qualitative range within the group and among their parents, The Spanish in
this bilinguelism of parents and children was often superior wo the English spoken,
These language barriers and socio-sconomic, as well as cultural differences, are
graphically depicted in Table XI.

From these records, anecdotal data, and from personsl discussions with
parents we discovered that in the transition from a rural (Mexico and Texas)
environment to an urban (Los Angeles) commnity a degree of soclsl disorganization
appeared to have taken place within some of the family groups. ‘ A high proportion
(five) of our children had parents who were separated or divorced, The fact that
it 1o often easier for a woman to find semi or unskilled Jobs than for men in
Los Angeles was thought to be a possible cause for these disrupted family patterns,
The father, the traditional prowvider in this suboulture group, can no longer

assume his authoritarian role. The mother «ssumee a more dominant role and,
working outside the home, she is forced to spend less time with her children,
Many of the children in our group did not go home after the Saturday. class,. but
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instead went directly to their local school playgrounds to spend the afternoon.
Direct, or indirect, references to the impact of these data are to be found
throughout the generalizations formilated on the basis of the pllot investigation,

Summary and Comolusions
Although the generalizations which ave made from this pilot investigation
mst reflect the limitations of a one group study design, they represent an
atterpt to report an accurate account of the scope of the problems discovered
during the project. The over-all data collected appeared to be supportive of mny
of the original assumptions of he atudy, primarily:

As Children from economically and soclaily deprived environments apparently
do experience a degree of conflict as they develop skill in the visual
arts,

Conflict may be generated as the child develops a nonconforming
attituds, 2s a part of acquiring skill in the visual sarts, that
repudlates the attitudes conditioned by his suboultural environment.
It appears that the effectivuness of art education for disadvantaged
children is determinred in a large part by the teacher and by the type
of teaching methods used.

A structured art curriculum, appropriate to the needs of the deprived
child, apparently does motivate self-reliance and fresdom from fixed
patterns of conceptualizetion.

"Es  The limitations of the child's poverty environment can be sufficiently
" overcoms for him to enter into:increasingly creative experiences.

- Py Incressed visual assthetic literacy mey help to generate attitudinal
- 'modifications . -
- This ‘study did not find any substential, or reliable, data to support the
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sscumption thats (a) Art educstion is essential to the development of the
capacity for oreative solutions 1o problems; and (b) the encouragement of
confliocts, or attitude changes, is an essential part of the education, or
re-sducation, of the sczonondcally and socislly deprived child. Since the field
work (art cless) of the pilot investigation was based on thess two assunptions,
1t was felt that they were important enough t¢ warrent further research, This
would require & follow-up, or longitudinal, investigation of the children in tha
study group before valid data could be obtained,
Analysis of Study Data

This study secured valid data (see Table IX) that lends credibility to
the belief that an established cultural pettern of poverty (see Table XI) can
be rejected and a change of attituds, improved self concept, might be encouraged
through art education. The CTP evaluated the manner and effectiveness with whiek
each child met his personsl and social problemz, Higher percentiles represented
adjustment, or at least a lmowledge of acceptable behavior and attitudes according
to the norms of the testing instrument, It is interesting to note that the ctudy
group ralsed ‘aeir total mean scores from 42,7 percent to h9e3 percent. A further
breaxdown of this data, in Table IX, indicates that the boys in the group moved
from e 37.5 percent mean score to & 16,3 percent mean score during the year of the
study. Six boys exhibited an appreclably higher percentile, while one of the six
Jumped from a 10,0 percent total to a 70,0 percent score. Three boys retained
the same over-all score while three regiatered a somewhat lower score. In a
further investigation of the boy who evidenced such a remarkable personality
modification, we find the foliowing information: (a) He attended an slementary
achool. that was receiving. maximum poverty aid, (b) his mother and father were

divoroed and his mother supported the family of four children, (o) his pubiic

school teachers found him to be a behavior:problem in the classroom. The student
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teacher established sxcellent rapport witi the boys in the study group, but with
this boy in partiocular. He took the boy and his boyfriend, a friendship estub-
lished in the art class, on special trips to art institutions in the Los Angsles
area. Because of a lack of transportation this boy often walked, five miles, to
class in order to help the student teacher prepare for the day's lesson, To our
knowledge there ware no outside influences to account for this remarkable raise

in his score. It is also noteworthy that this boy exhibited a 60,0 percent increase
In factor E of the CPFQ instyument {ses Table VI). This is particularly significant
since this factor tends to be positively correlated with social status,

Related to this are the provocative data, also found in Table VI, which
indicate that ten children out of the twenty-two in the group showed a percentage
increase in the personality dimensions signified by faotor E, Importantly, factor E
also shows that when group merbers sre on the high side (high score) there is
wmore effective role interaction and each member feels free to participate, Only
two children received lower scores on this factor. While ten children did not
dexonstrate any appreciable change, relative to factor E, & further study of this
group reveals that: (a) The two boys who retained the same pre and posttest
scores were the youngest boys (8 ysars old) in the group; and (b) of the eight
girls who did not measure any increass, three ware well above average, and two
were cnly slightly below average in their respactiwe scores (sse Table V),

We also saw the 30,0 peroent inorease, in factor E, for the girl designated
as code #6 significant since she had exhibited the lowest score, among the girls,
for that factor in the pretest, She also evidenced something importent to the
original intent of the study, in that her lower score.for factor C suggested that
she had experienced a change in her attitudes and interests during the study
periods While the total measure of the group for this factor did not depict any
great modification from the pretest meun score of 5,82 percent to a posttest mean
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of 5.6 percent, it is worthy of further mention.

Factor C was contradictory to ths extent that a high score suggoested ego
strength with stable, constant interests, while a low score indicated ohangesbility
in attitudes and interests. For purposes of this study individual scores had to
be weighed carefully along with the othar information we had available, The
C-child, as shown by the response items in Table V was more often dissatisflied
with things and people and had difficulty in keeping quiet and restraining himself,
The intent of our pilot study required that we encourage the developuent of ego
strength, 8o that the child could wercome the limitations of his enviromment; but
we wers also concerned with encouraging the nonconforming attitudes thought to
be important for successful art performance. The fact that only eight (code # L,
5, 10, 12 boys and # L, 5, 9, 10 girls in Table VI) out of the twenty-two in the
study group evidenced no modification required further attention. We found, that
of the sight, (a) five of the children came from sllghtly higher socio-sconomic
family structures than most of the study group msmbers, (b) wo were older then
their peers, and (c) the total scores for the one remaining boy showed very little
change from pre to posttest testing,

A study of their (IA) Self-Reliance, and (1B) Sense of Personel Worth
component scores on the CTP (Tsbles I and IX) signified that, in one or both,
all of the uight had highsr percenteges at the end of the experimental period,

This included the one boy (code # L) who evidenced little over-all change during

the year, This data is-substantiated by the total personal adjustment pretest

and posttest mean scores appearing in Rable IX, The boys Jumped from & 3540 percent

score £0'8.53.2 peroent score and the girls from 8.0 percent score to 9.0 percent.
Furthermore, in thoss dimensions of personality which vere reflected by unconven-
tional behavior (Table VI), the highest percentages of increase were denoted;

as much as 6040 persent in one case, This, and other related inforretion, appearsd
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to support the feasibility of more extensive controlled research, with age and 3
goclo~economic differences measured in relation to the stated hypotheses. l»
Another approach to this same analysis was through a study of factor F ﬁ
on the CFQ, This factor measured the most important components in extraversion 4
and a higher score suggssted that the child falt a part of an optimlsm-creating
environment, Significantly, fourteen children had percentage increases for this |
factor in the posttest, four remained the same (average or above), and four }
dropped from lJi percent to 3.3 percent (see Table VI)e An examination of the
| four who decreased in this personality dimension during the testing period
I revealed: (a) No discernable reason for cods # 10's decrease since outwardly “ |
f she appeared to be talkative, cheerful, and happy; (b) code # 8¢ score may have
reflected the fact that she entered junior high school during the course of the
project3 (c) the people involved in the project evidenced concern for code # 8
A“f‘ since he reflected, during the class sessions, those characteristics retiected
in his test score; (d) it was felt there might be scme outside family reasons
for code # L's reaction to experiences in the study grovp, If the information
derived from this factor was analyszed correctly it would suggest that these !

economically and socially disadvantaged cinildren became more Yexpressive, cheerful,
happy-go-lucky, frank, talkative, quick and alert® (16) duwring the course of this
7 studys This could have been a mejor and highly significant accomplishmert, Our
observations of the group during the art classes supported this assumption,

The posttest scores obtained on factor G of the CFQ lended further defense

of this possibility, since twelve menbers of the group evidenced a decrease in
thelr percentage scorea, This indicated that they had become more relaxed snd
4 less cautlous before they spoke, The data agsumes an interesting dimension when
we realize t(hg‘ suspicion, fear, and sometimes hostility with which rany children
from lower socio=economic and non English speaking cultural groups approach
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authority figurese They, and their parents, stand in awe of school personnel, E |
who are self-agsured, competent, verbal and powerful., To register e low score f

on factor G our children had to overcome any desire to look right socially, or
respond to the pattern of their low socio~-economic, minority groupe

Of the five children who scored higher, indicating greater attention to a
people and rules, it was noteworthy that both girls and two of the boys were S
eieven and twelve years of age. No attempt was made to see if age was a factor,

but it could be important in any further study of cross-cultural conflicts.
According to the test norms there is, on an average, a slight drop of G level |
with the onset of adolescence, Since the older boys and girls of our study group
reacted in g differing mamner to the average there could have been a cultural
determinate.

At its negative pole factor Qg measures a rejection of cultural demands

and bears some resemblance to factor D, Table VII was designed to illustrate

the percentage change of factor Q3 with respect to factor D, Referring to

X
Tables IIT and IV we find that seven boys, but only three girls,  had lowered i
their attention to cultural demands as reflected in the Qg factor. Since a
higher score for factor D tends to support the personal and .=cial dimensions

L

f

found in Q3 we find mck the same data: (a) Five boys ranked higher on the

posttests »ud (b) three girls received higher percentile =cores. This would show
that at least ten children on one factor and eight on the other evidenced less }
attention to approved ethical, cultural, standards at the end of the program,
It would be an error to postulate, on the basis of this one instrument, that they
evidenced cultural conflict, since this test was not formlated with an attention
to their subcultuwre characteristics. It is, however, a dimension that bears

further study, since so many of our children reflected a modification from pre
to post testing,
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The 2D Family Relatioms, 2E School Relations, and 2F, Comrmnity Relations
(Tables I and II) data can be related to the data obtained from factors D and Qg
since they all measured how the child rated his social adjustment, or adjustmont
to the sociwdl groupe With respect to how the children responded to the various
members of his family, we ﬁnci that fifteen of the study group indicated less
attention to the demands of their parents and family. There wasn't any appreciable
difference between the boys and the girls in this area of growing personal
independence, On the school relations personality inventory, however, six boys
indicated that their interest in school and teachers had improved, while only
two girls reflected this growthe Significantly, the scores of eleven children
(see Table II) testified to less pride in their commmity than they had in the
beginning of the study, This also suggested that they may have become less
tolerant of other people,

These corbined data offer some evidence that conflict can be generated
as children devélop nonconforming attitudes, as a part of acquiring skill in the
visual aris, which repudiates those conditioned by their environtent, This is
particularly evident if they come from a well defined subculture group which
has its own established mores or patterns of livinge The most obvious conflict
generated during the period of this study was the children's changing attitudes
toward thelr family group. While many of the younger generation urban upper and
middle class subculture members reject some of ths value orientations of the
group, loyalty to the family remains primary among all classes. Individual
security during periods of crisis is provided by this strong family loyalty.
Furthermore, in this basically paternslistic society, with tightly knit family
traditions, the pressures of conformity play an important role in the life of

the child. This study suggests that when some of these pressures asre removed
conflict may result,
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One final indication that the pilot study could kave had a role in modifying
the children's view of their world is to be found ir Table VIII, At the completion
of the study fourteen children in the group evidenced a stronger self-concept
(factor Q) than the population average. The scores on the components concerned
with an analysis of the children's feelings of personal worth (CTP) provide
reinforcement for this same fact since thirteen childrsn recorded growth in these
areas, (see Table II), When you relate this to the limited cpportunities these
children have had for zuccessful ego development (see Table XI) this becomes even
more meaningful,

Reared in an atmosphere of economic disadvantages, cultural conflicts,
and sometimes social rejection, the ego development of children from imnexr
citles is & major problem, The cultural concepts, both of poverty end of
ciffevence, that vary distinectly from those pravalent in the urban society
¢ff the United Staves affect the growth of improved self-imagece Some of these
concepts held to be important for the Yaverage" American are in direct contradiction
to many of the traditiors which have been a part of the ohild's life until
he reachas school age, It is not surprizing that hies feeling of personzl
wurth is often loweved once he enters school. When checking the publie school
accumulative records of the children in this pllet investigation it was nob
unusuel to find that many IQ ratings had dropped from the kindergarten and
first grade levels. Cultural differences and bilingual complications were
seen as Major causes in this lowered IQ index.

In the following section there are further indications of how the poverty
of the children's environment could also be measured in these lower than

average IQ index ratingss
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Transportation and Community Relations

A serlous difficulty ensued over the transportation of children to the college
from their home community, Failure to arrange transportation would have meant that
only six of the selected group of twenty-five children could have attended the art
class. Volunteer drivars were recruited from thoss few parents who had some means
of transportation., The researcher assumed the responsibility of transporting five
of the children, One parent, bringing his son, walked over thrse miles each Saturday
whenever his antomobile was inoperable.

The importance of the college environment in a study of this nature suggests
that an expanded project would require greated attention to the problems of transpor-
tations If the rumber of classes is increased the need to provide transportation on
a larger scale would be even more important, Improved means of transportation would
enable the groups to not only utilize the resources of the college but to move off
the campus to other resourceful areas, The trangportation limitations of this pilot
study prevented any visitation to other areas of the citye The limited contacts of
these children with the broader commmnity make this a serious Jimitation. The pattern
of withdrawal, of forced or deliberate isolation, which is representative of their
homogeneity of culture group prevents even an awareness of the total commnity,

None of the parents or children in the group had ever keen on the college campus
before the class started, The significance of their developed awareness of the
college facilities, in their own immediate community, is obvious in Table
According to the 1960 U, S, Census Report the median years of school complated for
their subculture group is 9.1 years. One/fifth of this group is considered function-
ally illiterate.

It was thought that the project may have made a significunt contribution to the

development of parent understanding concerning the possible vrograssion of their
children in school to the college level, The significance of this cannot be mini-

mized since in this country formal education is considered important for enlightenad

e
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citizenship and has also become the foundation for ocoupational opportunities and
related socio-economic statuse The fact that the children and their parents continued
to participate in the project, without any aignigticant drop in enrollment, appesred ]
to be attributable to their pride in attending a class at the coliegs. A few of the
parents were encouraged by their children to return to campus and attend some spscial
Art Festival Performances which occured while the study was in progress,

Parents were invited to visit with the student teacher and view the results of
the day's lesson, as well as to ses the exhibits in the art department gallery which
had servad as a resource for the children. Considerable time was spent in personal
commnication with those parents who came on campus, One parent, a repeated visitor,
often participated in the art lesson,

Talks with teachers and admnistrators in the public schools, who had helped in
the selection of the children, were conducted in order that they might bscome more
familiar with what the study sought to investigates A traveling exhibition of the
children's art productions was organized and will cirsulate theoughout tho elementary
schools in the area., It will serve as a visual record of what the project accomplished
and also as a resource for classroom teachers and other children. In any continuity
and expansion of the study it would sesm important to constantly inform inatructional
and administrative staff, who are not directly involved in the program, of any educa-
tional understandings that grow out of the investigation,

Insight into the importance of not bypassing these public school groups was
gained by the informative comments of a teacher who had two of his students in the
study group. Hs, and other teachers and administrators emphasizad their interest in
the study and their desire tc know what was accomplished.s On occasion some of the
children's regular classroom teachers would attend one of the Saturdsy clesses.

Public school officials and personnsl, as well as parents attended the f£inal exhibi.
tion and ¥acaption,

T A Y T TR
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Implications For Art Teacher Education .

In an attempt to realize the objective of improved teacher education, for
those art majors who will eventually teach deprived children, careful attention
was pald to the selection of & student teacher for the study groups Oriteria for
this selection was based on two assumptions: First, the teacher must possess the
necessary skills to reach children and motivate them in terms of the cultural world
in which they live; and sscondly, to effectively encourage the aesthetic literacy
growth of others the tea..er must himeelf be artistically talented and sensitive to
the value of original and novel performance in the visual arts.

This necessitated the selection of a student teacher who adequately understood
the diverse cultural background of the childrsn in the study group without racial,
ethnic, social-class, or cultural~-regional prejudice. We sought a person vwho would
attempt to ahsorb the local culture of the community from which the group came.
Furthermore, 1t was thought important, to realize the objectives of the study, that
he be a performing artist, It also seumed prudent to seek an art stwient who was
without prejudice or preconceived expactations as to the level ¢f art production
which coul? be expected from each of the children.

A graduate art education major was selected on; the bagls of her persoual
talent in art and because of a prior successful student teaching experience with
deprived children at the highschool level, In addition a senior art major, who
had taught a summer recreational art class in the commnity from which the chilidren
were selected, was hired to assist the student teacher, Unfortunately, a commitment
to another Job prevented the student teacher's full attentiqn to the study and she
was forced to drop the project after the planning stages.

The student selected to replace her had a proven record of achievement in the
visual arte; an art major at the senior class level and en exhibiting artist. He
had successfully completed two semssters of elementary art mathodology, but had nob
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had any student teaching experlence at that levels He was bilingual and a merber
of the same homogeneity of culture grouping as the children in the pllot study.
This, in addition to the fact that he was a man, wéa thought to be a vital factor
in the success of the project. The group, particularly the boys, responded to his
leadership in a fashion thought to be commor to the subculture group; the distinct
leadership role of the male figure. The parents of the children responded in the
same fashion to the student teacher as the leader even though they lmew the art
class was supervised by the researcher, a female,

Both the parents and the children were far more comfortabls and communicable
when they were understood by, and could converse with the student teacher in Spanish
as well as Englisr, This was particularly important since many of the parents
spoke only Spanishe (See Table XI ) The student teacher was able to understand
and participate in conversations, during the art class, which would not have been
possible if he hadn't understood the language of the group. This would suggest
that bilingualism should be encouraged for art teachers wiio teach in areas where
the majority of student!s language vernacular differs from English, A reasonable
proficiency in two languages, or a willingness to acquire it, could be an important
requirement for student teachers of art.

Varying in educational background, extent of experience with children at this
age level, temperament, and instructional understanding, both the student teacher
and his assistant comprised a source of learning for the researcher, Observation
of their plarning and work, and the degree of success attending both, illustrated
many of those teaching qualities which appear to encourage optimal art experience
for socially and culturally deprived children, (Sees TVisual literacy and Lesyne
ing Seguenve section of the reports) Although, it must be emphasised that while
the student teacher and his assistant-were able to function effactively their

education, or re-sducation, was a contimuous process.
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Data from thia pilot investigation suggests that an art teacher education
program, or a more extensive research study in the same area, should allow for
additlonal preliminary education prior to actual teaching. In addition, periodic
in-gervice education and careful teacher supervision are seen as imperative,
Dadication to the education of deprived children is an important component, but
dedication should be accompanied by specific skills, kmowledge s and understandingse.
An awareness of the relationship of selected visual experiences to projected goals,
and to overcome the deprivation of past experiences, must be continually developeds
This relationship of art education to educational sociology and educational psy=-
chology, concerned with the problems of deprived children from inner city commn-
itles, requiires a particular educational focus.

During the pilot investigation regular meetings were held between the student
teacher, his assistant, and the researcher during the week and before and after
each meeting of the Saturday art class. This allowed for: (a) a discussion of
individual children's increesed aesthetic literacy; (b) the constant modification
of the program to fit the needs of each child; (c) an investigation of new, or
different, teaching media and methods; (d) the resolution of problems which
constantly evolveds During these meetings there was particular attention pald to
the introduction of instructional innovations, designed to overcome the deprivation
of the children's prior visusl and tactile experiences. An undexstanding of this
deprivation wat sought at all times, The parent conferences ard home visitations,
included in the schedule, provided a basis for some understanding. The conversation
of children during olass and while being transported to and from the college
provided additional information. Relisbls data was «.so obtained from school
records, census reports, commnity publications and other research studies of the
same minority groupe The result was two undergraduates who, throughout the entire

pilot program, exhibited high morale, unusual flexibility, receptivensss of attitude,
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and an outstanding willivgness to serve the art educational needs of deprived
children,

While it is not possible to make any substantiative art teacher education
recommendations, based on thu one student teacher of this research study, certain
interesting olues did becoms evident. Thiz student teacher evidenced a more
significant degree of cross~cultursl conflict than any of the children in the study
group. He both accepted ard rejected his cultural heritage. Until he became more
secure in the teaching role he attested to a strong desire not to cling to tradie
tional subcultural ways of living. For example, he indicated that he had forgotten
and no longer wished to speak his vernacular tongue. This point of view was
modified when he found that using this language facilitated commnication to and
with the children and their parents, He assumed u prideful attitude about his
improved nse of the language as the year progressed.

Another of the problems of cross-culturcl sonflict advanced by a study of
this student was that of personal identification. It was not unusual for him to
refuse to accept the obvious poverty and limited backgrounds of the children with
whom he was working, Because these children came from his own subculture group
he totally ignoraed their lower class status and was often unknowingly defensive of
their lack of middle class American experiences, He often suggested art activities
which were predicated on the belief that the children were more sophisticated
visually than our data indicated. There was some qualification of this attitude as

it became obvious thor:b the children weirre handicapped when presented with activities
beyond their level of comprehension. The fact that the children were not censored
for their lack of understanding seemed to have soms effect on his defensive
disposition, It was speculated that social pressures, intensified by being the
first wember of his family to attend college and move away from the mores of the

subculture group, may have caused him some confur-on, frustration, insscurity, and
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defensiveness. This possibility could pressnt a significant problem in the
education of art teachers from minority groups who will » in turn, teach minority
groups. This is an important area for future study and researche

The methodology utilized in the field work (art class) of this pilot study
offered a number of implications for art teacher education, This methodology was
developed to fit the particular needs of the children in the groupe Many of the
comion art education methods, applicable to the middle class, English speaking

child were found to be invalid, In order to make a contribution to these socially
and culturally disadvantaged children, through the enlightenment, development, and
refinement of aesthetic literacy, the following faotors guided the development of
appropriate methodology: (a) the impact of their isclated, segregated, differing, |
unassimilated subculture status; (b) their low socio-economic culture cf poverty;
(c) the significance of their bilingual problens; and (d) their often unstable "
family structure,

As we became incressingly aware of the degree to which the children in our |
' group were being confronted by conflicting areas of influencs, in the home, school,
commnity, and through the television medium, we were better able to plan our
»' program. As it became obvious that each of thess areas of influence demanded a
continual reconstruction of their system of values we structured, for this group, %
'“ enriched art and improved social experiences together. We sought to avoid any ;
‘ cultural dichotomles, or contradictions, that could have impeded the effectiveness ‘f

of the visual and tactile art experiences. g

Although the children in the study group came from the same subculture,

| minority group, it must be emphasized that they brought with them diverse
] experiences, differing mental abilities, and different psychological needs. The
recognition of these individual differences and an awareness of the extreme
deprivation of aesthetic experiences they had prior to the class required a careful {“

{
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attention to the sublective nature of learning throughout our program.

The foilowing suggestions, based on the exploratory data of this pilot study,

are offered as one way to improve the art educetion of economically and soclally

deprived children.

of art teachers:

These suggestions have further implications for the education

l. Work for a realistic education of art teachers for probliems peculliar

to subculture groups:

A,

Be.

Ineservice education for art teachers who are currently teaching
in the schools of deprived commnities:

ae Provide detailed information regarding the mores, limitations,
and potentialities of the people living in the community
the school. services,

b. Develop an awareness of the possible cultural differences
and determinates of art teachers from thelr students and
their student's parents,

“e

¢e Encourage an understanding of the problems of poverty.

- Frovide for the pre-teaching art student's education in:

a8s The problems of inter-cultural relations.

be The study of cultural differences and their effect on
gtudents as well as on teachers,

¢e The analysis of how poverty effects human beings.

de The possible solutions to the problems of diffsrences based
on a sound understanding of sociology and psychology.

2 Structure art curriculums with an understanding of

A,

c.

D,

The effects of family backgrounds and mores on the art activities

encouraged in the school.

The effects of the subculture class structure on the art

education of children,

The effects of cultural mores on motivation, needs, and
purposes relative to planned art programs.

The effects, and limitations, wrought by poverty.




é\ h.

Se

6e

Te

8e

. :, g R T L T e ont BRSOt ISP I BN AT o B T Do L T o T L A TR T 2 et STy S o e T S T z PRSP RINTIN e T A o At S e Sane T e g o G e bt Y s Pt st e e S
Nt e et R 2 G T i T B s e Wiz, S A T R SR S S B e Y 5 o

3

Flan to improve the child's self-image through successful art exper-
iences, Art concepts, skills, and techniques, appropriate to their
Jevel of development are manditory.

Learn what the child is currently responding to aesthetically, the
kinds of experliences he is capable of comprehending aesthetically at
any given time, Know the limitations wrought by an impoverished
environment, with an awarencss that sensitivity to beauty can be
hampered by prolonged association with the ugly. Concentrate on a
step-by=atep evolution and do not expect an ideal realization of a goal.

Encourage related learnings through well planned art experiences. Use
art as a means of developing other intellectual and aesthetic skills,
Related to this is the possibility of contributing to the development

of new ability testing instruments, based on visual and tactile
literacy, to minimize the language handicaps and the lack of familiarity
with the mores and symbols of the achool,

Be aware of possible breakdowns in commnication and use language that
is clear and concise. Use the strength of visual commnication to
illustrate the objective and purpose of the art activity, This
particularly true in bilir 1 communities.

Realize that the child's successful artistic growth may mean rejection
by his peers, his famlly and even by members of the commnity, By
developing a capacity to enjoy, or become involved in, increasingly
complex and sophisticated kinds of perceptual experience the child
may move away from his cultural group.

Involve the parents in the art program. An after-school art workshop
will commnicate the importance of an art experisnce more than a

thousand words on the subject.
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Visual Literacy and Learning Sequence

Our first step was to determine what we wanted thesa children to learn; which
art skills and aesthetic comprehensions we wanted them to have at the end of the
study that they didn't have at the beginninges We also had to determine which kinds
of art performance would reflect any increased understanding as well as skill, For
this purpose we clagsiﬁed the art production achievement goals into three categeriess
(a) knowledge goals, (b) competency goals, and (c) appreciation goals. To measure
which children attained the knowledge goals it was necessary to make & careful and
congtant assessment of those art knowledges we deemed important for this groupe
This suggested a unification of concepts and propositions primary to the subject
matter content of art educatione These concepts and related propositions were
then organized into a desired scepe and sequential knowledge structure. We first
identified, then unified, and finally organized the knowledge intrinsic to the art
education discipline into an increasingly complex pattern. After using a variety
of alternate schemes for estsblishing sequential levels of difficulty we firally
determined that the folluwing organization was most appropriate for the culturally
and socially deprived children of this study: First, attention was called to the
physical (visual and tactile) perception of the selected subject for study and
aesthetic interpretation; secondly, focus was made upon the prominent or conspicuous
features of these subjects, their aesthetic function and relation to the whole;
thirdly, the envircnmental relation of the selected subjects and composite compo-
nents, or parts, to other subjects; fourthly, classification, or identification,
which involved grouping of subject and compoments according to abstracted elements
of design and in relation to an increased understending of what constitutes a work
of art.

Mide from the presumsbly greater demands for .conceptualising, abstracting,
and increased skill which each step imposed within each of the listed processes of
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analyses, certain definite gradients of difficulty were established and followed.
Important to the oriteria for establishing these gradients was an understanding of
how familiar (or culturally common) the subject was %o the child; and the muber of

parts and interrelations which could be emphasized in a given lesson or sequence of
lessons, There was the additional factor of ordering information in amount and
kind »f difficulty. When we programmed thn art education knowledge gosls, as well
as competency goais and appresiation goals, in a sequentiel structure we selected
the most diffused, gemeral, and inclusive concepis first. Then progressively, the
specific and particular concepts followed. This procedure was based on the theory
that new ideas can be learned only to the exient thet more generalized concspis are
available in the cognitive structure of the individual to furnish the essential
prior rational, We allowed sufficient opportunity for praetice, confirmation,
clardfication, and correction of previcus learning to avoid the assumption that
prior learning is directly transferable to new learning,

We found that the deprived environmental cunditions that our children lived
in had prevented the formation of those generalized visual and tactile understandings
commonly acquiied by children in other social groups before they enter scheol. It
seened important, therefore, to structure our art program in the manner just
reporteds We also increased the time intervel between the introduction of new
information, or art knowledge, to allow for the correction of previous negative
learnings and £or the reinforcement of new learning,

To insure that each child attained our selected art production competency
goals we elaborated, in detail, the art and esesthetloc sldils essential for their
measurement, We determined that competency, for every child, involved; (a) sucess-
ful art performanceyand (b) critical awareness of visual relationships embodied in
their works of artes In turn, both performance and critical awareness evaluated the

effectiveness of their art knovledge, or information acquired. We discovered that
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the amount o information (art knowledge) each child acquired was relative to its
immediate apslicabilitye A high doegree uf competency was evidenced when the child
was asked to draw or critically determine concrete, tangible, and particularized
properties of familiar objectss There appeared to be a perceptual disposition o
respond to those things that could be readily discernable and understoode While
the runge of art knowledge acquired was limited it was reflected in highly competent
and successfvl art performance, The verbal analysis of each work of art followed
this same pattern., Each child became increasingly aware of the visual relationships
embodied In his own work and explained these without hesitation,

Finally, the appreciation goal we sought for our children was measured by
thelr aesthetic decisions, If these declsions appeared to be based on inoreased
understanding, or aesthetic visual literacy, we felt the goal had been reacheds
The degree of aesthetic appreciation evidenced by the child in related or unrelated
everyday visual experience was our c¢lue, There were some minor Mdicgtions of this

in the changed dress pattern of the older boys and girls in the group; and in the
group's reaction to exhibits in the departmental gallery, We did, however, find it
impossible to really measure the success of this goal within the limitations of
this study. Follow-up studies, involiving a study of the home environment would be
necessary to truly measure this important dimension, We did find that their final
art productions did reflect appreciation dependent upon ability to relate past
experience to immediate perception., They appeared to perceive new meaniugs, have
appreciation, when they were able to recall a personal experience with tho elements
that constituted their own artistic production,
Goneralizations

- This pilot project helped to cemonstrate that the development of a sound and

meaningful art education curriculum for socially and culturally deprived children

nseds greater experimentation, more opportundty for svaluation, an exceptional
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staff, and a long-range educational perspectives The results of the project have
g [ bean substantially positive, Not only have specific benefits been afforded the
children who were in the study group, but understanding has beea acquired as to

the general problems involved in the art education of children from minority
gXroups.

In a future oxtension of the present study the dynamics of aGculturailcn,

$ diffusion, and assimflation as they affect and are effected by art education ;
| could be subjected to further empirical and experimental investigatioms. Since
the primary function of a pilot study is tc take a broad, toploal view of the
B aspects and problems of the area of inquiry the following specific contlusious,
suggestions, and questions forrmlaved from the data of this pllot study could

T et e

o

provide the guldelines for such expended investigations:
le At the beginning of the study there was an indication of persistent

T s e e

oonflict when children, in the study group, were presented with an

| art activity which required them to ask questions and receive answers :

J ‘ ! from the teacher. This may have been due o the fact that thoy were

3 not accustomed, or encouraged, to ask questions of adults at home.

The art activities which were structured to encourage independent,

self-sufficient endsavor, appesred to be the most rewarding and

| satisfying to the child.

2¢  The children in this study evidenced fow and imiting visual aesthesic
readiness experisnces, The isclation, segregation, poverty of their
home and commnity, and inability to use adults as sources of inform- i
ation appeared to be reflected in their restricted visual awareness
and poor perceptual diserimination, Initially, they did not appear to

| differentiate objects presented for study on the basis of color, texture, ﬁ“

or line. Any attempt to encourage a visual awareness beyond their
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comprehension resulted in conflict and an imitation rather than an
understandinge A high degree of success was achleved in this area

by carefully selecting the results of their own art production and a
nurber of visual objacts of differing textures, shapes, colors, and
sophistication for constant and contimuing attention,

Long, complex, or sequential directions issued prior to a art activity
resulied in failure. They only responded to the last thing they heard
end understood, Due to the bilinguel and restricted langusge development
level of their home environmants thess children seemingly required short
and simple directions, issued in precise, related words. Spanish was
used when necessary. By utilising a visual aid, or visual explanation,
the miltiplicity and difficulty of verbal communication also appsared
to be somewhat minimized.

Teacher attention and sensitivity was a strong positive reinforcer for
these children. The quality of art production, following the teacher's
clearly stated, precise, and individual d:lreotiona, rose rapidly, This
production qualility was lowered when the teacher withheld any comment or
individual attention.

There was some evidence of growing conflict generated between children
and parents as the child developed art skills beyond the level of the
parent, While parents supported the child's attendance in the special
art class, there appeared to be some anxiety about losing status in the
eyes of the childe It is felt that a concurrent class for parents
might have helped to prevent this feeling of threat,

A dellberate attempt was made to generate curioaity concerning future
art lessons, These attempts met with continuing failure. An occasional
question, answered svasively, appeared to satisfy the inquirer, While
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it could not be determined directly if ths deprivation of the child‘s
environment made him less curlous and more accepting, there was thought
to bs a relationship, The importance of & curious, inquiring approach
to an art problem suggests that this area nseds further attention,
Group, rather than individual, art activities met with repeated failure,
The apparent need for individual self-confidence and personal ego
development seemed to generate a negative and corpetitive attitude in
& group activity., This was particularly evident between the boys and
girls in the older age range (10 to 12 years) of the study. Here the
oultural characteristics of the dominant male figure becomes most
evident., The boys, while competing with one another, verbsliged on
thair superiority over the girls in the group. Ths boys and girls
never chose to sit or work together,

Related to the last problem was the success of & male teacher as the
leader of the group, The children in the study appeared to respect
thelr teacher and seek help from his female assistant only in personal
matters unrelated to the task at hand., This tended to suggest the
impact of the role played by males and females in their subculture
group.

In the beginning the children in the study group did not reflect an
awareness of praise as a reward. They often seemed suspicious, and
distrustful of any pralse offered as encouragement. A reward for work
well done appeared better understood in the concrete realization

of the cookles rassed out at the end of the art lesaux;. There was
some modification of this attitude during the project period,

The attention span of the group members, if they saw an immediate
solution to the assigned art problem, was often two hours long.
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When assigned art proﬁloma appropriate to thelr level of understanding,
1e0s "a church in your neighborhood" vs. "a day at the ocean," the art
production was visually literate,

There*vius an indication of a growing capacity to enjoy, or beccme
involved in, increasingly complex and sophisticated kinds of artisti-
cally perceptual experiences on the part of the study grouwp during

the year.

An elementary awareness of the formel relations of the imagery slements
percelved in their art production, and the ways in which the structured
parts were related, was evidenced during individual evaluations with
each of the children in the study group.

Visual perceiving and visuel knowledge seemed to be dependsit upon

the child's conorete realization of certain defined structural
features,

There was an indication of increased visual control in the ordering of
elsments into a satisfying production., The ability to select assthetic
alternstives became noticeablo,

Attention to the development of emriched lir}e, color, and texture, the
prime elements of their art productions, resulted in more detailed and
sensitive work,

A sustained long-term twelve month concentration in the specific areas
of drawing and painting resulted in increased assthetic quality and
understanding, |

There wasn't any indication of cultural pluralism, symbolic subculture

sesthetic forms, in art productions. The age (7 to 12 years) of the
children seemed to prevent any strong identification with ait forms
that were not a part of their immediate environment,
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Finally, a statement may be made concerning the general field of art
education for childran with the special problems of poverty. The specific area
of attentlon, while still in its 1nfanc;y, is an imperative one. The Los Angeles
riots in Watts left 3l persons dead, more than 1,000 injured, and caused an
estimated $40 million dollars in damage, Hearly 4,000 were arrested, Firve
destroyed 200 buildings and another 600 were damaged by burning and looting,
High unemployment, low incomes, substandard housing and a high percentage of
broken homes are the way of 1ife for Negroes and Mexican~Americans in Los Angeles,
according to e special Census Bureau survey reporte What heppened in lLos Angeles
can only be prevented by a concernsd and concentrated effort on the part of all
educators to modify these existing patterns. The school is the one institution
in our country that reachus all of the people during their important formative
yearse If we believe that art education is irportant let us accept all of our
children and youth as worthy, valuable, uniquely human, and structure owr curri-
culums to dovalop free, creative minds to overcoms the limitations of an environ-
ment wrought by poverty. This pilot project was dedicated to that purpose,
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TABLE I FRETEST *
CALIFORNIA TEST OF PERSOMALITY (CTP) {
(Primary and Flementary Series) s
. P —
Personal Adjustmnt (a) | Social Ad;)uatment(b) - '
COMPONBNT 1A 1B 1C W_1E JF TOTAL oA 2B € 20 28 2F TOTAL | TOTAL !
. BOYS T e T 7T KDJUSTRENT .,
1 30 40 30 90 60 20 30 1‘ 60 20 20 80 20 O 10 | 30
e 20 50 20 50 l‘tO‘ 30 30 {30 70 50 3 30 30 3 | 30 “
3 Lo 30 50 70 LO f0 Lo {LO 50 90 Bo 60 90 7O | €0
. L 4O 20 ‘50‘ 50 30 ho 30 | 60 50 20 30 ho 30 30 | 30
. 5 20 50 7 1 20 {60 50 LO 70 60 60 | U0 \
6 10 30 50 30 10 hO 20 | 8 3 10 30 10 20 10 | 10
., 7 6 20 70 30 30 20 | 30 % % %2 % % | 3 ,
, L] 80 2 10 I0 30 hO‘ 10 | 30 31 10 1 | 1 |
g 9 Lo 80 50 70 60 LO 50 | 20 50 so % 30 4O ko | LO ,
; 10 4O 20 50 S0 30 40 30 | LoO 50 80 30 60 LO | L0 |
. 11 80 9 50 50 50 30 80 | 80 30 80 Lo Lo S0 | éo g
. 12 60 9% 70 70 ko & 7o |60 2 7 6 & % 7 I 70 .
| | *
'* | i !
i!‘-' - e -- o - S e st e e ewamae e s e e - ans I 4
'  ‘ i &
| | | :‘
1l GIRLS | 1 i
L 80 30 90 90 4O 80 7G [ 60 90 70 90 80 hO 80 | 80 }
| 2 L4 30 1 30 60 LO 20 |60 50 10 10 60 10 | 20 i
i 3 60 20 50 90 10 10 20 {10 20 20 90 4O hO 20 | 20 |
| L 20 30 20 50 30 10 10 160 50 5 80 60 w | 30 n
i 5 L0 10 10 20 40 B0 20 |é0 70O 50 20 30 30 30 | 3 ;;
y 6 80 30 20 30 60 LO 30 |60 90 g0 80 0 80 | 5o !
| 7 60 90 50 50 4O 80 30 {80 70 70 50 6 90 70 | S0 i
t 8 60 80 90 90 Lo 80 Bo |60 70 70 80 80 90 70 | 80 ‘
' 9 LO 90 70 90 60 80 B0 {80 90 90 90 60 90 98 90
i 10 60 30 20 30 20 L0 20 {40 70 70 80 60 30 S0 | O i
e i e e e wd . o em— ._u.w
| (a)=Personal Adjustment: 1A-Self-Reilance; 1B-Sense of Personal Worth; “
| 1C-Sense of Personal Freedom; 1D-Feeling of Belonging; 1E-Withdrawing !
- Tendencles; l1F-Nervous Symptoms, t
{ ]
i (b)=Social Adjustment: 2A-Social Standards; 2B-Social Skills; 2CeAnti-Social |
: Tefidencies; 2D-Family Relations; 2E-School Relations; 2F-Community i
; Relations. }
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| CALIFORNIA TEST OF PEISONALITY (CTP) |
| PRIMARY AND ELEWENTARY SERIES n 1
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1 1B 1 1D IE I TOTAL 2A 2B _2C 2D 2E_2F TOTAL _ggJysnvmu:r B
20 30 30 90 50 10 30 ‘10 30 20 80 50 60 O] 30
10 20 30 16 70 50 20 4o 70 10 § ho 20 30 30
80 90 70 90 60 90 90 |80 70 S0 90 60 95| 90
90 90 4O 90 70 30 60 |S 70 5 80 so b 30} 50
60 50 4O 70 9 80 50 {20 50‘ 30 b0 60 40 Lko| ©O
20 2 7070 Lo 60 30 160 80 50 1 10 30 10 20
20 50 5 20 10 50 20 'a 30 10 2 20 § 51 10 |
70 98 50 4O 90 80 B0 {60 30 90 60 60 LO &0 O (IR
90 90 90 90 95 95 98 (Lo 95 70 80 60 60 B0O| 90 |
L 60 4o 30 80 30 Lo |20 20 30 Yo 10 8 201 30 |
90 90 10 L0 95 S0 60 |5 70» 70 30 20 20 30| Ko |
36 60 L0 4O 95 95 60460 5 90 40 &0 10 6of 70 |

| COMPONENT.

- e .
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| 90 98 70 70 95 95 95 |uo 0% 8 8 % g0} 95 |
| 5 20 10 10 4O 5 10 15 90 2 10 20 10 10| 10 1
| 30 20 10 10 20 1 10 |ho So 100 1 20 4o 20 H 0 |
¥ 2 4 5. 20 10 0 5 )0 ';o 1 20 10 60 20{ 10 | E
90 50 70 70 80 80 70 |hO 70 90 60 60 &0 71 70 | ’
| bo 50 70 70 90 20 S0 Lo 50‘ 70 60 8 Lo 60) S0 | -
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TABLE V
THE CHILDREN'S PZASONALITY QUESTIONNALAR (CPr)
PRUTIST SCORES* POSTTEST SCORES#H

. FAOTOI: C DEF G O | | PACTORS: ¢ DEF oG ooy |
Boys . Boys z
. 612047 8 |1 1 556 68 8 g
2 5 6 6 4 L4 6 | ¢ 2 6 3 3 6 6 6 !
3 521399 1 3 7211&99 \
b 765 67 9 L 74 3 4 3 6 ‘
5 52258 8 | 5 55672 6
6 3 5553 7 6 2 7542 8
T 4 5 6 6 3 6 1 1 56 875 3
) 6 3158 .9 ! 8 92 3577 8 i
9 22159 o . { 9 6 4h 7 95 6 i
; 10 53438 8 | 10 $ 317585717 1 '
.l 1168 "1 1 756716 6
Girls | ' Girls :
| 1 22359 4@ ! 1 71357 0 i
| 2 S5 4 7L U ~ 2 36694 5 ‘
: 3 5 6 4h 52 3 v 3 2 W 4 5 6 6 1
i L 28621 3 L 57671 3 |
{ 5 52329 o0 “ 5 52 3717 8 ;
6 55143 s ! 6 L 54 52 3 |
| ] S 4 872 i 1 73 88¢5 9 !
8 0526717 0 8 74257 8
9 6 L 257 9 U 9 & 52959 9 .
10 S5L87 5 5 z 10 558 6 4 3
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! #Data in stens

2 GENZRAL ANALYSIS OF FACTORS:

:

C = Ego Strength/ego weakness 5
| D = Phlegmatic/excitable |
; E = Submissive/dominant {
F = Dasurgency/surgency

i G = Frivolous/pursevering
‘ : Q3 = Self Sentiment: weak/strong
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TABIE VII

PERCENTAGE CHANGE OF FACTOR Qg WITH |

RESPECT TO‘FACTOR‘D“QQ - D

X 100
POSTIEST

Boys |

+70¢ 0

+3540C
+ 5,0
+30,0
+ a0
+ 2,0
+20,0
+50,0
+16,7
- 343
+ 6e 0

VN L T A -

1 +6,0 I
2 40,0 H
3 435,0 L
b +5.0 |
5 42,0
6  -2.9 |
T - 5.0 |
8 +16, 7
9 + 540
10 +13.3
11 - 1.7

12 + 2,0 |
Girls , ‘ |

1-‘»

10

+30,0
- 2,0
- 1,7
- 6.3
+40,0

+10,0
+12, 5

+ 2,5

>

1 +90,0

2 - L7
3 +5.0 |
b - 57 *
5 30,0 {
6 -ho
7 +20,0
8 +10,0
9 + 8,0

10 - b0
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é TABIE VIII
‘ CHILDREN'S PEISONALITY QUESTIONNAIAE (CP()
% DEVIATION FROM iEANs
] S PRETEST . POSTTEST
Boys C B PTG UG TE R OG TH L Q.
1 +05 =35 <15 +15 425 «05 +05 405 - 42§ ‘42
2 ~05 405 =15 15 . 405 +05 15 +05 +05 +05
3 -05 45 «25 +3 435 415 -5 15 +35 435
L +15 <05 +05 +15 | +35 415 25 .15 -25 +05
! 5 +05 ~35 ~05 +25 i +25 <05 +05 +15 -35 -05
@ 6 =25 «05 05 =25 | 415 -35 <05 =15  +35 0§
i 7 =15 405 +05 25 " 405 05 +25 +15 -05 =25
| 8 +05 <45 -05 +25 | +35 435 -05 +15 +15 +25
! 9 +35 <35 05 435 7445 405 415 +35  -05 405
; 10 =05 <15 .25 425 425 <05 +15 <05 +15 415
11 =05 =05 <05 +05 P <15 +35 425 425 «15 <05
12 +15 <15 +15 +05 i +25 +15 +05 +15 +05 +05
Girls ~~ T T oo . ‘
1 +35 =25 05 +35 - 425 415 <25 <05 +15 445
2 =05 -15 +15 -15 ' =15 <25 405 +35 -15 ~05
f 3 -05 <15 -05 =35 ' =05 =35 -15 05 +05  +05
| L -05 405 =05 L5 | =25 =05 +05 +15 =45 -25
| 5 -05 -25 =35 +35 i Hh5 <05 25 415 +15 +25
6 -05 <45 -15 -25 i =05 -15 <15 -05 -35 -25
7 +05 +25 +15 35 =15 +15 +25 +25 -05 +35
8 45 -35 +05 +15 +45 +15 35 <05 +15 +25
9 405 =35 .05 +15 { +35 405 =35 -05 +35 +35
f 10 -05 +25 +15 -0S { =05 -05 =25 +05 -15 =25
; #WLATE THIS DATA TO THE DATA IN TABLE XTI
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TABLE IX
CHILIREN'S PERSONALITY QUESTIONNAIRE

Pretest Mean Scores

| FACTORS: c D B P G Q

! BOYS 858 375 3,50 L8B3 650 7467

|

i# GIRLS 6410 450 he10 5430 1490 6430
TOTAL GROUP .82 L9 37T 5405 5.7 5405
! Posttest Mean Scores |

FACTORS:

c D E F G

BOYS
GIRLS

| TOTAL GROUP

5.10

6,08 Lie25
Le20

.23

5.l2
hnéo
5 «‘05

6417
6420

566k 6018

5003
5020‘
5e27

6ali5
6410
6432

- A m e o DR S —-—f-‘J e

-~ e

| .P;“*etest
PER ,ADJ,
3560
38.0

36k

AREAS:
BOYS

GIRLS

TOTAL

CALIFﬁRNIA TEST OF PERSONALITI

P .

o

TOTAL
375 |
1940
K2

S ot GEOS same seaER (R ckosm - o

Mean Sonres
‘SOG «ADJ,
3745
5L.8
LS ol

A e . W S < b

- o ceames o

AREAS:

ey

BOYS
GIRLS
TOTAL

5302
h960
5343

- s sachmee

i WP eN e e

Poatteat Mean Scores

PER.ADJ.

B ¢ i S8R e Gue

h3.3
5245
gyas

SOC. ADJ.

e @ e @

rorAL |

LT e T g e B S 2 i P b S TR LTI T T LI 4
U

I T e AR e

A -
jor

uB.3
5065
h9b3
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TABLE XI

PERTINENT STUDY GROUP DATA#

IQ INDEX: |  BIRTHPLACE: . |
| Mean for Boys: 91.8 | Los Angeleés: 9 |
| Mean for Girls: 95.8 ‘H: Mexico: 9 |
| Yean for Boys & Girls: 93,6 | Texass U ! |
(records indicate bilingual I . i 3
and poverty problems) J j !

~ JLANGUAGE IN HOME: | FATHER'S BIRTHPLACE:

| Spanishs 8 Tos Angeles: 5
| Spanish and ¥nglish: 13 | Mexico: 10 |
| English: 1 | Texas: 6

No information: 1

NUMBER OF SIBLINGS: | MOTHER'S BIRTHPLACE:

i Iow: Only | Los Angeles: L

| child | Mexico: 10

| Average; U | Texas: 3
High: 11 |

—

|SEX OF SIBLINGS: | [FATHER'S OCCUPATION:

1 Of the 22 in study grou { Operative and related:
there were a total of Ll 1 Service workers:
brothers and 26 sisters. i Laborers:

i Businessmens
| No informations:

GE REIATION OF SIBEINIS: | romEr's occupaTION:
| Younger: lily : Housewife: 15
{ 3
2

(age range of childven in Machine operator:
study group from 7-12) Assenbler:




