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FOREWORD

This report summarites and presencs the findings of a twelve months'

pilot project related to the teaching of observationsl skills by means of

direct obsexvation and videoteped classroom situstions. The project was

wade possible through a grant from the United States Depsrtment of Healti,

Education, and Welfare under Title VIi of The Nationsl Defense Education
Act of 1958 (P.L. 85-864).

Thias undertaking wes considered to be of specicl significance because

of che rapidly increasing need for well qualified elementary teachers in

the state and a correspondingly repid expansion in enrollment at the College

of Education, nutuuui* of Hawaii. Providing desirable observational

experiences for prospective teachers became more snd more difficult bacause

of increasing demands placed updn the lsboratory schools in the areas of

dmuitution snd resesarch. Also, the achooll lack the necessary space

for ucemmdcttng lnrgo nuanbers of obuwur-.

This project u only one of a number 0£ efforts which are currently

being made to Mme the program of teacher sducaticn st the Untiversity of

Hiwwall, m; is hopcd that the findings and recommsndations resulting from

the study wﬂ.n lmve u;nlﬂcnnw for a-pccu of the tuchct oducation

program otlm: :m ehq develowm. of oknla in the oburvuuon of
Child“ﬁo Tt memee— e nl

I

Such work u was involved in this project could not have been

carried on uithout the coopcutﬂ.on my people. FYor this tulom t

would llke tc uktm'lcan nt. thu t:i.n the. i.mmlmbla auhtcnec of the
followtag:




Mrs. Loxraine Fitzeinmous, Aesistant Profesesr of Rducation and
instructor of one of the conirol groups.

Mrs. Margaret Gillespie, Assistant Professor of Education, who
assisted in formulating the original .roposal.

Dr. Robext Reed, Associate Professor of Rducation and Diractor,
Educational Television, Hawsii--television coordinator of the
project.

Dr. Don Leton, Associate Researcher of the Bureau of Educacional
Research, advisor in research techniques.

Dr. Jack Gordon, Assistant Researcher in Education, Bureau of
Educational Research, and Mr. Peter Dunu-Rankin, Assistant
Professcr of Bducation, whe assisted in the statistical analysis
of the dats.

Miss Hannah Lou Bennett and Mrs. Gladys Koo, principals of the
Preschool and Elementary School, who made arrangements for the
taping of ciassroom groups and who coordinated some of the
rsutine matters connected with the project. Dr. Walter Wittich,
director of Communications Center, University of Hsawaii, who
spurred us on with his enthusiasm.

Mrs. Doris Dyer, Mre. Myrtle Collins, Miss Isabel Snow,
Miss Hetty Fuhlhage, and Mr. Ray Smith, laboratory school
teachers whose classroom groups of children were videotaped.

Dr. Marvin Greemberg, Mrs. Juanita Kenda, Dr. Deloris Curtis, snd
Miss Sue Hansen, specialist teachers who cooperated with the
videotaping of children in the areas of music, art, and physicsl
education.

Miss Ethel Ods, graduate assistant in Educational Psychology and
Peace Corps trainee.

Mrs. BEdna Lee Leid, supervising teacher 6£ first grade in the
University Preschool.

Mrs. Pearl Yamashita, supervisor of intern teachers.

Dr. Don lLeton, associate resear-*ar in ihe Bureau of Educational
Resgearch.

(The above four people acted as & panel for viewing the videotapes
and analyzing significant behavior which could be noted by the
students.)
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Mrs. Frances Shimotsu, graduate assistant in Elementary Education.

Mrs. Veronica Rivera, graduste assistant in Elementary Education.

Mrs. Ruth Kiehm, graduate assistant in Elementary Education.
i Mrs. Shirley Fujita, Assistant Professor of Education.
(The above four served as analysts of student responses to test

o tapes, student observation reports, student reactions to
| hypothetical disciplinary ceses, and questions posed by students.)

Mr. John James, Program Director and graduste assistant in
educational television; director of the technical aspects of the

N projsct; including trsining of cumerawen, arranging the class-

’ ‘ib room for videotaping, and directinmg the actual taping sessions.

Mrs. Virginia Xemble, graduate assiitant and Psychologist, who
handled the testing of both children and college students,
as=isted in planning program, and helped in the analysiz and
comparison of college students’ and children's responses to the
sociograme.

And to my colleagues in the College of Education for their
encouragement and assistance in a variaty of ways.
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Chapter 1
INTRODUCTIOR TO THE PROBLEM

The perceptual view of learning is the undergirding theory of this
project. What has been one of our major concerns in the professional
laboratory phases of our teacher education program at the University of
Hawaii is expressed quite adequately by Combs:

"Whether an individual will be an effective teacher
depends upon the nature of his private world of
perceptions. It follows that the perceptual world
must be & matter of vital concern to reacher-education
programs.‘l :

Combs also recasons that teaching is human relationship and stresses
the need for teachers to develop a point of view to which tbzy are committed

and

‘a personal psychology which the good teacher needs,

derived from accurate observations and given consistent

weaning by personsl exploration and discovery. A priwe

" function of the teacher-preparation program must be to
assist its students in the devalopment of such a frame
of reference for their futurs behavior."2
Experiences throughout our teacher education program aré planned with

the hope that futurs teachers will develop and organize perceptions about
(1) their various teaching roles, (2) the people with vhom they will work,
and (3) the content and methods they w1l develop through teaching.
However, the i{ntroductory course in elementary zducation is msinly geared

tovafﬁi*thé”dhﬁ%lébﬁent’af”!céurdté“pereaptfbni about ciiildren though,

ACombs, Arthur w., The rrofeusional Education of Teachers, a Pexceptual
v1@ﬁ of Teacher Bducstion.” Boston: Allyn and Baconm, Inc., 1965. p. 19.




obviously, perceptions about teaching techniques, school and communi ty

relationships, etc. will also be a natural outcome of any experience in

vhick students engage.

Introductory Course in Professional Sequence

Education 220, Introduction to Elementary Educaﬁion. is a course which

was moved downward from the Junior to the Sophomore year in 1960 becavse of

the belief that professional growth takes place slowly and sequentially.

The focus of the course is primarily upon the development of basic under-

standings in the study of self and ot the child as a learner. Major topics

dealt with include:

.

II.

III.

v.
VI.
VII.
VIIX.

Ix.'

X.
- RT.

A Review of the Growth Process and Growth Characteristics of
Preschool and Elementary School Children
Cultural Factors Affecting Growth and Development
The Role of Basic Needs in Human Development
Bevelopmental Tasks

How Leerning Takes Place as the Child Matures

The Exceptisnal Child in the Classroom
Discipline

How tue School Socializes the Child

The Teacher's Personsiity

Specific Child Study Tcchniques
Evaluating and Reporting Children's Progress

Working with Parents

Recﬁt:ent thezes arpearing throughout the course include:

l. Behavior is caused.

2. Behavior can:be studied. '

3. Ontimum learning is based upon the physical, socisl, shd ebotional

well-being of ‘the child.
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4.

5.
6.

7.

8.

L7 S -

learning is affected by the paychological and physical environment

of the school.

The teacher is concerned with the total growth of the child.
Discipline problems stem largely from factors outside the child's
contxol.

Basic to an understanding of a child Ls the teacher's understanding
of himself.

The values a child learns from his culture and those of the school

are often in conflict.

Pirect observation has long been considercd an essential part of this

course for the following reasons:

1.

2.

4.

It helps to bring the student's professional gcsl inte closer
relationship with the general requirement of his college program.
It 18 a successful means of obtaining maximum involvement of those
enrolled in the class in the learning experiences planned for the
course.

It is a concrete way of supporting and teinforctquwpat the
students are learning from lectures, discussions, apd read%ngs.

It is a promising wethod forlhglping students to discover many
things for themeelves, 1i.e., principles of growth and devgkopment.

principles of learning, and teaching. strategies.

More specifically, observation experiences are provided for the

purpose of helping students to:

1.

2.

grow in their, understanding and appreciation of the uniqueness of
each child. .

become sensitive to specific behsvivs cues which give insight
into & child's stage of development or his attitudes and feelings

about himself, others, and/or the learning situation.
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3.

4.
5.

6.

7.

10.

1L,

12.

13.-

RO U

15,

become aware of consistency and inconsistency in behaviox.

become alert to signs of deviant behavior.

become aware of how, why, and in what situations individuals
change their patterns of behevior.

become sensitive to the patterns and values of peer culture and to
those factors which influence a child's a~:=ptance or rejection by
the group.

ldentify areas in which children are making & thrust for
independence, i.e., to become sensitized to "teachable moments."
assess the appropriateness of the school environment and the
learning task to the child's level of development.

identify the elements ¢f the teaching-learning situation which
make it democratic, laissez-faire, or sutocratic and the effect
these have upon child behavior.

develop sensitivity to the specific skills needed for successful
achievement of a learning task.

become sensitized to the many concomitant learnings taking place
in a specific situation.

learn something of the basis upon which one determines both long

.~ range and specific objectives for individusls and the group.

- develop a broader. concept of the variety of responsibilities a

teacher assumes in conducting anaeducationnl program for a group

. .- of children, -

grow in; self-understanding and awareness of one's own personal

biases and prejudices.. - @ . couint o LE

- deelde -whether or not one wants to centinue with teaching as a

.. icareer snd, 4f 8o, at vhat level, - - oo oo
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To accomplish these goalc the 1natf6ctoro have attempted in the past
to provide several observations at each of three levels, Preschool, Primary,
and Upper Elementary. With the hope of making this experience even more
meaningful part of the required oﬁeervatiou time has been customarily set
aside for follow-up conferences with the'teacherc of the classes being
observed.

Students have been generally prepared in advance for observation
experiences by means of films, observational guide sheets, introductory
talks by the principals and excursione through the schools. Their growth
in obsexvational acuity, their ability to apply principles of development
to problem situations, and their progress in making generalizations about
children's behavior have been assessed in the past by means of class
discussions, examinations, ability to collect significant anecdotal material
about children, and term papers.

The Problem

in spite of efforts to make the direct cbservation exp.rience as
meaningful as possible there have been numerous problems, conflicts of .
interest, and changing patterns in the College of Education and the
University which have made this very difficulty to achieve. In recent
years the student populatiow at the College has grown in direct proportion
to the "bursting at the seams" growth of the University. For exsmple, in
comparison to thirty student teachers in 1948 there ara;now'upptoximate}y
one hundred-fifty placed-{n elementary classrcoms each semester. This

-fivmbers ‘has c¢reatad many scheduling problems difficult to
resolve. Add to this the fact that it is impossible for course instructors
to see evurything that the students are seeing, the difficulty in -
discussing sometliing of common interest to all class members becomes

obviousi - . L

.
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There 18 also the element of difierence in the quality of
obgervation to be considered, Regavdleus of the fact that these
initial laboratory experiences have taken place in the campus

schools 1t was generally agreed that they would be superior for some

students and perhaps only average for others.

Until recent years the major function of the campus schools in
relation to teacher education was to provide supervigsed student teaching
for prospective elementary teachers. With student teachers taking over
part of the classroom responsibilities it was possible for the regular
teachers to confer with the observation students and to answer questions
ox to clarify misconceptions about what they had seen. Now that these
schools have become research and demonstration centers it is no longer
possible for conferences to be scheduled. As a result, students leave the
classroom without having had a complete experiencs.

Additional factors which have detracted from the quality of
observation include limited space available for observers, lack of freedom
to follow children into rnoms where special experiences in art, music, and
physical education are conducted, aud, very often, viewing children from
the backs of their heads only. Children are protected from observers by
rules that do not permit the observers to move around the classroom or to
examine their work at ciose range. This i{s understandable because of the
limited space but does keep the observer from becoming aware of facial
expressions and other nuances of child behavior which give clues to
attitudes towards and responses to a particular oﬁtuition.

Another prodblem stems from the fact that students must sign up for
observation at whatever time their schedules permit. As & result, some
observers heve & limited opportunity-to see children in & variety of
situations., Several, for example, were lche¢u1¢d only at & time when

chtldtunuﬁqucdutndepandcmtly on SRA reading materials. Without being



able to see the children's faces or to hear any of their reactions the

total gain from the experience seemed minimal. "

Purposes of the Study

This study was undertaken in order to test the potential use of
videotaped classroom situations for the purpose of developing obgervational
skills. It seems reasonable to expect that, under controlled couditions,
students' percepticns of child behavior can be brought much more sharply
into focus than is possible where there is no control cver vhat the
obsexver may see. It also seems reasonable to expect that the sequence in
which students experience both videotaped and dircct observation will
influence their perceptions of child behavinr. Specifically, this study
attempted to:

1. determice what qualitetiva: differences exist under three plans of
observation of child behs/ior iu elementavy school groups; direct
classroom obscrvation, videocape televiewing, or a cowbinetion of
direct obgervation and videotapes.

2. attempt to detemine to what extent guided observation via
videotaps way sharpen the students': observational skills in
identifying significent child behavior.

3. attempt to determine. to what eimcnt certsin aspects of child
behavior, i.e., #ion-verbal comwunication, the child's perception
of himself, and interpersonsl relationships, may be observed
through«*ﬁfthg use of the medium of television.

&4, attempt to determine to what extent common axperiences in guided

' observation through the medium of television prior to direct
observation in:the classroom may affect the quality of the latter
experience, '’ S Seb o ey e e U g D LI

In relation to tlie above purposes sucii questions as ‘the following
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were posed:

1. Is it possilble for students to observe on tape the same kinds of
significant behavicr, learning principles in operation,
psychological and 2invironmental conditions, &nd teaching
strategies as can be directly observed in the classroom?

2. Will there be any differences in the amount of such behavior that
can be observed?

3. Will there be any differences in student sttitudes reflected in
the two types of observation?

4. Will there be differemces between cbssrver responscs to tests ia
course content and to test tapes? If so, will these differences
relate to a particular saquence or method of observation, i.e.,
will the differences be due to whether or not the students
observed first by videotapz or direct observation, or will they
be due to the fact that they observed entirely by videotape or
the direct classroom method?

5. Will there be areas of common concern to all students regardless
6£ the method of observation qxperiencod or will each group develop
different kinds of concern, i.s., discipline, creativity, etc.?

6. ls it possible for atudents to gatﬁ‘inlightuinto children's

- personalities and learning needs by means of videotape?

7. .Will one type or sequence of observation produce any significant

differcauces in student reactions to discipline problems?

Ex erimanthl;ﬂ otheses

The following hypotheses were tested in this study: -
o+ La:i The guided.viewing of selected iclassroom behavior recorded on
C xdﬂdﬁ“ﬂttpeimﬂltlkptﬂﬁidiWIHCOHFDnnObl!tVitibﬂll<¢¥P¢ti¢nce“f0tvqll

©o 7o ostudents in & given.experimeﬁtal group.. This communality will




{nprove the sffactiveness of insiruction and increase the gg
observational aculty of the students.

2. A combination of large-scraen viewing of sslected classroom

behavior and direct classroom observations will be superior to '

-

the current methods of direct cléssroowm observations.

G
1554

3. The televiewing of videotspes prior ¢o direct classroom

5]

observatious vill be supericr to the televiewing of videotapes
subsequent to classroom obsexvations in developing observational E
skills,
. Jmportsncs of the Study
As stated earlier professional lsboratory expsriences, in which the
introductory cbservational experisnces play s vital role, sre generally
considered absolutely essential for helping the pros;cctive teacker to
integrate theory with practice. Howuver, the mere foct that such %
experiences are provided is no guarantee that the quality will be superior ’
enough tn bring about this desired integration. 1n its zesl for providing : ;
contacts with children an institution may fall into the trap of equating :

quantity with quality. Therefore, before aay method is adopted as & eans

of giving ptobpective teachers experierces in observing chiidren9 it :
should be either evaluated against an establﬁlhed set of criteria or it
should be ﬁut to an ompir@cml test. In a&dition, vheu a wethod or methods
are fiﬁally oelect&d. students should be specifically guided in their

. bbaervatidﬁi la‘thlt they learn not only what to look for in a ébrticular
sltuatibn but how to :pfead this observation ovér s viriety of situations
andwaefiéitieu. DeQeloping such skills of observation is one of the chief
:\ prerequisites to the understanding of child behavior. Stratemeyer stresses

the necessity for careful selection snd guidance of observation experience

as follows:




"Direct experiences must be thought about to be
truly educative; to be useful in subsequent
experiences. This points to the fact that direct
experience in and of itself is not encugh. While
extending the aature and uumber of direct experiences
in the professional program for teachers, attention
wust also be given to the quality of the experiences
provided. Quality of experie..ce resides both in the
nature of che experience itself and in the wvay in
vhich it is guided. To be assured tha* the young
college student .s adequately reflecting upon his
experience, is seeing relacionships, is drawving
sound generalizacions, experiences nust be both
carefully sslected and adequately guided."3

It i3 this emphasis upcn the need for careful sxlection and guidance
of oboegvggieu exparisnces which underscere the importance of this stady’s

attempt to find ways of improving the quality of such experiences for

students at the Uuiverottyhof Hawail.

Definition of Terms

l. Direct Observation. Observation within & specific clasasroom or
school. (Referred to as DO-DO in Chapter IV)

2. Videotaped Observation. Observation of children who have been fiimed

on videotspe. Playbacks of these tapes are channeled to a rulti-
“ purpose auditorium. (Referred to as DO-VT in Chepter IV)

1!% 3. Direct-videotape Observation. A sequence of observation experiences
beginning with observation in s specific classroom and ending with
observation of the same classroom by means of videotape. (Referred
to as VI-VT in Chapter 1IV)

b yigeotnged-ditgct Observation. A sequence of owservation experiences
of a specific classroom by means of videotdpe first and direct

classroom observation second. (Referred to as VI-DO in Chapter 1IV)

gétratemeyar, Florence, "The Expanding Role of Direct Expexience in
Professional Bduestion," Off-Campus Student Teaching. 30th Yearbook of
the Associatioa of Studen: Teaching, State Teachers College, Lock Haven,
Pa., 1951, p. 1l4.



7.

8.

9.

10.

11.

 behavior taken over a period of time and describing significant
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Pre-test Tapes. Four half-hour tapes of a second grade group of
chfldren used to pre-test students®’ ability to note specific
behavioral cues.

Post-test Tapes. Four half-hour tapes of a sixth grade group of
children used to test growth in ability to note specific behavioral
cues.

Teaching Tapes. Eight one-hour tapes of the fifth grade class which
was used for both direct and vi-“eotsped observation.

Sociogram. An informal questionnaire--a device usad to assess
interrelationships within the class.

Personality Profile. A profile sheet used to test observers' ability
to judge the way children saw themselves on a standardized personality
tast.

Aneceotal Record. A series of observaticns of & child's or a group's

behavior in a variety of situations.

_QObservation Report Form. A 13-page booklet used to record specific

 behavioral cues in the areas of physical, social, emotional, and

intellectual behavior of children. Space is also provided for analysis
;0f learning skills needed for the activity obaerved, for sumparizing
concomitant learnings taking place, and for drawing inferences for

future teachirg.
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12. Semantic Pifferencial.%

"An instiument developed to study the ways in which the
semantic processes varied within and between iadividuals.
The subject judges a particular coucept against a set of
scaies renresenting the evaluative, potency, and activity
aspects of meaning. Several sets of bipolar terms
repregent a single dimension and the judguents on these
are arraaged. This procedure constitutes an operational
definition of the meaning of that comcept, for the
individual, at that time. In this manner, changes in the
mesning of a concept over & period of time, the subtle
differences between two or more concepts, and the
individual differences in the meaning of a single concept
may be quantitatively represented.” (See Appendix E)

uestionnaire. Both an individual and

13. Children's Personslit

IPAT.
' a gtdup test designed to measure fourteen variables related te general
outlock end to social, emotional, and intellectual behavior.
Limitations of the Study
Pour serious limitations affect the results of this study. First,
because of the time factor it was impossible to develop a third series of
test tapes for & final comparison of the groups at the close of the
scmester. Second, the pre- and post-testing of all groups should
probahly be velated to their method of observation. In other words,

15% instead of testing all groups by means of ahert‘videotapes it might be
more valid to devise a test situation based upon direct observation for
those assigned to this method of studying children. Third, the Child
Development Tests were developed under the pressure of time and need
considersble refinement and, fourth, more refined methods for analyzing
observation reports and other reports such as anecdctal records need to

be developed.

4springel, Nona F., "The Semantic Differential and Its Use," A Paper
Submitted to the Graduate Faculty of the University of Hawaii in Partial
Fulfillment of the Requirexments for the Degree, Master of Educction in
Educational Psychology. University of Heweii, Honolulu, Hawaii: 1964.
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Chapter II
RELATED RESEARCH

Numerous studies have been undertsken to assess the educational uses
of television but few can be found which report the use of videotaped 3
) groups of children fo; the purpose of tiaching observational skills. g
The University of Akron repo:ts5 the utilization of closed-circuit
television in the Guidance Laboratory for the purpose of providing their
trainees with opportunities to observe non-verbal nuances in the behsvior
ﬂ'i of counseling participants and to hear their dialogue at the same time,
Two major feetures which have some implications for the type of
fnvestigation carried out in this study are the {1) grouwp critique period

fmmediately following the viewing and (2) the attempt to improve i

observation skills through the use of check lists in & fairly ccutrolled

situation.

A study conducted in 1960-61 at the University of oOklahoma® used two

T e o) A

groups of students randomly selected from each of three profrssional

Q} cour’seclz Social Foundations, Human Growth and Develojwent, and Evalu-tion
and Guidance. For each course one group was selected to observe directly
in @ classroom setting which the other group was provided with observation
by means of films and slides. Studentes who saw films and slides showed

| somevwhat better achievement, as measured by a common examination, than did

5Doveropike. James, "Utilization of Closed Circuit Television in the
Guidance Laboratory," University of Akron, Akron, Chio. New Media in
Higher Education, Association for Higher Bducation, NEA. Washington,
D-C.. 19630 Ppc 50-57. '

vFulton, W. R., "Observation of Tecching: Direct vs. Vicarious
Experience;" University of Oklahcma, Norman, Naw Media in Higher
Educaaien, Associstion for Higher Education, NEA. Washington, D.C.: 1963.
Pﬂo 7 "79.
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those who observed the actual classroom situations. Though films, rather

oV et D

l than videotape recordings, were used in this study, ite importsmce to the gj

investigation herein reported lies in the implication that ''it appears to 2

be feasible to produce single independent film sequences giving fuller
treatment of separate concepts and emphasizing specific conceptual

- principles related to tbz cutcomes expected from such observaticn >
assignment."’

[ At the University of Kansasd Scheol of Medicine, medical educators

have found that television, along with filws ¢an make visually accessible

< " to large groups of medical studente part of the human anatomy which could
formerly be observed by only one person at & time. This ability of the
camera to move in for & close-up of a subject i{s a feature which was

capitalized upon in this investigator's study, especially in an attempt

to meke student observers aware of non-verbal behavior which seemed to
revesl a child’s responezs to & particular situation.

Ressarch at Pennsylvanie? State University probed the comparative
eéftctency of lirge screen television projection reception as compared to

small 24" or 27" individuai monitor reception. Stadents of the College of

Education and the College ¢f Home Economics reacted more favorably to the
large screen television. Percentages of preferences for each college were

64% and 77% in favor of the laxge screen viewing. Learning achievement, as

measured st intervals on tests for each of the courses, Economics and

7Ib£do’ P 190

anuke, b. s.. “Hbdlcal Educatiou and Television 1960~qA Perspective on
Advances in the United States,” Research Film. 4&: 13-24, No. 1, 1960.

9Cmrpgnter, c. Res " COmmentary on. Televiaion Recearch, 1948-1960,"
geuer Educational Media. Unive'sity ”ark* Pernsylvauia State Univetsity,
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Zoology, proved to be comparable under both conditions.

An experiment more clocely related to this study was carried on at
San Jose State collcgelo over a period of five semesters from 1959-1962.
Five groups of education students were "selected by accident of
registration" to participate in the project. Three of the groups were
designated as experimental and the remaining two &s control groups.
Observation situations varied from 25% to 75% use of closed-circuit
television observation s a substitute for the usual direct classroom
obsarvations for the experimental groups. Comparisomns of these groups
with the control groups which carried on their observations through usual
direct visitation indicated that televiewing observations, with limited
amounts of in-person observation, were as effective as 100% in-person
obgervations. This was found to be true in all groups; whether 25%, 50%,
or 75% of the scheduled observations were through closed circuit television.

A comparison of methods of observations in pre-service teacher
education has been carried on at Hunter college.il The study tested the
hypothesis that different techuniques of classroom observation would result
in different degrees of learning. The three techuniques compared were:
(1) classroom observation via kinescope recording; (c) closed-~circuit
television observations; and, (3) direct observation in the classroom.
Statistical comparison of the results gained through these three media

failed to show any significant superiority for anyone of the methods.

IURogers. Willfam R. (and staffs of dlvision of Education and Audio-Visual
Sexvices), "Television Utilization in the Observation Program for Teacler
Education.” (1959-1962) San Jose State College, U.S.0.E. N.D.E.A.

(Title VII) Grant, 1961.

llgtoller, Nathan and Lesses, Gerald S., "The Use of Television for
Ioproving Teacher Training and for Improving Measures of Student-
Teaching Performance, Phase II. ‘A Comparison of Methods of Observation
in Pre-Service Teacher Training." ' Hunter ‘College of the City University
of New York, New York, N.Y. 1963.




Incidental results and enperiences showed encouraging possibilities
however, provided that: (1) further technical adaptations of the medium

could be made which would show greater fidelity of sight and sound, camera

flexibility and a minimum of distraction of subjects; (2) greater use
could be made of student-teacher recordings as bases for supervisory éfw
procedures; and, (3) further research and efiiciency could be accouplished 3
i{n the nature and measurement of teacher learning behavior. The implica-

tion here is that the communication channel itself mey have been detrimental

to the achievement of anticipated results.

!!l The wost recently reported researchl? on the uses of television in i
teacher education relates to the experimental work being carried om at
Stanford University. This project has two major aspects, the first of :ﬁ
which involves . the videotaping of various age groups in a variety of

subject areas. Basic equipment for this phase of the work includes a

portable videotape recorder, cameras, and audio gear mounted on a cart,

vhich can all be installed in a classroom within the three-minute interval

it takes for student: to move from one class to another. A wide range of

classreom situations can be rccorded in more than fifty cooperating schools

]
T

within a one-hundred mile radius of the university. Tapes are edited and o

used by professors in their college classes for discussion and analysis

of the teaching techniques employed. %Q
The second phase of the project is a part of the new design of
teacher education for graduate students and is known as the "Micro-

Teaching Study.” This is an intermediate step between course work and

T’ﬁbnnet. Stanley T., "Television in Teacher Training,” CETO NEWS,
No. 6, Centre for Educational Televiazion Oversess, The Studio,
Nuffield Lodge, Regent's Park, London, N.W., England: March, 1965.
pp. 5-8.
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intern teaching in which the student is videotaped while teaching a
selected leasson to a group of about five students paid to participate in 1
the experiment. The lesson lasts from about fifteen to twenty minutes
after which the "subjects' cvaluate the teaching and the tapes are re-run
for the student to personally evaluate his own teaching and again to go
over it with his supervisor. He then re-teaches the same lésson to another
small group of students in ordsr to improve over his first attempt. When

he eventually begins hils intern tesaching videotape recordings ars again

made of his perfiormance in & variety of teaching situations.
‘l’ The fiudings of this study have shown a high correlation between
success in micro-teaching and successful performance in a full -sized

clsz2srcom. The research also suggests that videotapes of student teachers

in action constitute & "reliable, objective, complete, and immediate
picture of the actual teaching situation"l3 for the coii;ge supervisor
whose responsibility is to guide the student's progress towards the 3
development of good teaching atrategies. As a result the college é,
profeassor's time is used more efficiently and mnre effectively.

y While this study is mainly geared towards the analysis of teaching

,,_
b
RN

techniques, it dees suggest that a similar method might be employed for

BN

the observation and analysis of child behavior.

In summary, the research vhich has been conducted thus far in the
area of videotape observation suggests that this method of gulding the
observation experiences of prosgective teachers has corsiderable potential.
It secems to justify further study of the contribution which videotapes can ;ﬁ

make to the education of teachers.

I31bid., p. 8.




Chaptexr III
METHOD -

Equipment and Facilities
In January, 1964, the College of Education, University of Hawaii,

completed the installation of a closed-circuit television facility. This

installation was the result of comprehensive studies of mainland CCTIV

articles completed by members of the staff.

The instsllation was begun in the summer of 1962 when a CCIV grid was
installed on the University campus, linking seven major buildings within
the College of Education and enabling television origination and reception
from within one hundred-tifty feet of any termiral outlet in the building.
A second link was iunstalled in 1963 which connects the College campus with
the large multimedis auditorium of the new Communications Center at the
University where a large screen television projector has been installed.

A television studio and accompanying control room are located in the
College of Education’s Multipurpose building where over $150,000 of
broadcast quality television studio equipment i3 installed. This equipment
includes complete studio facilities with 4%" two-image orthicon cameras, a
videotape recorder and playback machine, s multi-plexer, and complete
control room facilities. The entire system is designed for maximum
utilization as & CCIV system and EIV broadcasting faciiity.

During the taping of the second, fifth, and sixth grade classes two

cameras Hére used {n all but two instances when mechanical failure could
not be innedtately corrected. This made it possible to either quickly

pick up s panoramic view of the entire zlais responding to a particular §:7
|-

situation or to focus on an individusl as they reacted to a question or
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compent. It also made it possible for the cameramen to prepare themselves
to focus from time to time on the seven children selected for study without
making this obvious to the children.
To pick up individual responses both the overhead boom and small
table microphones were used. The teacher of each class wore a lavalier
mnicrophone, which was later replaced with a small wireless micxophone
and which considerably simplified things for him.
Advance Planning and Preparation
This project, vhich was originally scheduled to begin in June, 1964.
q" vas delayed because of lack of University funds to pay the salaries of a
crew of cameramen. The Communications Center, including the Department
of Educationsl Television, was in its infancy and, as yet, had limited
funds at its disposal. NoO request Zor payment of crew members had been
included in the original proposal because of the $10,000 ceiling on the
type of grant requested. 4s a reuult; plans for a summer pilot project had
to be abandoned. The actual taping of classes could not get underway until
ecarly November because of the fact that the campus schools do not open
until the University officially begins its fall schedule. Teachers in the
=~ laboratory schools, also, wanted a month in which to get their classes
underway before introducing the idea of videotaping to the children.

Since the University's regular equipment does not as yet include
portable units taping was confined to lLaboratory school classas.
Fortunately, three teachers, each at a different grade level, were willing
to participate in the study.

Developing Pre and Post-Test &iii Teaching Tapes

In taping, the main purpose was to duplicate as much as possible a

natural classroom situation, however, with one exception. A decision was

made to. tape more footage than was needed 11 order to eliminate the léss
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significant situations and to make every moment of viewing of value to the
observer. It was also important to tape a variety of classxcom situations
in order to eliminste one of the weaknesses of direct observation, that of
seeing the same thing over and over. Accordingly, advance planning with
the teachers was undertaken mainly for the purpose of looking ahead to the
kinds of activities which would be emerging as & natural part of their
programs and which held the promise of meeting the criteria established
for taping. These were:

The activity taped must

l. be part of an ongoing program in the class.

2. offer a different view of child behavior from any previously

taped.

3. be one which promises some type of response from the majority

of the children.

4. not be a teacher lecture or demonetration.

When a teacher decided that an activity was worth taping the
investigator was notified and a conference was arranged between teacher,
investigator, and program director. At this time, we were given eough
background about the forthcoming experience to anticipate some of the things
that might happen. This facilitated the work of the program director in
instructing the comeramen from the T.V. control room. No effort was made
to open each tape with s formal imtroduction, again becsuse we wanted to
avoid everything we could that would make the.citugtiou unnatural.

As would: be expected, the children in all three classes became excited
over. the experience of being taped. Accordingly, time was set aside to
show them the initial tapes and to demonstrate the use of the cameras and

other equipment,. This proved most advantageous in helping them to adjust

to the weekly and sometimes more frequent intrusion into their classxroom.
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Following this the tapes were erased and the work of developiag the
videotapes to be use’ with the college classes during the spring semester
was begun. The children became quite accustomed to the presence of the
cameras and only s few showed by their behavior in subsequent tapes that
they were still aware of the cameramen and their equipment.

Since one of our major purposes in providing observation experiences
for sophomores is to sensitice them to specific behavioral cues in the
areas of physical, social, emotional, and intellectual development, we set
out to develop both tesc and teaching tapes which would focus on these
four areas. Pour one-half hour Pre-Test Tapes weré made of a second
grade group and included music, physical education, storytime, an
unstructured art and work period, and a more formal modern mathematics
lesson.

Four one-half hour Post-Test Tapes were also made of a sixth grade
class and included somewhat more structured lessons in Art, Fusic, Social
Studies, and Literature.

Eight one-hour teaching tapes were then made of the fifth grade
class which was to be the subject for both direct and videotaped
observation. Since those students observing directly would be spending
two hours in the classroom we were attempting to match this time in
videotaped observation and yet take sdvantage of the special features
of videotape, namely, the opportunity to stop a tape and discuss & point
or to re-run & part of or the entire experience, while staying within the
two-hour limit. These teachiang tapes &overed the aress of mathematics,
creative writing, physical education, music, art, book reports, library
activities, planning and- carrying out & Christmas party, tidal wave

discussion, socis) studies reports, and miscellaneous activities such as

lunch, free play, etc. An agreement was made with all teachers to erase




any tape or any part of 8 tape which they felt would not represent a true
picture of & normal classroom situstion. Fortunately, this did not becousc
necessary.

Upon the completion of the Pre and Post-test Tapes a panel of experts
including a psychologist, en instructor of the introductory course in
_preachool-primary education, & professor from the Bureau of Educational
Research who is alsc a specialist in child development, and a cupervising
teacher of a first grade class in the campus preschool, agreed to view the
tspes and to suggest what they thought students should be able to see in
each in the way of significant child behavior. An outline (See Appendix A)
was given to the panel mpmbera for advance study and several viewing dates
were arranged. Responses of these judges were later combined and those
points on which at least three of them concurred were used as a basis for
analysis of observer responses to a test tape. Since each test tape was
different this necessitated making a separate analysis sheet for each set
of observer responses.

Fitth Grade Soclogram (Appendix A)

During the taping of the fifth grade class a sociogram was administered
to the children in order to obtain a picture of classroom relationships at
this particular time of the year. The results of this sociogram would be
used later with videotape observers as a basis for determining how well they
could detect classroom interrelationships by what they would see on tape.
When actual observation was begun in the spring the same sociogram was
administered again in order to compare the ability to appraise the class
interrelationships occurring at the time of observation of those obsexving

directly with the assessment of class re.ationships made by those observing

Fas . ¥
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Child Development Tests

During the summer and fall semesters two forms of a Child Developmeat
Test (Appendix C-1, 2) were devised. Each included one-hunrded items
covering broad areas such as developmental characteristics of different age
levels, knowledge of concepts, terminology, and procedures in child study
and research, theories related to basic needs, developmental tasks,
learning, and growth principles and their application to classoom
situations. The rirst of these tests was to be given st the beginning and
close of the experiment, the second at the mid-point before two of the
groups switched their method observation.
IPAT - personality test for children

Becoming sensitive to differing types of personslities in the classroom
saad the varfous roles either sassumed by children or forced upon them by the
human relstionships operating within the group is an important learning task
for the prospective teacher. For this reason the IPAT, Forms A and B were
administered to the fifth grade for the purpose of comparing the results
with cbserver appraisals of the children's personalities on the sociograms
mentioned esriier and on & profile chart based upon this test. (See below)
As suggested in the test handbook both forms were given in order to obtain
s larger sampling of items since each form comprises only half the test.

The IPAT Children's Personality Questionnaire, "The CPQ," is both an

individusl and a group test designed to measure fourteen "distinct

e e e S e _ _ § T , _
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dimensions of peroonulity,"la " (See Definition of Texms #13)

laworter. Rutherford B. and Rnymond B. Cattell, Handbook for the mRAI
"Children's Personality Questionnsire;
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Children's responses to this test have made it possible for
psychologists and teachers to eatimate likelthoods of success in various
fields. Therefore, it secemed possible that, 1f the college students, on
the basis of their observations of children in the fifth grade, were able
to see children as the children saw themselves, the observation experiences
would be fulfilling some of the major objectives of the course.
Additionally, 1f one group of observers were more successful at this than
others, then the method of cbservation could conceivably be a contributing
factor to the development of better insight.

Teacher-Student Index of Children's Personality

Using the basic physical types, endomorph, mesomorph, and ectomorph
plus the personality types sud leadership or followership qualities suggested
by the IPAT Personality Test a class profile sheet was devised which
included all the names of the children aloug with a place to rate each one
uﬁ&er the categories mentioned above. (See Appendix D) The teacher of the
class was then asked to rate every child acco=ding to his knowledge about
him after having worked with the group for about eight months. These charts
were to be used with student observers at the close of the second four weeks
of observation as a {inal check on their ability to scquire essential
information about children through observation experiences.

Obsexvaticn Guide

. For the puzpose of helping student observers to more adequately focus
their attention upon significant behavioral cues an observation booklet was
developed to guide them in recording specific conduct under sub-categories
of physical, socisl, emotionsl, and intellectusl behavior. The booklet also
ptovidea opuge for analyzing skills needed in the learning situation

observed and for making generalizations about concqgmtsnt'leafhings,

teaching procedures, and expressions of personsl feeling about the
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observation. The last section of the guide offers an opportumnity to roise
questions which were of concexn to the observer. For the purposes of the

experiment students were required to record what they saw in one of these

booklets after each observation session. When the guides were introduced
to the obzzrvers the instructors stressed the fact that they could not
expect to see everything included in the booklet during each observation
session.

Discipline Casces

Twe discipline caseld studies were selected for the purpose of

7

‘l' determining whether or not there would be any noticeable changes in attitude

towards handling such problems after a period of obsexvation. The question

was raised whether or not the type and sequence of cbservation would have

anything to do with a change in attitude, if it sppeared. The case of

Juanita wes presented at the beginning of the semester and that of Ford at

its close.

Theoretically, it seems that those observing directly would become much

more conscious of the varfety and causes of discipline problems encountered

by & teacher and, thus, more corcerned and possibly more understanding and

less vindicative in their handling of these problems than would those

observing by videotape. If so, this shculd be reflected in their reactions ‘}
to the cases presented.

Initiating the Study
| During the pre-registration period for the spring semester, 1965
sophomores enrolling Ed. 220, Introduction to Elementary Education, were

randomly assigned to one of the four sections of this course. This was

IgAﬁq:LpaquQuncil,on;Edquti?n, Helping Teachers to Understand Childrer,

" Prepaved by the Staff of the Division on Child Development and Teacher
.. Personnel for the Commission on Teacher Education, Washington, D.C.: .
Sorge o SO R R on Teazher Lducatio .

’ .
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accomplished by arrauging the block schedules for sophomores in a continuous
one, two, three, four order, each of the blocks destignating one of the four
sections around which students were to build the remainder of their
schedules. In some cases, where it would have worked a hardship cr & student
because of work hours or “car pool" rides, etc., this order was broken. The

distribution in the four sections, after drop-outs became &8 follows:

Section #1 - 26 students
Section #2 - 28 students
Section #3 - 19 students

Section #4 - 24 students

The first three weeks of the semestey were spent in testing &ll students
on (1) four one-half hour test tapes of a second grade group ol children,
(2) the Semantic Bifferential, (3) Form A of the Child Development Test,

(4) the discipline case of Juanita, and (5) the Minnesota Multiphasic
Personality Test. However, because the latter test i{s not as vital to this
report as other vhases of the experiment its uses will not be reported here.

One of the most fruitful techniques used in the study of children is
the anecdotal record. This has been a basic requirement of the introductory
course in the past and one which the two instructors felt should be retained
1f at all possible. The question arose as to whether or not students would
be able to see encugh of & child’'s behavior on videotape to develop such &
record and to make tentative hyﬁotheses about his persorality development.

Accordingly, with the help of Mr. Ray S$with, teacher of the fifth grade

i e o

class to be used in the study, seven children, representing a variety in

physical and personality cheracteristics and having an I.Q. range of 110 to

»152’ wefe~;elected for concentrated study by all four groups of observers.
Becsuse of time limitstions aud ‘the need to make certain that all seven

children were studied in each of the four sections, studenis were not given
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the opportunity to select the children they wanted to s.udy. Instead, they
were "assigned" one of the seven by the method of drawing a mame from among
the others.

While the testing was being carried on in the lab sessions, the regular
lecturs sessions of all four groups of students were used to introduce them
to the overall objectives of the course and to prepare them for the
observation experiences. All students were given the same instructioms, the
sane guide sheets, and the same general background in course content.

At the end of the three weeks students in Section one, taught by the
first 1nstru£tor, were sent to & fifth grade class in the campus elementary
school to begin their observation while the other three sections, taught by
& second instructor were assigned as follows, Sections Two and Three to
videotape observation, and Section Four to direct observation. Those
assigned to videotapes saw the same children the other two sections were
seeing in direct observation. (See Chart 1, p. 29.)

At the end of four weeks--or the seventh week of the semester--another
period was spent in testing all students on (1) Child Development Test -
Form B, and (2) Four Test-Tapes of a Sixth Grade class. During this period
they were also given a sociogram (See Appendix B ) which parglleled the
questions given to the fifth grade children on the sociograms administered
at the beginning of videotaping in November and direct observation in
February. The question to which the answer was being sought here was,

"Can videotapes capture enough of the classroom relationships and non-verbal
types of interaction to help the observer become sensitive to how children
stand in the eyes of their peers?” Following this Section Tw6 switched to
direct observation while Section Four changed over to videotape observation.
Section One continued with direct observarion aﬁd Section Three with

videotape viewing.

w0

Y ol ‘M
e -t Loadiati ol ‘;; . Y -‘: 3
. Ficle i A i

o A

P

BEX T s
¥ AR
i §




. e P i TG B R N S g b e N A = Rt A B L D R U R A g A A
e e B B 5508 WA 5 o i 2 oy . -

28
Upon the completion of the next four weeks of observation all four
groups were brought together aguin for final testing. Form A af the Child
Developument Test was readministered as was the Semantic Differential. The
second discipline problem, The Case nf Ford, was presented to the students
to decermine whether or not there would be any notable changes in attitudes

and suggested method of handling such problems and, if so, whether the

changes would be more marked in any particula groap.
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Continuing Lecture and course materials e¢n theory and
principles of child development for all groups,

sqaoday uoijeagesy) Jo uostaeduoy
UaJPTTYD 9PEID YIJTJ JO 83a8YD STTIOoId .
sse) surrdrostg puoosg uot3ENTEAY
UDT3BAIISQ) JO 9ouanbag pue Poyjsy 03 SUOTIOBSY JUSPTYS
SPI009Y Teqoposuy Sissa .M
TETIUIISIITA OTIUCWIS
¥ wIog - 9597 quawdoyeasqy PTFUD

890ueTIodXy UOTJENTRAY TBUL]
8dnoJd TTe--J0Yoes)] opedd Y3 ‘43I THS °JH UITA 330U I8FHODK
epea® Mms opea? Mms
sanutjuod apesd 3s apeasd [ SaNUTUOD
UOT3BAIIS]Q UOTIRAINSY) UOTJBAIIRG) UOTBAISEQ) S3oeM 1]
> adeg 5 odeg, womuwd k 29ITq
(%q) ¥)
(o (). SSETO 9Ppedn UL JLJ JO WEJISOTO08 O] SUOTROBeY
S§ETO 9peIn YIXTsS © Jo sedey 3ra3-9s50d
g wiog - 9993 suawdordasg PITUD NooM T
fuo_squopmis TI= JO Supqsa]
8dnoI3 [(e--J9Yyoea} opead U35 ‘UITUS °JH UJFIM S00UIeJuUOne
spead MmS opead 13§ opead s epeid M5 gyoan 1]
UOTFEAIIEQ) UOT3EAII8Q0 UOTJEAIISY) UOT]BAXSYN :
adegospTA 199a1Qq adeq08pTA o5y o squesr)8a.ayg,
o (o) (ig) Ty oaouTIedxy
NS PS3eaIUaU3]) JOF USIPTTYD JO UGTIOOTSS

B}TUERP JO osep aurrdrostg
JOTABUSQ PTO-ae24~0T J0F SOTOULR}03dXd JO JUSWSLELS UOTIBAJISSG)-0I]
959, MTTPUCSI8d OTSEYATITIH BIOSBUUTH
TeTIUaIBITTQ OTFUBWag
¥ wIogd - 9597 quswdodasd PTTUD
S§SET) 9pean puodag Jo sedeq qs83~-3ag
suo sdnocad {Te Jo 3urysay

UoT38AI95Q0 07 uoTjeedead pue yjmoad prTydo Jo sstdroutad uo ucryonXsUT AIBUTHTTOIZ 8xoam ¢
(a) (o) ( 9) V) uoFIeIng
1 dnoap € dnoap 2 dnoap T dnoay
lwmpnmﬁw.um&num, _Toxjuop
590U9TJ9dXg JO eousnbsag
T 39D




i

30

In addition to weekly obsearvation reports, assigned readings from the
text, An Introduction to Child Study, by Ruth Strang and a course biblio-
graphy, ch?rc wers two other major requirements which students were asked
to fulfill, The first involved the keeping of an anecdotal record, mentioned
earlier in this paper, and sumarizing these by making a tentative statement
about the child's parsonality.and his general progress in socisl, emotional,
physical, and intellectual developmcnc; |

To complete the other major requirement students were asked to write an
over-all evaluation of the course and to give particular attention to the
method and sequence of observation which they had experienced, Because it
was necessary to eliminate as much as possible the danger of writing to
please the instructor, students were asked to submit thesge papers after the
final grades had baen sent to the records office; They knew that the uge
of videotapes for observation was being tested and that their honest and

sincere reactions to the method and sequence were of importance of the study,

E

This chapter has described the procedures and techniques used in the
study to test the comparative efficacy of direct and videctaped observation

for developing observational skills, Findings are reported in the chapter

which follows.
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Chapter IV
Results and Conclusions

The dats used in this study for comparing the four student groups
included:

1, their frequency of agreement with (a) a panel of axperts on behavior to ﬁ

be seen on a series of test tapes, (b) the classroom teacher's and the
Children's Dersonality Questionnaire summaries of children'’s person-
alities; and (c) the children themselves on sociometric data collected
about children during the period of taping and again at the beginning
of the observation period
2, the acquisition of general understandings about child growth and develop~
ment as measured by tvo forms of a chiid development test
3. changes in attitudes towards "Children" snd "Myself as Teacher" as
megsured at pre and pozt observation periods by & form of the Semantic
Differential and two disciplinn case studias.
4, anecdotsl records of seven children selected for concentrated study |
5. £final personal evalustions of the observation experieuces.
For s number of reasons the writer did not narrow the study down to any
ons method of comparison, such as testing the student observers on a child
development test, First, it would take a much more inclusive and more
refined test than that developed to assess not only gorwth in identifica-
tion of spscific behavioral cues but the ability to generslizs about these
and to apply learnings to new situations, Second, there is no existing
body of theory upon which o bass any one spproach, Third, since effective

observation of children is a many-factored skill s 1t seemed that as many

approaches to the subject as possible should be tested. Tie writer hoped
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that, by using such & procedure, aspects of the present observational
program nesding improvement might be more clearly indicsted and fruitful
avenues for future ressarch suggested,

Description of the results which follow is based upon the agreement
model of

Stedent Observer Teacher

/Expoﬂ:
T~

Child

Agreement With Experts

Prior to any instruction in observationsl techniques the four groups of
students involved in this study were asked to react to four one-half=hour
videotapes of a second grade class st work, Each of the tapes was designed
tc emphasize one of the four major areas of development-socisl, emotional,
intellectual; and physical, During thess playback sessions the tapss were
shown once only after which the observers were asked to record significant
child behavior noted in the four categories listed above. Thsy were also
directed to list what they noticed in the physical environment snd the ways
in which they thought the teacher influenced the learning situstion,

After four weeks of observation all students were tested sgain using .
videotspes covering the same four categories of development but of a sixth
grade cliass of children,

Though it would have been mors desirable to test the DO-DO group by
mesns of cong:tivcd situations in the classroom matching the situstions on
the test upén ; the i)robloﬁ- related to sccomplishing this umﬁ insure
mntibh' at thn time, The use of the same videotapes for all obsexver

groups appwnd to bs the buc means . ot guaranteeing tlm: everyone would
‘be Iooking at the same thing.
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Reactions to the test tapes wers scored by means of a check list
developed from the responses to these same tapes by the panel of experts
mentioned esrlier, Any item upon which at least three of the panel members

agreed was included in the list, These items were then arranged under the

following major categories: (1) Psychological Environment, (2) Physical
Eavironment, and (2) Children, Student re- _.onses which agreed with those F
of the experts were totaled and the averages per student for sach group L‘
were dsterminad, 3 :’

Table 1 2

. _ erts on Pre and Post Test Tapes ,‘
| I 11 111
Children No. i
Psychological Phys, Socio- " Obser- £
Environment Envirn Eco nte vers iR
POST . I N A A__B C i
Section (DO-DO) | 108 153 52 | 164 | 106 196 191 | 3
(Vr-po) | 105 193 73 | 167 | 159 220 209 | /26
(VI-vT) | 69 97 69 83 | 130 134 106 | /17 :
e foo-vr) | 115 175 125 | 110 90 133 134 | /24
A B .G A A 8 _..C
POST
Section (DO-DO) | 101 115 90 | 145 | 116 196 150 | /26
(veeD0) | 97 130 88 | 101 | 120 217 125 | /26
(VT-vT) | 66 87 57 77 90 154 111 | /17
(DO-VT 88 117 88 87 | 138 208 156 | /24

Psychological

Section (DO=DO)| 4.15 5.88 2,0 4,07 7:53 7.3 | /26
(Vr-p0)| 4,03 7,42 2,8 6.0 8,46 8,0L | /26
(VT-VT)| 4,00 5,70 4.0 7.6 7,87 6,23 | /17

(OVD)| 4,79 7,29 5.2 3,75 5.5 5,56 | /26
A C

A B c

m—— S AR

Phys.
~Eoviroumept m
7T ~A B c A A B (]
6,30
6,42
4,88
4,58 |
A

|
fee

POST
Section (D0-DO)| 3.88 4.42 8,03 | 5.57 | 4,38 7,53 5,77 | ;26
m‘m) 36 73 SQW 3. 38 3' 88 4. 61 8. 3“' 4@ 80 / A ~%
m "‘W) 3. 88 50 1 30 35 41: 50 5. 3 90 00 6. 5 / 1? i
{DO-VT)| 3,66 4,87 3.66 | 3,66 | S.75 8,66 6.5 | /2

©

ERIC

Aruitoxt provided by Eic:
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This analysis was unsuccessful in identifying any significant differ-
ences between groupl; Though the VT-VT section is slightly higher per
student than the D0O-DO section in some of their responses to the Post Tcast
tapes, these differences are not large enough to support the first hypothesis
which suggeated that guided videotape observation expsrience would result in
more agreement with the experts than would the less structured direct obser-
vation experience,

The students in the VI-UT gection seemed to have some difficulty noting
aspects of the psychological environment in both pre and post test tapes,
yet showed progress between pre and post tests in noting behavioral cues
related to children's social-emotional development,

It is difficult to explain the drop in all four sections from pre to
post test tapes, However, the writer is of the opinion that this may be
due to the less formal and somewhst more permissive atmosphere of the sixth
grade classroom used for the post test tapes, This may have confused the
obeexrvers, making it difficult for them to sort out their impressions, It
may &lsoc be due to the fact that the rtudents knew their responses to test
tapes would not be included in tﬁeir semester grade for the courge, 1In
addition, technical problems which caused & loss of timc may have contrib-
uted to this drop in responses, ‘

A weakness in the test tapeﬁ stemmed from the fact that thirty minutes
was too long a period for students to view, then racord their observattons;
By the time they had an opportunity to write they had so many impressions
it seems likely that some of the earlier ones had probably been erased by
the latgr ones, It sppears now that, to be of real value, they should run

no longer than ten minutes, poapibly five,
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Student-Teacher Agreement

Although a teacher's judgment of a child is not thought of as infall-
ible, a considerable amount of importance ig attached to his ability to
evaluate children's progress because of his opportunity to observe them
in many situations over a period of time, Accordingly, upon the termina-
tion of the eight weeks uf observation, Mr. Ray Smith, the teacher of the
fifth grade class observed throughout the semester, both directly and by
videotape, rated the children on their physical, social, emotional, and
mtéllectual development, This he did by completing the "Studest-Teacher
Agreement" form described in Chapter II iucluded in the Appendix, The
student groups we;.'a also asked to complete this form and their responses
were then matched with those of m-; Smith's to determine to what extent
they and his were in agreewent about the children, This procedure was an
attempt to test experimentsl hypothesis No; 2 which predicted that "the
televiewing of videotapes prior o direct classroom obgervations will be
superior to the televiewing of videotapes subnéquent to classroom observa-
tions for the development of observational skills,"

As Table 3 indicates the differences between the four groups are too
slight to be significant,

Table 3
Student-Teacher Agreements |
Mean-Number Agreements
Section (DG-DO) - 105,23
m"M) 94. Gﬁ

(VT-VT) 103,77
(DO-VT) 104,37

The greater difference between the teacher's evalustion and that of

the VT-DO group who experienced videotapes first, then direct observatic:

may have some relationship to their responses to the item "Myself as Teacher"
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on the Semantic Differentisl, Beccming somewhat more doubtful about their o
roles as teachers may have caused them slso to magnify or misinterpret child- & '
ren's behavior, |
Whatever the cause, these results did uot support the hypothesis that

videotapes followed by direct observation would prove to be the better

sequence,

Student-Child Agreement
One of the important skills, which the instructors of the imtroductory

course in elementary education try to develop in their students, is the
ability to assese peer relationships 4t work in the classroom, Before the
observational sequence for the VI-DO and DO-VT groups was switched in the
middle of the experiment, students were asked to respond to a questionnaire
related to the sociograms described in Chapter One, They were asked to
estimate how the children would select from among their members their first,
second and third choices on the basis of three criteria, i.e,, "the person
1'd like to sit next to," "someone with whom I would like to work on a
comnittee,” and “whom would you choose to represent the class in an intews
view with the governor," A fourth item asked the observers to list the
children who they thought would be the top three students onm all criteris,
As can be noted in Table 4 below, Sections DO-DO and DO-VT, observing
directly in the classroom, sgreed with the children's own ratings more

than did Sections YT-DO and VI-VT, observing up to this time by videotape

' Table & o o
S ry of Student-Child eement’ on Soclograms
Section No. of Students ° No. of Agreements Mean
DO-DO 26 459 16;7
VT-DO . . - 28 335 - 12;0
| VI-VT 17 174 10. 23




37
Waen cousidering the first experimental hypothesis of this study which

states that the commonality of the guided videotape cbservation "will improve
the effectivenesa of imtr;xxction and increass the observationsl acuity of
the students" the above information suggests that, without some direct class-
room observation, students observing by vicieotape may not become as sensitive
to classroom relationships and their effect upon the learning situvation as
would be desirable,
In terms of Hypothesis 2 of the experimentsl project a "“combination
of large screen viewing of selected classroom behvior and direct classroom
observations should prove to be superior to the current methods of direct
classroom observation," ( :g{-% >D0=-D0 ). However, when averaging the
mean nuuwber of agreement, 15,95, of the two groups experiencing the combined
sequence of direct sad videotape observetion (DO-VT, 19,9, and VT-DO, 12,0),
and comparing that with the DO-DO, 16,0, this hypothasis was not supported,
The results of this comparison of students and children also did not
support Hypothesis 3, which favored the "televiewing of videotapes prior
to direct classroom observations® as being the superior sequence to be
followed in planning cbservational experiences, According to thie hypothesis
Section VI-NO > DO»VT: The hypothesis did not hold as the DO-VT section
demonstrated greater frequency of agreement (19,9) then did the VT-D0 (12.0),
Although the number of atudentechild agremm:u in the four observer
groups were signiﬂcantly different, i,e., m-vr, 19,9; DO-DO, 16, 7;

| VI-VI, 10,23; VI-DO, 12,0 (P= 6,84, p < ,0l) the differences, however, do

not support either of the two research hypotheses mentioned above,

This édﬁpuisbn between student-child was the only measure which

demomtrntéd significant differences between groups, It sem to indicate
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that students need to have some direct exposure to the classruom situation
early in the course in order to develop more effective observational skills,
i.e,, the children become more real to them as persons when seen in the
classroon, This, in turn, probably crestes an earlicr awsreness and reaction
to specific individual and group behavior which provide clues to a childls

personaiity and his status within the group,

Child Development Test
One of the hypotheses of this study wus that guided televiewing of

classroom situations should help students to better understand and retain
the basic content presented in the course through lectures, £ilms, and
d.scussions, Accdrdinsly, two forms of a test in child development were
administered to the student cbservers in all four sectiocns, the first at
the bdbeginning, the second in the middle, and the first agein at the end
of the semester, Both forms included one¢ hundred items but the second form
was an attempt at improving the first,

As far as the experime.cal hypotheses of this study are coucerned

the differences between the four sections were too slight to be of

significance,
Table 5
Mean No, FErrors on Child Development Tests-Forms A and:B
Section Ael Bel A2 aleA2
DO=DO 44,46 44 58 42,00 2,46
VT-D0 45:48 42,85 40,88 4,60
VIT-VT 47,62 . 41,76 41,16 6,46

Semantic Differential

Two factors of a Semantic Differential were analyzed to see if there

had been any change in observer attitudes throughout the semester, These
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factors were "Children" and “Myself With Children," Comparison of tha
four student groups on this test produced no significant differences
between sections, Howevar, Section DO=DO became slightly more positive
about children than did Sections VI=DO and VI-VT,.while Section DO-VT
became elightly more negative towards them, In thinking about themselves
&8s teachers Section DO-DO remained ehout the same while the other three
sections became slightly more uncertain about their roles as teachers,
This might be due to greater awareness of the responsibilities of a
teacher and, therefore, a correspondingly more objective assessment of
self when taking the test the second time, However, the differences were
too slight for this to be more than conjecture on the writer’'s part,

In comparing the VT=-DO and DO-VT sections on the above two factors
the first became slightly more negative on the "™Myself As Teacher" while
the latter groups became somewhat more negative on "Children," However ’
the differences are again too slight to support the third hypsthesis favor-
ing the videotape=direct observation sequence; Certain students became
either much more positive or much more negative than others in the groups.
This may ke due to a personality factor which ﬁas not expolored in this

study, (See Appendix E)

Reactions to Discipline Cases

One of the first topics that students ususlly want to discuss when
they bagin to observe in the classroom is the problem of discipline, This
caused the writer to wonder whether or not the attitudes and approaches to
the handling of discipline problems would change after a semester of obger-

vation, Would the studeunts, i{n general s be more concer_ned with dealing
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with symptoms of behavior, i,e. punishing a child, at the beginning of

the semester than at the end? Would one pattern of observation reflect !

more change in reactions to discipline problems than other patterns?
Two discipline case studies were presented to the four groups, the
Ncase of Juanita" at the beginning of the semester and the "Case of Ford"
at the end, Students were asked to state their own personal feelings
towards each case, to hypothesize causes cf the behavior and suggest means
of dealing with the problems,
o Alchough this produced no significant differences between groups it

does indicate that the experience of videotape cbservation only had no

negative effective on Section VI-VT, since this group shows progr;ss com~
parable to that of Section DO-D0, All groups evidenced growth in dealing
with discipline from a counseling point of view, each group having only a

few students concerned with dealing with the symptoms only, (See Table 6)
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Anecdotal Records

The investigator was interusted in discovering whether or not those
observing by videotape would be able to see enough of a situation to record
anecdotes of what appeared to them as significant child behavior. In trying
to keep track of classroom activities would the camera interfere with a
student's effort to acquire a total picture of an incident? Anecdotal
records of Sectior DO-DO and Section VI-VT with their summary statements
about the children's personalities were compared with the results of the
Children's Personality Questionnaire as they applied to the seven children
selected for study throughout the semester,

As can be seen in Table 7, which follows, students experiencing video-
tape observation only appeared to have no difficulty in identifying behav-
lor which gave cues to the child's personality, Certain children presented
difficulties to all students, For example, in Category F (See Chapter ITI)
Chuckie's tendency towards a more serious nature was wisinterpreted by both
sections probably because of his occasional comments or preoccupation with
scmething other than the job at hand, Neither group saw in his behavior
his wore trusting, naive nature, which is reflected in the results of the
questionnaire mentioned above and supported by his teacher's observation,
Because he employs vocebulary which is beyond many adults® use of language
the observers seemed to think of him as being more sophisticated than he
really is,

A similar reaction to Hankustpersonality was reflected by both groups
as they interpreted his behavior to be that of an easygoing, warm person-
ality rather than a reserved, somswhst aloof person that his own responses

to the Children's Personality Questionnaire indicated him to be,
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Categories D, I, N, Q3, and Q@ seemed to precent more over=-all
difficulties for both groups,
These results do not support any of the three experimental hypotheses

but do seem to answer one of the writer's qucetioue raised at the beginning

of - the study, i.e,, "Can observers see import@nt behavioral patterns by

videotape viewing which will help them to gain insight into children's

Obsexver Questions

Believing that the kinds of questions students raise have some rela-
tionship to the quality of the experiences they are having, the investigator
was interested in discovering whether or not one type of observation might
casult in more and different kinde of questions than another, Students
were given two opportunitics after each observation session to raise any
questicns which they would like to have incorporated into a lecture or used
as the basis for a conference, Each time those observing ditectl& went to
the classroom they left a card with the teacher io indicate attendance and
to include comments or questions about what they had seen, Those observing
by videotape had the opportunity to raise questions immediately in the
follow=-up discussions after observing a tape, No exact record was kept of
these sets of questions but, shortly after the second four-weeks' observa-
tion period got underway, it beceme obvious that the group having the
VI-DO seguence was asking many more questions than any of the other sections
and continued to do so for the rest of the observation sessionm, Mr; Smith,
the fifth-grade teacher, personally wrote answers to the questions written

on the cards left with him after stuﬂegta visited ia his room and came to

the college classes twice for group conferences with all four sections,
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Ths second opportunity for raising qﬁutiou vas avnﬂabia when writing

the weekly observation report. A section of the report booklet was sot aside
for the inclusion of questions or concerns of the student obsmer.“ The

instructors than attempted to dsal with as many of these as possible during

R R ot o e A TR T S e BT A S

clave uasiom.
A careful record was kept of the questions included in tha observation
repcits and lut:cr tbq were otcmiud and tabulated under the fonowins

four ujor utcgories and syb-categories:

A ,ractual Questions
. 1ls Techniques and School Practices
2, Course Assigaments
3, Teachex
4, Children -
S5; Diseipline
6. Creativity
B, Why Questions
l. Classroom Practice
2, Discipline
3., Children«<Peer Relationships
4. Course Requirements
5, Teacher®s Handling of Situations
6, Behavior
C. How
1, Individual Differences
| - 2, Peer Relationships end Individual Adjuutment
@“ 3. Manners ,
- &y ¥otivation
3, Teacher®s Personsl Feelings
‘ - 6. Discipline
7o Parents
8: Causes of Behavior
9, Special chhniquesw(;reativity
D. Clarification of Philosophy
l, Teacher Behavior
: 2, Classroom Climste
L 3, Guidance of Childten
o 4, ' Causes of nahavior o
3. Discipline
6. Teaching Goals .
e - crutivu:y

‘I‘hc above cutagor:les wuro datemined a!tet amlyzing a oampung of -

evety ‘tenth raport ‘for the mont cotanon concem.

Aruitoxt provided by Eic:

ERIC | ~ .
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Categories A and B required only quick, factual amswers while categories
C and D represent questions which necessitated more involved explanation or
discussion, For a question to be assigned to category C it had to contain
the element of applicatica of philosophy to a situation, For example, a
student might ask a question such as the following, "I realize H still needs
much attention, yet I know he also needs to become more independent, How
can I determine what is em{ough attention and what will help him to become
more independent?" Questions | assligned to Category D could be represented
by‘ a question such as "When students haw:s no irterest in math, for example,
but use the period for other worthwhile studying such as reading for enjoy-
ment, can they be allowed such privileges ﬁo do as they wish? 1f yes, won't
they be neglecting an important phase of learning? If no, wouldn't they be
rebellious and all the more uninterested?™

According to Table 8 which follows Section DO-DO were more concerned
about Category A, questions seeking facts, and Category B, Why questions
which actually required simple factual answers, The other three groups
appeared to be more conéemed about Category C, questions related to the
how of putting theory into practice, and Category D,‘ question which dealt
with the clarification of philosephy; This difference may be due to dif-
ferences in the teaching methods of the two instructors or possibly in the
makeup of the student groups,

Table 8
Major Types of Questions Raised by Observers

Category ~ {SectioniPercent|Section|Percent [Section]Percent|SectionfPercent
< _J} DO-DO { Total } VT~DO | Total { VT~VT | Total i DO-VT { Total

A Pactual 135  51,7% 180  40.6% 93  38.4% 117  35.7%
B Why 29 111 27 6.22 15 6.2% 19 5.8%
C How v 21 . 81% 91  20.5% 89  36,8% 90  27.4%
D Philosophy _76  29.1% 145  32.7% 45  18.6% 102  3L.7%

[, % yawy

Total 261 ___100.0% 44 100.0% 242 100.0% 323 _ 100.0%
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All four sections had greater concerns about childrem and classroom
sractices (see Table 9) in Category A while questions related to Category B
seemed to be of importance to only a few students in all groups,
VI~DO, VI-VT, and DO-VT appeared to be more concerned than Section DO-DO
avout the problems of motivation, peer relationships, and causes of bghav-
for in Category C. In Category D Sections DO-DO, VI-DO, &nd DO-VT geemed

more involved than Section VI=VT in questions related to teacher behavior

Section

Table 9
Spread of Questions Cver Four Major Categories
Categories Section Section Section Section
— DO-DO VI-DO VI-VT DO-VT
A-~Factual
1 Teeching Techniques 36 84 21 50
2 Course Assignments 12 13 25 6
3 Teacher Behavior 15 21 7 24
4 Children 60 59 37 36
5 Discipline 11 2 0 1
6 Creativity 1 0 0 0
B--How
1 Clagsroom Practices 7 5 0 [
2 Discipline 3 4 0 3
3 Peer Relationships 11 7 1 2
4 Course Assignments 3 9 0 0
5 Teacher Action 5 7 7 4
6 Child Behavior 0 5 3 3
Ce~Why
1 Individual Differences 2 15 9 10
2 Peer Relationships 7 16 15 21
3 Manners 1 10 5 2
4 Motivation 3 30 30 22
5 Teacher's Feelings 2 1 0 7
6 Discipline 4 12 1 4
7 Causes of Behavior 1 10 6 11
8 Creativity 2 4 12 7
D--Phi.osophy
. 1 Teacher Behavior 12 32 9 20
2 Classroom Climate 10 10 2 18
3 Child Guidance 27 46 17 29
&4 Causes of Behavior 10 26 10 10
5 Discipline 8 13 3 7
6 Teaching Goals 3 - 14 4 7
-0 3 2 6
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and the classroom climate, Section VI-DO appeared more concerned than the
other sections about guidance of children and causes of behavior though
all sections seemed alert to problems of child guldance,

Section VT-DO also seecmed somewhat more concerned than the other
sections about clarifying philosophy and theory related to discipline and
teaching goals;

Sections VT-VT and DO-VT appeared to be somewbam more interested in
the area of creativity than did Sections DO<DO and VI-~DO, This may be due
to the fact that these two sections had the opportunity to see a tape of
the £ifth grade in an art class and another in a creative writing lesson
during the time that the other twc sections were experiencing direct
observation,

In an attempt to determine whether or not any changes toolk place over
the semester in the kinds of problems which gave the observers some concern
the questions from the £irst two obgervation reports were compared with
those of the last two reports; In Table 10 ﬁhich follawé there is the
suggestion that Section DO-DO did not change significantly while Secticn
VT-DO moved considerably from the A and B categories to the C and D or
more philcsophical levels, Section DO-VT became somewhat more involved
with questions of a philosophical nature, In other words, the two gections
experiencing both direct and vidotape observation seemed to show more depth

in the questions they raised as the semester progressed,

Identification of Role Bekavior
One of the important‘sﬁbétOPics included as part of the content in the

introductory courge in‘elementary education is the sudject of group dynamice
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Much of the sﬁudy and discussion revolves around the various recles which
children assume as they move into different types of situations and the
more permanent roles which tend to characterize them in their owr eyes sud
in the eyes of others, To discover whether or n@t thexe would be a motice-
hbla difference_z in .went:ificat:ion of role behavior between thos: who exper-
ienced direct observation only and those who expevienced vide@tape obger~
vation only, every f£ifth report writtem by the two groupe of thely first
and last observation wae selected Zor comparison, No role was counted

if the observer failed to give a descriptive account of behavior to support
his identification of the rols. Roles identified by both student groups

ES

are liited below:

First Observation Report Second Obseyvation Report
Section Section Section Sectio
Boss Leadar Organizer Clow:a
Follower Feminioe Leader Brainstormer
Leader Clovm Clivm ‘ Actor
Submissive Aggressor Bully Supervisor
Unassertive Information Seeker Ideas Man Leader
Antagonist Observer. Athlete Secretary
Initiator Tomboy Elaborator Initiator
Challenger Rebel Socializer Harmonizer
Friend Teacher's Pet Iatellectual Autocrat
Studious One Tough Cookie Queationer Lalssex-faire leader
Intellectual Jokew Mediator
Isolate Best Friend * Sharer
Athlete Democratic laader
Non-conformist
Helper
Mother
Exaggerator
Coxpetitor
Critic
Secretary
Chairman

| As can be uen by the variouc rolu +listed by the twa gruups Swtion VI-Vi
aemd to hwe no difﬂm lty in 1dent:l£y1ug such behavior, Alt,housh this
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information does not clearly support any of the experimental hypotheses

it does provide an affirmative “answer to the question "Can obse:ﬁvere 1den~

tify significant behavior through televiewing which will give them important

clues to the ways a child functions withir a group?®

Implications for ‘reachihg
Cne of the major questicns ralsed by the writer et the beginning of

this study was “Is it possible for students observing by videotape to

identify significaut. teacher behavior and to draw inferences from what they

see for thelr own future teacliing?®

with this in mind the éame randomly

selected reports chosen for role identificatioh were used to collect the

following statements of implications for teaching:

First Report

Section DO-DO

Observer:

1.

2

3

The art teacher explained to us
that she ig firm with her students

“and she likes to trveat them like

adults, She said she embarrasses
a child to make him leara not to
mak~2 the same mistake, Is this a

*sggd way to !'saadle the situation?

This observation io not t:o say
that I will meet up with those
sane situytions. However, being

-expoged to av many of the varled

aspects of the school day, I can

prepare myself for some parallels
woit wouldn't make the school .and
the children seem so far-fetched
-an idea, It will help me to see

huw valid ny textbooks are.

Impucationn are: what I hope to

‘form during this course, I feel

that I am not ready to answer such
a statement after only two hours
with the class,

Section VT-YT
Observer:

i, I am really beginning to ask my:
gelf if I am fitted to the rele
a8 a teacher--will I bhe adequate
in the interests of the childrer
will I be able to guide in the
best interests of the child, will
I be able to motivate learuning
and as a whole help create an
individual acceptable to aociet;

2 ‘ho 1:aactione

3. Tewahing 13 difficult. I have
- geen that what the teacher teacl
es will affect her classroom;

- how she hLandles each problem,

©+ each situstion; her schedule,

- her ways of making abstract in-

formation more concrete and
- easier for the child to under~
_gtand;: how she- makes her child-
ren want to learn and go further
in learning by himself; how she
sets up her room; and many othex




First Report (continuéd)

6, No reactions

b,

factors are very important in the
development of each child, What a
ceacher does and how she motivates
a child is very important, These pae
woeks have taught me to follow nmy
education classes very closely be-
cause whaet I learn and apply will
benefit me much in the future, Each
teacher in the films has taught me
much as to the way childrer are to b
handled effectively,

Every child 1s conveying eome
thought, some part of his person-
ality wie:h his actions, I shouid

be able to catch actions used for
gang acceptance, 1 should help child
ren who are socially out of the gang
to become a member of the group.

Seventh Report

Section DO-DO

Observer:

1.

2.

3.

After watching Mr, Smith these
past weeks and after hearing him
speak to us, I've come to the con-
clusion that he lets his pupils
take the responsibility for most
of the things carricd out in class,
He is, as we have decided, quite
perm:lssive. I think that when 1
become a teacher I would never be
able to control a class if they
were to be as “free" as they are
in his class, To get comtrol 1
would have to be much more firm,
in which case the responsibility
of things done in class would most
likely rest on me,

I should be aware of cases like
Lanny's where I would communicate
my concern for them--even when
there are times I must reprimand,

During my observation period this
week, I saw Mr, Smith really put
his fom: down, That is, he made

Section VT-VT

Observer:

1.

In thinking about a class party it
is a good idea to kuow what the &
gchool policy states about it, It

- 48 good to have a permissive climafe

2,

where the children can suggest ld«as
and solve problems among themselves
with some guidance from the teacher,
They learn much more this way, It
is always an advantage te be humor-
ous with the children because it
brings you closer to them. Also in
teaching these children self-control
it ‘1g t3e: not to tell them how to.
handle themselves but rather suggest
to them in a firm way that they are
letting themselves get out of hands

As it has many times before, this
has shown me that students can catry
out their own plans independently
with perhaps much better results
than 1f the teacher planned it, 1
feel that the students have to be
in the planning if they are to pare-:
ticipate in anything full-heartedly,
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Seventh Regort (continved)

6.

~ them put thelxr heads on the tadle 3.
twice after warning them about the
noise they were malking and he took
back' the papers he had psssed to

them, Although he was much strict-

er, the childreas behavior did

not improve, What ren 2z teacher

do in such a case?

Letting the children check their
own work right after a spelling
or suy test for that matter, leads
to a better learning experience,
Their mistakes are fresh in their
minds and they can correct them
then and there,

I should become acquainted with

" the spelling vocabulary and

methods of teaching it, I was °
quite dissatisfied by the way .
it was carried on so perhaps
it will cause me to devise
ancther method, It reminded
me: of how important spelling
is.

Siace the children are of
prinery conceran, personal
prohlems of the teacher
should be put aside,
b
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Fifth graders asre very vesponsible,

The teescher®s role is to encourage
childrun to opesk up and share theix
ideas and lead them in the right
divection, He must help them to
plan what they want to have and
sort of compromise with what h2 has
in mind, Accentuating the positive
is very imporiant in encouraging
children to share their ideas and
to not be afraid of speaking up,
Saying things such as, "that would
be fun," Yexcellent, W "that¥s &
£ine euggeam.:l.ou " makea a child
feel worthy, The atmosphere that the
ceachier makes is very important, It
is 8 determiner of how the class
will act, interact, respond to his
ideas and quest:l.ons. Children at
this age are capable of judging
thelr own bebavior, When discussing
and plenning a party, children are
generally and normally noisy, Child-
ren are capable of being responsible
for their owm behavior, Children of
this age are aware of the value of:
money, Atmosphere of freedom ie
very effective, Children of tlis
age are capable of giving and re-
ceiving conatructiva criticism,

React more pleasantly and ke more
lenient during party activities

so that children will be abla v
anjoy themsalves, At the same time
1 should watch fur characteristic
behaviors, because during such
act:ivitieo different sides of a
child might appear, Have children
plan the party by themselves be-
cause they are gaining valuable
exper:lencea working  together, organ-
izing, and meceting problems, Never
have an evaluation right after the
party bLocause the children are in
a festive mood and have a difficult
time settling down, Help the child-
ren with the planning to build a
foundation, For example, have a
clasg discussion ¢f the party dis~
cussing the important details, and
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Seveuth Report (continued) |

' then go into committees to work ocut
the finer details, In this way the
children will have something to work
from and won't become frustrated, Have
the plan £o the day on the blackboard
so the childten would kanow what follow
what, This procedure will prevent
frustration for the teacher who would
otherwise be asked questions by child~
iven throughout tke day.

These few samplings of reports from observers in the DO<DO and VT-VT
groups suggest that signficant teacher beh&vior can be Identified on videu-
tape and that students do gain emough from such observation to help them )
extend end deepen their insights into the process of teaching, As far as
the relationship of the above statements to the purpose of this study Js CeT ;
concerned they do not 1end support tv any of the experimental hypothéses
but: do indicate that student observing by videotape can be made aware of

factors in the teaching situation which affect child behavior,

Student Evaluations of Their Observation Experiences

Lagical-rationaleskwere pr:esented :Ln the scudent evaluation of both
observational techniquee. Some comments rypical of t:he reac:tions of atue
dents in Section DO-DO Lo fa\wr of direct observat:lon were as &ollowa-

the ch:lldteu seem more human f.u the i“apen aft:er aesociating

with s:hem p—ersonaliy :O.n direct observation, "

", .. they were resl people, I lost the idea that they were
actorsg, "
13 dh:e“ét““abécy;\‘tatioﬁ*ﬁrw' ‘sometimes get to work alomg with

the ‘childret , @8 in one'case, the art ‘+eacher parmitted the' *

student’ obsrvers to work with' ths childrén 'in thelr block

printing, "




iudvant_a_gus of m . act: Obaewation

I wes able to go into a class, see what the childrer had

been doing before I came (by noting the plan on the black-
board), and observe how the work vhich had transpired was
affecting }:hu childven at that point,” |

"One can see the child and note his reactions when he sug-
gests or defends something, "

"pirect cbservation proved to be very imformative, challeng-
ing, and exciting, It pxwideﬁ an experience thet I feel
can never be had in any other way,"

"No book or reading could substitute for the direct
obgervaticon experionce, ™

“In direct observation there is greater opportunity to

see how children react without supervision,®

YAs a whole, I feel that Tuot:hing can surpass direct obser~
vation in scquainting one with e xeal classroom eituation,"
'Wa can observe a child who interests ue as long as we ,wieh; "
*In direcu observation . a person has to notice everythivg

at the time it happens, for he ‘kuows that, if he doesn’t
catch each action st the moment, there will be o second
cliance, He must learn to ideatify the important behavior

and sort it out from the hehavior which is of no consequence,

'me di.udvantwu poi.nt:cd out: by t:hose who oxperienced direct

°b“"'"“1°ﬂ wera cit:ed u foll.ous-

"The nituations obamed wcre t:he aama. Some of. the chi.ldren

wau vary conacious of ow: preaence. (I d:ld not get the
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chance to exchange ay time schedule with anyone,)®
“Children are able to see you teking down noter and many
of them strain to see what you ere writing sbout,"

“There is always a chance that children are not themselves

_but are putting on an act just for you,"

"Zime was limited and at tixes Iﬁ had to leave the class-
room in the middle of an activity, thus leaving a gap in
my obéetvation. Moreover, 1 couldn®t find out the outcome
of some activities, Thie, I felt, would have helped vy -

analyses and conclusions, ++.s It was difficult for me

 to vestrain my emotions as directed when something funny

or tragic or disturbing happeuned,™

"he main ¢isadvantage I Zeel is the time factior, In the
OP situation, the observer must be in class &t a certain
time, she throws the C.T, ®s schedule out of whack, i,e,

the C.T. may be expecting only five girls for a ceftain

" hour, and instead, finds eight or ten girls, and is caught

short of chairs, or other materials, With videotapes. the
cbserver ¢an go to a make-up session at a later date,”

"Not all the observers happen %o gsee the same situation,

By this, I mean tha't: 1f in Tape No, 29, one of the main
points is watching Johuny £{nally catch on to certain
spelling rules, thi observers would be sure to see it
whereas, if it had been an actual classroom éiﬁuaﬁ:ion, L.
several of the cbservers would have bedn looking at other

students; and would have missed this important learning
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Section One of Ed. EE 220 would be preseni at classroom
observation on June 3 at 9:00 and would miss seeing i:his
breakthrough f£irst hand, something that everyone in the
class could see if it had happanéd 1n‘ a vi&aocape; Also,
& videotape would enable one to have a replay of the same

situation,"

E
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brea:through, Also, not all the observers in (for example) ‘
E
|

"once an action is missed it is gone forever,"
“Taconvenience of observation time,"
"nard to.concentrate on particulars when one is surrounded
by a surge' of activity. "
"Not: being abie to move about which meant that you chould
| observe some studenta and some not at ail,’
"muld not closely obsewe amrone because si.udents were
quite awave of the observers, "
- "Por éonieractivities studénts were ali over the place,

which mde iﬁ hard to observe a mbs"antial FrOLP. "

"'Ehete's 80 many things goiug on that you don't know where
tc watch. "

"C’an't diecusa many of. these things ia Mlass because of Lhe '

Ly

‘lack of comon experience,.. "
“St:ill hard to observe the cnﬂ.ld you are suppoaed to be | |

| watching becauae of t:he cbﬂd's absence, your incnnvenient
seat, el:c.” B | N |

e

"Can't really take full notes beeause the childreu hacome

PO
o g ‘, e $5

seﬂf-eonsciom. "
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"Perliaps too much of the obgervation time is taken up by

‘room changes, "free periods," study time to £inish assign-
ments, ete, (on the tapes, time 18 used to its fullest,)"

" e may get distracted by things that certain children are
doing that are not so important at the moment for our learn-
ing experiences and miss out on important cues we eould
have picked up."

"oftentimes too many of us were observing at the same time
and the room was too crowded, We seemed to get inm the

children's way, also distracted them too wuch, "

Ccomments Favoring Tape Observations

Comments favoring tape ébsetvations are represented by the following:
”"Ihere is usually time for a queation aud answer period. 1

"*The o]bserver tends to remain more ob jective through tape
observation when there :I.s no com:act whatsoever as compared

with direct observati on when chﬂdren are actively eugaged

in acﬁ.ivity r:.ght before your eyeso w

"Because ewnryone observe& the game thﬂng one woulcl expect
' similar hypothases about the ch:lldren'e personauties.
However ’ it wus most. iuterestiug to note the variety of
assesaments of characteriatics which evolved. " ~
"m facﬂitates discussion becmse we have aM shared the :
same e::periencee-the 1nstructo; cau alao point: o:mt examples o |
of what is taught i.n class s e g. » ﬂomom:l.tant learnmga B |

"One l:hﬂ.ng that Iife can't do, but tapes cw, 1s to have a

"re-run” f the same scene, Tapés can be played and re-played
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to the satisfaction of the observer {with no effort by tha

- ®gators’), Then the obsexrver can double-check her notes

and add anything she may have missed the f£irst time,
Through the wouders of science it is poss;ﬁal«: to Ysqueéze
in® geveral deys into one hour,"

“Having the instructor in the room with us és the tape went
on was a graat help due to the fact that ghe could answer
our questions then and there, "Pertinent data were glven as
backgtbund and answers at that specific moment help us; "
“The membexp of the class saw the same tape gpo we were able

to discuos any behavioral pattern seen in the tape in class

" as well as nut of class, When we didn*t comprehend certain

behavior, fe'd ask our instructor and she would know exggtly
what asctice we were referring to, _she could also comment
on.our obgervation report if we had msintetpreted a crrtain
action, whereas, in direct observation she wouldn’t know
what actyally happened except through the observer s
explanatfon,

"(Evexy tape presented a Melva, who to some ‘degree resembled

the Melya of the previous tape and yet a Melva who was quite

differejt,)”

YAt £irst, I had a very negative actitude toward observing
by tapd only because‘ 1 so wanted to see children in action
and to have a chance te éee 8 class in action, However, as
these japes were seen, I eaw many advantages in observing by

this am¢thod.




- For example, the class could discuss tapes bacause we had a
comnmon experience, Another advantage lay in the ability to
rofer back to specific areas and v. view a particular behav~
for over again, This greatly helped these of us who migsed

a significant behavior, It also can be useful to the instruc~-
tor since she can point out certain behavior to illustrate
things, She can also be more helpful with suggestions of
what to look for in the way of cues, since she has also

seen the tapes,

Because the camera generally focuses on one behavior at a
time, one can concentrate on that action and not be confused
with trying to see everything at once, Also, since a trained
person is directing the camera, the viewer will not generally
concentrate on the insignificant, since such situations
would be more or less eliminated,

The tapes also enable us to have a closer view of children

at work, While observing directly, 1 don't think that one
could wander around the classroom."

“The inadaquacies of viewing with films were generally
technical,

YAt times, the camera changed scenes .o quickly that it was

difficult taking notes as well as to get the relationship

from one sceue to the next, For exawple, the camera would
focus on a child iu the f£xont of the classroom and then

guddenly switch to another child engaging in a different




activity at another part of the room, We had to become
adjusted to this abrupt change and sort out in our mind
these pieces in order to get an over=-all picture of the

- class at that gpecific mowment,
"Nothing is quite like seeing the 'real thing,' and althcugh
the tapes had much to offer, I feel I would have enjoyed
batter, and gained more, from viewing the c}ﬂ.ldten by direct

observation,

Since this videotape medium {s so impersonal and the child-
ren being observed are so removed from the observers, many

of the studencs became drowsy and sleepy, There was als: &
strain on the eyes when the set was not focused well or the
lighting was poor, Many studants had to squint and before
long their eyes became so tired that it was difficult keep-
ing them open, I sometimes found my eyes becoming watery

and I developed hudachu; However, when we viswed the tapes
on the regular T,V, set monitor, I did not have these

syoptoums, "

Disadvantages of Videotape kObnetvation
"'!he observer is limited in sensins feelings and the

general climate cf the day. "

| "The tapel do not reveal the 'realiut:lc" situations in
which chudren are distracted disinterented, and restless. "
"L'nder a.otual clagggoom obsgrwt.ion it was difficult te

keep a strai.ght: £we, we developed a bad habit from watchins

the t:apee. "




"on videotape, it is more difficult to observe the child
under your study,"

"The observer is limited to the behavior cmfght: by the
camera, Therefore, tha cbserver may have missed something
which the camera dicn't get,"

"The other unnecessary sounds picked up by the microphone
made it difficult to hear and understand what the children
were saying," .

"Ihe children's awareness of tne camera may have caused them
to behave differcntly than they normally would,

"Could not observe the students® written work,"

"Does not give true idea of weight, looks, and size of
childcen, "

"Je cannot see the behavior going on in the whole classroom,
1f Socused only on one area we may miss something signifi-
cant in another area, Sometimes we hear voices but we don't
know who is speaking becuuse che camera is not focused on
that person,"

"rapes are not all good as they may seem, Like anything
else in 1ife, there is another side to the story, For one
thing, tapes are very limited in scope; an observer can't
get tha wlicle plctrrs - An example of this is when K
answered two of the teacher's questions in onevof the tapes,
The tescher ¢alled his name, and yet I had.the feeling that
he had volunteeréd his answers, Because of the difficulty

of getting the whole picture, many incidents cm taps can be

63
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misintexpreted by the observer, ;{”é
Another disadvantage is that an observer can't Teally know 1§
about another person until they come face to face, For ‘:3
example, you can’u tell a person's height, weight, etc. j
by tape, ’::*
Sometimes when you want to watch an individual's activities '
more (to learn more about that particulax individual), the “
camera-man has other ideas and switches the scen¢, In other ""'
words, the observer is controlled by the camera-man; the }
obierver has to see what he tells her to see," ?
"Meny times the tape was blurry and hard on the eyes, And
wvhen this happened it often took 'ages® before the adjust- \§
ment wae made; " '
"Because each of us had a "child® we were concerned about |
having equal opportunity ln viewing him; Hwever, in some ‘
tapes 1 had only glimpses of my child," ‘ |
“The tapes became boring at times, although this may be due
@ to our not being there in person viewing the activity,"
"gecause we were focusing cu seven children in particular, u
I think we did miss out on seeing the group as 2 whole," j
"Although I did mention the sudibility as an advantsge, let "
me add that often the mikes picked up every sound, thus - ii

.producing a jumbled mess, .
“Another disadvantage was trying to take notes in that semi-
‘dark and sometimes pitch black room, When we looked down at

‘our notes, \-,qqmathtug important slipped past ug on the screen,

It was frustrating at times,™

ERIC
A FuiText provided by Eric




Full Tt Provided by ERIC.

ERIC

Evaluations of ths DO-VT Sequence
"I feel that I, personally, got more out of direct observation

than I did out of tapes, perhaps, hecause I was observing
Hankus, He was so quiet on tape but the' opposite during
divect observation, Rowever s 1£ I were watching someone
like Tommy tapes would hav: been more beneficial because

he is a child the teacher is apt to overlook in the clasg-
room, As far as the sequence is concerned direct observa-
tion gave us an idea of what the students were like and one
could take this idea into our taped observation, "

"The sequence in which I observed the children was very
satisfactory, I feel that experiencing direct observation
first prepared me better for observation by tapes. Direct
cbservetion acquainted me with the children's physical fea-
tures and helped me associate those with .heir names, This
made it easier to identify the children as they were seen
on tapes snd this influenced my understauding of the childe
ren’s behavior and the conditions which facilitated or
hindered their learning, I also founc {t emotionally much
easier to mske the tramsition because, during direct obsexrva-
tions, I had to control myeelf so that my expressions or
reactions would not have any negative effects on the children;
but when I began observations by tape, I could be more at
ease, (I realized, though, that I'd have tc maintain that
control as a teacher.) On ths other hand, if I had observed

by tape firet, I feel I would have had a harder time.msking




the adjustment to controlling my reactions to the children's
behavior, for I might have been so free and at ease during

the observations by tapes that I couldn®t hav» truly realized

the effect it could have on the éhﬂdren'n behaviors,
I may have shown a favoritism toward direct observations,
but I enjoyed both very much and my gains were considerable,
This contact with childrer and the actual school situwation
taught me more about the teaching profession, the importancs
of understanding the children, and it made me more aware of
oy values, weaknesses and strengths,
"I had obsexvation first and when we switched to tapes it
was such a let down,"
"We observed the children by direct observation first and
then by tape, Since there was more to cbserve in direct
observation and since it was covered first, we understand
the classroom situation better and we could more or less
Judge if the camera focused too much attention on one child,
| Since our last reports culminated cur findings it wes
advantageous xoc our entire section to sse the class on
videotape and in one particular activity for wa could dis-
cuss it afterwards and we could write our reports more
objectively,®
WAt fivst I was attongly against watcliing tnpn after
hwing direet observatlono. I.aear ) 4 did not: mtnd it at all
bacma the tapen ware effece:lve in furthar:lng our lurnins

of childrena ’Ehe t:apu dapicted my d:l.i‘fu'ent cluum
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s:i.tuaﬂons which I thought was very advantageous, I feel

we wera not at any disadvantage because we got acquainted

with the students before hand,

"I feel that obgserving in the classroom before observing on

videotape 1s more effective, I prefer this sequence for

the following reasous:

1, After becoming familiar with the children through direct
observation, a student will have an easier time identi-
fylong each child on videotape and thus have an easier
time taking notes,

2, A student cen comparve the children's present behavior
with their behavior shown on the tapes which were

" filwed earlier in the year,
3. Because the lab instructor often discusses the tape with
the students fmmediately aftsr it i¢ shown, X €eel that
‘it would be easier for the students to evaluate the
children after having familiarized themselves with the
children in the class:oom during direct observation,
4. Aftsr having obzerved the children at the ssme hours
- oach veek, it wae more interesting to see them in dife

ferent types of activities and situations on the tapes,"

Evaluation of che v',r-no Sngt_s
"I ful that. the tupu au good for the basinning for i.hey

b,alp us 1n pieking out usni.ﬂcant bahcvior,_, but thnn dimt:
obnmat.ion i.a nudcd to ruuy undautmd t:ho cluﬁtwm
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situation, There are many activities we have to be sware
of simultanecusly, but it?s worth ft#v
("Since we all saw the same bshavior and rescted differently
to it ,‘ I thiuk oceing videotspe first laid the grouadwork
for objectivity,")
"R;tlccting upon my obscivetion experiences, I think that
oy £irst type of observation ¢ape) reslly did help w2 to pre-

pare batter for the second, The instructor was able to point

out the significant activities, behavior, etec,, and so, for
the direct observation, I was better able to find these
things for myself, Then, toc, we learned to limit our
observations: otherwise I would be distracted by sil the
activity going on in the clase,"

"I felt that cur having the ftape® before the *direct® was

most appropriat. , becaurs we got an introduction to tha

children, We could relate thair faces o their names at
the end of "tape?; sc when we began *direct’ we were able
to notice thew without fficulty, Also in ‘tape’ we got

a preview of what we should look for ia *direct,® Finally

LI T . g g e -
e e e L

we were 30 familiar with tke childrsn (personality, gestures, § )
responsus, behavioral patterns, etc,) that we felt at esse g
vith them while in actual contact with them, We knew more __j
or lssr what to expect from them aod we didndt have %o take | /

8o mavy votes, This I think, made the students less uncom-
fortable, and we apprzciated them as children instead of

B
T, Lt o £ g et

treating them s8 cbjects to be cbserved,®
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u] consider myself fortunate to experience both ways of
observation, The sequence which I followed, that is video-
tape and then direct observation, for uyself I comsidered
best, From viewing just certain situations and certain
activities to viewing a whole classroom in action, this
broadened my view in observation, I considex videotape
as a stepping stone to direct observation, Videotape °
has helped a lot by preparing me in taking notes, what
kind of situations to watch for and presenting various i
other cues, The only regret I have is that I was unable %
to obsarve directly the children in varioue activities, E
"My f£irst type of observation was through videotape followed *
by dirvect cbservation, I feel that the sequence would have ‘
been more effective if it had been reversed, The tape I
observations did not accurately picture the children's J :f“
physical characteristics, There were more disadvantages in 5
the tape observations, The direct observations gave clearer ; ’f.
é;'? and better pictures of the children and their learning ?
atmosphere, If the direct observations were first in = ‘l
sequence, the true pictures we would have observed first £ §
would reslly help in disregarding the flaws that were seen ;i %
through the tape observations," ?‘
"y feel the sequence of tape fol.-wed by direct observation iL -«
was ideal, but that the experience would have meant more if i
i had besn able to obsexve divectly for just cus hour before f;
viewing on tape, This would have given me a chance to see !&{
1
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the class as s whoie, observe size, relationships, teacher-
pupil reactions and room environment,

"the order of observation should have been camera observa-
tion, first, and the classrcom observition, second.

The camera cbhservation showed us what to observe,"

"1 feel that the sequence in which the tapes preceded the
live observation was a good arrangement because it enabled
me to f£iad out wiera my wesknesses lay before getting into
live observation where nothing cen be repeated for me. In
other words, the tapes made me more proficient in obrerving
behavior, They helped me to have a clearer picture of each
type of development since the clase could discuss & situa-
tion which had been observed by all the students, By the
end of the tapee, I felt more prepared to observe in a
class vithout the feelings of insecurity and anxiety I had
on the¢ Eirst day of tapes,"

¥l liked our sequence of having tapes in the bteginning and
observing and having tapes at the end because the tapes in
the begiuning prepared me for observing the children, It
gave me & glimpse of what to expect in a classrgom and some
things to be gware of,  Haviug tapee at the end was gcod
because {t killed th_ .:ouotony of seeing the children in

the same situstion (since we had # scheduled time we saw

the chiidren in the same type of activity), -1 strongly: -

recommend observation for next scmester in EBd, EE 220,%
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»y felt the sequence of f£irst viewing tape and then going
into che classreom for direct cbservation was very bemeficia?,
Stace this was most likely the first experieuce for most of
us in observing children and knowing what to look for, it

was quite muddlledr in tha beginning, By watching tapes at
first everyone had the same experience; this we could talk
about and thus understand better what we had seen,

The tape can be shown agair and again thus providing a wuch
hetter opportunity for understaunding, |
Later, when we, as observers, have learned what to

be aware of and are better équipped to label and underztand
the behavior, I feel it is good to get into the class with
the children, By heing iu the clﬁssroom the 1nter;ctions

cen really be seen much easier, Tﬁe children seem real and
this is a good preparation for the tiue we shall be teachers, "
¥ think the sequence of observing the children by video-tape
firet and then by actvally being in the classroom best enabled
na to ]Look for and recognize significant behavior, In the
video-ftape, the camera focused on one child or sevaral child-
ren at a tﬁe. I was able to clearly oﬁservg i.n&ividual
maponsés to the environment, iforeover, the camera was able
to focus very closely ;withom: ‘the el;ild's kuowing that he

was being fiimed, Thus he was less avare Aof Hbeivng observeezﬁ
ami i\ie responges ‘were mturai. (1 em aware that this was
not true at all s:imes ¢ but. 1 think that; undeu: 1dea1 condi-

tiom ﬁ: w.ould be 50, )

e e e A S T B R R e e € A T e A T SRt A SR R R S R S i s 2 i .




L M - Lagl e e A O s e
R Ny ki T 0 et e T e s e e Rl "

In both eituations I was able to see how the children and the
teacher used the schooi materials such as workbooks, reference

material, visual aids, and art supplies,”

General Comments and Suggestions

"iewing the children by both direct video-tape obgervation

wag advantageous becausze both have their biases and limita=-

tions and each acted as a control on the other, From direct

obgervation we could see details of the child and his exviren-

ment (i.e,, the way he kept his desk, his spontaneous mauner-

isms and couversations that perbaps the camera could mot

Vpick up in time) whereas observation through tape afforded

us the opportunity to view what a particular chiid was doing
(i.e., claywork) more closely for it would make the child
quite uncomfortable if a grbup of observers looked over his
shovlders, |

"I think there is an advantage to be gained in observing
poth by tape and direct observation. As a whole the tapes
tend to concentrate on the individual and hié particular
situation and reactions while direct observation shows how
the individual veacts in the group aud to the wicle situa-
tion (environment), Therefore the tapes prubably train one
to note individual behavior and to imterpret it while direct
observation enables one to spot trends in behavior more
casily, There are advantagos and disadvantages in either
séquence but T favor the tapes-direct observation sequence

with modifications, One difficulty I found ir starting
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with tapes was that I was totally unfamiliar with the classe

room procedures, atmosphere, and layout, Perhaps it would
help the novice if he were given some introduction to the
class and classroom situation beforehand, The tapes were
helpful as an instructional device which helped to train
the observer in what to watch for, thereby making it easier
" for him when observing firsthand, "

"I feel that videotapes are a wonderful observational

technique that helps the student to gain insight into the
specific and significant behaviors of these children,
towever, I still feel that direct observation has its
advantages too, Therefore, I would propose that the video=
tapes be used mainly for observational guidance and that
direct observation be used during the two week rest period
to supplement the tapes, It would be much more useful and

the student will be able to capitalize on what he has learned

and galn more insight into the children's hahavior,"
"Perasonally, I think both tapes and direct observations
should be used, What tape lacks, direct observation provides
and vice versa,"

"l don't in any way feel as though I have been cheated by
not obgerving in the clasa personally, Maybe PE wouid be

more effective seen in person, but I felc euffiéiently

adequate being the unseen observer, "

"Regardless of the sequence, I feel that it is a better

experience to view the children both directly and through
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the tapes, This gives the potential teachers a better idea

of the children in differnt situations, Also, this experience
Z: | expuses the teacher to the different teaching aids and tech-
\ niques, This I think is very important in the training of
a welleeducated teacher,"

"I personally felt it made the course more interesting to
see the children through both mieans, "

| "In summation, I feel that nothing can beat the actual class~

room observational experience, I £zel that the opportunity
that our class had of seeilng several videotapes helped us

to appreciate more our actual classroom observations, There
was an intangible quality that was expsrienced in the class-

room that I never felt while watching the tapes,"

"The observational sequence which I experienced really
didn't matter much to me, What I thought to be better is
a sequence in which the tapes or direct observation were
given in the sequence in which they happened, In other

f"\ words, if the tape of a certain activity was on one day,

| the next tape or observation that we see ghould be of an

eveut happening sometime after that, etc,, so that we can

see the change inh behavior and the progress children have

made over the pericd, ¥rom what I gathar » the tapes we saw

. were taken before our direct observation and shown after E
direct obsmétion, 0, I feel we should have ween tape |

| | cbservation before direct and in a sequence in which the
|

eveats occurread,"
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Summary of Evaluatiouns

In general observation by means of videotape was favored for its ability to:

provide a common experience ror all observers,

provide immediate discussion and ancwers to quéstions.

provide close-ups of a child and to focus on facial expressions,
posture, and gestures which help to gain insight about the child,
permit re-runs of a situation for elthex clarlfication of a point
or to pick something missed the first tine,

Provide an opportunity to see both the beginning and end of an
activity,

allow the student to take notes freely and to react to child
behavior without feeling self-conscious or guilry,

make the concept of the "teachable moment'come to life,

offer opportunities to obgerve children in a wide variety

of situvations,

provide an opportunity for gtudents to make up observations misged

due to iliness, eatc,

provide the necessary background of experience for objective

study of children,

focus on significant behavior,

Direct observation was favored for its ability to:

glve scudantg the feeling of a real classroom atmosphere,
permit students to select what they want to obscrve,
make it possible for students to note changes in a chiid's

behavior from cne week to the next,

show how children react to different teachers,

T e

5.
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5. give a realistic picture of children's physical sizes,

6, jpro-ide more opportunities for one to concentrate on a particular
child, |

7. provide & more persoaal relatiouship with children, |

8., give the observer an epportunity to eccasionﬂl’& work along

with children,

9. help the student to see a particular activity within the
coutext of the entire day's work, |
10. give students an opportunity toc see the elements of a situation

that precipitote a certain type o beshavior,

11, make it possible for studente to waik around the rcom, when

children are not there, to examine the kind of work they do.
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Chapter V

Summary and Recommendations

This study attempted to determine whether or not (1) gulded viewing of
selected classroom behavior recorded on videotabe'will not oaly provide a
common observational experience for all student~ in a given euperimental
group but will also improve the effectiveness of imstruction and increase the L
observational acuity of the students, (2) a combination of large=-screen ”

viewing and direct classroom observations will be superior to the present

methodé of direct classroom observation, and (3) the televiewing of video-

tapes prior to direct classroom observations will be superior to the tele- o
viewing of videotapes subsequent to classroom observation for the development.
of observational skills,

0f the various measures used to compare the observer groups the only
one vhich identified any significant differences was the comperison of

student observer reactions with children's respcnses to soclograms used

during the experiment, The results of this comparison failed to suppoit gﬂ

the third expeirimental hypothesis listed abcve but, instead, showed that

i
AN

divect observation followed by videotaped observation produced more agreos
ment batween scudentg and children than did the sequence of videotapes
followed by direct observation, Comparisons of the observer group also
failed to support the £irs: two experimental hypotheses since resulta.of
the Student-Teacher Agreement form, the Semantic Differential, the Child

Development Tests, and two discipline case studies failed to produce any

e e R T

significant differences between the groups, . 4
A sampling of observation reports of the DO~DO and VI-VT groups
suggested that students observiag by videotape can identify iwportgnt per-

gonality clves and role behavior by means of tape observation. A comparison
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nf theca samplings with the personaliiy profiles of a group of sove:r
children obtained on the Children's Personality Quastionnaire ghowed nn
ripnificant differences in identification of personality traits bet:reen
“te group experiencing direct classroom c;burvation and the gronp beving

videotaped observation only,

Student evaluations, in general, supporced the particuler type ci
obsaervation and observational sequence that each had erperismced, Mosi gu

ct:dents having both direct and videotaped observation exprecsed the opinion

that each complemented the other and that a combinatfon of the two shculd
ha dravided in the future, The VI-VT group thought thare was great valve
in videstape observatioa but felt they would have gained more by hav'iw
both videotape and direct cbsexrvation. On the other hard there was some
Lnnfing on the part of the Do=DO group that they were “fortumate® iz havivg

ithe eatire semester for thelr pattexn of observation,

Regommandations

After having worked with the studente participatiug in this axpervimencezl
atudy plus the current group of 250 ecphomores, who beve had both typec of
obsaxwarion, 1t is the writer's opinion that a combination of wideotaps ond
diract odservation sinuld be continued in the future and that videotaps
abaavvation should be preceded by somz direct visitation wichin iie clase~
room to:

1, dntroduce students to the physical plant, sud especialiy tb:
eovironment in which the children ere to be videotaped, i,e,,
clacsroom, musiec room, art room, etc.

“n »;l.m;r?duce- students to the teacher who in turn, will provide them

- with some background about ihe childrem, types of educaticnay
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expeviences being offered, samples’of individual wérk, testing
program, materlals of instruction, ate,
3. giva students an opportunity to becoms acquainted with children

and to learn to idsutify them by names,

The writer_also recommends that, rather than dividiag the obsexvation

peiiod into a pattern of diract fonmd by vidqotapo, or vice versa, -that

differing, more flanible, patterns be tested, The opportunity for imstruce

=

< ' to:j and lt:udpm:o to cbserve the same situation and then to £o_llow it

‘ irmediately with discussion and questions seems too valuable to lose by an

observational pattera which arbitrarily separates thes two types of expe-
riences at some mid-pofint in the semester, This writer was keenly aware of
t;ba importance of the c¢ocmon observational experience for an entire group
vhen discuwoions became incrreasingly ditficult to focus after the VT-DO
ssction woved into direct observation, A combinnt::loﬁ of videotapss, direct
cbgervation, and closed circuit televiaion night asolve the difficultles
encounter.d when instructor and students are seeing different things, Such
.s exparimentation wight aleo show that thc observational sequence is not the
xey factor but what one does with either the tapes or direct observation
or a combination of the two is iwch mora important then the sequence -
variecble, v |
V,Ae <ha writer worked with the vigleotgpu she becams aware of the
@ac'c that 'tzheﬂp utili'zation“‘uol: only 'off‘ft:ra pquibﬂ;ﬂ:tu’ 'f_o'c offaeeive
inotruction bﬁtP_ also shows promise of making wore cfﬂcione" use of
instructor I:iné. Carefully pianced videotapes | cta be dovelbped to supple-
ment vari&ul parts of a course éyllabm ’ thus providing for both continuity
of lufrd.ng ‘and hit:egrat:i.o;n of theory and practice, m&timental studies
in this srea should be of value,

Full Tt Provided by ERIC.
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Onc of the most promising uses of videotapes was re;}ealed when the

camera was able to focus at close range upon the behavior of sevecal -

emptionally disturbed children, Cnc such situastion was used successfully
with the pavents of one of the children in a case conference, This accom-
plished more than any previous attempt to sensitize the parents to the

child’s need for help, Ffurther study needs to be made of the possible use

of this medium in the education of both teachersand parents in the problems
and behsvior of emotionally disturbed children,
Another valuable use suggested itself when the teachers of the group

of children employed in the study viewed the results of each taping, They

invariably commented upon their teaching techniquas and suggested the use

of tapes for perscnal evaluation of instruction, Experimental studies hove
should prove most useful,

In the past few months the videotapes develeoped for this study have
been used with classes in specific currviculum subject areas and with classes
in supervision, Since the tapes were developed to concentrate specifically
ou: children®s behavior these uses of the tapes highlighted the need for a
series of tapes in which experienced teachers demonstrate different teachirg
strategles and another series in which student teachers are taped in a
variety of situstions, The latter might use the Yeriticel incident"
spproach o the problem of teaching,

Such tapes could then be used with student teachers and supervisors,
each for a different purposc,

Some of the duﬂcultias experienced during this study were related
to problems éf either too much sound or too little, interference with the

¢ lacsroom aativicieé while taping, lack of space for the camera to move




8l

about freely, ventilatior, lighting, and having everything "“set to go"
when a situation worth tapiung presented iteself, These problems could be
alleviated by a properly designed and well equipped room in which much of

the taping ¢f classroom situations could be accomplished, It seems to this

writer that a college, wishing to experiment with either videotape or closed
circuit television, needs two classrocms in which provisions have been made

for (1) sound proofing, (2) hidden cameras, (2) automatic controls which

the teaci:er can switch on and off as he identifies an incident worth taping
and (4) hidden microphones which « 11 pick up comments from any part of the
room,

One of these rooms could be used on a temporxary basis moviug groups
back and fortk for special tapings. The other might become a more permanent
home for a group of children for an entire secamester or year so that a series
of tapes could be made, if desired, The rooms should, of course, be con-
structed to accomodate tc any age level, K - 16,

Portable equipment is also necessary in order to tape student teachers
at work in the varicus classrooms throughout the area which the College or
University serves, In addition, such equipment would make it possible to
taps classroom groups of» children from every type of community and from
every level of ability--mentally retarded, orthopedically handicapped, slow

learners, average and gifted,

Conclusion,

wha rosults of thie study indicate that the utilization of videotapes

in teacaing has great potemtial for helping the user to accomplish a variety

of purposes, Specifically, as far as rhis experiment is concerned, the fact
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that there were no significant differences (except in the student-child
neasure) between the VI-UT group ah;l tﬁe D0-DO, DO-VT, and VI-DO groups in
the development of observatiousl aculty evgaests that. with more caraful
plenning and with some modification of the pattern of observation, =
combination of videotape and direct obsexrvation shonid prove to be superior
to present methods of observation and chould result in move effective

instruction and more efficient use of both ingtructor and student time,
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Appendix A

PANEL OF JUDGES

OUTLINE FOR VIEWING VIDEOTAPES

Directions: Look at the tape and list everything you can that you think

students might be able to see in relation to the physical and
psychological environment, the behavior of the children and
teacher, and the learning activity/ies, Use the headinge and
gsub-headings below for more specific guidance.

psychological Enviroument

A.

B.

Teacher

1, Relationshlp withk chiidren

2. Guidance of learning activities-~ways of encouraging and
supporting children

3. Classroom climate (democratic, authovitarian, laissez-faire)

4, Disciplinary or control measures used

Children

1, Attitude towards teacher

2, Relationships with peers

Physical Environment

A,
i
C.
D
E,

Furniture--type and arrangement
Seating of children

Builetin Boards and Interest Corners
Instructional Alds

Space and Freedom and Movement

Children~~Physical Characteristics

A. Physical Types

.B.. . Reclal Types

¢. Muscular Coordinatioa--Physical dexterity

D. Skills beirg developed '

E. Signe of energy, fatique, apachy, physical problems, etc,

#, Characteristics Typical of the age level (misciag teeth of the
sevens, restlessness, etc.)

Soclal~Emotional

A, Perscnality types

%, Ways in which children seek to interact with others

¢. Emotional behavior (enthusiasm, fear, ang-i, etc,)

D. Behavior showing security and self-confidence

E. Cooperative, responsible behavior,

F. Signs of independence

G, Signs of dependency

Intellectual

A, Motivation

B. Lack of motivation

C. Language ability

D, Ability to think critically or creatively

Be APrablem-»solving techniques

F. ability to deal with abstract symbols

G. Attention and concentration span

H. Ability to follow directions

f, Variations in work habits

J. Creative use of materials

s A ke T b s .
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Appendix B

QUESTIONNAIRE
ED. 220

If a sociogram were administered to the fifth grade children whom we have been
observirg how well could you predict the results? Try yoursazlf and we'll check
with Mr, Smith and s2e how corrcct we are,

1. Which three boys do you think would receive the most votes as the "person

I'd like most to sit next to?% List in the order in which you think the
votes weuld be casi,

a, highest

b, next highest

c. mnext highest

2. Which three boys do you think would receive the least number of votes?
a, lowest

b. next lowest
c, next lowest

3. Which three girls do you think would receive the highest number of votes?
a. highest

b, next highest
c. next highest

4., Which three girls do you think would receive the least number of votes?
' a, lowest
b, next lowes:
Cc. next lowest

5. Which three boys do you think would receive the highest number of votes
as "someone with whom I would like to work on a committeetsq
a, highest
b, next highest
c. next highest

6. Which three boys do you think would receive the lowest number of votes
for this question?
a. lowest
b; next lowest
c. next lowest

7. Which thzee girls would receive the highest number of votes for thig
question?
a., highest
b, next highest
¢, uext highest
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Appendix B continued

8, Which three girls would receive the lowest number of votes for this
question?
a, lowest
b, next lowest
¢, next lowest

9. Which thres boys do you think would receive the highest number of votes
to represent the c¢lass in an interview with the governor?,
a, highest
b, next highest
C, next highest

10. Which three bhoys would receive the least number of votes?
a; lowest
b. next lowest
c. next lowest

11, Which thres girls would receive the highest number of votes for this
question?
a, hkighest
b, next highest
ce next highest

12, Which three girls would receive the least numbexr of votes for this
question?
a; lowest
be next lowest
c. next lowest

In eumming up the total results of the sociogram which children do you
think would have the greatest number of votes on all three questions?

BO¥S GIRLS

a, highest
b, next highest
c. next highest

Which children would have the least number of votes when adding the total on
all three questions?

BOYS GIRLS
a, lowest

b; next lowest
c. next lowest

Name:

Section:
Date:
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Appendix C-1

IEST IN CHILD DEVELOPMENT
A

l. In describing stages of growth and development it is more correct to say
a. the life span can be divided intc separate distinct growth periods,
b, the points at which one stage of development ends and anotber begins
tend to overlap and merge,
c. the point at which one stage of growtir ends and another begins is
discernible to the trained observer,

2, When psychologists and educators speak of maturation they are refer-
ring to
a8 an inner growth process not controlled by environment,
b. the development of the individual as a rvesult of interaction with
his environment, -~
c. the child's learning the mature behavior which seems desirable for
‘ his particular age level,
d, the growth pattern of a child's psychological development,

3. Uhich one of the following best defines the principle of differentia-

trion in growth?

a, each individual has his own unique pattern of physical growth,

b, growth of the individual is affected by the environmental forces
to which he 18 exposed,

¢. growth takes place in both cephalocaudal and proximo~-distal
directions,

d. parts of the body, physical skills, intellectual, and emotional
responses become progressively more unique and distinct,

4. The phrase "Growth is continuous but"~- needs which group of words
below to complete its meaning when describing general characteristics
of growth?

i a, affected by environment.

'“‘ b. can be impeded by illness,
c. differs depending upon the culture,
d. not always steady,

5. When we gpeak of cross-sectional studies of growth we are referring to

a. the comparison and study of large groups of children and the isola-
tion of characteristics which seem to appear at different age levels,

be the study of individual children over a period of years so that
patterns oi growth are observed and charted, .

c. the use of paychological testing to discover ceuses of behavior

d, observation of children at stated intervals and in a8 varlety of
activities,

6. Readiness is a term used by educators to designate
a. the beginning Btages of learning to read,
b, a willingness to try to understand what the teacher is trying to teach,
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¢, that the child has the background necescary for a particular learning
experlence

d, that materiale and equipment necessary for a lesson are ready and on
hand for use,

Which two of the following statements are in the wrong position, thus
upsetting the correct order of the events?
Six stages in the development of prehensory behavior are:
a, The baby looks at a cube,
b. The baby approaches the cubde,
c. The buby grasps the cube with his fingertips,
d, The baby graps the cube in the palm of his hand,

e, The baby picks up the cube using his thumb in opposition to his
forefinger,

f. The baby releases the cube,

Which describes the cephalo-caudal direction of growth?

d. growth which takes place from the trunk outward, from shoulders to
fingertips, from hips to toes,

b, growth which takes place downward in a head to foot dire:tion,

c. the development of large muscle coordination before that of
finer muscles,

Handedness (right or left hand dominance) is generally well established
by age

a, four
b £five
¢, 8ix
d, seven

When speaking of longitudinal studies we are referring to those studies
which

a, follow the development of selected individuals over a long period
of time,

b, follow the development of selected individuals for a short period
of time,

¢, deal with all the classes in a school system ranging from nursery
school through high achool,

Maslow's theory of human needs sugsests that basic nesds

a, are unrelated causes of behavicr,

b, are mutually exclusive in that one may extinguish others at times,
¢, are ncver reversed in order of prepotency,

d, are the organizing center of human behkavioc,

The term "1ife-gpace" refers to :

a, the length of time a child has lived;

b, the spacing between spurts of growth,

c. the child's cultural and physical environment,

d, the space of time in which it takes a child to reach maturity,

B N PN N R S R Rt s W o O Ty e s :‘!kg%mw o J




13,

14,

15,

16,

17,

18.

19,

20,

a8

Durirg the middle years (nine to twelve) the boys will, in general
a, catch up with the girls in physical maturity,

b. £all behind the girls in physical growth,

¢, surpass the girls in height and weight,

d, surpass the girls in over-all physical growth,

Which of the following is the most important socializing agency for
the devzlopment of sex appropriate behavior?

a, home

b, &chool

¢. peer groups

d, community

Sepavaiion of the sexes in group memborship appears at about age
a, six

b. eight
c. tea
d. twelve

Among all organisms from the amoeba to human the basic motivation is
a, extrinsic

b. spurious
¢, iIncrinsgic
d. altruiatic

The highest level of human learning is
& the development of understanding,
b. habit formatioa,

c. mastery of skills,

d. adaquate response to a stimalus,

What is the most characteristic form of learning which the infant uses?
&, incidental iearning,

b, dimitation
c. trial and exror
d, problem solving

"Hearing pcuity” refers to an individual's ability to

2, hear the normal sounds of his environment,

b. hear sounds which the average perzon cannot hear, °

¢ hear high, piercing sounds without being affected by them,

d. hear the differences in pitch, tone, volume, distance, and length
of a sound,

e, sense or be swara of the vibratory waves that mske the sound

Which statement is least characteristic of purposeful learning?
2, It requires goal setting, ~

b, It requires extrinsic motivation,

c, It is the most efficient means of learning,

d, it results in a change of behaviorx,

e, It may or may not stem from teacher-pupil planning,
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Which phrasea below is most appropriate in describing the average
two~year-old child when coloring or painting?

a, f£inds it easier to make vertical strokes than horizontal,

b, finds it easier to make horizontal strokes than vertical,

c. can now make both horizontal and vertical strokes,

The averaga three-year-old is characterized by his
a, negativism

b. social amenability

¢, unpredictabie behavior,

The average three-year-old's intellectual development has progreased

to the point where

@, the idea of "three” plays an important part in his ability to
see relationships, :

b he can count to three,

<, he can combine three cubes to make a bridge.

d. he can barter and trade one toy for another,

When painting a picture the average three-year-old

a, now uses horizontal lines rather than vertical lines,
b. confines his strokes to vercical covement,

c. combines borh vertical and horizontal lines,

Wher the average four-year-old vaints he

& starts out with a definite idea in mind,

b, he does not attach any specific title to his painting,

¢s the subject of his painting becomes definite by the time he has
completed it,

The average four-year-old is best characterized by which of the
following phrases?

a, his williugness to conform, ‘

b. his tendency to go out of hounds in his behavior,

c¢. his verbosity,

d. his love of dramatic play,

The developmental changes which occur in children between the ages
of five to ten can best be described as

a8, dramatic

b, evolving slowly and steadly

c. unpredictable

Children generally master the skill of skipping by the time they are
a, five

bo eix

c. seven

d. eight.
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29, Wher. painting or working with clay the five-year-old generally
a, imitates what others around him do,
be wants the teacher to tell him what to do,
¢, works without thinking about the end product,
d, works with a dafinite idea in mind,
30. Which of the terms below best suits the average fivae-year-old?
a. socilable
b, mainly self-centered
C. uncooperative
d. boastful
31, Five-year-olds prefer
a. falry-tales,
b. stories related to the “here and now",
c. 8tories about boys and girls in other lands,
d. simple biogragphies,
32, By age six the child's eye and hand preferences will be
a, nearing stabilization,
b. well-established,
c. Yyet undetermined,
33. One of the most common characteristics of the six-year-old is
a. his desire to conform to regulations.
b, his restless, active behavior,
c. his cooperative, responsible behavior,
d. his ability to wait his turn,
34, Which is most important tc children in late childhood?
a, the approval of their parents and teachers.
b. the develcpment of strength, vigor, and manual skills,
c. the feeling of geining psychological independence,
d, freedom to play with whomever they choosa,
35, Lack o7 hearing acuity may cause failure to develop the skill of
reading because
8, the child cannot hear the teacher's directions,
b, the child has diffliculty hearing the other children read,
¢. the child has bazen unable to hear speech sounds correctly,
d, the child’s hearing difficulty has limited his conceptual experiences,
36, UWhich is an exemple of proximo-distal growth?

8.
b.

c.
d,

the child learns to sit before he creeps.

the child's hearing acuity develops more rapidly than his visual
acuity

the child can throw a ball hefore he kicks it.

the child cuan grasp a cube before he can stand,
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37. Which of the following is an 1llluscration of the growth principle
termed ""differentiation?"
a, each child requires a different kind of handling because of his
unique characteristics,
b, Some children develop good large muscle coordination sooner than =
do other children.
¢, the arm buds appear first on the embryo,
a d, each child differs from others in physical structure according to
his own biological inheritance,

38, In discussion the relationship between physical and mental growth
one can correct:ly say i
a, there i3 a high correlation between mental and physical growti, ‘
b, there is a low positive correlation between mental and physical growth,
c. there is a negative correlation betweeu mental and physical growth,
d. the relationship between mental and physical growth 1s greatest
during adolescence,

39. In discussing the uniqueness of each child's pattern in the process of

development it is important to point out that

a. an individual child may mature at different rates in various aspects
of his grow:h,

b, new behavior patterns grow out of old patterns,

¢, each new achlevenent has its ‘place in the growth sequence,

d, all children go through essentially the same saquential petterns of
growth,

40, 1In explaining the meaning of the term 'the norm" which sentence would

be best?

a. We ara gpesking of a universal occurrence of a trait at a particular
age,

b, All children will possess certain traits in common,

c. Thare are sequences of growth which are predictable for all children,

‘Iﬁ d, Large numbers of children are alike in a particular trait at a given
" age,

41, 3Xf a teacher wishes to further motivate a child for learning, ome of the
most fruitful methods she could use would be to
a, give him rewards such a8 gold sta:s,
b, make certain he is aware of his own progress,
c. give him special privileges for doing good work,
d, display his work where others can see it,

42, Of the developmental patterns listed below, which may cause the greatest
problems for tha child within the school environment?

! a. physical acceleration coupled with mental retardation,

b. unaven growth of parts of tie body.

c. overaized growth, "

d. undersized growth,
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if you wanted to discover which children in your group are ready for more

formal teaching, which of the following precedures would help you most?

a. take time samplings of each child's use of language.

b. watch the chiidren to see if they are interested in books.

c. note which children make attempts to write, _

d. observe and jot down anccdotes of children's behavior in all types
of school situations,

The teacher of the five-year-slds generally starts the day with free

activity because

a. this is a way of getting each child involved immediately in something
of interest to him,

b. this is a way to calm children down for quieter, more directed
activities,

c, after a good night's sleep the child is ready for something active,

d, five~yeur-oids need to feel they are making their own decisions,

then the five-year-olds are having a dispute it is better for the parent
or teacher to

a. help them think through their problem,

b. separate them for the time being.

c, deprive them of the activity or toy which is causing the dispute.

d, remain in the background while they try to golve their problem,

The teacher of the five-year-olds avoids an over emphasis on correct

speech because

a. at this age such an emphasis may cause stuttering.

b, formal teaching has no place at the kindergarten level.

¢, formal teaching will cause the child to withdraw and make no attempt
tc communicate,

d, the development of spontaneous speech is more important at this lev:zi,

Because of their stage of physical development, the teacher of six-year-
olds can expect them to

a. become easily frustrated when using fine motor skills,

b. resist work requiring close eye-hand ceordinatioun.

c. use a pencil, scissors, or other tools with ease,

d. need very little assistance in manipulating tools.

A six-year-old is particularly susceptible to contaglous disease because

a. he now has much more contact with groups than he has had previously.

b. his uneven physical growth causes much physical strajn,

c. he has not yet learned correct health habits such as covering his
mouth when e sneezgs,

The first grade children at Jonestown School are using a variety of
materials such as discs, buttons, and sticks in learning to count,

The soundest justification for this practice is that:

a. such materials provide novelty £or the young child,

b, the children are learning to recognize objects as well as to count,
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c. such materials have important implications for reading readiness.
d. learning is essentially sensory for your children,
e, it prevents children from counting on their fingers.

Miss Yamashita has twenty-four children in her second-grade classroom,

three of whom write with their left hands, which one of the following

would be the best way for Miss Yamashita to deal with these children?

a, make sure that they are using a comforteble writing position and
allow them to continue using theiv left hands,

b. give them special, small group training in writing with their right
handso

c. seat these children next to right-handed children so they can copy
their method of writing,

d, encoursge them to try to use their right hand,

Miss Takata had planned to teach the game of kickball to her eight-year-

olds, However, she found wide differences in the children's sense of

timing and in their ability to balance, judge the direction and speed of

the ball, their ability to kick the ball, and their ability to run fast

enough to reach a base, In order to do what is best for these children

Miss Takata should

a, postporne the game of kickball until fourth grade,

b, teach the game to only those who can play it.

c, walt a semester, then introduce it again.

d, introduce games and egercises which will help children to develop
the skills needed for kickball,

Children from nine to twelve need disciplir2 because

a, they haven't reached the age of reasoning,

b, underneath their veneer of rebeliousness they are confuged and
uncertain,

c. they do not really want the freedom they seem to demand,

d, they haven't yet learned all the rules of soclety.

Children of "later childhood years" (uines, tenms, clevens) are said to
be entering the healthiest period of their lives because

a, thelr team games give them plenty of exercise,

b. they sleep about ten to eleven hours per day.

c. they have learned to balance their diets,

d, they have generally been exposed to most childhood diseases.

Integration of behavior is achieved when

a, an individual conforms to the expectations of his social world,

b, the various aspects of an individual's development (i.e., social,
emotional, physical, intellectual) are brought inte harmony with
each other,

c. human beings recognize each other's worth and accept one .another
accordingly.
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Miss Tom's f£ifth graders were learning about the different locationms,

the peopls, the types of topography, climate, rainfall, and prevailing

winds which affect the countries of the Pacific Rim, This is an

illustration of which of the following:

a, fifth gradurs arve continuing the process of intellectual differen-
tiation through thi: study,

b, fifth graders like to study about other countries,

c., geography is a common subject at the fifth grade level,

d. children should learn about those countries nearest to them before
studying others,

When we say that a '"chilu grows as a unit" we mean

4. as the child grows physically he also grows socially, emotionally,
and latcllectually,

b. he grows continuously in all parts of his body,

¢, as the baby develops locomation skill while crawling he also learns
by manipulating objects,

Dr. Arnold Gesell's statement, "The child ic his own best norm" probably

means

a8, the child is the best judge of his progress,

b. tihe child's pattern of growth is the truest index to his: individuality,

c. the child’s sox will be predictive of his growth pattern,

d, that wharever ls good for other children may not necessarily be good
for a particvlar child,

A baby is sometimes said not to be "full-born" until almost four wesks

of age, This refers to the fact that :

a. he doeg not recognize a familiar face before this time,

t. he cen do noching but eat, sleep, and cry up to this time,

c. his various physiologicsl functions such as breathing and body
temperatare are irreg-lar and uncoordinated,

d, this 1s a period when the baby must have conditions which simulate
the warmth and nourishment he.received during the prenatal stage,

The span ¢f ona year between the two and three-year-old level has

sometimes been ideatified as the "Terrible Twos' because '

a., the two-year-old continues to think of everything in terms of "mine,"
b, the child at thic age has discovered that life offers many alternatives,
¢, the child at this age often makes the wrong choice.

d, the child at this age is just becoming aware of others than himself.

When Dr. Arnold Gesell mada the statement that "the growth process is

a paradoxical mixture of creation and of perpetuation', he probably
meant that ‘

8, the huran species is perpetuated by the process of reproduction.

b the creative urge in an individual causes growth to take place,  °
c. all zrowth is based upon previous growth,

in discussion the topic of "left-handedness" or “right-handedness,"
the following causes ¢f hand preference were suggested by members of a

gt




panel, One of these is the position most commonly accepted today,
Which 1s it?

a. hand preference is inherited,

b, hand preference can be established through early training,

c. hand preference is just a matter of chance,

d., hand preference is a matter of brain dominance,

e, the causes of hand preference remain undertermined,

When a music specialist says that there is an important relationship
between hearing acuity and musical ability he is thinking of
the child's ability to hear the. underlying melody of a musical number,
the child's ability to learn songs by rote,
the child's ability to feel the rhythm of a song.
the child's ability to differentiate the various musical patterns of
a composition,

When a teacher of five-year-olds provides arecae for playing house,

building with blecks, piaying with doctors' and nurses'® kits, etc,,

she is,

a, trying to make the children happy at school.

b, trying to meet the children®s need for activity,

¢, glving them oppcrtunities to develcp greater understanding of their
environment,

d, giving them a chance to imitate the activities of adults,

Suzy Smith, a first-grade child, comes from a home of low socio-ecoromic
status, Her speech is ungrammatical and her vocabulary is limited,

Rose Brown, the mayor's daughter, who is in the same class, speaks
correctly and has quite an extensive vocabulary, Which of the following
statements most likely explains this circumstance:

a, Suzy has a lower I.Q., than Rose,

b; Each child is speaking the language learned in the home,

¢, Rose 1s more sensitive to oral language,

4, Rose has traveled more than Suzy,

e. Suzy's parents are unaware of the values of proper specch.

When Miss Nakama was discussing her first grade curriculum with the

principal of the school she stressed the need to group the children in

small groups for teaching purposes and the need to provide different

levels of learning matevisls for these various groups and individuals,

Probably uppermost in her mind was

a. the different socio-economic backgrounds of her children,

b. the maturational differences of the children,

¢. the role which variety plays in motivating children,

d., the differences in interests which are apparent in any group of
children,

Before Miss Uyehara introduced fractions she tested her children's
mastery of the basic addition, subtraction, multiplication, and division
combinations, She was trying to discover
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a, the eéxtent to which her children had mastered the subject matter
she taught,

b, which children were bélow average, average, and above average in
arithmetical skills,

¢, the children‘s recadiness for a new learning activity,

d. whether or not she could now forget the basic combinations and
move on to a higher level in arithmetic,

Which principle of learning listed below is best illustvated when the

teacher involves children in setting up goais, making and carrying out

plans, aund evaluating the results of their work?

a, the child learns when he is ready to learn,

b, the child learns what he perceives from his own background of
experience as important for him to learn,

c. the chiid learns to do by "“doing,"

d. leaming dependes upon f{dentification and acceptance of goals by the
learner,

¢, children want to learn.,

One of the most important reasons for providing a variety of instructional
materials and concrete alds for classroom teaching is that
@, this makes learning more attractive to children,
b. such materials provide sensory experiences in relation to what is
to be learned,
¢, experiences with these materials provide the basis for the develop-
ment of concepts,
d. children are more motivated when there is a variety of materials
for their use,

The best index to a child's personality and social maturity is
a, hils choice of books for independent reading,
b. his play life,

- ¢¢ the friends with whom he assoclates,

d. his behavior in a committee or group project,

When a teacher gathers information about a child in relation to his

skeletal age, the age at which he began walking and talking, his mental

age, his achievement scores, his social and emotional behavior, and his

physical development, 8. ¢ is trying tc determine

a, whether or not he should be promoted to the next grade,

b, whether or not his maturational pattern makes his school experience
difficult or too easy for him,

c. Wwhether or not he is performing up to his ability,

As children have opportunities to explore and to have experiences with

many of the people and objects within their emvironment there is greater

possibility that

2, they will know their immediate environment better,

b. both intellectual differentiation and integration will have an
opportunity to develop

¢c. their vocabularies will be enlarged,

d. their sensory development will be enhanced,
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The most important idea for the teacher behind the concept of

"devaelopmental tasks" is

a, unless children learn responsibilities as they grow they will
become misfits in socilety,

b, children may remain too long at one stage of development unless
their environment is conducive to growth,

c. there are things an individual must learn at each gtage of
development in order to be happy and successful at the next stage.

d, ther are "teachable moments" which, if not capitalized upon, may
either cause failure or & lack of desire to proceed to more complex
tasks,

In studying a child's background of heredity and environment the

teacher!s chief concern is

8, to find the causes behind a child!s behavior,

b, to find the level at which she needs to work with the child,

c. &0 find ways of working with the parents on the child's problem,

d, to find out whether the child needs special help from the welfare
department,

e, to find out what type of neighborhood and family he comes £rom,

If a three-months-old infant, who seems to be making normal progress

in general, fails to vocalize and experiment . with sounds,

a., he probablv should be checked by an ntologist for hearing difficulty,

b, prebably nobody takes the time to talk to him,

c. he probably has a physical defect which impedes the development of
speech,

d. possibly his needs are being satisfied too quickly,

0f the following which mignt be considered most serious in a four-year-
old?

a., his desire to play alone with his own toys,

b. his fighting over toys with his classmates,

¢, his tall tales,

d, his bragging,

e, his tattliing, :

f. his reaction to adults with such terms as ‘'you stinker]"

1f a five~year-old eventually becomes restless and leaves a small group
actlivity it is most likely an indication that

a, ths teacher is mot motivating the children well enough,

b, the child is trying to meet a basic need,

¢. the child is immature for this age level,

d. the child has had very little disciplinary training at home,

Miss Sakata became concerned about & child in her first-grade class
who was smaller than the other children, seemed poorly coordinated,
had a short attention span, and was unable to exercise any form of
self-control, Sh: also collected the following information from a
standardized test:

Verbal age=~6 yrs-5 mos, : Motor age--5 yrs=-5 mos,.

Perceptual Age«-5 yrs-7 mos, Space age--4 yrs-3 mos,
Quantitative Age--4 yrs-5 mos. Total age=--5 yrs-3 mos,
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All of the above information suggests that

a&. the child should be retained in the f£ivst grade anothe: year,

b, t¢he child may not ba ready for the first grade,

c. the child should be dropped from achool and re-entered at a later
date,

d. the child is showing natural behavior and achievement at the first
grade level,

Yvonne, a student teacher, discovered that some of her second-grade

children used concrete alds for learning the 'new math" while others

seemed to usa them very little, if at all, She concluded that

a, some children felt it too babyish to use such aids,

b, this was an indication of the wide range of differences in
mathematical ability in the cliss.

¢, some children were ashamed to let others see them use such aids,

d, some children could not see the relaticnship between the use of
the alds and their arithmetic work,

When elenentary school children learn to ride a bicycle somewhere
around the late primary years, they are illustrating which type of
growth?

&, proximo-distal

b cephalo=-caudal

c. proximo-distal and cephalo-caudal

Nine is sometimes spoken of as the age when a child may turn towards
delinquency, The implication of this for parents and teachers is
a. he should be given definite supervisicn during his free time,
b, he must be taught proper raespect for authority,
c. he should be: introduced to books which have an adventurcus plot
with a moral,
d. he should be givei freedom commensurate with his abiliity to handle it,

Which one of tha areas below is just beginning to be recognized as

having =2n important relationship to mental health?

a, mnmeeting the basic needs of an individual for physical well being,
love, effection, belonging, and achievement,

be the development of the individual’s intelligence,

¢, the individual's need for a broad, liberal educationm,

d, the assessment and guidance of the growth of creative ability,

In our soclety the creative individual has been generally looked upon as:
a, a veluable asset to our culture,

b. an "off-beat" typa of artist or musician.

c. one who should be especially honored,

d. only "one in a million,"

The school’s function today is mainly geared to
a. the teaching of the basic skilles,
b. preparing the child for vocational success
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c. the development of intellectual ability,

d, tha development of all children socially, emotionally, physically
and intellectually,

Which of the following is more likely to develop into a craative

individual?

a. tha highly intelligent child,

b, the child who has special talent,

¢, the child who prefers to explore and learn through problem-solving
activities,

d. the child who dislikes counventions and refuses to conform to
regulations,

One of the outstandiug cheracterilstics of the eight-year~old which is
likely to be overlooked as an important indicacion of his thrust for
intellectual independence is his

a. growing interest in far-away places,

b, his cooperation and friendliness with cther children,

c. his tendency to experiment with language,

d, his love for superstition and rituals.

e, his tendency to argue with beth adults and children,

Because of the eight-year-old!s improved muscular coordination he can
now be introduced to such activities as

a, basketball

b. softball

c. vollayball

d. competitive swimming

The eight-year-old is considered intellectually mature enough to study
about

a, government

b, ancient history

c. geography of other countriss

d. eatrly prehistoric animals

pDuring the later elementery years belonging to the peer group is so
important that a fringer or isolate 1s likely to

a, attempt to buy his acceptance through bribery,

b, resort to tattling on those who do noi accept him,

c. try to interfere with the gang's activities,

d, completely ignore the adults in his life,

The rate of physical growth during the later elemantary school years
(fourth through sixth grades) is generally

a, rapid

b. slow and stuady

c. erratic '

d., unpredictable,
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90, Emotionally, ten-year=-olds can be described as
a. having a generally happy outlook on life,
b, being in a state of dissquilibrium,
c. regressirg to more immature emotional behavior,
d, easily upset if not praised for thelr work,

91, Ten~year-olds taks themselves seriously, This often results in their
a, setting too high standards for themselves,
b, attempt to fres themselves of any dependence upon adults,
ce fluctuation between independence and depencence upon adults,
d. resistance to taking on responsibilities not initiated by themselves
or thair paers,

92, The later childhoud years (nines, tens, elevens) are often referred to
as the pariod of “competitive socialization' because of
a, the emphasis these children place on following the rules of the ganme,
b, the ascendancy of the competitive urge over the desire to socialize.
ce the compstition for friendships which takes place during these yeevs,
d, the emexgence of both the cooperativae group spirit and the desire
to be 'ithe winner,"

93. At about age ten children's play interests seem to
a, decreasa in variety :
b. 1inecrease in variety
¢, be more related to individual hobbies
d, be more spontaneous and resourceful
e, be more active and adventurous in nature,

9. At sbout age eleven girls‘' physical growth as compared to boys'
a. tends to £all behind,
b, tends to spurt ahead,
c. tends to parallel that of boys,

! ‘:} 95. The teacher of the nines to alevens can increasingly involve the
children in cooperative classroom procedures because

a, the are avid for learning and like to discuss what they learmn,

b, they are old enough to take on more responsibility,

c. they are developing more ability to reason and tuey like to

g examine each other's ideas,

8 d., they are devaloping a "community conscience,"

96, Children of later childhood (nines to 2levens) tend to prefer which of
% the following types of stories?

J a, aaimal, folk and falry tales,

f b, adventure, nature, history and travel,

o c. fanciful stories such as Mary Poppins,

d, stories of Cowboys and Indians,

97. The term “self-concept" is used to designate
K a. how a child fecels ebout his role in the family,
- b. how the child feels about his body,

. _,_,
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c. how the child fesls about his school experience,
d, how the chiid feels about himself and hias relationships to others

One of the most important developmental tasks of middle childhood is
a. learning how to get along with others,

b. assuming more adult responsibility,

c. adjusting to a maturing body.

d, devaloping a conscience,

The preadolencent spurt of growth creates the need for

a, additional understanding and support of adults,

b, more frecdom of choice in following regulations.

c. providing more boy-girl activities in school or clubs,
d, new responsibilities which match children'’s growth,

One factor which helps to make a tentative identification of a
menteally retarded nhild is

a, his withdcvawal behavior,

b, his limited vocabulary,

ce his cholce of younger childron for playmates,

d, his shoxt attencion span,
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Appendix C-2
TEST IN CHILD DEVELOPMENT

Form B,

When stating that the child proceeds through various stages of growth and

development a writer is referring to the fact that

a. a child proceeds through clearly defined phyaical stages of growth
at specified chronologicai age levels,

b, a child proceeds through clearly defined psychological stages of
growth and development beginning with the oral period and ending
with the latency period,

¢, a child proceeds through clearly discernible stages of physical,
soclal, emotional, and intéllectual development,

d. a child proceeds through stages of personality development (social,
emo-ional, physical, intellectual) which tend to overlap and merge,

Which of the items below bast illustrates the meaning of the psychological

term "maturation'?

a., a child exhibits the mature behavior which results of cross-sectional
studies indicate to be normal for each age lawel,

b. the child moves through an ordexly, sequential patterned manner of
growth resulting from an inner process or urge to grov,

c, the child develops as he interasts with his environment,

The principle of "differeatiation in growth" is best explained by which

of the following:

a. children move through an orderly, sequential pattern of development
but each at his own rate,

b. children develop different values, mores, and custome depending upon
their envircoment,

c. as the fetus grows various cells are differentieted to form specialized
tissues and organs,

d, the child's total development proceeis mainly from the simple to the
complex, the general to the specific.

Which of the items Delow is a statement of a general principle of growth?
a, growth is continuous but not alwavs steady,

b, growth is continuous but can be impeded by illness,

c. growth is continuous but differs with each culture,

d. growth is continuous but can be affected by the enviroument,

Cross-gectional studies in child development deal with :

a. selected groups of children from various cultural areas of the country,

b, large numbers of children at each age level,

c. large numbers of children frem various socio-economic levels across
the country,

YReadiness is a psychological term referring to
g8, the child's desire to begin formal learning, ‘
b, the child's willingness to submit to a teacher's instruction,
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c. the kind of experiences in a child's background which prepare him
for formal learning. ,

d. “the teachable moment" which results from both maturation and
experience,

7. One of the best indicators of a child's readiness for a new learning
experience 1c
a. his academic record covering his total school experience,
b, his achievement scores as measured by standardized tests,
c. his responses to informal, teacher-made tests,
; d, his interest, persistence, and enthusiasm for dealing with a
| particular topic,

S

ﬂ 8, The most important step in the development of prehensory behavior is
i when the infant M

! 8, 1s able to release a cuba from his grasp,

% . b. grasps a cube with his whole hand,

i §§ c. grasps the cube with his fingertips.

! d. grasps the cube with his forefinger in opposition to his thumb,

9, When spesting of the cephalocaudal direction of growth a physiologist
is referrinz to
a. the development in control of first the large muscles, then the
finer muscles, 1
b, the maturation and control which progresses from head to foot.
c. growth which proceeds from the trunk of the body outwards,

] 10, Hand preforence generally becomes consistent between the ages of
: a, one and two,
b; two to four,
c. fow to six.:
d, six to eight,

G 11, Which one of the following is an example of a longitudinal study?

% s, Dr. Gesell's studies of children from birth to adolascence,
b; Margaret Mand's studies of children in primitive cultures.
c. the studies of children as shown in the f£ilms “Terrible Twoe and
] Trusting Threes" and "Frustrating Fours and Fascinating Fives.,"
. d. the growth charts for boys and girls developed at the University
of Iowa,

12, The theory of "basic needs" is based upon the premisd that

: a. learning is interrupted if a child's basic needs are not met,

1 b. learning is affected adversely or favorably depending upon the
degras to which the basic needs aré met, ‘

c. learning becomes negative if the basic needs are not met,

d, learning is stopped if the basic needs are not met,

| EJ 13, When speaking of the physical, social, and psychological environment
i in which the child lives we ara referring to his
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a. home situation
b, "life-gtyle®

c. 8chool situation
d, "life-gpace"

In the early pre-adolescent years boys tead to
8, parallel girls in phyaical growth,

b. surpass girls in physical growth,

c. drop behind girls in physical growth,

During the middle,years of childhood wuich one of the following has the
greater influence on the development of sex appropriate behavior?

8. the girl®s mother and the boy's father,

b. the school.

c. the community, -

d, the peer group,

The most obvious separation of the sexes in thoisx play and social groups
beging at about age

a, 8ix
b, eight,
c. ten,
d. twelve,

The basic motivation in all oxganisms from the simple amoeba to the
human animal is based upon

a, hunger,
b. sex,
¢, fear,

d; extrinsic factors,
e, intrinsic drives,

The very young child learns best through
a., trial and error,

b, dimitation of others,

c. direct teaching,

The highest level of learning is attained when a child

3, can ideatify significant elements of a problem situation,

b. can gather data pertinent to the solution of a problem,

C. can organize and record information in a clear and concise manner,

d. can communicate what he has learned in an effective way,

€. can see the relationskips between wvarious clements of an experience
and arrive at understandings and generalizations,

Purposeful learning is that learning which is based upon

a8, an understanding of the teacher®s goals for a lesson,

b, the child's intrinsic interest and curiosity gbout the world
around him,

c. the child's recogrition of his future vocational interests,
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d. the child's immediate expressed interests,
e, the development of children's interests and the pursuit of i
activities to satisfy these interests, B

21, Which cie of the following is more difficult for the average two-year-old?
a, building a tower of five to six cubes,
b. painting with a vextical stroke on a large sheet of paper,
ce arranging cubes in & horizontal row, o

22, When speaking of the child's "hearing acuity" we are referring to his
ability to
a, distinguish phonetic elements in words,
b, distinguish fine discriminations in sound, ,
Ce recognize the normal sounds in his environment, EE
d. recogunize sounds not easily distinguishable by the average persoa,

23. The average three~-year-old's psycho-motor dnvelopmenc makes him 4
a, more socially amenable,
b, generaily unpredictable in his behavior, &
¢, negativistic towards others, : : i
d. very responsible in carrying out little duties.

24, Three-year-olds have reached the siage of intellectual maturity where iz
they can make a choice between !
a. two possible alternatives, g
b. three possible alternatives, g
¢, four possible alternatives,
d. £ive possible alternatives,

25, We could expect an average three~year-old's paintings to be composcd of
&, mainly horizontal lines and figures,
b, mainly vertical lines and figures, E
¢. both vertical and horizontal lines and figures.

26, When the average four-year-old works with paints or construction tools

he |
a, starts his work with a definile plan in mind. b
b, decides what he kas made after it is completed, i
c. formulates his plan as he works with the materials, 3

27. The four-year-old 1s sometimas refarred to as "frustrating" because of
8, his tendency tov to out of bounds in his behavior, ;
pe his b
Co
d. his obvious thrust for independence l

28, Skipping is a skill generally mastered in the
a, preschool years,
b. primary years,
. upper elementary years,
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The five-year-old, when painting or working with clay differs from the
four-year~old in that

a, he has now reached a stage of imitation of others?! work,

b. he has a more definite idea for what he is making,

¢s he has reached an arrested stage in his development of skills,

d, he wants specific guidance from the teacher,

Gesell calls five a "modal age," This means that

a, he is at an expansive period in his development.

b. he is marking time,

c. he is at a restless stage in his developument,

d, he is attempting to free himself from the dependency upon the home,

A teacher of five-year-olds chooses bovks for reading to the children

which

a, take them into the magical world of fairy tales,

b. help to acquaint them further with their own familiar world.

¢, introduce them to children of other lands,

d, describe for them the experiences of children of their parents'
childhood days,

A teacher of six-year-olds will adjust workiug conditions for left-handed

children because

a, their hand preference is now well-established,

b, trying to change their hand preference will create emotional
ingtability,

c. nobody really knows what causes hand preference,

Which of the following is characteristic behavior of the average six-

year-old? _

a, he can be relied upon to confoxm to regulations,

b. he may be most conforming one minute and very hostile and aggressive
the next,

c. he is inclined t¢ be moody,

d, he is apt to be argumentative,

Children of later childhood (nines to twelves) seek their satisfactions
and approval mainly from

a, winning the approval of their *"gang, "

b, winning the approval of their parents,

¢, winning the approval of their teacher,

d. winning the approval of the ¢pposite sex,

Hearing acuity is important to the development of reading skill because

a, hearing precedes speaking or reading,

b, hearing directions correctly promotes success in reading,

¢. hearing speech sounds correctly is related to phcnetic analysis of
words,
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36, Crawling before walking is an example of the §
a, proximo-distal direction of growth, g
b, growth principle in integration, |
c. cephalo~caudal direction of growth L
d. principle of the individual's unique pattern of growth, i

37. When the child reaches the stage of categorizing people, animals,
objects and events he is exemplifying the growth principle of
a, differentidtion,
‘ b, integration,
i c. uniqueness of growth,

38, Research evidence which has been collected on the correlation between )

physical and mental growth suggests that '

a. mental and physical growth are unrelated, ‘ ! :

b, mental and physical growth have a high positive correlation,

c. the relationship between mental and physical growth seems to be W

highest during infancy, L

d. the relationship batween mental and physical growth seems highest
during the middle years of chilchood.

39, In using results of normative studies parents often fail to realize that :
a, their sccio-economic status may make thelr child different, h
i b. their child may vary from the norm both above and below in differen: i
! aspects of behavior, i
¢, home values will have an important influence on the child®’s reactions, L
d, their own methods of discipline may determine the degree to which : g 1
their child matches the norm. .

40. 1If you were asked to explain the meaning of the term "the norm" to 4
parents, which of the following phrases would ba most appropriate? £
v a. the standard of expectancy for a particular grade level, :
b, the typical motor, social, emotional, and intellectual behavior of -
a given age level,
c. those characteristics which are common to all children,
d, growth sequences which are common to all individuals,

41. When a teacher helps a child to keep a record of his cwn progress she 1
is mainly attempting to capitalize upon his |
a, wneed for recognition,
b, need for acceptance,
c. need for approval
d, need for a feeling of accomplishment.

L ‘rgffif{-»,l—ff;; SRR

42. Which one of the following might create the mos: severe problem for a
sixth grwade teacher?
a, a child who is growing more slowly than the others.
b. & child who is a slow learner,
c. a child who is physically handicapped. -
d. a child who is mentally retarded and physically mature, .
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In trying to assess the readiness of your first grade children for more

formal teaching, which procedure below might help you the most?

a, administer conmerclal standardized readiness tests,

b, note the children's language development,

¢, observe the children's handling of art materials and various
construction tools,

d, note the children's interest in and use of books.,

e, observe and take samplings of the children's behavior in a variety
of situations,

The day for preschool children generally starte with a free choice of

activities because

a., young children have had very little experience in large .group

. activitles,

b. fewer problems will arise during the day if their enmergy is used
early,

¢, small children are impatient to explore and manipulate their
environment,

d. dinvolving small children in activities of vital interest to them
creates a favorable climate for a variety of learnings,

When two five-year-olds get into a fight it is better to
a. separate them for the time being,

b, gilve them a talk about getting along together,

c., teke away a privilege,

d. give them a chance to solve their problem,

During sharing time the teacher notices that her five-year-olds make
several speech errors, She ghould

a8, correct their errors as soon as they are made,

b. plan a series of lessons to teach correct speech,

¢s teach them some speech games,

d. give them many opportunitites to speak spontaneously,

A six-year-old can become easily frustrated with activities requiring
finer muscular coordination because
a, he is more awkward now due to physiological changes which are taking
. place,

. b, his boundless energy is best used in large muscle activities,
c. his goals for himself exceed his capacity.

Because of his uneven physical growth a six-year-old is
a. particularly susceptible to contagious disease,

b. 1likely to be immature emotionally,

¢, difficult to control in & classroom situation,

d., apt to have poor health habits,

The teacher of six-year-olds provides them with many concrete learning
experiences because
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8, leavning for this age musc appear to the children to be mostly play,
b, learaing at this age is still essentially sensory,
¢, children of this age cannot learn abstract concepts,

Miss Nakata discovexs that she has three left-handed children in her ..

room, The most important thing she will need to consider as she plans

the school year is

a8, how can ghe teach these children to use their right hand,

b, will she create emotional tensions if she tries to teach them to
use thelr right hand?

c, should she just encourage them to use their right hand instead of
trying to teach them directly?

d, what are apt to be the problems of the-left handed children?

Eight-year-olds like organized games and are apt to be rather cruel

towards those who cannot play the game well, For this reason it is

important for the teachexr to

a, supervise their gemes closely, -

b. 8o over the rules of the game carefully,

¢, choose the teams and captains carefully,

d. provide for games and drills that develop the skills required in
the games,

It is important for the teacher of nines, tens, or elevens to set some

limits on behavior because

a, these children are not yet capable of self-direction,

b, children of this age are more relaxed and cooperative when they are
aware of thier boundaries,

¢, these children do not really want the freedom which their behavior
seams to demand,

d. children of this age are incapable of foreseeing the consequences
of their behavior,

Competitive sports are kept to a minimum in the upper elementary grades

becauase

a. elementary children are not emotionally mature enough to face the
outcomes of such activities,

b, théir intra-class team games give them enough experience in competion,

c, 1t is dangerous to place the additional emotional strain on the
heart at this period of growth,

d, children of this age level have not yet learned enough about
cooperative team work,

In discussing the matter of health as far as the nines to twelves are

concerned it 1s correct to genmeralize that :

a, they are entering the healthiest period of their lives,-

b, they are entering a period of susceptibility to disease,

c. they are entering a period when they will be more concerned about
their health than at any other time in their lives,
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When we speak of integration of behavior we mean that

a,
b,
Ce
d,

The

an individual has developed his own unique way of responding to
his environment,

the various gspects of an individual!s development have heen
brought Into harmony with each other,

the individual's behavior is consonant with the mores and customs
of soclety,

prejudices and feelings of superiority have been ovexcome,

process of intellectual differentiation is best illustrated by which

gtatement below?

e
b,
Ce

d.
The
a,
b,
C.

d,

The child learns that four-legzed animals with fur are called dogs.
The child learns that some animals are domestic and some are wild,
the child learns that some four-legged animals with fur are called
cats,

The child learns that different types of auimals live in differeant
types of climate,

statement "The child is his own best norm'" suggests that

no dependency should be placed upon the findings of nermative studies,
each individual's pattern of growth is unique because of his hereditary
pattern and the environment in which he livcs,

by studying the child's rate of growth in the various aspects of his
behavior we can discover what is normal for him,

the child knows his own capabilities in intellectual, social,
emotional, and physical growth,

"Birth is an incident in development," This statement is best explained
by which one of the following items?

.
b,
Ce

conditions surrounding birth set the stage for future development,
the physiclogical development of the child will continue after birth,
the birth process itself is of little significance in development,

Ia the film "The Terrible Twos and Trusting Threes'" the twos are
facetiously {dentified as "terrible'" because the twos

a,
b.

c‘A
d,

The
can
8.
b.
Ce

4.

have just begun to explore their environment,

have discovered that there are numerous interesting things to
occupy their attention, |

are mainly ego-centered,

do not yet know how to play with others,

emergence of new patterns of behavicr in the process of dev:ilopment
best be explained by which of the statements that follow?

all growth is based upon previous growth,

the old is discarded for the new,

growth is an unfolding process, '
the individual adopts that behavior which best suits his purposes,

Which theory of handedness is most commonly accepted today?

a.
b,

the cerebral dominance theory
the tonic neck zeflex theory.
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¢, the genetic predisposition theory,
d; the cultural or social pressure theory,
2, none of the above,

A child's success in acquiring scme basic musical appreciation and skiil

depends upon his ability to

a, learn the various patterns of musical notation,

b. recognize the underlying melody of a composition, -#

c¢. sense the beat and the rhythm of a composition,

d, hear and discriminate between differing tonal, rhythmic and
sequential patterns of a composition,

Play is considered a very important part of the five-year-olds'
curriculum because children of this age level

do need much physical activity,

b, are trying to understand their environment,

c. are not ready for formal instruction,

d, like to imitate others,

Which of the following will have the greatest influence on the young
child's language development?

a. his father's occupation,

b, his playmates,

ce his family,

d. the achool,

Grouping and re-grouping children for various learning activities and
providing them with instructional materials of differing levels of diffi-
culty is a common practice in schools today because

a, children learn better when there is variety in procedures and

materials,

b, children maturc at different rates in the various aspects of their
development,

c. the rate of maturation differs both within children and between
children,

d, children ace more at ease in small groups,

Before introducing a new learning experience a teacher often gives the
children & test eo both the material which has been covered previously
and the new concepts which she intends to teach, The purpcse of this is to
a. assess the degree to which each child has mastered the material
covered,
b. provide a basis for reporting t:he child's progress to his parents,
c, assess each child’s readinzss for the next activity, :
d, let each child know exactly where he staeunds in relation to the
rest of the class,

When a teacher develops arithmetic problems around the children's
interests and needs she has uppermost in her mind which one of the
following learning priaciples?

a, the child learns to do by doing,

b, the child learns that which he perceives as important to learn,
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¢, the child laarns that which is rewarded,
d, learning is multidimensional,

Today's classrooms are equipped with many kinds of audio-visual instruce

tional alds because

a, it is important to keep children from becoming bored in school,

be such instructional aids make learning more attractive,

¢, such instructional aids provide a concrete basis for the development
of abstract concepts,

d. such instructicnal aids tuke much of the work load off the teacher’s
shoulders,

Possibly one of the best ways to gain insight into a child's pexrsonality
development is to

a, give him a standardized personality test,

b, have a conference with his parents and former teachers,

c. observe his behavior in group projects,

d, make a study of his play, recreation, and hobby activities,

e, notice the children with whom he associates,

When a counselor gatliers muterial which will give her insight into the

history of a child's total gsowth and development, she 1s probably

trying to determine whether or not

a, he should be promoted to the next grade,

b, he is working up to his potential,

c. his maturational:pattern will give a clue to the kind of instructional
program he needs,

Children who have many rich and varied experiences will, in general, make
good growth in

a, Iintellectual differentiation and integration.

b, knowledge of the world about them,

c. ability to use language well,

d, the development of perceptual skills,

According to Havighurst's concept of '"developmental tasks," if an

individual fails to successfully completa a task at the time it emerges

in his development he will

a, $fall to learn the task,

b, experience partial or complete failure in later tasks,

c. lose his motivation for learning,

d. become "fixated" at dn immature level,

: &

In the controversy over "nature versus nurture" which of the following

positions is more commonly accepted today?

a. environment is very important in shaping the child's personality
but is limited by the child's genetic inheritance, .

b, the soclal and cultural environment iu which the child lives plays
the greater role in shaping his personality,

¢, both herdity and environment share equally in the development of
the child's personality,

T
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d. the child's inherited nature is the most important factor in
shaping his personality,

If a baby, who seems to be making normal progress in general, fails to
coo and gurgle and experiment with sounds it is possible that he may
have

a, some heariug defect, '

b, insufficient environmental stimulacion,

c. his needs satisfied too quickly.

d. all of the above,

e, none of the above,

Of the following examplés  of four-year-old behavior which one might be
considered most serious?

a8, crying when he meets frustration,

b. aggressive acts to get the toys he wants,

c. consistent cholce of solitary play.

d, use of terms such as "you dumb dodo" in response to adults,

€, tattlingo

When Miss Nakama notices that a five~year-old becomes restless and
wanders away from her group she may consider it an indication that
a, he has poor self-concept,

b, the activity presents difficulties with which he cannot cope,
c. he is less mature than the "average" f£ive-year-old,

d. he needs a change of pace and type of activity.,

Robert is a student in the sixth grade who is having difficulty adjusting
both soclally and academically., Miss Kodama, his teacher, examines his
academic record on Form 13 to get some help in trying to meet his problems,
She finds the following:
10/3/51 (4th grade) Cal,Ach,Prim, Form DD
Reading‘figl?. 407 Al‘ith. G.P. 4.3 Lango G.P. 307
Total G.P, 4.3 Intel, G.,P, 3.8

10/24/51 Cal. M.M; Prim, SF Raw Score 71 CA 9-2 MA 9-3 1IQ 101

12/3/52 cCal, M.M, Elem, SF Raw Score 60 CA 10-3 MA %-7 I 93 -

9/22/53 (5th grade) Cal,Ach,Elem. From DD Reading G,P, 5.0 - -°

Acith, G.P, 5.0 Lang, G.P. 5.4 Total G.F, 5,1

Comments: (Made by previous teachers in Form 13,)

5/25/51  Inattentive, Poor work habits

51=52 A problem child, Forgetful, Tries to get by,

6/8/53 R showed much improvement in behavior and has lesrned not to
speak out of turn., He has a bad temper and is trying to
control it, Likes to eat and stay up late, Is inclined to
be untidy, Can do his school work but rather lazy.

She concluded that:

a. Robert is below normal in intelligence,

b. Robert is below average in laaguage ability.

c. Robert is ghout a year behind in his academic achievement,

d. Robert's academic problems may resul¢ from emotional immaturity,




78,

79,

80,

81,

82,

83.

84,
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Some second-grade children use concrete aids for learning mathematical

cencepts while others use them very little, if at all, This probably

indicates that some children

a, have difficulty manipulating concrete arithmetical mate:ials,

b, interpret the use of concrete meterials as being an immature
approach to the solution of problems,

¢, have had fewer quantitative experiences than others,

d. need fewer concrete experiences prior to working with abstract
numbexs,

When children learn to roller-skate, ice-skate, swim, and surf they are
exemplifying which type of growth?

a., cephalo-caudal

b, proximo~distal

¢ cephalo-caudal and proximo-digtal

According to some authorities, "rebellious behavior may turn into

delinquent behavior at or about age nine," The implications of this

statement for parents and teachers is that

8, rebellious behavior should be asccepted and understood,

b, the peer group becomes a source of negative influence at this time,

c. close supervision of all the child's in and out of school activities
should be provided,

d. the child should be given freedom commensurate with his ability to
use it constructively,

Which one of the topics listed below has received much publicity in
recent years as having an important relationship to mental health?

a, Meeting the Basic Needs of the Individual, '
b, The Development of Intelligence,

c. The Need for a Broad Liberal Education,

d. The Assessment and Guidance of Creativity,

The function of the school in America today is generally considered to
be

a, the teaching of the three R's,

b. helping the child to realize his potential,
ce glving the child 2 bread, liberal sducation,
d. preparing the child to earn a living,

The creative individual is one who
4. recelves a very high score on an intelligence test,
b, has talent in a special area such as art and music.

¢. uses unique problem-golving approaches in his life activities,
d, is an over-achiever, '

e, 1is highly individualistic and scoffs at convention,

Recent regearch in the area of creativity has dispelled the myth that
the creative individual is : ‘

4, one who is extremely temperameuntal,
b, a "beatnick" type of artist or musician,
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86,

87,

88.

89,

90,

91.
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c. a person of high intelligence
d., a rare element in our culture,

The eight-year-old, in his thrust for intellectual independence, exhibits
a, a resistance to teaching.

b. a negative attitude towards adults

c. a tendency to argue with others,

The typical eight-year-old has devaloped the appropriate muscle
coordination necessary for success in

a. high hurdle jumping

b. quarter-mile aprinting,

¢, basketball,

d., competitive swimming,

e, softball,

The typical eight-year-old has developed sufficient intellectual
maturity to undertake a more than superficial study of

a, man and outer space,

b. early prehistoric animals.

c. American history

d. the growth of democracy.

The peer group assumes such importance to children of upper-elementary
grades that a child who has difficulty being accepted is likely to

a. compensate by becoming the teacher's "pet,"

b. resort to boasting and lying. .

c. try to bribe his way by doing special favers for those whom he admires,
d, withdraw into a world of books,

According to normative studies children, ages nine to eleven, are
generally in a period of

&, rapld physical growth,

b, irregular physical growth,

¢c. slow and stmady growth,

Ten year olds arc generally

a, calm and steady

b. highly excitable,

¢. emotionally immature, -

d, uacooperative aud negative,

Ten-year-olds think of themselves as fairly mature and capable of making

many of their own decisions, As a result they

a, rasent adult assistance in any of their activities,

b, resist rules and regulations impesed by school authorities,

c. f£ail to seek advice ox help whe: it is needed,

d. vacillate between dependence upen adult guidance and independent
behavior, : '
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93.

94,

- 95,

96.

97.

98,
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The “competitive socialization® of upper elementary children is

evidenced in their

a. ritualistic procedures followed in games or club activities,

b, their desire to be both a part of the group and yet a winner in
competitive activites,

c. the ascendancy of the competitive urge over the urge to belong
to the gang,

d. the competition for winning the coveted role as best friend of the
"ieader, "

By the time a child reaches the age of ten his play interests genierally
become

s, more varied and gspontaneous,

b. more selective and related-to hobbies,

c. more adventurous in nature,

d. more limited to sedentary types of activities.

A teacher of the sixth grade can expect to f£ind

a, girls generally spurting shead of the boys in physical growth.
b, boys catching up with the girls in height and weight,

c. girls dropping behind the boys in both height and weight,

d, both boys and girls "marking time® in their physical growth,

The nines to elevens can be given increasing respousibility in
cooperative classroom planning and procedures because they are
a, more capable of reasoning and exchanging ideas.

b. making a thrust for independence,

c. better able to use language effectively.

d, interested in impressing their peers.

Which one of the following books would probably have more appeal to
the average ten-year=-o0ld?

a, Horton Hatches the Egg,

b; Ihe Moffatts.

c. Jlom Sawyer, -

d. Mary Poppins,

e, Homer Price,

When discussing the way a child feels about himself and his relationship
to others we are referring to the

a, 1d

b. ego

¢, Super-ego

d. self-concept

On2 of the most important developmental tasks of later childhood is the
a. integration of the child's out of school interests with his school
- activities, :
b. bringing of the child's desiras into a satisfactory relationship
with society's mores and customa.

-

¢, bringing into proper balance the relationship between the id, the

ego, and the super-ego,

TEITTT

E B

s l';'.;; 2

e

2fe B I 7, A S B AT 208




117

99, The preadolescent spurt of growth creates many problems for boys and

girls because they

a. are too immature to deal with their changing attitudes towards

themselves and otl.ers,

be are reluctant to leave childhood behind them,

c. find regulations and restrictions too confining.
100, When a child from a middle-class family has a very limited vocabulary

a teacher may suspect that he is

a. a slow learner

b. mentally retarded

¢. lacking in experience background,
d. an over-protected child,
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Appendix D
Teacher Student Index of Children's Personality

Immature 7
Responsible |
Considerate
Cooperative

Poor

Average ;

Excellent »
Others ‘ j
the secretary
the caretsker
the "Loow-it-all"
the "brain'
_Follower

Leader _ ;

Popular guy . ]

Relaxzsd ;

Lax

Shrewd

Individualistic

Practical

Shy

Pergistent

Serious

Excitable

f Mature

L | ‘ Sociagble

Poor

Averege

Above Average

Superior

Advanced

Retarded

Awkward

Well-coordinated

Mesomorph

Endomorph

Ectomorph

TIC
BEHAV-
IOR

IN GROUP HABITSr

ROLES ASSUMED | WORK PEMOCEA-

PERSONALITY TIDES

Phy.
Skills

-

3

Types |Develop

PhY¢
mdnt

PHYSICAL

Phy.

i

1, Cindy
2. Diane
3. Linda
‘f'o Helva.
5. Patti
6, Wanda
70 Kat!lz—
8. Brenda
9. Karen
10, Cheryl
11, Lanny
12, David B,
13, Thomas
14, Kenn
15. Chuckie
16, Hankus
17. David Ye
13, Stevie
20, Joha Y,
21, Ronald
22, John S,
23, Pat

{
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Semantic Differential

Name
Sex Age Section
Date Racial Background

Home Island or Statse

— Sophomore Junior Senior Other




INSTRUCTIONS

The purpose of this study is to measure the meanings of certain things to
various people by having them judge them against a series of descriptive scales,
in taking this inventory, please make your judgments on the basis of what these
things mean to you, On each page of this booklet you will find a different con-
cept i.e,, things, ideas, objects, people to be judged and beneath it a set of
ocales, You are to rate the concept on each of these scales in orxder,

Here is how you are to use these scales;
If you feel that the concept at the top of the page is very closely related to
one end of the scale, you should place your check-mark as follows:

falr x : s : s 3 s ¢+ unfair
or
fair : 3 : : : ¢ x : unfair

If you feel that the concept is quite closely related to one or the other end
of the scale (but not extremely), you should place your check-mark as follews:

strong $ X ¢ 3 H : : : weak
or
strong : : : s $ X ¢ : weak

If the concept seems only slightly related to onz side as opposed to the other
side (but if not really neutral), then you should check as follows:

active : :  x ¢ : : : ¢ passive
or
active : ' : R : : passive

The direction toward which you check, of course, depends upon which of the two
ends of the scale seem most characteristic of the thiag you're judging., If you
consider the concept to be neutral on the scale, both sides of the scale equally
associated with the concept, or if the scale is completely irrelevant to the
concept, then you should place your checkemark in the middle srace:

safe $ : T X : : : dangerous

= ]

IMPORTANT: (%) ?lace your checkemarks in the middle of spaces, not on the

boundaries:
This Not this
3 I : : X .
(2) Be sure you check every scale for every conceptu-do not
omit any.,

(3) Never put more than one ckeck-mark on 2 single scale@

Sometimes you may feel as though you've had the same item before on the
inventory, This will not be the case, so do not lock back and forth through
the items, Do not try to remember how you chiecked gimilar items earlier 1n the
inventory, Make each item a separate and independent. judgment, b,
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cold ..,.;....‘....;..‘........‘ S I I
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Hyself with Children

hot

passive

“happy

awful __ s 3 s & 4 v“‘nice

~aoft ‘ ; bard

kind , cruel

claan direcy

fast - slow

styong : wesk

calm excitable

inflexsble — adaptable
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Tape Obsurvations
Ed, EE 220
Semester 1I, 1965

Dirvections: .

L

List averything you see on the taps which would describe any child's
behavior for that moment, Be spacific. Do not use general statements
such s8 "He triad to make frioends." Instead, use specific descriptive .
statsments suchk xs “He offered some of his candy to two boys.'; "He
walked with & 1imp"; "She was not able to follow the design when cut-
ting with scissors"; "One girl used the word ‘obliterate! during the
discussion, _

List what you ses in the physical environment which you feel would
affect the children's attitudes towards learning,

List what you se3s in the teacher's behavior which you think would
affect the children's behavior and sttitude towards learning.
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. . Guide for gbsarvation

- Intellectual Development ;

CROUP (Individual differences within the group are basic assumptions)

1,

2e
3.

4,

3,
6,

Does the group appear to be slert, curious, and irterested in the ongoing
learning experiences?
What variations in learning ability seem to be apparent in the group?
Iu what stage of language development does this group seem to be?
" Note vocsbulary, length, and structure of semntences,

: b. How do they respond to antivities which specifically foster growth

in language ability? (See page 254 in Lane and Beauchamp)
What can you observe in relation to the level of development of number
concepts in this group of children?
a. How do they demonstrete their ability to apply number concepts
in their daily activities, both supervised and spontaneous?
To what extent can children of this age deal with concepts of time and
space?
What can you discover about the intellectual interests of the group by
obgerving
a. bullstin boards and displays of children's work?
b, centers of interest?
¢, organized claesroom expariences? )
d, class sharing periods such as news events andfMAppamings
- both in school and outside the school?
e. conversations at lunch and other periods during the day?

INDIVIDUAL

1.

2.

3.
b,

What is the child’s approach to the various laarning situations?
a. Enthusiastic? Passive? Resistant?

Note the child's performance, Does he appear to

a, understand the learning task? d. * take pride in his work?
b; work independently? e, have raalistic standards
c. follow it through to completion? for himself? :

With what degree of success does he appear to meet the intellectual’
challenges of the daily classroom experiences?

What appear to be some of the intellectual interests and abilities of
this child?

SUGGESTED READING

Breckinridge and Vincent, Child Davelopment, Chaps. 9, 10, 11,
Jersild, child Pazchologz Chnpa 9 10, 11,
Martin and Stendler, Child gghgg&gg'lmd Development, Chaps. 15, 16
Strang, Child Study, chlpsg 14, 17,

en's

Russel, Childr

Thioking,
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Ed, EE 220

Guide to (bservation of Sccilal-Emotional Developuent

-

I. Group

1.

2.
3

4,
5.

6.

7.

g.

9

10,

. geoup?

How do children interact with one another? with aduits in the school

situation?

a8, I8 there any difference in the way boys and girls atteupt to
relate to others?

b. De the two sexes mix well? Do they react differently to each
other in different activities?

What seem to be the requirements for acceptance by members of the

What qualities seem to typify the leaders; the followers?

a, Do the laaders and the followers maintain these rules throughout
the observation period or do they change roles? 1If go, wha:
qualities seem to be related to the change?

What indications can you observe of confidence and adequacy in social

self-concepts? Of inadequacy?

What opportunities exist in the classrooms for children to relate to

:thars, to develop soclal skills, and to achleve satisfaction ar social

aings?

What is the general emotional climate in the classroom? Are the

children friendly, happy, relaxed?

a. Are there signs of emotional stability? Can the group take
disappointments? changes of schedule? limits or restrictilous
on their freedom?

b, Can the children accept suggestion and put it into practice?

¢, Ave there signs of cooperation, acceptance of responsibilitv,
follow=-through to completiont

d, Are there‘signs of anxiety, fear, hostility?

How does the group react to observers and other visitors?

a, Do they show off?

b. Do they accept others matter-of-factly?

Are there instunces in which the children express happiness, excite-

ment, love, sulkiness, dependency, annoyance, etc.?

What differences do you notice in ths ways individuals express
feelings of emotion?

What evidence do you see of children striving to satisfy their
basic needs for love, belonging, achievement, etc.?

I, Selected Individuals

1.

2,

Doas this child seem to be socially and emetionally mature according

to the normal expectancy for this age level? How does he handle hic

emotions?

How does he att.mpt to establish friendly relationships with others?

a8, Is he friendly towards all his peers or does he tend to confine
his friendships to a selected few? How exclusive are his
friendships?




ot

b, What types of children does he seem to prefer as friends?
¢. How does he relate to adults?
3. Does he show any signs of anxiety, fear, hostiiity? If so, in what
types of situations?
4. How does he react to atress, to frustrations?
5. Does he seem to conceilve of himself as a leader or as a follower?
6. Does he seem shy, friendly, outgoing, aggressive, or withdrawing in
behavior?
7. Does he show moments of dependency? of independence? In what types
of situations does he exhibit each?
8. 1Is he overly serious or does ha seen to have a sense of humor?
9. How does he respond to overture of friendship from his peers, his
- teacher, others?
10, Are there evidences in his behavior of feelings of shame, guilt,
pride? 1If so, what type of situation brought this about? How did he
handle euch feelings?

Suggested Readings

D'Evelyn, Katherine, Meeting Children's Emotional Needs,
Havighurst, Robz2rt J, Developmental Trsks and Education. -
Hymes, James, A Child Development Point of View, :

" ® , Behavior and Misbehavior, ‘
Murphy, Loie, Peruonalitz in Young Children,
Redl, Fritz, Chiildren Who hata.
Josselyn Irene, The Happy Child, -
Cunningham Ruth, ~Understanding Group Behavior of Boys and Girls.
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Cuide to Observation of Phyaical Development
in Preschool and Elementary Children

L. Group

1. Look for variations in: height ; weight, bodily proportions, hearing,
vision, and activity level, '
- @ Are there problems of obesity?
b, Are there any signs of underncurishment in some individuals?
c. Are there any with observable handicaps such as a limp, skin
disorders, or epilespy?
d. Do any seem to tire easily and are ther others who seem to
have boundless energy? '
Observe activities in which children are angaged, i.e., writing, art,
games, folk-dancing, etc,, and note the degree of motor skill which
the children display as a group in general and as individuals,
8. Which of these activities offer opportunities for developing
and/or refining both large and small muscle coordination?
3. What spontaneous (free choice) activities do you observe and what do

these indicate to you about the physical development of this group
as a whole?

Selected Individuals (Select two children for observation throughout
each five-week period)
1, What are his physical characteristics as compared with the group?
&, How would you describe his body build? his general appearance?
b, What evidences do you see of his strength? his speed? his
enthusiasm and drive? his fatique level? (how soon does he
show signs of becoming tired?)
¢+ Does he show signs of satisfaction from physicsl exertion? How?
2. Does he have any noticeable physical handicap?
3. What physical skills does he seem to be in the process of developing
or refining?
4, Uhat seem to be his spontaneous play interests?

Suggested Readings

Martin and Stendler, Child Sehayior and Development, Ch, XIV.
Aluy, Millie, Child Development, ‘

Breckenridge and Vicent, Child Development,

Jersild, Arthur, Child Psychology, Ch. V.

Olson, Willard, How Children Grow and Develop,
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