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FORBWORD

This report summarises and presents the findings of a twelve months

pilot project related to the teaching of observational skills by means of

direct observation and videotaped classroom situations. The project was

made possible through a grant from the United States Department of Health.

Education, and Welfare under Title VII of The National Defense Education

Act of 1958 (P.1.. 85.864).

Thin undertaking was considered to be of specie. significance because

of the rapidly increasing need for well qualified elementary teachers in

the state and a correspondingly rapid expansion in enrollment at the College

of Education, University, of Hawaii. Providing desirable observational

experiences for pros'active teachers became more and more difficult because

of increasing demands placed upon the laboratory schools in the areas of

demonstration and research. Also, the schools lack the necessary space

for accommodating large numbers of observers.

This project is only one of a number of efforts which are currently

being made to improve the program of teacher education at the University of

W mit. It is hoped that the findings and recommendations resulting from

the study will have significance for aspects of the teacher education

Program othst than the development of skills in the observation of

children.

Such work es was involved in this project could: not have been

carried on without the cooperation many people. For this reason, I

mould like to mcknolted$0 it this time the invaluable assistance of the

following:
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Mrs. Lorraine Fitzsimmons, Assistant Protesszor of Education and
instructor of one of the control groups.

Mrs. Margaret Gillespie, Assistant Professor of Education, who
assisted in formulating the original oroposal.

Dr. Robert Reed, Associate Professor of Education and Ealactor
Educational Television, Hawaiitelevision coordinator of the
project.

Dr. Don Leton, Associate Researcher of the Bureau of Educational
Research, advisor in research techniques.

Dr. Jack, Gordon, Assistant Researcher in Education, Bureau of
Educational Research, and Mr. Peter Dunn-Rankin, Assistsnt
Professor of Education, who assisted in the statistical analysis
of the data.

Miss Hannah Lou Bennett and Mrs. Gladys Km, principals of the
Preschool and Elementary School, who made arrangements for the
taping of classroom groups and who coordinated some of the
routine matters connected with the project« Dr. Walter Wittich,
director of Communications Center, University of Hawaii, who
spurred us on with his enthusiaam.

Mrs. Doris Dyer, Mrs. Myrtle Collins, Miss Isabel Snow,
hiss Hetty Puhlhege, and Mr. Ray Smith, laboratory school
teachers whose classroom groups of children were videotaped.

Dr. Marvin Greenberg, Mrs. Juanita Kends, Dr. Heloris Curtis, and
Miss Sue Hansen, specialist teachers who Cooperated with the
videotaping of children in the areas of music, art, and physical
education.

Miss Ethel Oda, graduate assistant in Educational Psychology and
Peace Corps trainee.

Mrs. Edna Lee Leib, supervising teacher of first grade in the
University Preschool.

Mks. Pearl Yamashita, supervisor of intern teachers.

Dr. Don Leton, associate resear.!1.Ar in the Bureau of Educational
Research.

(The above four people acted as a panel for viewing the videotapes
and analysing significant behavior which could be noted by tie
students.)
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Mrs. Frances Shimotsu, graduate assistant in Elementary Education.

Mrs. Veronica Rivera, graduate assistant in Elementary Education.

Mrs. Ruth Yiehm, graduate assistant in Elementary Education.

Mrs. Shirley Fujitaa Assistant Professor of Education.

(The above four served as analyst.; of student responses to test
tapes, student observation reports, student reactions to
hypothetical disciplinary cases, and questions posed by students.)

Mr. John James, Program Director and graduate assistant in
educational television; director of the technical aspects of the
project; including training of cameramen, arranging the class-
room for videotaping, and directing the actual taping sessions.

Mrs. Virginia losable, graduate assistant and Psychologist, who
handled the testing of both children and college students,
imitated in planning program, and helped in the analysft and
comparison of college students° and children's responses to the
sociogrems.

And to my colleagues in the College of Education for their
encouragement and assistance in a variety of ways.

March 1966 Esther C. Jenkins
Associate Professor %A Education
College of Education
University of Hawaii



Chapter 1

INTRODUCTIOW TO THE PROBLEM

The perceptual view of learning is the undergirding theory of this

project. What has been one of our major concerns in the professional

laboratory phases of our teacher education program at the University of

Hawaii is expressed quite adequately by Combs:

"Whether an individual will be an effective teacher
dependw upon the nature of his private world of
perceptions. It follows that the perceptual world
must be a matter of vital concern to teacher-education
programs."1

Combs also reasons that teaching is human relationship and stresses

the need for teachers to develop a point of view to which thy are committed

and

"a personal psychology which the good teacher needs,
derived from accurate observations and given'consistent
meaning by personal exploration and discovery. A prime
function of the teacher-preparation program must be to
assist its students in the development of such a frame
of reference for their future behavior."2

Experiences throughout our teacher edutation program are planned with

the hope that future teachers will develop and organize perceptions about

(1) their various teaching roles, (2) the people with whom they will work,

and (3) the Content and methods they 411 develop through teaching.

Weever, the introductory course in elementary education is mainly geared

toward* the development of accurate perctptions about children though,

.ACombs, Arthur The Professional Education of Teachers a Perce teal
Viarof 'Teacher leducatett.. Reston: Allyn and Bacon, Inc., 1063. p. 19.

21biLd., p. 21.



obviously, perceptions about teaching techniques, school and community

relationships, etc. will also be a natural outcome of any experience in

which students engage.

IntroductorCoursellSeuence

Education 220, Introduction to Elementary Education, is a course which

was moved downward from the Junior to the Sophomore year in 1960 because of

the belief that professional growth takes place slowly and sequentially.

The focus of the course is primarily upon the development of basic under-

standings in the study of self and of the child as &learner. Major topics

dealt with include:

I. A Review of the Growth Process and Growth Characteristics of

Preschool and Elementary School Children

II. Cultural Factors Affecting Growth and Development

III. The Role of Basic Needs in Human Development

IV. Developmental Tasks

V. How Learning Takes Place as the Child Matures

VI. The Exceptional Child in the Classroom

VII. Discipline

VIII. How the School Socialises the Child

IX. The Teacher's Personality

R. Specific Child Study Techniques

XI. Evaluating and Reporting Children's Progress

21/. Working with Parents

Recurrent theme arpearing throushouCthe course include:

1. Behavior is caused.

2. Behavior cawbe studied.

3. °rams learning is 'based upon the physics social and emotiOnal

well.beinvoUtheLchtid.
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4. Learning is affected by the psychological and physical environment

of the school.

5. The teacher is concerned with the total growth of the child.

6. Discipline problems stem largely from factors outside the child's

control.

7. Basic to an understanding of a child is the teacher's understanding

of himself.

8. The values 4 child learns from his culture and those of the school

are often in conflict.

Direct observation has long been considered an essential part of this

course for the following reasons:

1. It helps to bring the student's professional goal into closer

relationship with the general requirement of his college program.

2. It is a successful means of obtaining maximum. involvement of those

enrolled in the class in the learning experiences planned for the

course.

3. It is a concrete way of supporting and reinforcing what the

students are learning from lectures, discussions* and readings.

4. It is a promising method for helping students to discover many

things for themselves* i e.* principles of growth and development,

principles of learning, andtesching?strwtegieSe

}bre specifically* observation experiences are provided for the

purpose of helping students to:

1. grow in their, pnderstanding and Appreciation of the uniqueness of

each child.

becOne sensitive to specific beh010,5Yx cues which Sive insight,,

into a child's stage of development or his attitudes and feelings

about himself, others* and/or the lemming situation.
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3. become aware of consistency and inconsistency in behavior.

4. become alert to signs of deviant behavior.

5. become aware of how, why, and in what situations individuals

change their patterns of behavior.

6. become sensitive to the patterns and values of peer culture and to

those factors which influence a child's st7,1ptance or rejection by

the group.

identify areas in which children are making a thrust for

independence, i.e., to become sensitized to "teachable moments."

8. assess the appropriateness of the school environment and the

learning task to the child's level of development.

9. identify the elements of the teaching-learning situation which

make it democratic, laissez-faire, or autocratic and the effect

these have upon child behavior.

10. develop sensitivity to the specific skills needed for successful

achievement of a learning task.

11. become sensitized to the many concomitant learning. taking place

in a specific situation.

12. learn something of the basis upon which one determines both long

range and specific objectives for individuals and the group.

13.- develop a brosider,concept of the variety of responsibilities a

teacher assumes ins conducting an educational program for a group

of children*

1.4. grow in self-understanding and awareness of one own personal

biases and prejudices.°

15. , decide whether or not one wants to ccntinue with teaching as a

career and, if so. , .at what,level.

4
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To accomplish these gosh the inst4ctors have attempted in the past

to provide several observations at each of three levels, Preschool, Primary,

and Upper Elementary. With the hope of making this experience even more

meaningful part of the required observation time has been customarily set

aside for follow-up conferences with the teachers of the classes being

observed.

Students have been generally prepared in advance for observation

experiences by means of films, observational guide sheets, introductory

talks by the principals and excursions through the schools. Their growth

in observational acuity, their ability to apply principles of development

to problem situations, and their progress in making generalizations about

children's behavior have been assessed in the past by means of class

discussions, examinations, ability to collect significant anecdotal material

about children, and term papers.

The Problem

In spite of efforts to make the direct observation ep*orience as

meaningful as possible there have been numerous problems, conflicts of

interest, and changing patterns in the College of Education and the

University which have made this very difficulty to achieve. In recent

years the student population at the College has grown in direct proportion

to the "bursting at the seams" growth of the University. For example, in

comparison to thirty student teachers in 1946 there are now approximately

one hundredNfift plate -1n-elementary classrooms each semester. This

growth umbervhas'ereated many scheduling problems difficult to

resolve. Add to this the fact that it is impossible for course instructors

to see ev,aything that the students are seeing, the difficulty in

diecussing soMething of coalman interest to all class members becomes

obvious.
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There is also the elemeut of difference la the quality of

observation to be considered. Regardless of the fact that these

initial laboratory experiences have taken place in the campus

schools it was generally agreed that they' would be superior for some

students and perhaps only average for others,

Until recent years the major function of the campus schools in

relation to teacher education was to provide supervised student teaching

for prospective elementary teachers. With student teachers taking over

pert of the classroom responsibilities it was possible for the regular

teachers to confer with the observation students and to answer questions

or to clarify misconceptions about what they had seen. Now that these

schools have become research and demonstration centers it is no longer

possible for conferences to be scheduled. As a result, students leave the

classroom without having had a complete experience.

Additional factors which have detracted from the quality of

observation include limited space available for observers, lack of freedom

to follow children into r,oms where special experiences in art, music, and

physical education are conducted, and, very often, viewing children from

the backs of their heads only. Children are protected from observers by

rules that do not permit the observers to move around the classroom or to

examine their work at close range. This is understandable because of the

limited space but does keep the observer from becoming aware of facial

expressions and other nuances of ,child behavior 'which give clues to

attitudes towards and responses to a particular situation.

Another problem stems from the fact that students must sign up for

observation at whatever time their schedules permit. As a result, some

observers,have a limited opportunity to see children in a variety of

situations. Several, for example, were scheduled only at a time when

children worked: independently on SM reading materials. Without being



able to see the children's faces or to hear any of their reactions the

total gain from the experience seemed minimal.

EltalattAINUMMtE

This study was undertaken in order to test the potential use of

videotaped classroom situations for the purpose of developing observational

skills. It seems reasonable to expect that, under controlled conditions,

students' perceptions of child behavior can be brought much more sharply

into focus then is possible where there is no control ever what the

observer may see. It also seems reasonable to expect that the sequence in

which students experience both videotaped and direct observation will

influence their perceptions of child behaviors Specifically, this study

attempted to:

1. determLae what qualitettvs differences exist under three plans of

observation of child behavxor itt elementary school groups; direct

classroom observation, videotape televiewing, or a combination of

direct Observation and videotapes.

2. attempt to detetmine to what extent guided observation via

videotape' May sharpen the students' observational skills in

identifying significant child behavior.

3. attempt to determine,to what extent certain aspects of child

behavior, i.e. mrrt on*serbal communication, thefrehild's perception

of himself, and interpersonal relationships, may be observed

through the Use of the medium of television.

attempt io determine to what extent common experiences in guided

obiervition thrOugh the medium of television prior to direct

observation in-the classroom may affect the quality of 'the 4latter

experience.

In relation to the abOve purposes suet questions as the following

1
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were posed:

1. Is it possible for students to observe on tape the same kinds of

significant behavior, learning principles in operation,

psychological and 3vivironssentel conditions, and teaching

strategies as can be directly observed in the classroom?

2. Will there be any differences in the amount of such behavior that

can be observed?

3. Will there be any differences in student attitudes reflected in

the two types of observatiori?

Will there be difference: between observer responses to tett: in

course content and to test tapes? If so, will these differences

relate to a particular sequencite or method of observation, i.e.,

will the differences be due to whether or not the students

observed first by videotape or direct observation, or will they

be due to the fact that they observed entirety by videotape or

the direct classroom method?

5. Will there be, areas of comeon concern to all students regardless

of the method of observation experienced or will each group develop

different kinds of concern, discipline, creativity, etc.?

It it possible for students to gain insight ,int children's

personalities and learning needs by means of videotape?

Will ono- type or sequence of observation produce any significant

differences in student reactions to discipline problems?

Experimental ,11114potheses,

The following hypotheees were: tested,ln,: this study:

1.,,' guidedlNiewing of selected. 4Iassroom behavior recorded on

videotapes wilt, provide a' .commOn observational ,experience for all

students in a given experimental group. This communality will



improve the effectiveness of instruction and increase the

observational acuity of the students.

A combination of largescreen viewing of selected classroom

behavior and direct classroom observations will be superior to

the current methods of direct classroom observations.

3. The televiewing of videotapes prior to direct classroom

observations will be superior to the televiewing of videotapes

subsequent to classroom observations in developing observational

skills.

Importanca of the St dv

As stated earlier professional laboratory experiences, in which the

introductory observational experiences play a vital role, are generally

considered absolutely essential for helping the proictive teacher to

integrate theory with practice. Howuver, the mere fact that such

experiences are provided is no guarantee that the quality will be superior

enough to bring about this desired integration. in its seal for providing

contacts with children an institution may fall, into the trap of equating

quantity with quality. Therefore, before may method is adopted as a oeans

of giving prospective teachers experiences in observing children it

should be either evaluated against an esublished set of criteria or it

should be put to an empirical test. In addition, when a method or methods

are finally selected, students should be specifically guided in their

observations so that they learn not only what to look for in a particular

situation but how to spread this observation over a variety of situations

and activities. Developing such skills of observation is one of the chief

prerequisites to the understanding of child behavior. Stratemeyer stresses

the nOcessity for careful selection and guidance of observation experience

as follow:

9



"Direct expeTiences must be thought about to be
truly educative; to be useful in subsequent
experiences. This points to the fact that direct
experience in and of itself is not enough. While
extending the nature and uumber of direct experiences
in the professional program for teachers, attention
must also be given to the quality of the experiences
provided. Quality of experituce resides both in the
nature of :he experience itself and in the way in
which it is guided. To be assured that the young
college student .45 adequately reflecting upon his
experience, is seeing relationships, is drawing
sound generalisations, experiences bust be both
carefully !selected and adequately guided."3

It is this emphasis upon the need for careful stiection and guidance

of observation experiences which underscore the importance of this stildyle

attempt to find ways of improving the quality of such experiences for

students at the University of Hawaii.

Definition of Terms

1. Direct Observation. Observation within a specific classroom or

school. (Referred to as DO -DO in Chapter /V)

2. nAgglepid Observation. Observation of children who have been filmed

on videotape. Playbacks of these tapes are channeled to a culti-

purpose auditorium. (Referred to as DOVT in Chapter IV)

3. Direct-videotape Observation. A sequence of observation experiences

beginning with observation in a specific classroom and ending with

observation of the same classroom by means of videotape. (Referred

to asirramT in Chapter IV)

4. WatualattilletatAktmatial. A sequence of observation experiences

of a specific classroom by means of videotape first and direct

classroom observation second. (Referred to as VT-DO in Chapter /V)

3Stratemeyer* Florence, "The Expanding Role of Direct Experience in
Professional Edumtion," atampag Student Teaching,. 30th Yearbook of
the Association of Student Teaching, State Teachers College, Lock Haven,
Pa., 1951, p. 14.

r. ( J

10
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5. Pre-test, Tam. your half-hour tapes of a second grade group of

children used to pre-test students' ability to note specific

behavioral cues.

6. post-test Tapes. your half-hour tapes of a sixth grade group of

children used to test growth in ability to note specific behavioral

cues.

7. losgaLlmett. Sight one-hour tapes of the fifth grade class which

was used for both direct and vVeotsped observation.

S. &s lam. An informal questionnaire - -a device used to assess

interrelationships within the class.

9. Pereonality A profile sheet used to test observers' ability

to judge the ifisy children saw themselves on a standardized personality

test.

10. Aneceotal Record. A series of observations of a child's or a group's

behavior taken over a period of time and describing significant

behavior in a variety of situations.

11. aglaglielmmumirma. A 13-page booklet used to record specific

behavioral cues in, the areas of physical, social, emotional, and

intellectual behavior of children. Space is also provided for analysis

At learning, skills needed for the activity observed, for summarizing

concomitant learning taking place, and for drawing inferences for

future teaching.

.,

11
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12. Semantit.4
"An insttement developed to study the ways in which the

semantic processes varied within and between individuals.

The subject judges a particular concept against a set of

scales representing the evaluative, potency, and activity

aspects of meaning. Several sets of bipolar terms
represent a single dimension and the judgments on these

are arreage& This procedure constitutes an operational

definition of the meaning of that concept, for the

individual, at that time. In this tonne', changes in the

meaning of a concept over a period of time, the subtle

differences between two or more concepts, and the

individual differences in the meaning of a single concept

may be quantitatively represented." (See Appendix E)

13. /PAT. Children's PersonalitaStaire. Both an individual and

a group test designed to measure fourteeu variables related to general

outlook and to social, emotional, and intellectual behavior.

Limitations

Four serious limitations affect the results of this study. First,

because of the time factor it was impossible to develop a third series of

test tapes for a final comparison of the groups at the close of the

semester. Second, the pre- and post-testing of all groups should,

probably be related to their method of observation. In other words,

instead of testing all groups by means of short videotapes it might be

more valid to devise a test situation based upon direct observation for

those assigned to this method of studying children. Third, the Child

Development Tests were developed under the pressure of time and need

considerable refinement and, fourth, more refined methods for analyzing

observation reports and other reports such as anecdotal :cords need to

be developed.

4Springel, Nona P., "The Semantic Differential and Its Use," A Paper
Rehmitted to the Graduate Faculty of the University of Hawaii in Partial

Fulfillment of the Requirements for the Degree, Easter of Education in

Educational Psychology. University of Hawaii, Honolulu, Hawaii: 1964.

P. 16.



Chapter II

RELATED RESEARCH

Numerous studies have been undertaken to assess the educational uses

of television but few can be found which report the use of videotaped

groups of children for the purpose of witching observational skills.

The University of Akron reports5 the utilization of closed-circuit

television in the Guidance Laboratory for the purpose of providing their

trainees with opportunities to observe non-verbal nuances in the behavior

of counseling participants and to hear their dialogue at the same time.

Two major features which have some implications for the type of

investigation carried out in this study are the (1) group critique period

immediately following the viewing and (2) the attempt to improve

observation skills through the use of check lists in a fairly controlled

situation.

A study con&tted in 1960-61 at the University of Oklahoma6 used two

groups of students randomly selected from each of three professional

courses: Social Foundations, Human Growth and DeveWillent, and Evaluation

and Guidance. For each course one group was selected to observe directly

in a classroom setting which the other group was provided with observation

by means of films and slides. Students who saw films and slides showed

somewhat better achievement as measured by a common examination, than did

R;;;;;;5;77176., "Utilization of Closed Circuit Television in the
Guidance Laboratory," University of Akron, Akron, Ohio. New Media in

muktuktegslo, Association fore Higher Education, NBA. Washington,

D.C.: 1963. pp. 50-57.

agulton, 11.* "Obiervation of Teaching: Direct vs. Vicarious

ExPerience,". University of Oklahoma* Norman* New Media in Hfith ar
)1411Cal4Ons* Association for Higher Education, tin. Washington, D.C.: 1963.
pp. 78-79.

13
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those who observed the actual classroom situations. Though films, rather

than videotape recordings, were used in this study, its importance to the

investigation herein reported lies in the implication that "it appears to

be feasible to produce single independent film sequences giving fuller

treatment of separate concepts and emphasizing specific conceptual

principles related to tbe outcomes expected from such observation

assignment."7

At the University of Kansas8 School of Medicine, medical educators

have found that television, along with films i-en make visually accessible

to large groups of medical students part of the human anatomy which could

formerly be observed by only one person at a time. This ability of the

camera to move in for a close-up of a subject is a feature which was

capitalized upon in this investigator's study, especially in an attetit

to make student observers aware of non-verbal behavior which seemed to

reveal a child's responses to a particular situation.

Research at Pennsylvanin9 State University irobed the comparative

efficiency of Urge screen television projection reception as compared to

small 24" or 27" individual monitor reception. Students of the College of

Education and the College of Home Economics reacted more favorably to the

large screen television. Percentages of preferences for each college were

64% and 77% in favor of the large screen viewing. Learning achievement, as

measured at intervals on tests for each of the courses, Economics and

p.

8Ruke, D. S., "Medical Education and Television 1960--A Perspective on
Advances in the United States," Research Film. 4:13-24; No. 1, 1960.

9Carpenter, C. R., "A. Commentary on Television Research, 1948-1960,"
Hewer University Park: Pennsylvania State University,
1961. 104 pp.
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Zoology, proved to be comparable under both conditions.

An experiment more cloeely related to this study was carried on at

San Jose State Collegel0 over a period of five semesters from 1959-1962.

Five groups of education students were "selected by accident of

registration" to participate in the project. Three of the groups were

designated as experimental and the remaining two as control groups.

Observation situations varied from 25% to 75% use of closed-circuit

television observation as a substitute for the usual direct classroom

observations for the experimental groups. Comparisons of these groups

with the control groups which carried on their observations through usual

direct visitation indicated that televiewing observations, with limited

amounts of in-person observation, were as effective as 100% in-person

observations. This was found to be true in all groups; whether 25%, 50%,

or 75% of the scheduled observations were through closed circuit television.

A comparison of methods of observations in pre-service teacher

education has been carried on at Hunter College. 11 The study tested the

hypothesis that different tedmiques of classroom observation would result

in different degrees of learning. The three techniques compared were:

(l) classroom observation via kinescope recording; () closed-circuit

television observations; and, (3) direct observation in the classroom.

Statistical comparison of the results gained through these three media

failed to show any significant superiority for anyone of the methods.

gets, William R. (and staffs of Division of Education and Audio-Visual
Services), "Television Utilitation in the ObserVation Program-for Teacher

Education," (1959-1962) San Jose State College, U.S.O.E.
(Title VII) Grant, 1961.

11Sto ller, Nathan and Lessee, Gerald
Improving 'Teacher Training and for
Teaching )Performance, Phase
in Pre-Service Teacher Training
of New York, New York, N.Y. 1963.

;-t AtrArtc0,41

S., "The Use of Television for
Improving Measure. of Student-
Comparison of Methods of Observation
Hunter College oft .they City University

TP.Q7? *4
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Incidental results and experiences showed encouraging possibilities

however, provided that: (1) further technical adaptations of the medium

could be made which would show greater fidelity of sight and sound, camera

flexibility and a minimum of distraction of subjects; (2) greater use

could be made of student-teacher recordings as bases for supervisory

procedures; and, (3) further research and efficiency could be accomplished

in the nature and measurement of teacher learning behavior. The implica-

tion here is that the communication channel itself mty have been detrimental

to the achievement of anticipated results.

The most recently reported research12 on the uses of television in

teacher education relates to the experimental work being carried on at

Stanford University. This project has two major aspects, the first of

which involves.the videotaping of various age groups in a variety of

subject areas. Basic equipment for this phase of the work includes a

portable videotape recorder, cameras, and audio gear mounted on a cart,

which can all be installed in a classroom within the three-minute interval

it takes for students to move from one class to another. A wide range of

classroom situations can be recorded in more than fifty cooperating schools

within a one-hundred mile radius of the University. Tapes are edited and

used by professors in their college classes for discussion and Analysis

f the teaching techniques employed.

The second phase of the project is a part of the new design of

teacher education for graduate students and is known as the "Micro-

Teaching Study." This is an intermediate step between course work and

11Donner, Stanley T., "Television in Teacher Training," CETO NEWS,
No. 6, Centre for Educational. Television Overseas, The Studio,,
Nuffield Lodge, Regent's Park, London, LW., England: March, 1965.
pp. 5-8.

ovTik. .t.1,70.-11,t,ti';i3.:..offirAltrtumn; !V;711.rfe, IrP11,7'.*W742..tr-te !--.4.474r.ry



intern teaching in which the student is videotaped while teaching a

selected lesson to a group of about five students paid to participate in

the experiment. The lesson lasts from about fifteen to twenty minutes

after which the "subjects" evaluate the teaching and the tapes are re-run

for the student to personally evaluate his own teaching and again to go

over it with his supervisor. He nen re-teaches the same lesson to another

small group of students in order to improve over his first attempt. When

he eventually begins his intern teaching videotape recordings are again

made of his performance in a variety of teaching situations.

The findings of this study have shown a high correlation between

success in micro-teaching and successful performance in a full sized

cleesrcem. The research also suggests that videotapes of student teachers

in action constitute a "reliable, objective, complete, and immediate

picture of the actual teaching situation"13 for the college supervisor

whose responsibility is to guide the student's progress towards the

development of good teaching strategies. As a result the college

professor's time is used more efficiently and more effectively.

While this study Le mainly geared towards the analysis of teaching

techniques, it does suggest that a similar method might be employed for

the observation and analysis of child behavior.

In summary, the research which has been conducted thus far in the

are of videotape observation suggests that this method of guiding the

observation experiences of pros1ective teachers has considerable potential.

It seems to justify further study of the contribution which videotapes can

make to the education of teachers.

13/b id., p. 8.

1,7
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Chapter /II

METHOD

famipmplatid Facilities

In'January, 1964, the College of Education, University of Hawaii,

completed the installation of a closed-circuit television facility. This

installation was the result of comprehensive studies of mainland CCTV

articles completed by members of the staff.

The installation was begun in the summer of 1962 when a CCTV grid was

installed on the University campus, linking seven major buildings within

the College of Education and enabling television origination and reception

from within one hundred-tifty feet of any terminal outlet in the building.

A second link was installed in 1963 which connects the College campus with

the large multimedia auditorium of the new Communications Center at the

University where a large screen television projector has been installed.

A television studio and accompanying control room are located in the

College of Education'e Multipurpose building where over $150,000 of

broadcast quality television studio equipment id installed. This equipment

includes complete studio facilities with 41/2" two-image orthicon cameras, a

videotape recorder and playback machine, a multi-plexer, and complete

control room facilities. The entire system is designed for maximum

utilization as a CCTV system and ETV broadcasting facility.

During the taping of the second, fifth, and sixth grade classes two

cameras were used in all but two instances when mechanical failure could

not be immediately corrected. This made it possible to either quickly

pick up a panoramic view of the entire ,slams responding to a particular

situation or to focus on an individual as they reacted to a question or

)1.-0W9S
141w,..
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comment. It also made it possible for the cameramen to prepare themselves

to focus from time to timft on the seven children selected for study without

making this obvious to the children.

To pick up individual responses both the overhead boom and small

table microphones were used. The teacher of each class wore a leveller

microphone, which was later replaced with a small wireless microphone

and which considerably simplified things for him.

AdvarePlantuiPrearijam

This project, which was originally scheduled to begin in June, 1964,

was delayed because of lack of University funds to pay the salaries of a

crew of cameramen. The Communications Center, including the Department

of Educational Television, was in its infancy and, as yet, had limited

funds at its disposal. No request kor payment of crew members had been

included in the original proposal because of the $10,000 ceiling on the

type of grant requested. As a result, plans for a summer pilot project had

to be abandoned. The actual taping of classes could not get underway until

early November because of the fact that the campus schools do not open

until the University officially begins its fall schedule. Teachers in the

laboratory schools, also, vented a month in which to get their classes

underway before introducing the idea of videotaping to the children.

Since the University's regular equipment does not as yet include

portable units taping was confined to laboratory school classes.

Ibmtunately, three teachers, each at a different grade level, were willing

to participate in the study.

In taping, the main purpose was to duplicate as much as possible a

natural classroom situation, however, with one exception. A decialon was

made to tape footage than was needed 1, order to eliminate the less
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significant situations and to make every moment of viewing of value to the

observer. It was also important to tape a variety of classroom situations

in order to eliminate one of the weaknesses of direct observation, that of

seeing the same thing over and over. Accordingly, advance planning with

the teachers was undertaken mainly for the purpose of looking ahead to the

kinds of activities which would be emerging as a natural part of their

programs and which held the promise of meeting the criteria established

for taping. These were:

The activity taped must

1. be part of an ongoing program in the class.

2. offer a different view of child behavior from any previously

taped.

3. be one which promises some type of response from the majority

of the children.

4. not be a teacher lecture or demonstration.

When a teacher decided that an activity was worth taping the

investigator was notified and a conference was arranged between teacher,

Investigator, and program director. At this time, we were given elough

background about the forthcoming experience to anticipate some of the things

that might happen. This facilitated the work of the program director in

instructing the comeramen from the. T.V. control room. NO effort was made

to open each tape_with a formal introduction, again because we wanted to

avoid everything, we could that would make the situation unnatural.

As would be expected, the children in three classes became excited

over the,experience of being taped. Accordingly, time was set aside to

show them the initial tapes .and to demonstrate the use of the cameras and

other eesipwento This proved most advantageous in helping them to ;Adjust

to the weekly enctsometimes more frequent intrusion into their classroom.
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Following this the tapes were erased and the work of developing the

videotapes to be uses' with the college classes during the spring semester

was begun. The children became quite accustomed to the presence of the

cameras and only a few showed by their behavior in subsequent tapes that

they were still aware of the cameramen and their equipment.

Since one of our major purposes in providing observation experiences

for sophomores is to sensitise them to specific behavioral cues in the

areas of physical, social, emotional, and intellectual development, we set

out to develop both tett and teaching tapes which would focus on these

four areas. Four one-half hour PreTest Tapes word made of a second

grade group and included music, physical education, storytime, an

unstructured art and work period, and a more formal modern mathematics

lesson.

Four one-half hour PostTest Tapes were also made of a sixth grade

class and included somewhat more structured lessons in Art, rosin* Social

Studies* and Literature.

Eight onehour teaching tapes were then made of the fifth grade

class which was to be the subject for both direct and videotaped

observation. Since those students observing directly would be spending

two hours in the classroom we were attempting to match this time in

videotaped observation and yet take advantage of the special features

of videotape, namely, the opportunity to stop a tape and discuss a point

or to re-run a part of or the entire experience, while staying within the

two-hour limit. These teaching tapes dovered the areas of mathematics,

creative writing, physical education, music, art, bbok reports, library

activities, planning and-tarrying out a Christmas party, tidal wave

discussien, social, studies reports, and miscellaneous activities such as

lunch, free play, etc. An agreement was made with all teachers to erase
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any tape or any part of a tape which they felt would not represent a true

picture of a normal classroom situation. Fortunately, this did not becou

necessary.

Upon the completion of the Pre and Post-test Tapes a panel of experts

including a psychologist, an instructor of the introductory course in

preschool-primary education, a professor from the Bureau of Educational

Research who is also a specialist in child development, and a oupervising

teacher of a first grade class in the campus preschool, agreed to view the

tapes and to suggest what they thought students should be able to see in

each in the way of significant child behavior. An outline (See Appendix A)

was given to the panel members for advance study and several viewing dates

were arranged. Responses of these judges were later combined and those

points on which at least three of them concurred were used as a basis for

analysis of observer responses to a test tape. Since each test tape was

different this necessitated making a separate analysis sheet for each set

of observer responses.

Fifth Grade Socioeram (Appendix A)

During the taping of the fifth grade class a sociogram was administered

to the children in order to obtain a picture of classroom relationships at

this particular time of the year. The results of this sociogram would be

used later with videotape observers as a basis for determining how well they

could detect classroom interrelationships by what they would see on tape.

When actual observation was begun in the spring the same sociogram was

administered again in order to compare the ability to appraise the class

interrelationships occurring at the time of observation of those observing

directly with the assessment of class relationships made by those observing

by aims of iideotiPes



Child Development Tests

During the summer and fall semesters two forms of a Child Development

Test (Appendix C-1, 2) were devised. Each included one-hunrded items

covering bread areas such as developmental characteristics of different age

levels. knowledge of concepts, terminology, and procedures in child study

and research, theories related to basic needs, developmental tasks,

learning, and growth principles and their application to classroom

situations. The first of these tests was to be given at the beginning and

close of the experiment, the second at the mid-point before two of the

groups switched their method observation.

?AT' ersonality test for children

Becoming sensitive to differing types of personalities in the classroom

and the various roles either assumed by children or forced upon them by the

human relationships operating within the group is an important learning task

for the prospective teacher. For this reason the IPAT, Forms A and B were

administered to the fifth grade for the purpose of comparing the results

with observer appraisals of the children's personalities on the sociograms

mentioned earlier and on a profile chart based upon this test. (See below)

As suggested in the test handbook both forms were given in order to obtain

a larger sampling of items since each form comprises only half the test.

The IPAT Children's Personality Questionnaire, "The CPQ," is both an

individual and a group test designed to measure fourteen "distinct

dimensions of personality "14 (See Definition of Terms #13)

14Porter, Rutherford B. and Raymond B. Cattell, Handbook for the IPAT
a.....iilargeLpersonestionaire"TheC"FormsAandB.
Institute for Personality and Ability Testing, Champaign' Illinois:
1960 pp 5,

Personality
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Children's responses to this test have made it possible for

psychologists and teachers to estimate likelihoods of success in various

fields. Therefore, it seemed possible that if the college students, on

the basis of their observations of children in the fifth grade, were able

to see children as the children saw themselves, the observation experiences

would be fulfilling some of the major objectives of the course.

Additionally, if one group of observers were more successful at this than

others, then the method of observation could conceivably be a contributing

factor to the development of better insight.

Teacher-Student /ndex of Children's Personalit

Using the basic physical types, endomorph, mesomorph, and ectomorph

plus the personality types and leadership or followership qualities su3gested

by the IPAT Personality Test a class profile sheet wan devised which

included all the names of the children aloug with a place to rate each one

under the categories mentioned above. (See Appendix D) The teacher of the

class was then asked to rate every child acco7:ding to his knowledge about

him after having worked with the group for about eight months. These charts

were to be used with student observers at the close of the second four weeks

of observation as a line' check on their ability to acquire essential

information about children through observation experiences.

Observation Guide

For the purpose of helping student observers to more adequately focus

their attention upon significant behavioral cues an observation booklet was

developed to guide them in recording specific conduct under sub-categories

of physical, social, emotional* and intellectual behavior. The booklet also

provides space for an/dyeing skills needed in the learning situation

observed and for making generalisations about concomitant learning.,

teaching procedures, and expressions of personal' feeling about the
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observation. The last section of the guide offers an opportunity to raise

questions which were of concern to the observer. For the purposes of the

experiment students were required to record whit they saw in one of these

booklets after each observation session. When the guides were introduced

to the ob.sarvers the instructors stressed the fact that they could not

expect to see everything included in the booklet during each observation

session.

PAIM121129Sees

Two discipline case's studies were selected for the purpose of

determining whether or not there would be Any noticeable changes in attitude

towards handling such problems after a period of observation. The question

was raised whether or not the type and sequence of observation would have

anything to do with a change in attitude, if it appeared. The case of

Juanita was presented at the beginning of the semester and that of Ford at

its close.

Theoretically, it seems that those observing directly would become much

more conscious of the variety and causes of discipline problems encountered

by a teacher and, thus, more concerned and possibly more understanding and

less vindicative in their handling of. these problems than would those

observing by videotape. If so, this should be reflected in their reactions

to the cases presented.

Initiating

During, the pre.- registration period for the spring semester, 1965

sophomores enrolling Ed 220, Introduction to Elementary Education were

4andomlY esitignetto' One oUthe four, sections of this course. -This was

1;;;;;;Touncil on Education, madmategfilmsp Understand Childrer.
Frepered by the Staff of the Division on Child Development and Teacher

Pereonnel, for the Commission on Teacher Education, W6shington,

945.

-
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accomplished by arranging the block schedules for sophomores in a continuous

one, two, three, four order, each of the blocks designating one of the four

sections around which students were to build the remainder of their

schedules. In some cases, where it would have worked a hardship on a student

because of work hours or "car pool" rides, etc., this order was broken. The

distribution in the four sections, after drop-outs became as follows:

Section #1 26 students

Section #2 - 28 students

Section #3 - 19 students

Section #4 - 24 students

The first three weeks of the semester were spent in testing all students

on (1) four one-half hour test tapes of a second grade group of children,

(2) the Semantic Differential, (3) Form A of the Child Development Test,

(4) the discipline case of Juanita, and (5) the Minnesota Matiphasic

Personality Test. However, because the latter test is not as vital to this

report as other phases of the experiment its uses will not be reported here.

One of the most fruitful techniques used in the study of children is

she anecdotal record. This has been a basic requirement of the introductory

course in the past and one which the two instructors felt should be retained

if at all possible. The question arose as to whether or not students would

be able to see enough of a child's behavior on videotape to develop such a

record and to make tentative hypotheses about his personality development.

Accordingly, with the help of Mr. Ray Smith, teacher of the fifth grade

class try be used in the study, seven children, representing a variety in

physical and personality characteristics and having an IA. range of 110 to

1529 were selected for concentrated study by all for groups of observers.

Because of time limitetions and the need to make certain that all seven

children were studied in each of the four sections, students were not given
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the opportunity to select the children they wanted to b.udy. Instead, they

were "assigned" one of the seven by the method of drawing a name from among

the others.

While the testing was being carried on in the lab sessions, the regular

lecture sessions of all four groups of students were used to introduce them

to the overall objectives of the course and to prepare them for the

observation experiences. All students were given the same instructions, the

same guide sheets, and the same general background in course content.

At the end of the three weeks students in Section one, taught by the

first instructor, were sent to a fifth grade class in the campus elementary

school to begin their observation while the other three sections, taught by

a second instructor were assigned as follows, Sections Two and Three to

videotape observation, and Section Four to direct observation. Those

assigned to videotapes saw the same children the other two sections were

seeing in direct observation. (See Chart 1, p. 29.)

At the end of four weeks--or the seventh week of the semester--another

period was spent in testing all students on (1) Child Development Test -

Form B, and (2) Four Test-Tapes of a Sixth Grade class. During this period

they were also given a sociogram (See Appendix B ) which paralleled the

questions given to the fifth grade children on the sociograms administered

at the beginning of videotaping in November and direct observation in

February. The question to which the answer was being sought here was,

"Can videotapes capture enough of the classroom relationships and non-verbal

types of interaction to help the observer become sensitive to how children

stand in the eyes of their peers?" Following this Section Two switched to

direct observation while Section Four changed over to videotape observation.

Section One continued with direct observation and Section Three with

videotape viewing.



Upon the completion of the next four weeks of observation all four

groups were brought together again for final testing. Form A of the Child

Development Test was readministered as was the Semantic Differential. The

second discipline problem, The Case of Ford, was presented to the students

to determine whether or not there would be any notable changes in attitudes

and suggested method of handling such problems and, if so, whether the

changes would be more marked in any particular; group.

-4)
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In addition to weekly observation reports, assigned readings from the

totext, ,............IAnIntroduonhildStud, by Ruth Strung and a course biblio-

graphy, there were two other major requirements which students were asked

to fulfill. The first involved the keeping of an anecdotal record, mentioned

earlier in this paper, and summarising these by making a tentative statement

about the child's personalty.and his general progress in social, emotional,

physical, and intellectual development.

To complete the other major requirement students were asked to write an

over-all evaluation of the course and to give particular attention to the

method and sequence of observation which they bad experienced. Because it

was necessary to eliminate as much as possible the danger of writing to

please the instructor, students were asked to submit these papers after the

final grades bad been sent to the records office. They knew that the use

of videotapes for observation was being tested and that their honest and

sincere reactions to the method and sequence were of importance of the study.

Summary

This chapter has described the procedures and techniques used in the

study to test the comparative efficacy of direct and videotaped observation

for developing observational skills. Findings are reported in the chapter

ti
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Chapter IV
Results and Conclusions

The data used in this study for comparing the four student groups

included:

1. their frequency of agreement with (a) a panel of experts on behavior to

be seen on a series of test tapes, (b) the classroom teacher's and the

Children's Personality Questionnaire summaries of children's person-

alities, and (c) the children themselves on sociometric data collected

about children during the period of taping and again at the beginning

of the observation period

the acquisition of general understandings about child growth and develop-

ment as measured by tco forms of a child development test

3. changes in attitudes towards "Children" and 'tself as Teacher" as

measured at pre and pit observation periods by a form of the Semantic

Differential and two discipline case studies.

4* anecdotal records of seven children selected for concentrated study

5. final personal evaluations of the observation experiences.

For a number of reasons the writer did not narrow the study down to any

one method of comparison, such as testing the student observers on a child

development test. Met, it would take a much more inclusive and more

refined test than that developed to assess not only smith in identifica-

tion of specific behavioral cuss but the ability to generalise about these

and to apply lemmings to nerd situations. Second, there is no existing

body of theory upon which to base any one approach. Third, since effective

observation of children is a many factored skill, it seemed that as many

approaches to the subject as possible should be tested. tie writer hoped
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that, by using such a procedure, aspects of the present observational

program needing improvement might be more clearly indicated and fruitful

avenues for future research suggested.

Description of the results which follow is based upon the agreement

model of

StP;dent Observer

Expert

Teacher

Child

Agre ,,amtWith Experts

Prior to any instruction in observational techniques the four groups of

students involved in this study were asked to react to four one-half-hour

videotapes of a second grade class at work. Each of the tapes was designed

to emphasise one of the four =OM areas of development social, emotional,

intellectual, and physical. During these playback sessions the tapes were

shown once only after which the observers were asked to record significant

child behavior noted in the four categories listed above. They were also

directed to list what they noticed in the physical environment and the ways

in which they thought the teacher influenced the learning situation.

After four weeks of observation all students were tested again using

videotapes covering the same four categories of development but of a sixth

grade class of children.

Though it would have been more desirable to test the DO-DO group by

means of contrived situations in the classroom matching the situations on

the test tapes, the problems related to accomplishing this seemed insur-

mountable at the time. The use of the same videotapes for all observer

groups appeared to be the best means of guaranteeing that everyone would

be looking at the same thing.



Reactions to the test tapes were scored by means of a check list

developed from the responses to these same tapes by the panel of experts

mentioned earlier. Any item upon which at least three of the panel members

agreed was included in the list. These items were then arranged under the

following major categories: (1) Psychological Environment, (2) apical,

Environment, and (3) Children. Student rerAnses which agreed with those

of the experts were totaled and the averages per student for each group

were determined.

Table 1
...Npaver cuaenc vim worts

is

on Fre ana rose west

rm.' III r
waes

I
Children No.

Psychological Phys. Socio- Obser-
Environment rn Eco ntell vers

POST A CB A A B C
Sectioi (DO -DO) 108 153 2 1,

19 9
(VT-DO) 105 193 73 167 159 220 209 /26
(VT-VT) 69 97 69 83 130 134 106 /17

115 175 125 110 90 133 134 /24
A B C A

POST
4.....41,.....1.........,EL4_

Itstiag (DO-DO) 101 115 90 145 114 196 150 /26
(VT -D0) 97 130 88 101 120 217 125 /26
(VT-VT) 66 87 57 77 90 154 111 ' /17
(03.41EL,... 88 117 e,...228 156 24

Table 2

I

Psychological
Environment

. _ ..

II

Phys.
olk V

III
Children
Sonia-,

Phv. /Won int 11

Ne,

Obser-

A B c A
ten
Sec.....ion (DO -DO) 4.15

4.03
4.00
4179

5.88
7.42
5.70
7.29

2.0
2.8
4.0
5.2

6.30
6.42
4.88
4. 58

4.07 7453
6.0 8.46
7.6 7.87
3. 75 5. 54

7.34
8.01
6.23
5.54_

/26
/26
/17
/24

(VT-DO)
(VT -VT)
(DOS -VT)

A B C A A C
POST
Section (000) 3.88

3673
3.88
3 66

4.42
5.00
5.1
4 87

8.03
3.38
3.35
3.66

5.57
3.88
4.50
3.66

4.38 7.53
4.61 8.34
5.3 9.00
5,75 8 66

5.77
4.80
6.5
6.5

/26
/.1.6
/17
24

(VT -DO)

crr.own
DO -VT
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This analysis was unsuccessful in identifying any significant differ-

ences between groups. Though the VT -VT section is slightly higher per

student than the 00 -DO section in some of their responses to thc Post Tcat

tapes, these differences are not large enough to support the first hypothesis

which suggested that guided videotape observation experience would result in

more agreement with the experts than would the less structured direct obser-

vation experience.

The students in the VT -VT section seemed to have some difficulty noting

aspects of the psychological environment in both pre and post test tapes,

yet showed progress between pre and post tests in noting behavioral cues

related to children's social-emotional development.

It is difficult to explain the drop in all four sections from pre to

post test tapes.' However, the writer is of the opinion that this may be

due to the less formal and somewhat more permissive atmosphere of the sixth

grade classroom used for the post test tapes. This may have confused the

observers, making it difficult for them to sort out their impressions. It

may also be due to the fact that the itudents knew their responses to test

tapes would not be included in their semester grade for the course. In

addition, technical problems.which caused a loss of time may have contrib-

uted to this drop in responses.

Al weakness in the test tapes stemmed from the fact that thirty minutes

was too long a period for students to view, then record their observations.

By the time they had an opportunity to write they had so many impressions

it seems likely that some of the earlier ones had probably been erased by

the later ones. It appears now that, to be of real value, they should run

no longer than ten minutes, possibly five.



35

EPAELAWANLJNEEEERM

Although a teacher's judgment of a child is not thought of as infall-

ible, a considerable amount of importance is attached to his ability to

evaluate children's progress because of his opportunity to observe them

in many situations over a period of time. Accordingly, upon the termina-

tion of the eight weeks of observation, Mr. Ray Smith, the teacher of the

fifth grade class observed throughout the semester, both directly and by

videotape, rated the children on their physical, social, emotional, and

intellectual development. This he did by completing the "Student-Teacher

Agreement" form described in Chapter I/ included in the Appendix. The

student groups were also asked to complete this form and their responses

were then matched with those of Ht. Smith's to determine to what extent

they and his were in agreement about the children. This procedure was an

attempt to test experimental hypothesis No. 2 which predicted that "the

televiewing of videotapes prior to direct classroom observations will be

superior to the televiewing of videotapes subsequent to classroom observa-

tions for the development of observational skills."

As Table 3 indicates the differences between the four groups are too

slight to be significant.

Table 3
Student*Teacher
Mean-Number

reements
reements

Section (DO-DO) 10.23
(FT -D0) 94.60
(VT -VT) 103.77
DO -' 104.37

The greater difference between the teacher's evaluation and that of

the VT-DO group who experienced videotapes first, then direct observation

may have some relationship to their responses to the item Ilyself as Teacher"

1111NliplEMINerrlr,1111rwilMiellrl",t 701114117minwliwpwf .6111.10.1411.7111111M-
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on the Semantic Differential. Becoming somewhat more doubtful about their

roles as teachers may have caused them also to magnify or misinterpret child-

ren's behavior.

Whatever the cause, these results did not support the hypothesis that

videotapes followed by direct observation would prove to be the better

sequence.

Student-Child ent

One of the important skills, which the instructors of the introductory

course in elementary education try to develop in their students, is the

ability to assess peer relationships at work in the classroom. Before the

observational sequence for the VT-DO and DO-VT groups was switched in the

middle of the experiment, students were asked to respond to a questionnaire

related to the sociograms described in Chapter One. They were asked to

estimate how the children would select from among their members their first,

second and third choices on the basis of three criteria, 1.e., "the person

I'd like to sit next to," "someone, with whom I would like to work o a

committee," and "Whmui would you choose to represent the class in an inter.

view with the governor." A fourth item asked the observers to list the

children who they thought would be tike top three students on all criteria.

As can be noted in Table 4 below, Sections DO -DO and DOJVT0 observing

directly in the classroom, agreed with the children's own ratings more

than did Sections VT-DO and VT -VT, observing up to this time by videotape

Table 4
Summary of Student-Child Aseams

Section No. of Students N. of reemente Wan
DO-DO 26 459 160
VT -DO 28 335 120
VT-VT 17 174 10: 23

DO4T 2 4 56 19 9
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When considering the first experimental hypothesis of this study which

states that the commonality of the guided videotape observation "will improve

the effectiveness of instruction and increase the observational acuity of

the students" the above information suggests that, without some direct class-

room observation, students observing by videotape may not become as sensitive

to classroom relationships and their effect upon the learning situation as

would be desirable.

In terms of Hypothesis 2 of the experimental project a "Combination

of large screen viewing of selected classroom behavior and direct classroom

observations should prove to be superior to the current methods of direct

classroom observation." (ND° > DO -DO )4. However, when averaging the
PO-VT

mean number of agreement, 15.95, of the two groups experiencing the combined

sequence of direct in videotape observation (DO-VT, 19.9, and VT-I,, 12.0),

and comparing that with the DO-DO, 16.0, this hypothesis was not supported.

The results of this compariaon of students and children also did not

support Hypothesis 3, which favored the "televiewing of videotapes prior

to direct classroom observations" as being the superior sequence to be

followed in planning observational experiences. According to this hypothesis

Section. VT-DO > DO-VT. The hypothesis did not hold as the DO -VT section

demonstrated greater frequency of agreement (19.9) then did the VT-DO (12.0).

Although the number of student-child agreements in the four observer

groups were significantly different, 1.e., DOWT, 19.9; DO-DO, 16.7;

VT-VT, 10.23; VT-DO, 12.0 (Fah 6.84, p <01) the differences, however, do

not support either of the two research hypotheses mentioned above.

This comparison between student.schild was the only measure which

demonstrated significant differences between groups. It seems to indicate
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that students need to have some direct exposure to the classroom situation

early in the course in order to develop more effective observational skills,

1,e., the children become more real to them as persons when seen in the

classroom. This, in turn, probably creates an earlier awareness and reaction

to specific individual and group behavior which provide clues to a chiles

personality and his status within the group*

Child Development_Test

One of the hypotheses of this study was that guided televiewing of

classroom situations should help students to better understand and retain

the basic content presented in the course through lectures, films, and

Ci.Jcussions. Accordingly, two forms of a test in child development were

administered to the student observers in all four sections, the first at

the beginning, the second in the middle, and the first again at the end

of the semester. Both forms included one hundred items but the second form

was an attempt at improving the first.

As far as the experimeLzal hypotheses of this study are concerned

the differences between the four sections were too slight to be of

significance.

Mean No. Errors on Chi.ld

Section

44.46
VT-DO 45448
VT-VT 474 62

DO4T 45 55

Table 5
Development

DA
44;58
42485
41476
44 16

TestsForms
Dtff.

42;00 2;46
40 ;88 4 ;60

41; 16 6 ;46

39.72 5 83

Semantic Differential

Two factors of a Semantic Differential were analyzed to see if there

had been any change in observer attitudes throughout the semester* These
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factors were "Children" and "Myself With Children." Comparison of the

four student groups on this test produced no significant differences

between sections. Mower, Section D0000 became slightly more positive

about children than did Sections VT-DO and VT-VT,.while Section DO-VT

became slightly more negative towards them. In thinking about themselves

as teachers Section DO-DO remained about the same while the other three

sections became slightly more uncertain about their roles as teachers.

This might be due to greater awareness of the responsibilities of a

teacher and, therefore, a correspondingly more objective assessment of

self when taking the test the second time. However, the differences were

too slight for this to be more than conjecture on the writer's part.

In comparing the VT'DO and DO -VT sections on the above two factors

the first became slightly more negative on the "Myself As Teacher" while

the latter groups became somewhat more negative on "Children." However,

the differences are again too slight to support the third hypothesis favor-

ing the videotape-direct observation sequence. Certain students became

either much more positive or much more negative than others in the groups.

This may he due to a personality factor which was not expolored in this

study. (See Appendix E)

React Cases

One of the first topics that students usually want to discuss when

they begin to observe in the classroom is the problem of discipline. This

caused the writer to wonder whether or not the attitudes and approaches to

the handling of discipline problems would change after a semester of obser-

vation. Would the students, in general, be more concerned with dealing

747.1.ek,
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with symptoms of behaviors ise, punishing a child, at the beginning of

the semester than at the end? Would one pattern of observation reflect

more change in reactions to discipline problems than other patterns?

Two discipline case studies were presented to the four groups, the

"Case of Juanita" at the beginning of the semester and the "Case of Ford"

at the end. Students were asked to state their own personal feelings

towards each case, to hypothesize causes of the behavior and suggest means

of dealing with the problems.

Although this produced no significant differences between groups it

does indicate that the experience of videotape observation only had no

negative effective on Section VTVT, since this group shows progress com-

parable to that of Section DO-DO. All groups evidenced growth in dealing

with discipline from a counseling point of view, each group having only a

few students concerned with dealing with the symptoms Ally. (See Table 6)
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Anecdotal Records

The investigator was interested in discovering whether or not those

observing by videotape would be able to see enough of a situation to record

anecdote. of what appeared to them as significant child behaviory In trying

to keep track of classroom activities would the camera interfere with a

student's effort to acquire a total picture of an incident? Anecdotal

records of Section DO-DO and Section VT-VT with their summary statements

about the children's personalities were compared with the results of the

Children's Personality Questionnaire as they applied to the seven children

selected for study throughout the semester,

As can be seen in Table 7, which follows, students experiencing video-

tape observation only appeared to have no difficulty in identifying behav-

ior which gave cues to the child's personality. Certain children presented

difficulties to all students. For example, in Category F iSee Chapter II)

Chuckle's tendency towards a more serious nature was misinterpreted by both

sections probably because of his occasional comments or preoccupation with

scmething other than the job at hand. Neither group saw in his behavior

his more trusting, naive nature, which is reflected in the results of the

questionnaire mentioned above and supported by his teacher's observation.

Because he employs vocabulary which is beyond many adults' use of language

the observers seemed to think of him as being more sophisticated than he

really is.

A similar reaction to Badkualpersonality was reflected by both groups

as they interpreted his behavior to be that of an easygoing, warm person-

ality rather than a reserved, somewhat aloof person that his own responses

to the Children's Personality Questionnaire indicated him to be.
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Categories D0 N, Q3, and Q4 seemed to present more over -all

difficulties for both groups.

These results do not support any of the three experimental hypotheses

but do seem to answer one of the writer's quzations raised at the beginning

of. the study, i.e., "Can observers see important loehavioral patterns by

videotape viewing which will help them to gain insight into children's

personalities?"

Observer Questions

Believing that the kinds of questions students raise have some rela-

tionship to the quality of the experiences they are having, the investigator

was interested in discovering whether or not one type of observation might

result in more and different kinds of questions than another. Students

were given two opportunities after each observation session to raise any

questions which they would like to have incorporated into a lecture or used

as the basis for a conference. Each time those observing directly went to

classroom they left a card with the teacher to indicate attendance and

to include comments or questions about what they had seen. Those observing

by videotape had the opportunity to raise questions immediately in the

follow-up discussions after observing a tape. No exact record was kept of

these sets of questions but, shortly after the second four - weeks' observa-

tion period got underway, it became obvious that the group having the

VT-DO sequence was asking many more questions than any of the other sections

and continued to do so for the rest of the observation session. Mr. Smith,

the fifth-grade teacher, personally wrote answers to the questions written

on the cards left with him after students visited in his room and came to

the college classes twice for group conferences with all four sections.
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The second opportunity for raising questions was available when writing

the weekly observation report. A section of the report booklet was set aside

for the inclusion of questions or concerns of the student observer. The

instructors then attempted to deal with as may of these as possible during

clams sessioes*

A careful record was kept of the questions included in this observation

repcets and later Ahoy were organized and tabulated under the following

four major categories and sube,catigories:

A. Pi/cis:al Questions
1* Techniques and School Practices
2* COurss Assignments
3. Teacher
4* Children
5. Discipline
60 Creativity

B. Why Questions
1. Classroom Practice
2. Discipline
3. Children,4ear Relationships
40 Course Requirements
5. Teacher's Handling of' Situations
6. Behavior
How
1* Individual Differences
2. Peer Relationships and Individual Adjuwtment
3. Manners
4. Motivation
5. Teacher's Personal Feelings
6* Discipline
7. Parents
84. Ceases of Behavior
9* Special Techniques--Creativity

IX Clarification of Philosophy
1* Teacher Behavior
2* Classroom Climate
3, Guide of Children
4. Cameos of Behavior
50 Pieeitailr
6. Teachitsg GoalL
7. CreatiVity

The above categories ware determined after analyzing a sampling of

every tenth report for the most moon concerns*
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Categories A and B required only quick, factual answers while categories

C and D represent questions which necessitated more involved explanation or

discussion. For a question to be assigned to category C it had to contain

the element of applicatioa of philosophy to a situation. For example, a

student might ask a question such as the following, "I realize H still needs

much attention, yet I know he also needs to become more independent. How

can I determine what is enough attention and what will help him to become

more independent?" Questions assigned to Category D could be represented

by a question such as "When students have no interest in math, for example,

but use the period for other worthwhile studying such as reading for enjoy-

ment, can they be allowed such privileges to do as they wish? If yes, won't

they be neglecting an important phase of learning? If no, wouldn't they be

rebellious and all the more uninteresZed?"

According to Table 8 which follows Section DO-DO were more concerned

about Category Al questions seeking &Ha, and Category B, wht questions

which actually required simple factual answers. The other three groups

appeared to be more concerned about Category C, questions related to the

how of putting theory into practice, and Category D, question which dealt

with the clarification of philosophy. This difference may be due to dif-

ferences in the teaching methods of the two instructors or possibly in the

makeup of the student groups,

ICategory

Table 8
Ea for es of estions Raised b Observers

A Factual 135
B Why 29
C How 21
D Philosophy 76
Total 261

51.7% 180
itax 27
8.1% 91
29.1% 145
100.0 443

Section
DO-11T

40.6% 93 38.4% 117
6.2% 15' 6.2% 19

20.5% 89 36.8% 90
32.7% 45 18.6% 102
100.0% 242 100.0% 328

Percent
Total
35.7%
5.8%
27.4%
31.7%
100.0%
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All four sections had greater concerns about children and classroom

practices (see Table 9) in Category A. while questions related to Category B

seemed to be of importance to only a few students in all groups. Section

VT-DO, VT-VT, and DO-VT appeared to be more concerned than Section DO-DO

about the problems of motivation, peer relationships, and causes of behav-

ior in Category C. In Category D Sections DO-DO, VT-DO, and DO -VT seemed

more involved than Section VT-VT in questions related to teacher behavior

Table 9

Sprea42LAMIWaggSEIMUMMEJIIIELgagnate
Categories Section

DO-DO
Section
VT-DO

Section
VT-VT

Section
DO-VT

A--Factual
1 Teaching Techniques 36 84 21 50

2 Course Assignments 12 13 25 6

3 Teacher Behavior 15 21 7 24

4 Children 60 59 37 36

5 Discipline 11 2 0 1

6 Creativity 1 0 0 0

B--How
1 Classroom Practices 7 5 0 6

2 Discipline 3 4 0 3

3 Peer Relationships 11 7 1 2

4 Course Assignments 3 9 0 0

5 Teacher Action 5 7 7 4

6 Child Behavior 0 5 3 3

Cuselal
1 Individual Differences 2 15 9 10

2 Peer Relationships 7 16 15 21

3 Manners 1 10 5 2

4 Motivation 3 30 30 22

5 Teacher's Feelings 2 1 0 7

6 Discipline 4 12 1 4

7 Causes of Behavior 1 10 6 11

8 Creativity 2 4 12 7

D--Phi-a.osogla

1 Teacher Behavior 12 32 9 20

2 Classroom Climate 10 10 2 18

3 Child Guidance 27 46 17 29

4 Causes of Behavior 10 26 10 10

5 Discipline 8 13 3 7

6 Teaching Goals 3 14 4 7

7reoSLjAtv_ta.,.._., 0 3 2 6
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and the classroom climate. Section VT-DO appeared more concerned than the

other sections about guidance of children and causes of behavior though

all sections seemed alert to problems of child guidance.

Section VT-D3 also seemed somewhat more concerned than the other

sections about clarifying philosophy and theory related to discipline and

teaching goals.

Sections VT -VT and DO-VT appeared to be somewhat more interested in

the area of creativity than did sections DO-DO and VT-DO. This may be due

to the fact that these two sections had the opportunity to see a tape of

the fifth grade in an art class and another in a creative writing lesson

during the time that the other two sections were experiencing direct

observation.

In an attempt to determine whether or not any changes took place over

the semester in the kinds of problems which gave the observers some concern

the questions from the first two observation reports were compared with

those of the last two reports. In Table 10 which follows there is the

suggestion that Section DO-DO did not change significantly while Section

VT-DO moved considerably from the A and B categories to the C and D or

more philosophical levels. Section DO-VT became so ewhat more involved

with questions of a philosophical nature. In other words, the two sections

experiencing both direct and vidotape observation seemed to show more depth

in the questions they raised as the semester progressed.

Identification of Role Behavior

One of the important sub-topics included as part of the content in the

introductory course in elementary education is the pubject of group dynamics
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Mich of the study and discussion revolves around the various roles which

children assume as they move into different types of situations and the

more permanent roles which tend to characterize them in their am eyes and

in the eyes of others, To discover whether or not there would be a notice -

able difference in identification of role behavior between thoso who exper-

ienced direct observation only and those who expevienced videotape obser-

vation only, every fifth report written by the two group° of their first

and last observation was selected for comparison. No role U48 counted

if the observer failed to give a descriptive account of behavior to support

his identification of the role. Roles identified by both student groups

are listed below:

P:19POATII'Lre""t. Second Obseruitigajamet
SeCtioil---Section granirshm-w Section

Bess Leader Organizer Clown

Follower Feminine Leader Brainstormer

Leader Clown Clown Actor

Submissive Aggressor Bully Supervisor

Unassertive Information Seeker Ideas Man Leader

Antagonist Observer Athlete Secretary

Initiator Tomboy Elaborator Initiator

Challenger Rebel Socializer Harmonizer

Friend Teacher's Pet Intellectual Autocrat

Studious One Tough Cookie Questioner Laissez-faire loader

Intellectual Joker Mediator

Isolate Best Friend Amer
Athlete Democratic leader

Non-conformist
Helper
Hbther
Exaggerator
Competitor
Critic
Secretary
Chairman

As can be seen by the various roles listed by the two groups Section VT -VT

seemed to have no diffloalty in identifying such behavior. Although this
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information does not clearly support any of the experimental hypotheses

it does provide an affirmative answer to the question "Can observers iden-

tify significant behavior through televiewing which will give them important

clues to tha ways a child functions within, a group?"

MPAC,A133.....1/1M.:.111"chin.

One of the major questions raised by the writer et the beginning of

this study was Is it possible for students observing, by videotape to

identify significant. teacher behavior and to draw inferences from what they

see for their own future teacLing?" With this in mind the same randomly

selected reports chosen for role identification were used to collect the

following statements of implications for teaching:

First Ittla

Section DO-DO
Observer:

1. The art teacher explained to us
that she is firm with her students
and she likes to treat thornlike
adults. She said she embarrasses
a child to make him learn not to
make the same mistake. Is this a
good way to handle the situation?

2. This observation is not to say
that I will meet up with those
same situations, However, being
exposed to as mauy of the varied
aspects of the school day, I can
prepare myself for some parallels

wouldn't make the school,and
the children seem so far-fetched
an idea. it will help,me to see
how valid my textbooks are.

3. Implications are what I hope to
form, (Wring this, course, I feel
that I sin not ready to answer such
a statement after only two hours
with the class.

Section VT-VT
Observers

1. I am really beginning to ask my.
self if I am fitted to the role
as a teacherwill I be adequate
in the interests of the children
will I be able to guide it the
best interests of the child, will
I be able to motivate learning
and as a whole help create an
individual acceptable to society

2. No reactions

3. Teaching is difficult. I have
seen that what the teacher teed
es will affect her classroom;
how ohs rsandles :eau h problem,

each situation; her schedule,
her ways of making abstract in-
formation more concrete and
easier for the chilt, to under..
stand; bow she makes' her child...

ren want to learn and go further
in learning, by himself; how she
sets up her room; and many other



First R em"! (continued)

6. No reactions

53

factors are very important in the
development of each child. What a

teacher does and how she motivates
a child is very important. These pas

weeks have taught me to follow my
education classes very closely be-
cause what I learn and apply will
benefit me much in the future. Each
teacher in the films has taught me
much as to the way children are to b
handled effectively.

4. Every child is conveying some
thought, some part of his person-
ality with his actions. I shotld
be able to catch actions used for
gang acceptance. I should help child

rein who are socially out of the' gang

to become a member of the group.

Seventh p
Section DO-DO

Observer:
1. After watching, W. Smith these

past weeks and after hearing him
speak to us, I've come to the con -
elusion that he lees his "pupils
take the responsibility for most
of the things carried out in class.
He Is, as we have decided, quite
permissive. I think that when I
become a teacher I would never be
able to control a class if they
were to be as "free" as they are
in his class. To get control I
would have to be much more firm,
in which case the responsibility
of things done in clime would most
likely rest on me.

Re ort

settikvTierle
Observer:
1. In thinking about a class party it

is a.good idea to know what the s
school policy states about it. It

is.good to have a permissive climate
where the children can suggest ideas
and solve problems among themselves
with some guidance from the teacher.
They learn much more this way. It
is always an advantage to be humor -

ous with the children because it

brings you closer to them. Also in
teaching these children self-control
leis bc._!,z not to tell them how to
handle themselves but rather suggest
to them in a firm way that they are
letting themselves get out of hand.

2. 1 should be aware of cases like 2.

Lannyls where I would *communicate
my concern for them--even when
there are times I must reprimand.

3. During my observation period this
week, I saw Mr. .Smith really put
his foot down. That is, he made

As it has many times before, this
has shown me that students can carry
out their own plans independently
with perhaps much better results
than If the teacher planned it. I
feel that the students have to be
in the planning if they are to par
ticipate in anything full- heartedly.



Seventh Report (continued)
them put their Made on the table
twice after warning them about the
noise they were asking and he took
back. the papers he had passed to
them. Although he was much strict-
er, the childreaws behavior did
not improve. What ten a teacher
do in such a case?

4. Letting the children check their
own work right after a spelling
or any test for that matter, leads
to a better learning experience.
Their mistakes are fresh in their
minds and they can correct them
then and there.

5. I should become acquainted with
the spelling vocabulary and
methods of teaching it. I was
quite dissatisfied by the way .

it was carried on so perhaps
it will cause me to devise
another method. It reminded
me of how important spelling
is.

6. Since the children are of
primary concern, personal
problems of the teacher
should be put aside.

3.

54

Fifth graders are very responsible.
The teacher's role is to encourage
children to speak up and share theft
ideas and lead them in the right
direction. He must help them to
plan what they want to have and
sort of compromise with what he has
in mind. Accentuating the positive
is very important in encouraging
children to share their ideas and
to not be afraid of speaking up.
Saying things such affs "that woul4
be fun," "excellent," "that's a
fine suggestion," makes a child
feel worthy. The atmosphere that the
teacher makes is very important. It
is a determiner of how the class
will act, interact, respond to his
ideas and questions. Children at
this age are capable of judging
their own behavior. When discussing
and planning a party, children are
generally and normally noisy. child-
ren ace capable of being responsible
for their own behavior. Children of
this age are aware of the value of
money. Atmosphere of freedom is
very effective. Children of thin
age are capable of giving and retw

calving constructive criticism.

4. React more pleasantly and he more
lenient during party activities
so that children will be able
enjoy themselves. At the same time
I should watch fur characteristio
behaviors, because during such
activities, different sides of a

child might appear. Have children
plan the party by themselves be-
cause they are gaining valuable
experiences working together, organ-
tiling, and meeting problems.' Never
have an evaluation right after the
party because the children are in
4 festive mood andhave a difficult
time settling down. Help the child-
ren with the planning to build a
foundation. For example, have a
class discussion of the party dis-
cussing the important details, and
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then go into committees to work out
the finer details: /n this way the
children will have something to work
from and won wt become frustrated. Have
the plan for the day on the blackboard
so the children would know what follow

what. This procedure will preeent
frustration for the teacher who would
otherwise be asked questions by child-
ren throughout the day.

These feu samplings of reports from observers In the DO-DO and VT-VT

groups suggest that signficant teacher beheivior can be identified on video-

)tape and that students do gain enough from such observation to help them

extend and deepen their insights into the process of teaching. As far as

the relationship of the above statements to the purpose of this study in

concerned they do not lend support to any of the experimental hypothesee

hut do indicate that student observing by videotape can be made :aware of

factors in, the teaching situation which affect child behavior.

Student Evaluations of Their Observationjaeskoces,

Logical rationales were presented in the student evaluation of both

observational techniques. Some comments typical, of the reactions of stu-

dents in Section DO-DO is favor of direct observation were as follows:

"The childreu seem more human in the tapes after associating

with them personally in direct observation."

'00 they were real people. I lost the idea that they wera

actors."

'obeeteration-intisemetimes get to work along with-

the :ahildretie $ 'at in Otiii'naigisi the art ' teacher' -permitted the

student' obsortterato,vork'With'.thoi'''611411dten iii their '1)166k

printing."



"I was able to at% into a class, see what the children had

been dying before I came (by noting the plan ou,the black-

board), and observe bow the work which had transpired was

affecting the children at that point."

"One can see the child and note his reactions when he sug-

gests or defendk; something."

"Direct observation proved to be very Imformative, challeng-

ing, and exciting. It provided an experience that I feel

can never be had in any other way."

"Ho book or reading could substitute for the direct

observation experience."

"In direct observation there is greater opportunity to

see how children react without supervision."

"As a whole, 1 feel that nothing can surpass direct obser-

vation in acquainting one with a zeal classroom altuatione"

"We can observe a child who interests us as long as we wish.""

"In direct observation a person has to notice everything

at the time it happens, for he knows that, if he doesn't

catch each action at the moment, there will be no second

chance. He most learn to identify the important behavior

and sort it out from the behavior which ie of no consequence."

Diead:tct Observation

disadvantaras pointed out by those who experienced direct

observation were cited as follows:

"The situations observed were the same.

were very conscious of our presence.

Some of the children

(/ did not get the

56
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chance to exchange Ay time schedule with anyone. D"

"Children are able to see you taking down notes and many

of them strain to see what you are writing about."

"There is always a chance that children are not 'themselves

.but are putting on an act just for you."

"Meuse limited and at f",..ses I had to leave the class-

room in the middle of an activity, thus leaving a gap in

my observation. Worsover, I couldntt find out the outcome

of same activities. This, I felt, would have helped any

analyses and conclusions. It was difficult for me

to rattrain my emotions as directed when something funny

or tragic or disturbing happened."

"The main diss4vantage I feel is the time facf,:vr. In the

OP situation, the observer net be in class at a certain

time, she throws the C.T.te schedule out of wheel:, Le.

the C.T. may be expecting only five girls for a certain

hour, and instead, finds eight or ten girls, and is caught

short of chairs, or other materials. Witivideotapes, the

observer can go to a makeup session at a later date."

"Not all the observers happen to sde the same situation.

By this, I mean that if in Tape No. 29, one of the main

points is watching %Tamp finally catch on to certain

spelling rules, the observers would be sure to see it

whereas, if it had been an actual classroom Situation,

several of the observers would have been looking at other

students :, and would have missed this inportant learning
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breakthrough. Also, not all the observers in (for example)

section One of Ed. BE 220 would be present at classroom

observation on June 3 at 9:00 and would miss seeing this

breakthrough first band, something that everyone in the

class could see if it bad happened in a videotape. Also,

a videotape would enable one to have a replay of the same

situation."

"Once an action is missed it is gone forever."

"Inconvenience of observation time."

"Mare to concentrate on particulars when one is surrounded

by a surge of activity."

"Not being able to move about which meant that you chould

observe some students and some not at all."

"Could not closely observe azyone because students were

quite aware of the ob3ervera."

'"For some activities students were all over the place,

which made it bard to observe a uubstuntial 3roLip."

"There's so many things going on that you don't know where

to watch."

"Can't discuss many. of these things In class because of the

lack of common experience."

"Still bard to observe the chlid you are supposed to be

watching because of the child's absence, your inconvenient

.

seat, etc."

"can't really take full notes because the children become

self..conacious."
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"Perhaps too much of the observation time is taken up by

room changes, "free periods," study time to finish assign-

ments, etc. (On the tapes, time is used to its fullest.)"

6 We may get distracted by things that certain children are

doing that are not so important at the moment for our learn-

ing experiencea and miss out on important cues we could

have picked up."

"Oftentimes too many of us were observing at the same time

and the room was too crowded. We seemed to get in the

children's way, also distracted them too much."

pon.ss_ltsraieLtaL.D122.0121aLtimerts

Comments favoring tape observations are represented by the followinfo

"There is usually time for a question and answer period."

"The observer tends to remain more objective through tape

observation when there is no contact whatsoever as cou'ared

with direct observation when children are actively engaged

fn activity right before your eyes."

"Because everyone observed the same thing one would expect

similar hypotheses about the children's personalities.

However, it was most interesting to note the variety of

assessments of characteristics which evolved,"

"It facilitates discussion because we have all shared the

same amerience--the instructor can also point out examples

of what is taught in class, e.g., "concomitant learnings."

"One thing that life can't do, but tapes can, is to have a

"re -run" of the same scene. Tapes can be played and re-played
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to the satisfaetion of the observer (with no effort by 06

'actorst). Then the observer can double-cheek her notes

and add anything she may have missed the first time.

Through the wonders of science it is possible to 'squeeze

in' several days into one hour."

"Having the instructor in the room with us as the tape went

on was a great help due to the fact that she could answer

our questions then and there. Pertinent data were given as

background and answers at that specific moment help us."

"The member of the class saw the same tape so we were able

to discuss any behavioral pattern seen in the tape in class

as well as out of class. When we didn't comprehend certain

behavior, '$e'd ask our instructor and she would know exactly

what scam we were,referring to. She could also comment

on.our observation report if we had misinterpreted a certain

action, vhereas in direct observation she wouldn't know

what actyally happened except thlough the observer's

exPlanattomon

"(every tape presented a Melva, who to some degree resembled

the Matta of the previous tape and yet a Melva who was quite

differegt.) "

"At first, I had a. very negative attitude toward observing

by tart only, because I so wanted to see children in action

and pto have a chance to see a class in action. However, as

theseflaPeelowe seen, I saw many advantages in observing by

this mttbod.
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For example, the class could discuss tapes because we had a

common experience. Another advantage lay in the ability to

refer back to specific areas and z view a particular behav-

ior over again. This greatly helped those of us who missed

a significant behavior. It also can be useful to the instruc-

tor since she can point out certain behavior to illustrate

things. She can also be more helpful with suggestions of

what to look for in the way of cues, since she has also

seen the tapes.

Because the camera generally focuses on one behavior at a

time, one can concentrate on that action and not be confused

with trying to see everything at once. Also, since a trained

person is directing the camera, the viewer will not generally

concentrate on the insignificant, since such situations

would be owe or less eliminated.

The tapes also enable us to have a closer view of children

at work. While observing directly, 1 don't think that one

could wander around the classroom,"

"The inadequacies of viewing with films were generally

technical."

"At times, the camera changed scenes A, quickly that it was

difficult taking notes as well as to get the relationship

from one ace= is the next. For example, the camera would

focus on a child lu the front of the classroom and then

suddenly switch to another child engaging in a different
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activity at another part of the room. We had to become

adjusted to this abrupt change and sort out in our mind

these pieces in order to get an over-all picture of the

class at that specific moment.

"Nothing is quite like seeing the /real things, and although

the tapes had much to offer, I feel I would have enjoyed

better, end gained more, from viewing the children by direct

observation.

Since this videotape medium is so impersonal and the child-

ren being observed are so removed from the observers, many

of the students became droWsy and sleepy. There was also a

strain on the eyes when the set was not focused well or the

lighting was poor. Many students had to squint and before )

long their eyes became so tired that it was difficult keep-

ing them open. I sometimes found my eyes becoming watery

and I developed headaches. However, when we viewed the tapes

on the regular T.V. set monitor, I did not have these

symptoms."

Disadvantages aWneW:Uory n
"The observer is limited in sensing feelings and the

general climate cf the day."

"The tapes do not reveal the 'realistic, situations in

which children are distracted, disinterested, and restless."

"Under actual classroom observation it was difficult to

keep a straight face; we developed a bad habit from watching

the tapes."

-,Novaig.g.tm.rwavgnAlr,sc,..'Wx glAllattilANUMMUMWMAZIOW



"On videotape, it is more difficult to observe the child

under your study."

"The observer is limited to the behavior caught by the

camera. Therefore, the observer may have missed something

which the camera dienot get,"

"The other unnecessary sounds picked up by the microphone

made it difficult to hear end understand what the children

were saying,"

"The children's awareness of the camera may have caused them

to behave differently than they normally would.

"Could not observe the students' written work."

"Does not give true idea of weight. looks, and size of

children,

"We cannot see the behavior going on in the whole classroom.

If focused only on one area we may miss something signifi-

cant in another area. Sometimes we hear voices but we don't

know who is speaking because .:he camera is not focused on

that person,"

"Tapes are not all good as they may seem. Like anything

else in life, there is another side to the Story. For one

thing, tapes are very limited in scope; an observer can't

get the Whitile An eXample' of this is when K

answered two of the teacher's questions in one of the tapes.

The'teether Called his name, and yet Z had. the feeling that

he had-vilunteered his atisiters. Because of the difficulty

of getting the °+ picture, too incidents on tape can be
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misinterpreted by the observer.

Another disadvantage is that an observer can't mai know

about another person until they come face to face. For

example, you milt tell a person's heights weight,* etc.

by tape.

Sometimes when you want to watch an individuals activities

more (to learn more about that particular individual), the

camera-man has other ideas and switches the scene. In other

words* the observer is controlled by the camera-man; the

observer has to see what he tells bar to see."

"Many times the tape was blurry and hard on the eyes. And

when this happened it often took gages' before the adjust-

meat was made."

'Because each of us bad a 'child' we were concerned about

having equal opportunity In viewing him. linwever, in some

tapes I had only glimpses of my child."

"The tapes became boring at times: although this may be due

to our not being there in person viewing the activity."

"Because we were focusing on seven children in particular,

I think we did miss out on seeing the group as whole."

"Although I did mention the audibility as an advantage, let

me add that often the mikes picked up mint sound, thus

producing a jumbled mese.

"Another disadvantage was trying to take notes in that semi-

dark and sometimes pitch black room. when we looked' down at

our notes, something imporkant slipped past us on the ,screen.

It was frustrating at times."
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Evaluations of the DO -VT Sequence

"I feel that I,, personally, got more out of direct observation

than I did out of tapes, perhaps, because I was observing

Hankus. He was so quiet on tape but the opposite during

direct observation. anyway, if I were watching someone

like Tommy tapes would haAl been more beneficial because

he is a child the teacher is apt to overlook in the class-

room. As far as the sequence is concerned direct observa-

tion give us an idea of what the students were like and one

could take this idea into our taped observation."

nthe sequence in which I observed the children was very

satisfactory. I feel that experiencing direct observation

first prepared me better for observation by tapes. Direct

observation acquainted me with the children's physical fea-

tures and helped me associate those with ..heir tames. This

made it easier to identify the children as they were seen

on tapes and this influenced my understanding of the child-

ren's behavior and the conditions which facilitated or

hindered their learning. I also fount: tt emotionally much

easier to make the transition because,during direct observa-

tions, I had to control myself so that my expressions or

reactions would not have any negative effects on the children;

bUt when I began observations by tape, I could be more at

ease. (I realised, though, that /Id have to maintain that

control as a teacher.) On the other hand, If I had observed

by tape first, I feel I would have had a harder timeineking



the adjustment to controlling my reactions to the children's

behavior, for I might have been so free and at ease during

the observations by tapes thaw I couldn't hav truly realized

the effect it could have on the children's behaviors.

I map have shown a favoritism toward direct observations,

but I enjoyed both very muvh and my gains were considerable.

This contact with children and the actual school situation

taught me more about the teaching profession, the importance

of understanding the children, and it made me more aware of

my values, weaknesses and strengths.

"I had observation first and when we switched to tapes it

was such a let down."

"We observed the children by direct observation first and

then by tape. Since there was more to observe in direct

observation and mince it was covered first, we understand

the classroom situation better and we could more or less

judge if the camera focused too much attention on one child.

Since our last reports culminated our fin4ings it was

advantageous icy our entire section to see the class on

videotape and in one particular activity for we could dis-

cuss it afterwards and we could write our reports more

objectively."

"At first /was strongly against snatching tapes after

having direct observations. Later I did not mind it at all

because the tapes were effective in furthering our learning

of children. The tapes depicted many different classroom
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situations which I thought was very advantageous. I feel

we were not at any disadvantage because we got acquainted

with the students before hand."

"I feel that observing in the classroom before observing on

videotape is more effective. I prefer this sequence for

the fob! owing seasons:

1. After becoming familiar with the children through direct

observation, a student will have an easier time identi-

fying eadb child on videotape and thus have an easier

time taking notes.

2. A student can compare the children's present behavior

with their behavior sham on the tapes which were

filmed earlier in the year.

3. Because the lab instructor often discusses the tape with

the students immediately after it is shown: I feel that

it would be easier for the students to evaluate the

children after having familiarized themselves with the

children in the classvocet during direct observation.

4. After bevies °brewed the children at the stem hours

sachimek, it awes more interesting to see them in dif*

ferent types of activities and situations on the tapes."

Lvalton of the ewe

"I feel that the tapes are good for the beginning for they

kelp us in picking out significant behavior, but then direct

observation is needed to really understand the classrcaz



situation. There are many activities we have to be ware

of simultaneously, but its worth it)"

("Since we all saw the same behavior and reacted differently

to it I think seeing videotape first laid the groundwork

for objectivity,'"

"Reflecting upon my observation experiences, I think that

nv first type of observation tape) really did help es to pre-

pare better for the second. The instructor was able to point

out the significant activities, behavior, etc, and so, for

the direst observation, I was better able to find these

things for myself. Then, too, we learned to limit our

observations: otherwise I would be distracted by all the

activity going on in the elms,"

"I felt that our having the tape* before the 'direct' was

most appropriate became we got an introduction to the

children. We could relate their faces .41.0 theft, names at

the end of *tepee; so when we began *direct* we were able

to 'notice them without difficulty. Also in *tapes we got

a preview of what we should look for in Idirett,* Finally

we were so familiar witbLthe children (personality, gestures,

responses, behavioral patte rns,, etc.) that we felt at ease

with them while in actual contact with them, we knew more

Or lese Abet to -expect 'frete'thent end we didn't have to take

&vaulty notes, Thiel tbiok, made the",situdentelires .uneom-

fortablei. end we ',Appreciated this: as children -instead of

treating themes objects'''to tw'obsorlie&w''
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"I consider myself fortunate to experience both ways of

observation, The sequence which I followed, that is video-

tape and then direct observation, for wyself I considered

best. From viewing just certain situations and certain

activities to viewing a whole classroom in action, this

broadened my view in observation 1 consider videotape

as a stepping stone to direct observation. Videotape

has helped a lot by preparing me in taking notes, what

kind of situations to watch for and presenting various

other cues. The only regret I have is that I was unable

to observe directly the children in various activities.

"My first type of observation was through videotape followed'

by direct observation. I feel that the sequence would have

been more effective if it had been reversed. The tape

observations did not accurately picture the children's

physical characteristics. There were more disadvantages in

the tape observations. The direct observations gave clearer

and better pictures of the children and their learning

atmosphere* if the direct observations were first in

sequence, the true pictures we would have observed first

would really help in disregarding the flaws that were seen

through the tape observations."

"I feel the sequence of tape foL.nwed by direct observation

was.idealo but that the experience would have want more if

I had heft able to observe directly for just one hour before

viewing on tape. This would have given me a chance to see
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"WU

the class as a whole, observe size, restionships, teacher-

pupil reactions and room environment,

prim order of observation should have been camera. observe-

tion first, and the classroom observation, second.

The camera observation showed us what to observe,"

"I feel that the sequence in which the tapes preceded the

live observation was a good arrangement because it enabled

me to find out Where may weaknesses lay before getting into

live observation where nothing can be repeated for me. In

other words, the tapes made me more proficient in observing

behavior. They helped me to have a clearer picture of each

type of development since the ass, could discuss a situa-

tion which had been observed by all the students. By the

end of the tapes, I felt more prepared to observes in a

class Ilithout the feelings of insecurity and anxiety I had

on thf Lint day of tapes,"

"I Mai our sequence of having tapes in the beginning and

observing awl having tapes at the end because the tapes in

the beginning prepared me for observing the children, It

sevens a glimpse. of what to expect in a classroom'and some

things to be of. Having tapes at the end was good

because it killed the 2i2onotony of seeing the children in

the-stme situationi(sincews had a scheduled,tintewsaw

thechildren.inthe.sametype.ofActtvity).. a..strotely

recommend observation for next.semesteritn.14,2B:120,"
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"I felt the sequence of first viewing tape and then going

into the classy= for direct observation was very beneficial.

Since this was most likely the first experience for most of

us in observing children and knowing what to look for, it

was quite muddled in the beginning. By watching tapes at

first everyone had the same experience; this we could talk

about and thus understand better what we had veep,.

The tape can be shown again and again thus providing a much

better opportunity for understanding.

Later, when we, as observers, have learned what to

be aware of and ere better equipped to label and understand

the behavior, I feel it is good to get into the class with

the children. By being in the classroom the interactions

cen really be seen much easier. The children seam real and

this is a good preparation for the time we shall be teacheme,"

"I think the sequence of observing the children by videomtape

first and then by actually being in the classroom best enabled

ma to look for and recognize significant behavior. In the

video-tape, the camera focused on one child or sevsral child-

ren at a time. I was able to clearly observe individual

responses to the environment. Moreover, the camera was able

to focus very closely without the chiles knowing that he

was being filmed. Thus he was less aware of being observed

and his responses were natural. (1 am aware that this wts

not true at an times but I think that under ideal condi-
,

tious it would be so.)



In both situations I was able to see how the children and the

teacher-used the school materials such as workbooks, reference

material, visual aids, and art supplies."

GeneralCounesism
"Viewing the children by both direct video-tape observation

was advantageous becau3e both have their biases and limita-

tions and each acted as a control on the other. From direct

observation we could see details of the child and his etviron7

meat (i.e., the way he kept his dedk bin spontaneous manner-

isms and couversetions that perhaps the camera could not

pick up in time) whereas observation through tape afforded

us the opportunity to view what a particular child was doing

(i.e., claywork) more closely for it would make the child

quite uncomfortable if a group of observers looked over his

shoe:Am./1

"I think there is en advantage to be gained in observing

both by tape and direct observation. As a whole the tapes

tend to concentrate on the individual and his particular

situation and reactions while direct observation shows how

the individual reacts in the group and to tbA wfatle situa-

tion (environment). Therefore the tapes vi:Jbably train one

to note individual behavior and to interpret it while direct

observation enables one to spot trends in behavior more

easily. There are advantages and disadvtntages in either

sequence but / favor the tapes-direct observation sequence

with modifications. One difficulty I found ie starting
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with tapes was that I was totally unfamiliar with the class-

room procedures, atmosphere, and layout. Perhaps it would

help the novice if he were given some introduction to the

class and classroom situation beforehand. The tapes were

helpful as an instructional device which helped to train

the observer in what to watch for, thereby making it easier

for him when observing firsthand."

"I feel that videotapes are a wonderful observational

technique that helps the student to gain insight into the

specific and significant behaviors of these children.

However, I still feel that direct observation has its

advantages too. Therefore, I would propose that the video-

tapes be used mainly for observational guidance and that

direct observation be used during the two week rest period

to supplement the tapes. It would be much more useful and

the student will be able to capitalize on what he has learned

and gain more Insight into the children's behavior,"

"Personally, I think both tapes and direct observations

should be used. What tape lacks, direct observation provides

and vice versa."

"I don't in any way feel as though I have been cheated by

not observing in the class personally. Maybe PE would be

more effective seen in person, but I felt sufficiently

adequate being the unseen observer,"

"Regardless of the sequence, I feel that it is a better

experience to view the children both directly and through

73



the tapes. This gives the potential teachers a better idea

of the children in differnt situations. Also, this experience

exposes the teacher to the different teaching aids and tech-

niques. This I think is very important in the training of

a well "educated teacher."

"I personally felt it made the course more IpPeresting to

see the children through both means."

"In summation, I feel that nothing can beat the actual class-

room observational experience. I feel that the opportunity

that our class had of seeing several videotapes helped us

to appreciate more our actual classroom observations. There

was an intangible quality that was experienced in the class-

room that I never felt while watching the tapes."

"The observational sequence which I experienced really

didn't matter much to me. What I thought to be better is

a sequence in which the tapes or direct observation were

given in the sequence in which they happened. In other

words, if the tape of a certain activity was on one day,

the next tape or observation that we see should be of an

event happening sometime after that, etc., so that we can

see the change in behavior and the progress children have

made over the period. titan' what I gather, the tapes we saw

were taken before our direct observation and shown after

direct observation, so,, I feel we should have seen tape

observation before direct and in a sequence in which the

events occurred."



Sum mar of Evaluations

In general observation by means of videotape was favored for its ability to

1. provide a common experience for all observers.

2, provide immediate discussion and answers to questions.

3. provide close-ups of a child and to focus on facial expressions,

posture, and gestures which help to gain insight about the child.

4. permit reruns of a situation for either clarification of a point

or to pick something missed the first tine.

5. provide an opportunity to see both the beginning and end of an

activity.

6, allow the student to take notes freely and to react to child

behavior without feeling self-conscious or guilty.

7. make the concept of the "teachable moment"come to life.

8, offer opportunities to observe children in a wide variety

of situations.

9. provide an opportunity for etudents to make up observations missed

due to illness, etc.

10. provide the necessary background of experience for objective

study of children.

11. focus on significant behavior.

Direct observation was favored for its ability to

1. give students the feeling of a real classroom atmosphere,

2. permit students to select what they want to observe,

3. make it possible for students to note changes in a child's

behavior from one week, to the next.

shat how children react to different teachers.
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5, give a realistic picture of children's physical sizes.

6, pro-ide more opportunities for one to concentratA on a particular

child,

7, provide a more personal relationship with children.

80 give the observer an opportunity to occasionally work along

with children,

9. help the student to see a particular activity within the

context of the entire day's work.

10, give students an opportunity to see the elements of a situation

that precipitate a certain type ok btthavior.

11, make it possible for students to walk around the rooms when

children are not there: to examine the kind of work they do.
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Chapi:er V

Summary and Recommendations

This study attempted to determine whether or not (1) guided viewing of

selected classroom behavior recorded on videotape will not only provide a

common observational experience for all student, in a given eAperimental

group but will also improve the effectiveness of instruction and increase the

observational acuity of the atudents (2) a combination of large-screen

viewing and direct classroom observations will be superior to the present

method of direct classroom observation, and (3) the televiewing of video-

tapes prior to direct classroom observations will be superior to the tele-

viewing of videotapes subsequent to classroom observation for the development

of observational skills.

Of the various measures used to compare the observer groups the only

one which identified any significant differences was the comparison oR

student observer reactions with children's responses to sociograms used

during the experiment. The results of this comparison failed to support

the third experimental hypothesis listed above but, instead, showed that

direct observation followed by videotaped observation produced more agree-

ment between students and children than did the sequence of videotapes
4

followed by direct observation. Comparisons of the observer group also

felled to support the first two experimental hypotheses since results of

the Student-Teacher Agreement form, the Semantic Differential, the Child

Development Tests, and two discipline case studies failed to produce any

significant differences between the groups.

A sampling of observation reports of the DO -DO and VT-VT groups

suggested that students observing by videotape can identify important per-

sonality clues and role behavior by means of tape observation. A comparinou



theca samplings with the personality profiles of a group of ewe:.

children obtained on the Children's Personality Questionnaire showed nn

rIgnificant differences in identification of personality traits betueei

°;-1-e group experiencing direct classroom observation and the grolp belying

videotaped observation only.

Student evaluations, in general, supported the particular type ci

observation and observational sequence that each had experienced. Mow.

atdents having both direct and videotaped observation expressed thci opinion

that each complemented the other and that a combination of the two should

he provided in the future. The VTVT group thought there was great value

tn videotape observation but felt they would have gained morn by hav:zte

both videotape and direct observation. On the other hand there was come

tZnetUug on the pert of the DoDO group that they were "fortunate" la: hevnIs.

entire semcater for their pattern of oboe:mat:Ion.

Itsmnendations

After having worked with the students participatiug in this experlmontwl

study plus the current group of 250 sophomores, who have had both tiyac of

obtervation, it is the writer's opinion that a combination of videotape .°J.4d

direct observation should be continued is the future and that videotape

obemvation should be preceded by some direct visitation wichin ;;I:e class-

room to:

1, introduce otudents to the physical plant, and especially the

environment in which the children are to be videotaped, 1.e.

classroom., music room, art room, etc.

introduce students to the teacher who in turn, will provide them

with some background about the children, types oe educati.onal
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experiences being offered, samples' of individual work, testing

program, mateeals of instruction, etc.

3. give students an opportunity to become acquainted with children

and to learn to identify them by names.

The writer Also recommends that, rather than dividing the observation

period into a pattern of direct followed by videotape, or vice versa, that

differing; more flexible, patterns be tested. The opportunity for instruc-

tor and students to observe the same situation and then to follow it

immediately with discussion and questions seems too valuable to lose by an

observational pattern which arbitrarily separates the two types of expe-

riences at soars eld-pelet in the semester. This writer was keenly aware of

tba importance of the cQumon observational experience for an entire group

when discuseions became incrreasingly difficult to focus after the VT-DO

section moved into direct observation. A combination of videotapes, direct

observation, and closed circuit television might solve the difficulties

encounterAlamul instructor and students are seeing different things. Such

experimentation might also show that tho observational sequence is not the

key factor but what one does with either the tapes or direct observation

or a combinations of the two Is teach More important than the sequence

variable.

As the writer worked with the videotapes she became aware of the

fact that' their utilization" not only offers possibilities for effective

instruction bit also shown promise,ofinaking more efficient use Of

instructor time. Carefully pianned videotapes civ be developed to supple.

went various parts of a course syllabus, thus providing for both continuity

of learning and integration of theory and practice. Experimental studies

in this area should be of value.
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One of the most promising uses of videotapes was revealed when the

camera was able to focus at close range upon the behavior of several

emotionally disturbed children. One such situation was used successfully

with the parents of one of the children in a case conference. This accom-

plished more than any previous attempt to sensitize the parents to the

child's need for help. Further study needs to be made of the possible use

of this medium in the education of both teachers and parents in the problems

and behavior of emotionally disturbed children.

Another valuable use suggested itself when the teachers of the group

of children employed in study viewed the results of each taping. They

invariably commented upon their teaching techniques and suggested the use

of tapes for personal evaluation of instruction. Experimental studies here

should prove most useful.

In the past few months the videotapes developed for this study have

been used with classes in specific curriculum subject areas and with classes

in supervision. Since the tapes were developed to concentrate specifieetly

ou children's behavior these uses of the tapes highlighted the need for a

series of tapes in which experienced teachers demonstrate different teaching

strategies and another series in which student teachers are taped in a

variety of situations. The latter might use the "Critical incident"

approach to tha problem of teaching.

Such tapes could then be used with student teachers and supervisors,

each for a different purpose.

Some of the difficulties experienced during this study were related

to problems of either too much sound or too little, interference with the

classroom activities while taping, lack of space for the camera to move
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about freely, ventilation, lighting, and having everything "set to go"

when a oituation worth taping presented itself. These problems could be

alleviated by a properly designed and well equipped room in which mueh of

the taping of classroom situations could be accomplished. It seems to this

writer that a college, wishing to experiment with either videotape or closed

circuit televieionsi needs two classrooms in which provisions have been made

for (1) sound proofing, (2) hidden cameras, (3) automatic controls which

the teacLer can switch on and off as he identifies an incident worth taping

and (4) hidden microphones which tell pick up comments from any part of the

room.

One of these rooms could be used on a temporary basis moving groups

back and forth for special tailings. The other might become a more permanent

home for a group of children for an entire semester or year so that a series

of tapes could be made, if desired. The rooms ohould of course, be con-

structed to accomodate to any age level, K 16.

Portable equipment is also necessary in order to tape student teachers

at work in the various classrooms throughout the area which the college or

University serves. In addition, such equipment would make it possible to

tape classroom groups of children from every type of community and from

every level of ability -- mentally retarded, orthopedically handicapped, slow

learners, average and gifted.

Conclusion.

The results of this study indicate that the utilization of videotapes

in teacning has great potential for helping the user to accomplish a variety

of purposes. Specifically, as far as this experiment is concerned, the fact
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that there were no significant differences (except in the student-child

measure) between the VT -TT group (LW the DA-DD, DD-VT, and VT-DO groups in

the development of obsetleaticual acutt7 suggests that: with more careful

planning and with some modification of the pattern of observation; a

combination of videotape and direct observation shmid prove to be superior

to present methods of observation and uhould result in more effective

Instruction and more efficient use of both instructor and student time.

4
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Appendix A

PANEL OF JUDGES

OUTLINE FOR VIEWING VIDEOTAPES
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Directions: Look at the tape and list everything you can that you think

students might be able to see in relation to the physical and

psychological environment, the behavior of the children and

teacher, and the learning activity/les, Use the headings and

sub-headings below for more specific guidance.

I. Psychological Environment

A. Teacher
1. Relati'onshtp with children

2. Guidance of learning activities -'ways of encouraging and

supporting children

3. Classroom climate (democratic, authoritarian, laissez-faire)

4. Disciplinary or control measures used

B. Children
1. Attitude towards teacher

2. Relationships with peers

II. Phyaical Environment
A. Furnituretype. and arrangement

B. Seating of children

C. Bulletin Boards and Interest Corners

D. Instructional Aids
E. Space and Freedom and Movement

III. Children -- Physical Characteristics

A. Physical Types
B. Racial Types

C. Muscular CoordinatiouPhysical dexterity

D. Skills being developed

E. Signs of energy, fatigue, apathy, physical problems, etc.

P. Characteristics Typical of the age level (misL1*g teeth of the

sevens, restlessness, etc.)

IV. Social-Emotional
A. Personality types

b. Ways in which children seek to interact with others

C. Emotional behavior (enthusiasm, fear, an6L-x, etc.)

D6 Behavior showing security and self-confidence

E. Cooperative: responsible behavior.

F. Signs of independence

G. Signs of dependency

V. Intellectual
A. Motivation
B. Lack of motivation

C. Language ability

D. Ability to think critically or creatively

E. Problem-solving techniques

F. Ability to deal with abstract symbols

G. Attention and concentration span

& Ability to follow directions

I. Variations in work habits

J. Creative use of materials
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QUESTIONNAIRE
ED. 220

If a sociogram were administered to the fifth grade children whom we have been
observing how well could you predict the results? Try yourself and we'll check
with Mr. Smith and sae how correct we are.

1. Which three boys do you think would receive the most votes as the "person
I'd like most to sit next to?" the order in
votes would be cast.
a. highest
b. next highest
c. next highest

2. Which three boys do you think would receive the least number of votes?
a. lowest
b. next lowest
c. next lowest

3. Which three girls do you think would receive the highest number of votes?a. highest
b. next highest
c. next highest

Which Lhree girls do you think would receive the least number of votes?
a. lowest
b. next lowest
c. next lower

MP OPUS WOO M 110i

Which three boys do you think would receive the highest number of votes
as "someone with whom I would like to work on a committee?
a. highest
b. next highest
c. next highest

6. Which three boys do you think would receive the lowest number of votes
for this question?
a. lowest
bi next lowest
c. next lowest

7. Which three girls would receive the highest number of votes for this
question?
a. highest
b. next highest
c. next highest



Appendix B continued

8. Which three girls would receive the lowest number o2 votes for this
question?
a. lowest
b. next lowest
c. next lowest

ININIMOMIMMIIIMMONNIVIIWONO
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9. Which three boys do you think would receive the highest number of votes
to represent the class in an interview with the governor?,
a. highest
b. next highest
c. next highest

4~111.111MMIN

10. Which three boys would receive the least number of votes?
ai lowest
b. next lowest
c. next lowest anawaroomminna

11. Which three girls would receive the highest number of votes for this
question?
a. highest
b. next highest
c. next highest

12. Which three girls would receive the least number of votes for this
quest ion?

ai lowest
b. next lowest
c, next lowest

.0110111111.

NIM.M.11=0.41
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In summing up the total results of the sociogram which children do you
think would have the greatest number of votes on all three questions?

BOYS

ao highest
b. next highest
c. next highest

INNOIWAS

111001
Which children would have the least number of votes when adding the total on
all three questions?

BOYS

a. lowest 011111107101010040
bi next lowest
c. next lowest

Ai4WAlawN;Wir' "IfftRAPIONPArawkmarammommanlierow.T.._.

ONIMINMEMOIM.MINNIMIMINVIIM=NMAINIMININEVIIMMMINIMGM~MO

011111041111=111e.

Name:
Section:
Date:
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Appendix C-1

TEST IN CHILD DEVELOPMENT
A

1. In describing stages of growth and development it is more correct to Gay
a. the life span can be divided into separate distinct growth periods,
b. the points at which one stage of development ends and another begins

tend to overlap and merge.
c. the point at which one stage of growtil ends and another begins is

discernible to the trained observer.

2. When psychologists and educators speak of maturation they are refer-
ring to
a. an inner growth process not controlled by environment.
b. the development of the individual as a result of interaction with

his environment.
c. the child's learning the mature behavior which seems desirable for

his particular age level.
d. the growth pattern of a child's psychological development.

3. Which one of the following best defines the principle of differentia-
trion in growth?
a. each individual has his own unique pattern of physical growth.
b4 growth of the individual is affected by the environmental forces

to which he is exposed.
c. growth takes place in both cephalocaudal and proximo-distal

directions.
d. parts of the body, physical skills, intellectual, and emotional

responses become progressively more unique and distinct.

4. The phrase "Growth is continuous but"- needs which group of words
below to complete its meaning when describing general characteristics
of growth?

a. affected by environment.
b. can be impeded by illness.

c. differs depending upon the culture.
d. not always steady.

5. When we speak of cross-sectional studies of growth we are referring to
a. the comparison and study of large groups of children and the isola-

tion of characteristics which seem to appear at different age levels.
b. the study of individual children over a period of years so that

patterns mil growth are observed and charted,
c. the use of psychological testing to discover causes of behavior
d. observation of children at stated intervals and in a variety of

activities.

6. Readiness is a term used by educators to designate
a. the beginning stages of learning to read.
b. a willingness to try to understand what the teacher is trying to teach.



c. that the child has the background necessary for a particular learning
experience

d. that materials and equipment necessary for a lesson are ready and on
hand for use.

7. Which two of the following statements are in the wrong position, thus
upsetting the correct order of the events?

Six stages in the development of prehensory behavior are:
a. The baby looks at a cube.
b. The baby approaches the cube.
c. The baby grasps the cube with his fingertips.
d. The baby grape the cube in the palm of his hand.
e. The baby picks up the cube using hie thumb in opposition to his

forefinger.
f. The baby releases the cube.

8. Which describes the cephalo-caudal direction of growth?
a. growth which takes place from the trunk outward, from shoulders to

fingertips, from hips to toes.
b. growth which takes place downward in a head to foot direction.
c. the development of large muscle coordination before that of

finer muscles.

9. Handedness (right or left hand dominance) is generally well established
by age
a. four
b. five
c. six
d. seven

10. When speaking of longitudinal studies we 4re referring to those studies
which
a. follow the development of selected individuals over a long period

of time.
b. follow the development of selected individuals for a short period

of time.
c. deal with all the classes in a school system ranging from nursery

school through high school.

11. Maslow's theory of human need suggests that basic needs
a. are unrelated causes of behavior,
b. are mutually exclusive in that one may extinguish others at times.
c. are never reversed in order of prepotency.
d, are the organizing center of human behavior.

12. The term "life - space" refers to
a. the length of time a child has livedi
b. the spacing between spurts of growth.
c. the child's cultural and physical environment.
d. the space of time in which it takes a child to reach maturity.
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13. Darin the middle years (nine to twelve) the boys will, in general
a, catch up with the girls in physical maturity.
b. fall behind the girls in physical growth,
c. surpass the girls in height and weight.
de surpass the girls in over-all physical growth.

14. Which of the following is the most important socializing agency for
the development of sex appropriate behavior?
a. home
b. 640°1
c. pear groups
d. community

15. Separation of the sexes in group meMborship appears at about age
a. six
b. eight
c. tea
d. twelve

16. Among all organisms from the amoeba to human the basic motivation is
a. extrinsic
b. spurious
c. intrinsic
d, altruistic

17. The highest level of human learning is

)44 the development of understanding.
to. habit formatioa.
c. mastery of skills.
d. adequate response to a stimulus.

18. What is the most characteristic form of learning which the infant uses?
a. incidental learning.
b. imitation
c, trial and error
d. problem solving

19, "Hearing fcuity" refers to an individual's ability to
a, hear the normal sounds of his environment.
b. hear sounds which the average person cannot hear.
c. hear high, piercing sounds without being affected by them.
d. hear the differences in pitch, tone, volume, distance, and length

of a sound.
a, sense or be aware of the vibratory waves that make the sound

20. Which statement is least characteristic of purposeful learning?
a. It requires goal sett
b. It requires extrinsic motivation.
c. It is the most efficient means of learning.
d. it results in a change of behavior
e. It may or may not stem from teacher pupil planning.
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21. Which phrase below is most appropriate in describing the average
two-year-old child when coloring or painting?
a. finds it easier to make vertical strokes than horizontal.
b. finds it easier to make horizontal strokes than vertical.
c. can now make both horizontal and vertical strokes.

22. The average three-year-old is characterized by his
a. negativism
b. social amenability
c. unpredictable behavior.

23. The average three- year -ofd's intellectual development has progressed
to the point where
a. the idea of "three" plays an important part in his ability to

see relationships.
b. he can count to three.
c. he can combine three cubes to make a bridge,
d. he can barter and trade one toy for another,

24. When painting a picture the average three-year-old
a. now uses horizontal lines rather than vertical lines.
b. confines his strokes to vertical covement.
c. combines both vertical and horizontal lines.

25. Wher, the average four-year-old paints he
a. starts out with a definite idea in mind.
b. he does not attach any specific title to his painting.
c. the subject of his painting becomes definite by the time he has

completed it.

26. Tha average four-year-old is best characterized by which of the
following phrased
a. his willingness to conform.
b. his tendency to go out of bound© in his behavior.
c. his verbosity,
d. his love of dramatic play.

27. The developmental changes which occur in children between the ages
of five to ten can best be described as
a. dramatic
b. evolving slowly and steadly
c. unpredictable

28. Children generally master the skill of skipping by the time they are
a. five
b. eix
c. seven
d. eight.

f7A
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29. WherA painting or working with clay the five-year-old generally
a. imitates what others around him do.
b. wants the teacher to tell him what to do.
c. works without thinking about the end product.
d. works with a definite idea in mind.

30. Which of the terms below best suits the average five-year-old?

a. sociable
b. mainly self-centered
c. uncooperative
d. boastful

31. rive-year-olds prefer
a. fairy-tales.
b. stories related to the 0here and now".
c. stories about boys and girls in other lands.
d. simple biographies.

32. By age six the child's eye and hand preferences will be
a. nearing stabilization.
b. well-established.
c. yet undetermined.

33. One of the most common characteristics of the six-year-old is
a. his desire to conform to regulations.
b. his restless, active behavior.
c. his cooperative, responsible behavior.
d. his ability to wait his turn.

34. Which is most important to children in late childhood?
a. the approval of their parents and teachers,
b. the development of strength, vigor, and manual skills.
c. the feeling of gaining psychological independence,
d. freedom to play with whomever they choose.

35. Lack bearing acuity may cause failure to develop the skill of
reading because
a. the child cannot hear .the teacher's dizections.
b. the child has difficulty hearing the other children read.
0. the child, has been unable to hoar speech sounds correctly.
d. the child's hearing difficulty has limited his conceptual experiences.

36. Which is an example of proximo-distal growth?
a. the child learns to sit before he creeps.
b. the chiles hearing acuity develops more rapidly than his visual

acuity
c. the child can throw a ball before he kicks it.
d. the Child can grasp a cube before he can stand.



37. Which of the following is an illustration of the growth principle
termed "differentiation?"
a. each child requires a different kind of handling because of his

unique characteristics.
b. Some children develop good large muscle coordination sooner than

do other children.
c. the arm buds appear first on the embryo.
d. each child differs from others in physical structure according to

his own biological inheritance.

38. In discussion the relationship between physical and mental growth
one can correctly say
a. there is a high correlation between mental and physical growfz.
b. there is a low positive correlation between mental and physical growth.
c. there is a negative correlation betweeu mental and physical growth.
d. the relationship between mental and physical growth is greatest

during adolescence.

39. In discussing the uniqueness of each child's pattern in the process of
development it is important to point out that
a. an individual child may mature at different rates in various aspects

of his growth.
b. new behavior patterns grow out of old patterns.
c. each new achievement has its place in the growth sequence.
d. all children go through essentially the same sequential patterns of

growth.

40. In explaining the meaning of the term "the norm" which sentence would

be best?

a. We are speaking of a universal occurrence of a trait at a particular

age.
b. All children will ponsess certain traits in common.
c. There are sequences of growth which are predictable for all children.
d. Large numbers of children are alike in a particular trait at a given

age.

41. Xf a teacher wishes to further motivate a child for learning, one of the

most fruitful methods she could use would be to
a. give him rewards such as gold stars.
b. make certain he is aware of his own progress,
c. give him special privileges for doing good work.
d. display his work where others can see it.

42. Of the developmental patterns listed below, which may cause the greatest
problems for the child within the school environment?
a. physical acceleration coupled with mental retardation,

b. uneven growth of.parts of the body,

c. oversized growth.
d. undersized growth.
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43. If you wanted to discover which children in your group are ready for more

formal teaching, which of the following procedures would help you zucit?

a, take time samplings of each child's use of language.

b. watch the children to see if they are interested in books.

c. note which children make attempts to write.

d. observe and jot down anecdotes of children's behavior in all types

of school situations.

44. The teacher of the five-year-olds generally starts the day with free

activity because
a. this is a way of getting each child involved immediately la something

of interest to him.
b. this is a way to calm children down for quieter, more directed

activities.
c. after a good night's sleep the child is ready for something active.

d. five-year-olds need to feel they are making their own decisions.

45. When the five-year-olds are having a dispute it is better for the parent

or teacher to
a. help them think through their problem.
b. separate them for the time being.

c. deprive them of the activity or toy which is causing the dispute.

d. rAnain in the background while they try to solve their problem.

46, The teacher of the five-year-olds avoids an over emphasis on correct

speech because
a. at this age such an emphasis may cause stuttering.

b. formal teaching has no place at the kindergarten level.

c. formal teaching will cause the child to withdraw and make no attempt

to comm unicate.

d. the development of spontaneous speech is more important at this levA.

47. Because of their stage of physical development, the teacher of six-yeat-

olds can expect them to
a. become easily frustrated when using fine motor skills.

b. resist work requiring close eye-hand coordination.

c. use a pencil, scissors: or other tools with ease.

d. need very little assistance in manipulating tools.

48. A six-year-old Is particularly susceptible to contagious disease because

a. he now has much more contact with groups than he has had previously.

b. his uneven physical growth causes much physical strain.

c. he has not yet learned correct health habits such as covering his

mouth when 'aes sneezes.

49. The first grade children at Jonestown School are using a variety of

materials such as discs, buttons, and sticks in learning to count.

The soundest justification for this practice is that:

a. such materials provide novelty for the young child.

b. the children are learning to recognize objects as well as to count.
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c. such materials have important implications for reading readiness.

d. learning is essentially sensory for your children.

e. it prevents children from counting on their fingers.

50. Miss Yamashita has twenty-four children in her second-grade classroom,

three of whom write with their left hands. Which one of the following

would be the best way for Miss Yamashita to deal with these children?

a. make sure that they are using a comfortable writing position and

allow them to continue using their left hands.

b. give them special, small group training in writing with their right

hands.

c. seat these children next to right-handed children so they can copy

their method of writing.

d. encourage them to try to use their right hand.

51. Miss Takata had planned to teach the game of kickball to her eight-year-

olds. However, she found wide differences in the children's sense of

timing and in their ability to balance, judge the direction and speed of

the ball, their ability to kick the ball, and their ability to run fast

enough to reach a base. In order to do what is best for these children

Miss Takata should
a. postpone the game of kickball until fourth grade.

b. teach the game to only those who can play it.

c. wait a semester, then introduce it again.

d. introduce games and exercises which will help children to develop

the skills needed for kickball.

52. Children from nine to twelve need discipline because

a. they haven't reached the age of reasoning.

b. underneath their veneer of rebeliousness they are confused and :..

uncertain.
c. they do not really want the freedom they seem to demand.

d. they haven't yet learned all the rules of society.

53. Children of "later childhood years" (nines, tens, elevens) are said to

be entering the healthiest period of their lives because

a. their team games give them plenty of exercise.

b. they sleep about ten to eleven hours per day.

c. they have learned to balance their diets.

d. they have generally been exposed to most childhood diseases.

54. Integration of behavior is achieved when

a. an individual conforms to the expectations of his social world.

b. the various aspects of an individual's development (i.e., social,

emotional, phys.:cal intellectual) are brought late harmony with

each other.

c. human beings recognize each other's worth and accept one .another

accordingly.



55 Miss Tom's fifth graders were learning about the different locations,
the people, the types of topography, climate, rainfall, and prevailing
winds which affect the countries of the Pacific Rim. This is an
illustration of which of the following:
a. fifth graders are continuing the process of intellectual differen-

tiation through this study.
b. fifth graders like to study about other countries.
co geography is a common subject at the fifth grade level.
d. children should learn about those countries nearest to them before

studying others©

56. When we say that a "chilti grows as a unit" we mean
a. as the child grows physically he also grows socially, emotionally,

and intellectually.
b. he grows continuously in all parts of his body.
c. as the baby develops locomation skill while crawling he also learns

by manipulating objects.

57. Dr. Arnold Gesell's statement, "The child is his own best norm" probably
means
a. the child is the best judge of his progress.
b. the child's pattern of growth is the truest index to his' individuality,
c. the child's sex will be predictive of his growth pattern. '

d. that whatever is good for other children may not necessarily be good
for a particvlar child.

38. A baby is sometimes said not to be "full-born" until almost four weeks
of age. This refers to the fact that
a. ha does not recognize a familiar face before this time.
b. he can do nothing but eat, sleep, and cry up to this time.
c. his various physiologicrl functions such as breathing and body

temperatnre are irreg-lar and uncoordinated.
d. this is a period when the baby must have conditions which simulate

the warmth and nourishment he.received during the prenatal stage.

59. The span of one year between the two and three-year-old level has
sometimes been identified as the "Terrible Twos" because
a. the two-year-old continues to think of everything in terms of "mine."
b. the child at this age has discovered that life offers many alternatives,
c. the child at this age often makes the wrong choice.
d. the child at this age is just becoming aware of others than himself.

60. When Dr. Arnold Gesell math the statement that "the growth process is
a paradoxical mixture of creation and of perpetuation", he probably
meant that
a. the hursn species is perpetuated by the process of reproduction.

the creative urge in an individual causes growth to take place.
c. all growth is based upon previous growth.

61. In discussion the topic of "left-handedness" or "right-handedness,"
the following causes cf hand preference were suggested by members of a
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panel. One of these is the position most commonly accepted today.
Which is it?
a. hand preference is inherited.
b. hand preference can be established through early training.
c. hand preference is just a matter of chance.
d. hand preference is a matter of brain dominance.
e. the causes of hand preference remain undertermined.

62. When a music specialist says that there is an important relationship
between hearing acuity and musical ability he is thinking of
a. the child's ability to hear the underlying melody of a musical number.
b. the child's ability to learn songs by rote.
c. the child's ability to feel the rhythm of a song.
d. the child's ability to differentiate the various musical patterns of

a composition.

63. When a teacher of five-year-olds provides areas for playing house:
building with blocks, playing with doctors' and nurses' kits, etc.,
she is.
a. trying to make the children happy at school.
b. trying to meet the children's need for activity.
c. giving them oppertunities to develop greater understanding of their

environment.
d. giving them a chance to imitate the activities of adults.

64. Suzy Smith, a first-grade child, comes from a home of low socio-economic
status. Boy speech is ungrammatical and her vocabulary is limited.
Rose Brown, tyre mayor's daughter, who is in the same class, speaks
correctly and has quite an extensive vocabulary. Which of the following
statements most likely explains this circumstance:
a. Suzy has a lower I.Q. than Rose.
in Each child is speaking the language learned in the home,
c. Rose is more sensitive to oral language.
d. Rose has traveled more than Suzy.
e. Suzy's parents are unaware of the values of proper speech.

65. Whbn Miss Nakama was discussing her first grade curriculum with the
principal of the school she stressed the need to group the children in
small groups for teaching purposes and the need to provide different
levels of learning materials for these various groups and individuals.
Probably uppermost in her mind was
a. the different socio-economic backgrounds of her children.
b. the maturational differences of the children.
c. the role which variety plays in motivating children.
d. the differences in interests which are apparent in any group of

children.

66. Before Miss Uyehara introduced fractions she tested her children's
mastery of the basic addition, subtraction, multiplication, and division
combinations. She was trying to discover
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the extent to which her children had mastered the subject matter
she taught.

b. which children were below average, average, and above average in
arithmetical skills.

c. the children's readiness for a new learning activity.
d. whether or not she could now forget thebasic combinations and

move on to a higher level in arithmetic.

67. Which principle of learning listed below is best illustrated when the
teacher involves children in setting up goals, making and carrying out
plans, and evaluating the results of their work?
a. the child learns when he is ready to learn.
b. the child learns what he perceives from his own background of

experience as important for him to learn.
c. the child learns to do by "doing."
d. learning dependes upon identification and acceptance of goals by the

learner.
e. children want to learn.

68. One of the most important reasons for providing a variety of instructional
materials and concrete aids for classroom teaching is that
a. this makes learning more attractive to children.
b. such materials provide sensory experiences in relation to what is

to be learned.
c. experiences with these materials provide the basis for the develop-

ment of concepts.
d. children are more motivated when there is a variety of materials

for their use.

69. The best index to a child's personality and social maturity is
a. his choice ofbooks for independent reading.
b. his play life,
c. the friends with whom he associates.
d. his behavior in a committee or group project.

70. When a teacher gathers information about a child in relation to his
skeletal age, the age at which he began walking and talking, his mental
age, his achievement scores, his social and emotional behavior, and his
physical development, sla is trying to determine
a. whether or not he should be promoted to the next grade.
b. whether or not his maturational pattern makes his school experience

difficult or too easy for him.
c. whether or not he is performing up to his ability.

71. As children have opportunities to explore and to have experiences with
many of the people and objects within their environment there is greater
possibility that
a. they will know their immediate environment better.
b. both intellectual differentiation and integration will have an

opportunity to develop
c. their vocabularies will be enlarged.
d. their sensory development will be enhanced.



72. The most important idea for the teacher behind the concept of
"developmental tasks" is
a. unless children learn responsibilities as they grow they will

become misfits in society.
b. children may remain too long at one stage of development unless

their environment is conducive to growth.
c. there are things an individual must learn at each stage of

development in order to be happy and successful at the next stage.
d, they are "teachable moments" which, if not capitalized upon, may

either cause failure or a lack of desire to proceed to more complex
tasks.

73. In studying a child's background of heredity and environment the
teacher's chief concern is
a. to find the causes behind a child's behavior,
b. to find the level at which she needs to work with the child.
c. eo find ways of working with the parents on the child's problem.
d. to find out whether the child needs special help from the welfare

department.
e. to find out what type'of neighborhood and family he comes from.

74. If a three-months-old infant, who seems to be making normal progress
in general, fails to vocalize and experiment. with sounds,
a. he probably should be checked by an otologist for hearing difficulty.
b. probably nobody takes the time to talk to him.
c. he probably has a physical defect which impedes the development of

speech.
d. possibly his needs are being satisfied too quickly.

75. Of the following which might be considered most serious in a four-year-
old?

a. his desire to play alone with his own toys.
b. his fighting over toys with his classmates.
c. his tall tales.
d. his bragging.
e. his tattling.
f. his reaction to adults with such terms as "you stinker:"

76. If a five- year -old eventually becomes restless and leaves a small group
activity it is most likely an indication that
a. the teacher is not motivating the children well enough.
b. the child is trying to meet a basic need.
c. the child is immature for this age level.
d. the child has had very little disciplinary training at home.

77. Miss Sakata became concerned about a child in her first-grade class
who was smaller than the other children, seemed poorly coordinated,
had a short attention span, and was unable to exercise any form of
self-control. She also collected the following information from a
standardized test:
Verbal age--6 yrs-5 mos. Motor age--5 yrs-5 mos.
Perceptual Age - -S yrs-7 mos. Space age--4 yrs-3 mos.
Quantitative Age - -4, yrs -5 mos. Total age--5 yrs-3 mos.
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All of the above information suggests that
a. the child should be retained in the first grade another year.
b. the child may not be ready for the first grade.
c. the child should be dropped from school and re-entered at a later

date.
d. the child is showing natural behavior and achievement at the first

grade level.

78. Yvonne, a student teacher, discovered that some of her second -grade
children used concrete aids for learning the "new math" while others
seemed to use them very little, if at all. She concluded that
a. some children felt it too babyish to use such aids.
b. this was an indication of the wide range of differences in

mathematical ability in the clime
c. some children were ashamed to let others see them use such aids.
d, some children could not see the relationship between the use of

the aids and their arithmetic work.

79. When elementary school children Learn to ride a bicycle somewhere
around the late primary years) they are illustrating which type of
growth?

a. proximo-distal
b. cephalo-caudal
c. proximo-distal and cephalo-caudal

80. Nine is sometimes spoken of as the age when a child may turn towards
delinquency. The implication of this for parents and teachers is
a. he should be given definite supervision during his free time.
b. he must be taught proper respect for authority.
c. he should be introduced to books which have an adventurous plot

with a moral.
d. he should be given freedom commensurate with his ability to handle it.

81. Which one of the areas below is just beginning to be recognized as
having an important relationship to mental health?
a. meeting the basic needs of an individual for physical well being,

love, affection, belonging, and achievement.
. the development of the individual's intelligence.

c. the individual's need for a broad, liberal education.
d. the assessment and guidance of the growth of creative ability.

82. In our society the creative individual has been generally looked upon as:
a. a valuable asset to our culture,
b. an "off-beat" type of artist or musician.
ci one who should be especially honored.
d. only "one in a million."

83. The school's function today is mainly geared to
a. the teaching of the basic skills.
b. preparing the child for vocational success
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c. the development of intellectual ability.
d. the development of all children socially, emotionally, physically

and intellectually.

84. Which of the following is more likely to develop into a creative
individual?
a. the highly intelligent child.
b. the child who had special talent.
c. the child who prefers to explore and learn through problem- solving

activities.
d. the child who dislikes conventions and refuses to conform to

regulations.

85. One of the outstendhsg characterlstics of the eight-year-old which is
likely to be overlooked as an important indication of his thrust for
intellectual independence is his
a. growing interest in far-away places.
b. his cooperation and friendliness with other children.
c. his tendency to experiment with language.
d. his love for superstition and rituals.
et. his tendency to argue with both adults and children.

86. Because of the eight - year -older improved muscular coordination he can
now be introduced to such activities as
a. basketball
b. softball
c. volleyball
d. competitive swimming

87. The eight-year-old is considered intellectually mature enough to study

about
a. government
b. ancient history
c. geography of other countries
d. early prehistoric animals

88. During the later elementary years belonging to the peer group is so
important that a fringer or isolate is likely to
a. attempt to buy his acceptance through bribery.
b. resort to tattling on those who do not accept Mak
c. try to interfere with the gang's activities.
d. completely ignore the adults in his life.

89. The rate of physical growth during the later elementary school years
(fourth through sixth grades) is generally
a. rapid
b. slow and stcady
c, erratic
d. unpredictable.
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90. Emotionally, temilear-olds can be described as
a. having a generally happy outlook on life.
hi being in a state of disequilibrium.
c, regressirg to more immature emotional behavior.
d, easily upset if not praised for their work.

91, Ten-year-olds take themselves seriously. This often results in their
a. setting too high standards for themselves.
b. attempt to free themselves of any dependence upon adults.
c. fluctuation between independence and dependence upon adults.
d. resistance to taking on responsibilities not initiated by themselvoa

or their peers.

92. The later childhood years (nines, tens, elevens) are often referred to
as the period of "competitive socialization" because of
a. the emphasis these children place on following the rules of the game.
b. the ascendancy of the competitive urge over the desire to socialize,
c. the competition for friendships which takes place during these years,
de the emergence of both the cooperative group spirit and the desire

to be "the winner."

93. At about age ton children's play interests seem to
a, decrease in variety
b. increaoe in variety
c. be more related to individual hobbies
de be more spontaneous and resourceful
e. be more active and adventurous in nature.

94. At about age eleven girls' physical growth as compared to boys'
a. tends to fall behind.
b. tends to spurt ahead,
c. tends to parallel that of boys.

95. The teacher of the nines to elevens can increasingly involve the
children in cooperative classroom procedures because
a, the are avid for learning and like to discuss what they learn.
b. they are old enough to take on more responsibility.
c. they are developing more ability to reason and Clew like to

examine each other's ideas.
de they are developing a "community conscience,"

96. Children of later childhood (nines to elevens) tend to prefer which of
the following types of stories:
a. animal, folk and fairy tales.
be adventure, nature, history and travel.
c. fanciful stories such as Mary Pnppins.
de stories of Cowboys and Indians.

97. The term "self concept" is used to designate
a. how a child feels about his role in the family.
b. how the child feels about his body.
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c. how the child feels about his school experience.
d. how the child feels about himself and his relationships to others

98. Oae of the most important developmental tasks of middle childhood 15
a. learning how to get along with others.
b. assuming more adult responsibility.
c. adjusting to a maturing body.
d. developing a conscince,

99. The preadolescent spurt of growth creates the need for
a. additional understanding and support of adults.
b. more freedom of choice in following regulations.
c. providing more boygirl activities in school or clubs.
de new responsibilities which match children's growth.

100. One factor which helps to make a tentative identification of a
mentally retarded child is
.4 his withdrawal behavior.
b. his limited vocabulary.
c, hio choice of younger child= for playmates.
d, his short attention span.
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Appendix C-2

TEST IN CHILD DEVELOPMENT

Form B.

1. When stating that the child proceeds through various stages of growth and
development a writer is referring to the fact that
a. a child proceeds through clearly defined physical stages of growth

at specified chronologicai age levels.
b. a child proceeds through clearly defined psychological stages of

growth and development beginning with the oral period and ending
with th© latency period.

c. a child proceeds through clearly discernible stages of physical,
social, emotional, and intellectual development.

d. a child proceeds through stages of personality development (social,
emotional, physical, intellectual) which tend to overlap and merge.

2. Which of the items below best illustrates the meaning of the psychological
term "maturation "?

a. a child exhibits the mature behavior which results of cross-sectional
studies indicate to be normal for each age levels

b. the child moves through an orderly, sequential patterned manner of
growth resulting from an inner process or urge to grow.

c. the child develops as he interacts with his environment.

3. The principle of "differentiation in growth" is beat explained by which
of the following:
a. children move through an orderly, sequential pattern of development

but each at his own rate.
b. children develop different values, mores, and customs depending upon

their environment.
c. as the fetus grows various cells are differentiated to form specialized

tissues and organs.
d. the child's total development proceeds mainly from the simple to the

complex, the general to the specific.

4. Which of the items below is a statement of a general principle of growth?
a. growth is continuous but not always steady.
b. growth is continuous but can be impeded by illness.
c. growth is continuous but differs with each culture.
d. growth is continuous but can be affected by the environment.

5. Croas-sectional studies in child development deal with
a. selected groups of children from various cultural areas of the country.
b. large numbers of children at each age level.
c. large numbers of children from various socio-economic levels across

the country.

6. "Readiness" is a psychological term referring to
a. the child's desire to begin formal learning.
b. the child's willingness to submit to a teacher's Instruction.

1,-
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c. the kind of experiences in a child's background which prepare him

for formal learning.
d. "the teachable moment" which results from both, maturation and

experience.

7. One of the best indicators of a child's readiness for a new learning

experience is
a. his academic record covering his total school experience*

b. his achievement scores as measured by standardized tests.

c. his responses to informal, tescher-made tests.
d. his interest, persistence, and enthusiasm for dealing with a

particular topic.

8. The most important step in the development of prehensory behavior is

when the infant
a. is able to release a cube from his grasp.
b. grasps a cube with his whole hand,
c. grasps the cube with his fingertips.

de grasps the cube with his forefinger in opposition to his thumb.

9. When speaking of the cephalocaudal direction of growth a physiologist

is referrin: to
a. the development in control of first the large muscles, then the

finer muscles.
b. the maturation and control which progresses from head to foot,

c. growth which proceeds from the trunk of the body outwards.

10. Mend preference generally becomes consistent between the ages of

a. one and two:
bi two to four.
c* four to six.
d. six to eight.

11. Which one of the following is an example of a longitudinal simdy?

a. Dr. Gesell's studies of children from birth to adolescence,

b; Margaret Mead's studies of children in primitive cultures.

c. the studies of children as shown in the films "Terrible Twos and

Trusting Threes" and "Frustrating Fours and Fascinating Fives*"

d. the growth charts for boys and girls developed at the University

of Iowa.

12. The theory of "basic needs" is based upon the premia6 that

a. learning is interrupted if a zhildls basic needs are not met.

b. learning is affected adversely or favorably depending upon the

degree to which the basic needs .3re met.

c. learning becomes negative if the basic needs are not met.

d. learning is stopped if the basic needs are not met.

13. When speaking of the physical, social, and psychological environment

in which the child lives we are referring to his
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a. home situation
b. "life-style"
c. school situation
d. "life-space"

14. In the early pre-adolescent years boys tend to
a: parallel girls in physical growth.
b. surpass girls in physical growth.
c. drop behind girls in physical growth.

15. During the widdle,years of childhood cetich one of the following has the
greater influence on the development of sex appropriate behavior?
a. the girlls.mother and the boy's father.
b. the school.
c. the community.
d, the peer group.

16. The most obvious separation of the sexes in that piny and social groups
begins at about age
a. six
b. eight.
c. ten.
d. twelve.

17. The basic motIvation in all organisms from the simple amoaba to the
human animal is based upon
a. hunger.
b. sex.
c. fear.
di, extrinsic factors,
e. intrinsic drives.

18. The very young child learns best through
a. trial and error.
b. imitation of others.
c. direct teaching,

19. The highest level of learning is attained when a child
a. can identify significant elements of a problem situation.
b, can gather data pertinent to the solution of a problem.
c. can organize and record information in a clear and concise manner.
d. can communicate what he has learned in an effective way.
e. can see the relationships between various elements of an experience

and arrire at understandings and generalizations.

20. Purposeful learning is that learning which is based upon
a. an understanding of the teacher's soars for a lesson.
b. the child's intrinsic interest and curiosity about the world

around him
c. the child's recognition of his future vocational interests.
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d. the child's immediate expressed interests.
e. the development of children's interests and the pursuit of

activities to satisfy these interests.

21. Which oue of the following is more difficult for the average two-year-old?
a. building a tower of five to six cubes.
b. painting with a vertical stroke on a large sheet of paper.
c. arranging cubes in a horizontal row.

22. When speaking of the child's "hearing acuity" we are referring to his
ability to
a. distinguish phonetic elements in words.
b. distinguish fine discriminations in sound.
c. recognize the normal sounds in his environment.
d. recognize sounds not easily distinguishable by the average person.

23. The average three-year-old's psycho-motor development makes him
a; more socially amenable.
b. generally unpredictable in his behavior.
c. negativistic towards others,
d. very responsible in carrying out little duties.

24. Three-year-olds have reached the stage of intellectual maturity where
they can make a choice between
a. two possible alternatives.
b. three possible alternatives.
c. four possible alternatives.
d. five possible alternatives.

25. We could expect an average three - year -ofd's paintings to be composed of
a. mainly horizontal lines and figures.
b. mainly vertical lines and figures.
c. both vertical and horizontal lines and figures.

26. When the average four-year-old works with paints or construction tools
he
a. starts his work with a definiLe plan in mind.
b. decides what he has made after it is completed.
c. formulates his plan as he works with the materials.

27. The four-year-old is sometimes referred to as "frustrating" because of
a. his tendency to to out of bounds in his behavior.
b. his
c.

d. his obvious thrust for independence

28. Skipping is a skill generally mastered in the
a. presbhool years.
b. primary years.
e. upper elementary years,
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29. The five-year-old, when painting or working with clay differs from the
four-year-old in that
a. he has now reezhed a stage of imitation of others' work.
b. he has a more definite idea for what he is making.
c. he has reached an arrested stage in his development of skills.
d. he wants specific guidance from the teacher.

30. Gesell calls five a "nodal age." This means that
a. he is at an expansive period in his development.
b. he is marking time.
c. he is at a restless stage in his development.
d. he is attempting to free himself from the dependency upon the home.

31. A teacher of five-year-olds chooses books for reading to the children
which
a. take them into the magical world of fairy tales.
b. help to acquaint them further with their own familiar world.
c, introduce them to children of other lands.
d. describe for them the experiences of children of their parents'

childhood days,

32. A teacher of silplear-olds will adjust working conditions for left-handed
children because
a. their hand preference is now well-established.
b. trying to change their hand preference will create emotional

instability,
c. nobody really knows what causes hand preference.

33. Which of the following is characteristic behavior of the average six-
year-old?
a. he can be relied upon to conform to regulations.
b. he may be most conforming one minute and very hostile and aggressive

the next.
c. he is inclined to be moody.
d. he is apt to be argumentative.

34. Children of later childhood (nines to twelves) seek their sattsfaetions
and approval mainly from
a. winning the approval of their "gang."
b. winning the approval of their parents.
c. winning the approval of their teacher.
d. winning the approval of the opposite sex.

35. Hearing acuity is important to the development of
a. hearing precedes speaking or reading.
b. hearing directions correctly promotes success
c. hearing speech sounds correctly is related to

words.

reading skill because

in.roading.
phonetic analysis of
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36. Crawling before walking is an example of the

a. proximo-distal direction of growth.

b. growth principle in integration.

c. cephalo-caudal direction of growth

d. principle of the individual's unique pattern of growth.

37. When the child reaches the stage of categorizing people, animals,

objects and events he is exemplifying the growth principle of

a. differentiation.
b. integretion.
c. uniqueness of growth.

38. Research evidence which has been collected on the correlation between

physical and mental growth suggests that
a. mental and physical growth are unrelated.
b. mental and physical growth have a high positive correlation.

c. the relationship between mental and physical growth seems to be

highest during infancy.
d. the relationship between mental and physical growth seems highest

during the middle years of chilchood.

39. In using results of normative studies parents often fail to realize that

a. their socio-economic status may make their child different.

b. their child may vary from the norm both above and below in different

aspects of behavior.
c, home values will have an important influence on the child's reaction.

d. their own iiethods of discipline may determine the degree to which

their child matches the norm,

40. If you were asked to explain the meaning of the term "the nor " to

parents, which of the following phrases would be most appropriate?

a. the standard of expectancy for a particular grade level.

b. the typical motor, social, emotional, and intellectual behavior of

a given age level.
c. those characteristics which are common to all children.

d. growth sequences which are common to all individuals.

41. Wheu a teacher helps a child to keep a record of his own progress she

is mainly attempting to capitalize upon his

a. need for recognition.
b. need for acceptance.

.

c. need for approval
d. need for a feeling of accomplishment.

42. Which one of the following might create the moss severe problem or a

sixth gvada teacher?
a. a child who is growing more slowly than the others.

b. a child who is a slow learner.

c. a child who is physically handicapped.

d. a child who is mentally retarded and physically mature.
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formal teaching, which procedure below might help you the most?

a. administer commercial standardized readiness tests.
b. note the children's language development.
c. observe the children's handling of art materials and various

construction tools.
d. note the children's interest in and use of books.
e. observe and take samplings of the children's behavior in a variety

of situations.

44. The day for preschool children generally atartc with a free choice of
activities because
a. young children have had very little experience in large.group

; activities.
b. fewer problems will arise during the day if their energy is used

early.

c. s all children are impatient to explore and manipulate their
environment.

d. involving small children in activities of vital interest to them
creates a favorable climate for a variety of learnings.

45. When two five-year-olds get into a fight it is better to
a. separate them for the time being.
b. give them a talk about getting along together.
c. take away a privilege.
d. give them a chance to solve their problem.

46. During sharing time the teacher notices that her five-year-olds make
several speech errors. She should
a. correct their errors as soon as they are made.
b. plan a series of lesbons to teach correct speech.
c. teach them some speech gamee.
d. give them many opportunitites to speak spontaneously.

47. A six-year-old can become easily frustrated with activities requiring
finer muscular coordination because
a. he is.more ailikward now due to physiological changes which are taking

place.
b. his boundless energy is best used in large muscle activities.
c. his goals for himself exceed his capacity.

48. Because of his uneven physical growth a six-year-old is
a. particularly susceptible to contagious disease.
b. likely to be immature emotionally.
c. difficult to control in a classroom situation.
d. apt to have poor health habits.

49. The teacher of six-year-olds provides them with many concrete learning
experiences because
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b. learning at this age is still essentially sensory.
c. children of this age cannot learn abstract concepts.

50. less Nakata discovers that she has three left-handed children in her
room. The most important thing she will need to consider A4 she plans
the school year is
a. how can she teach these children to use their right hand.
b. will she create emotional tensions if she tries to teach them to

use their right hand?
c. should she just encourage them to use their right hand instead of

trying to teach them directly?
d. what are apt to be the problems of theleft handed children?

51. Eight-year-olds like organized games and are apt to be rather cruel
towards those who cannot play the game well. For this reason it is
important for the teacher to
a. supervise their games closely.
b. go over the rules of the game carefully:
c. choose the teams and captains carefully.
d. provide for games and drills that develop the skills required in

the games.

52. It is important for the teacher of nines, tens, or elevens to set some
limits on behavior because
a. these children are not yet capable of self-direction.
b. children of this age are more relaxed and cooperative when they are

aware of thier boundaries.
c. these children do not really want the freedom which their behavior

seems to demand.
d. children of this age are incapable of foreseeing the consequences

of their behavior.

53. Competitive sports are kept to a minimum in the upper elementary grades
because
a. elementary children are not emotionally mature enough to face the

outcomes of such activities.
b. their intra-class team games give them enough experience in competion.
c. it is dangerous to place the additional emotional strain on the

heart at this period of growth.
d. children of this age level have not yet learned enough about

cooperative team work.

54. In discussing the matter of health as far as the nines to twelves are
concerned it Is correct to generalize that
a. they are entering the healthiest period of their lives.'
b. they are entering a period of susceptibility to disease.
c. they are entering a period when they will be more concerned about

their health than at any other time in their lives.
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55. When we speak of integration of behavior we mean that

a. an individual has developed his own unique way of responding to

his environment.
b. the various aspects of an individual's development have been

brought into harmony with each other.
c. the individual's behavior is consonant with the mores and customs

of society.
d. prejudices and feelings of superiority have been overcome.

56. The process of intellectual differentiation is best illustrated by which
statement below?
a. The child learns that four - legged animals with fur are called dogs.
b. The child learns that some animals are domestic and some are wild.
G. the child learns that some four-legged animals with fur are called

cats.
d. The child learns. that different types of animals live in different

types of climate.

57. The statement "The child is his own beat norm" suggests that
a. no dependency should be placed upon the findings of normative studies.
b. each individual' pattern of growth is unique because of his hereditary

pattern and the. environment in which he
c. by studying the child's rate of growth in the various aspects of his

behavior we can discover what is normal for him.
d. the child knows his own capabilities in intellectual, social,

emotional, and physical growth.

58. "Birth is an incident in development." This statement is best explained
by which one of the following items?
a. conditions surrounding birth set the stage for future development.
b. the physiological development of the child will continue after birth.
c. the birth process itself is of little significance in development.

59. In the film "The Terrible Twos and Trusting Threes" the twos are
facetiously identified as "terrible" because the twos
a. have just begun to explore their environment.
b. have discovered that there are numerous interesting things to

occupy their attention.
c., are mainly ego-centered.
d. do not yet know how to play with others.

60. The emergence of new patterns of behavior in the process of derdopment
can best be explained by which of the statements that follow?
a. all growth is based upon previous growth.
b. the old is discarded for the new.
c. growth Is an unfolding process.
d. the individual adopts that behavior which best suits his purposes.

61. Which theory of handedness is most commonly accepted today/
a. the cerebral dominance theory
b. the tonic neck reflex theory.
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dy the cultural or social pressure theory.
e. none of the above.
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62. A child's success in acquiring some basic musical appreciation and skill
depends upon his ability to
a. learn the various patterns of musical notation.
b. recognime the underlying melody of a composition. °4
c. sense the beat and the rhythm of a composition.
d. hear and discriminate between differing tonal, rhythmic and

sequential patterns of a composition.

63. Play is considered a very important part of the five- year -olds'
curriculum because children of this age level
a. need much physical activity.
b. are trying to understand their environment.
c. are not ready for formal instruction.
d. like to imitate others.

64. Which of the following will have the greatest influence on the young
child's language development?
a. his father's occupation.
b. his playmates.
c. his family.
d. the school.

65. Grouping and re-grouping children for various learning activities and
providing them with instructional materials of differing levels of diffi-
culty is a common practice in schools today because
a. children learn better when there is variety in procedures and

materials.
b. children mature at different rates in the various aspects of their

development.
c. the rate. of maturation differs both within children and between

children.
d. children are more at ease in small groups.

66. Before introducing a new learning experience a teacher often gives the
children a test on both the material which has been covered previously
and the new ,::oncepts which she intends to teach. The purpose of this is to
a. assess the degree to which each child has mastered the material

covered.
b. provide a basis for reporting the child's progress to his parents.
c. assess each child's readiness for the next activity.
d. let each child know exactly where he stands in relation to the

rest of the class.

67. When a teacher develops arithmetic problems around the children's
interests and needs she has uppermost in her mind which one of the
following learning principles?
a. the child learns to do by doing.
b. the child learns that which he perceives as important to learn.
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c. the child laarna that which is rewarded.
d. learning is multidimensional.

68. Today's classrooms are equipped with many kinis of audio-visual instruc-
tional aids because
a. it is important to keep children from becoming bored in school.
b. such instructional aids make learning more attractive.
c. such instructional aids provide a concrete basis for the development

of abstract concepts.
d. such instructional aids take much of the work load off the teacher's

shoulders.

69. Possibly one of the beat ways to gain insight into a child's personality
development is to
a. give him a standardized personality test.
b. have a conference with his parents and former teachers.
c. observe his behavior in group projects.
d. make a study his play, recreation, and hobby activities.
e. notice the children with whom he associates.

70. When a counselor gathers miterial which will give her insight into the
history of a child's total gxowth and development, she is probably
trying to determine whether or not
a. he should be promoted to the next grade.
b. he is working up to his potential.
c. his maturational. pattern will give a clue to the kind of instructional

program he needs.

71. Children who have many rich and varied experiences will, in general, make
good growth in
a. intellectual differentiation and integration.
b. knowledge of the world about them.
c. ability to use language well.
d. the development of perceptual skills.

72. According to Havighurst's concept of "developmental tasks," if an
individual fails to successfully complete a task at the time it emerges
in his development he will
a. fail to learn the task.
b. experience partial or complete failure in later tasks.
c. lose his motivation for learning.
d. become "fixated" at An immature level.

f

73. In the controversy over "nature versus nurture" which of the following
positions is more commonly accepted today?
a. environment is very important in shaping the child's personality

but is limited by the child's genetic inheritance..
b. the social and cultural environment lu which the child lives plays

the greeter role in shaping his personality.
c. both herdity and environment share equally in the development of

the child's personality.
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d. the child's inherited nature is the most important factor in
shaping his personality.

74. If a baby, who seems to be making normal progress in general, fails to
coo and gurgle and experiment with sounds it is possible that he may
have
a. some hearitj defect.
b. insufficient environmental stimulation.
c. his needs satisfied too quickly.
d. all of the above.
e, none of the above.

75.. Of the following examples of four-year-old behavior which one might be
considered most serious?
a. crying when he meets frustration,
b. aggressive acts to get the toys he wants.
c. consistent choice of solitary play.
d. use of terms such as "you dumb dodo" in response to adults.
e, tattling.

76. When Miss Nakama notices that a five-year-old becomes restless and
wanders away from her group she may consider it an indication that
a. he has poor self-concept.
b. the activity presents difficulties with which he cannot cope.
c. he is less mature than the "average" five -year old.
d. he needs a change of pace and type of activity.

77. Robert is a student in .the sixth grade who is having difficulty adjusting
both socially and academically. Miss Kodama his teacher, examines his
academic record on Form 13 to get some help in trying to meet his problems.
She finds the following:

10/3551 (4th grade) Cal.Ach.Prim6Form DD
Reading t;. P. 4.7 Arith. G.P. 4.3 Lang. G.P. 3.7
Total G.P. 4,3 Intel. G.P. 3.8

1024 5l Cal. M.143 Prim. SF Raw Score 71 CA 9-2 MA 9-3 IQ 101
ly3 52 Cal. M.M. Elem. SF Raw score 60 CA 10-3 MA 9-7 IQ 93
9 22/53 (5th grade) Cal.Ach.Elem. From DD Reading G,P. 5.0

Arith. G.P. 5.0 Lang. G.P. 5.4 Total G.P, 5,1
Comments: (Made by previous teachers in Form 13.)
5/25/51 Inattentive. Poor work habits
51-52 A problem child. Forgetful. Tries to get by.
6/8/53 R showed much improvement in behavior and has le&rned not to

speak out of turn. He has a bad temper and is trying to
control it. Likes to eat and stay up late. Is inclined to
be untidy. Can do his school work but rather lazy.

She concluded that:
a. Robert is below normal in intelligence,
b. Robert is below average in language ability,
c. Robert is about a year behind in his academic achievement.
d. Robert's academic problems may result from emotional immaturity.
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78. Some second-grade children use concrete aids for learning mathematical
concepts while others use them very little, if at all. This probably
indicates that some children
a. have difficulty manipulating concrete arithmetical materials.
b. interpret the use of concrete materials as being an immature

approach to the solution of problems.
c. have had fewer quantitative experiences than others.
d. need fewer concrete experiences prior to working with abstract

numbers.

79. When children learn to roller-skate, ice-skate, swim, and surf they are
exemplifying which type of growth?
a. cephalo-caudal
b. proximo-distal
c. cephalo-caudal and proximo-distal

80. According to some authorities, "rebellious behavior may turn into
delinquent behavior at or about age nine." The implications of this
statement for parents and teachers is that
a. rebellious behavior should be accepted and understood.
b. the peer group becomes a source of negative influence at this time.
c. close supervision of all the child's in and out of school activities

should be provided.
d. the child should be given freedom commensurate with his ability to

use it constructively.

81. Which one of the topics listed below has received much publicity in
recent years as having an important relationship to mental health?
a. Meeting the Basic Needs of the Individual.
b. The Development of Intelligence.
c. The Need for a Broad Liberal Education.
d. The Assessment and Guidance of Creativity.

82. The function of the school in America today is generally considered to
be
a. the teaching of the three R's.
b. helping the child to realize his potential.
c. giving the child a broad, liberal education.
d. preparing the child to earn a living.

83. The creative individual is one who
a. receives a very high score on an intelligence test.
b. has talent in a special area such as art and music.
c. uses unique problem-solving approaches in his life activities.
d. is an over - achiever.
e. is highly individualistic and scoffs at convention.

84. Recent research in the area of creativity has dispelled the myth that
the creative individual is
a. one who is extremely temperamental.
b. a "beatnick" type of artist or musician.

.111.4.11,1



c. a person of high intelligence

d. a rare element in our culture.

11.5

85, The eight-year-old, in his thrust for intellectual independence, exhibits

a. a resistance to teaching.

b. a negative attitude towards adults

c. a tendency to argue with others.

86. The typical eight-year-old has developed the appropriate muscle

coordination necessary for success in

a. high hurdle jumping
b. quarter-mile sprinting.
c. basketball.
d. competitive swimming.
e. softball.

87. The typical eight-year-old has developed sufficient intellectual

maturity to undertake a more than superficial study of

a. man and outer space.
b. early prehistoric animals.

c. American history
d. the growth of democracy.

88. The peer group assumes such importance to children of upper-elementary

grades that a child who has difficulty being accepted is likely to

a. compeuaate by becoming the teacher's "pet."

b. resort to boasting and lying.
c. try to bribe hisigay by doing special favors for those whom he admires.

d. withdraw into a world of books.

89. According to normative studies children, ages nine to eleven, are

generally in a period of
a. rapid physical growth.
b. irregular physical growth.
c. slow and steady growth.

90. Ten year olds are generally
a. calm and steady
b. highly excitable.
c. emotionally immature, -

d. uncooperative acid negative.

91. Ten-year-olds think of themselves as fairly mature and capable of making

many of their own decisions. As a result they

a. resent adult assistance in any of their activities.

b. resist rules and regulations imposed by school authorities.

c. fail to seek advice or help Oft: it is needed,

d. vacillate between dependence upon adult guidance and independent

behavior,
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The "competitive socialization" of upper elementary children is

evidenced in their

a. ritualistic procedures followed in games or club activities.

b. their desire to be both a part of the group and yet a winner in

competitive activites.
c. the ascendancy of the competitive urge over the urge to belong

to the gang.
d. the competition for winning the coveted role as best friend of the

"leader."

By the time a child reaches the age of ten his play interests generally

become
a. more varied and spontaneous.

b. more selective and related. to hobbies.

c. more adventurous in nature.
d. more limited to sedentary types of activities.

A teacher of the sixth Grade can expect to find

a. girls generally spurting ahead of the boys in physical growth.

b. boys catching up with the girls in height and weight.

c. girls dropping behind the boys in both height and weight.
d. both boys and girls "marking time" in their physical growth.

The nines to elevens can be given increasing responsibility in

cooperative classroom planning and procedures because they are

a. more capable of reasoning and exchanging ideas.
b. making a thrust for independence.
c. better able to use language effectively.
d. interested in impressing their peers.

Which one of the following books would probably have more appeal to

the average ten-year-old?
a. Horton Batches the Els:
b; The Moffatts.
c. Tom Sawyer.
ds MATIE.92211111,
e. Homer Price.

When discussing the way a child feels about himself and his relationship

to others we are referring to the
a, id
b. ego
c. super-ego
d. self-concept

One of the most important developmental tasks of later childhood is the

a. integration of the child's out of school interests with his school

activities.
b.. bringing of the child's desires into a satisfactory relationship

with society's mores and customs.

c, bringing into proper balance the relationship between the id the

ego, and the super-ego.
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99. The preadolescent spurt of growth creates many problems for boys and
girls because they
a. are too immature to deal with their changing attitudes towards

themselves and otLers .

b. are reluctant to leave childhood behind them.
c. find regulations and restrictions too confining.

100. When a child from a middle-class family has a very limited vocabulary
a teacher may suspect that he is
a. a slow learner
b. mentally retarded
c. lacking in experience background.
d. an over-protected child.

3
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INSTRUCTIONS

The purpose of this study is to measure the meanings of certain things to
various people by having them judge them against a series of descriptive scales.
In taking this inventory, please make your judgments on the basis of what these
things mean to you. On each page of this booklet you will find a different con-
cept i.e., things, ideas, objects, people to be judged and beneath it a set of
scales. You are to rate the concept on each of these scales in order.

Here is how you are to use these scales:
If you feel that the concept at the top of the page is very closely related to
one end of the scale, you should place your check-mark as follows:

fair x unfair
.411111.111-111: OSsONSIMMO. 01111100111.11.1 MOMM /*0

or
fair .+.r11. MillmOila ammoretare

x : unfair

If you feel that the concept is quite closely related to one or the other end
of the scale (but not extremely), you should place your check-mark as follows:

strong x

strong
Irhrworro eMrsimorr

weak
...44.111110.10 4114110011110 11111NalN NINANIMMO 11101.1.0111

OZ
x weak

If the concept seems only slightly related to one side as opposed to the other
side (but if not really neutral), then you should check as follows:

active .....: passive
or

active x passive

The direction toward which you check, of course, depends upon which of. the trio
ends of the scale seem most characteristic of "the thing you're judging. If you
consider the concept to be neutral on the scale, both sides of the scale equally
associated with the concept, or if the scale is completely irrelevant to the
concept, then you should place your check-mark in the middle space:

safe . x : : dangerous

IMPORTANT: (1) .ace your check -marks in the middle of spaces, not on the
boundaries:

This Not this
. : : X. x

(2) Be snr.2-1111Eillet-PITELIEdtf2E21212.1212222I:-do not
emit ant.

(3) Never put more than one check -mark on a single scale.

Sometimes you may feel as though you've had the same item before on the
inventory. This will not be the case, so do not look back and forth throug
the items. Do not try to remember how you checked similar items earlier in the
inventory. Make each item a separate and independent, judgment.

.
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cOld

active

sad

Children

400000110° sam0066.041 ars&W*00016 00000000...006.00****

40011,001110. 011111011011010. 11101.0001/01, 0110111001.00. &&111M141111e
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. adaptable.
.

slow

: weak
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Tape Obsurvations
Ed. EE 220

&nester II, 1965

Directions:

123

1. List everything you see on the taps which would describe any child's
behavior for that moment, De !magic. Do not use general statements
such as Ile tried to make friends," Insti.Laii.Imutp±sigtiws
astsnagauggLak "Be offered some of his candy to two boys."; "He
walked Wittra 1.110"; "Shows not able to follow the design when cut-
ting with scissors"; "One girl used the word 'obliterate' during the
discussion.

List what you see in the physical environment which you feel would
affect the children's attitudes towards' learning.

3. List what you sea in the teacher's behavior which you think would
affect the children's behavior and attitude towards learning.
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Guide Observation
0111/11VI

Intellectual Development

GROUP (Individual differences within the group are basic assumptions)

1. Does the group appear to be *tart, curious, and interested in the ongoing
learning experiences?

2. What variations in learning ability seem to be apparent in the group?

3. In what stage of language development does this group seem to bet
a. Note vocabulary, length, and structure of sentences.
b. How do they respond to activities which specifically foster growth

in language ability? (See page 254 in Lane and Beauchamp)
What can you observe in relation to the level of development of number
concepts in this group of children?
a. How do they demonstrate their ability to apply number concepts

in their daily activities, both supervised and spontaneous?
5. To what extent can children of this age deal with concepts of time and

space?
6. What can you discover about the intellectual interests of the group by

observing
a. bulletin boards and displays of children's work?
b. centers of interest?
c. organised classroom experiences?
d. class sharing periods such as news events and happerings

both in school and outside the school?
e conversations at lunch and other periods during the day?

INDIVIDUAL

1. What is the child's approach to the various learning situations?
a. Enthusiastic? Passive? Resistant?

2. Note the child's performance. Does he appear to
a: understand the learning task? d.' take pride in his world'

bi work independently? et. have realistic standards
c. follow it through to completion? for himself?

With what degree of success dodo he appear to meet the intellectual'
challenges of the daily classroom experiences?
What appear to be some of the intellectual interests and abilities of
this child?

SUGGESTED READ/93

Breckinridge and Vincent, ild Develolmate Chaps. 9, 10, 11,
Jersild Child Eughomb

ChCheps
9, 10, 11.

Martin and Stndler, Child Behavior and Reglemet. Chaps. 15, 16
Strang, Child ptudye Chaps. 14, 17.
Russel, Children's Thinking.
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I. Group
1. How do children interact with one another? with adults in the school

situation?
a. Is there any di4ference in the way boys and girls attewpt to

relate to others?
b. Do the two sexes mix well? Do they react differently to each

other in different activities?
2. What seem to be the requirements for acceptance by members of the

group?
What qualities seem to typify the leaders': the followers?
a. Do the leaders and the followers maintain these rules throughout

the obseivation period or do they change roles? If so, wha,

qualities seem to be related to the change?
4. What indications can you observe of confidence and adequacy in social

self-concepts? Of Inadequacy?
5. What opportunities exist in the classrooms for children to relate to

others, to develop social skills, and to achieve satisfaction ar social
beings?

6. What is the general emotional climate in the classroom? Are the
children friendly, happy, relaxed?
a. Are there signs of emotional stability? Can the group take

disappointments? changes of schedule? limits or restrictiws
on their freedom?

b. Can the children accept suggestion and put it into practice?
c. Are there signs of cooperation, acceptance of responsibility,

follow-through to completion?
d. Are there signs of anxiety, fear, hostility?
How does the group react to observers and other visitors?
a. Do trey show off?
b. Do they accept others matter-of-factly?

8. Are there instences in which the children, express happiness, excite-
ments love, sulkiness, dependency, annoyance, etc.?

9. What differences do you notice in the ways individuals express
feelings of emotion?

10. What evidence do you see of children striving to satisfy their
basic needs for love, belonging, achievement, etc.?

II. Selected Individuals
1. Does this child seem to be socially and emotionally mature according

to the normal expectancy for this age level? How does he handle hie
emotions?

2. How does he attompt to*establish friendly relationships with others?
a. Is he friendly towards all his peers or does he tend to confine

his friendships to a selected few? How exclusive are his
friendships?

01.
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b. What types of children does he seam to prefer as friends?
c. Haw does he relate to adults?
Does he show any signs of anxiety, fear, hostility? If so, in what
types of situations?

4. How does he react to stress, to frustrations?
5. Does he seem to conceive of himself as a leader or as a follower?
6. Does he seem shy, friendly, outgoing, aggressive, or withdrawing in

behavior?
7. Does he show moments of dependency? of independence? In what types

of situations does he exhibit each?
8. Is he overly serious or does ha Seem to have a sense of humor?
9. How does he respond to overture of friendship from his peers, his

teacher, others?
10. Are there evidences in his behavior of feelings of shame, guilt,

pride? If so, what tme of situation brought this about? How did he
handle each feelings?

Suggested Readings

DIEvelyn, Katherine. nvalmfbildrents Emotional Needs.
Havighurst, Robert J. layasesta Treks and Education.
Hymes Jame. A Child 31222122mEsPoint of VANN

to

0/0
BehavIgr and Misbehavior~INSNMOw 01110~

Misbehavior.

Murphy, Lois. Peret up.% Children.
Red10 Fritz. Ch,ildren Who nett.
Josselyn Irene. The maga child.
Cunningham, Ruth. Understsam Group Behavior of 1221, and Girls.
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Guide to Observation of physical Development
in Preschool and Elementary Children

I. Group
1. Look for variations in: height, weight) bodily proportions, hearing,

vision, and activity level.
a. Are there problems of obesity?
b. Are there any signs of undernourishment in some individuals?
c. Are there any with observable handicaps such as a limp, skin

disorders, or epilespy?
d. Do any seem to tire easily and are they others who seem to

have boundless energy?
2. Observe activities in which children are engaged, i.e., writing, art,

gazes, folk-dancing, etc., and note the degree of uotor skill
the children display as a group in general and as individuals.
a. Which of these activities offer opportunities for developing

and/Or refining both large and small muscle coordination?
3. What spontaneous (free choice) activities do you observe and what do

these indicate to you about the physical development of this group
as a whole?

II. Selected Individuals (Select two children for observation throughout
each fivewweek period)
1. What are his physical characteristics as compared with the group?

e. How would you describe his body build? his general appearance?
b. What evidences do you see of his strength? his speed? his

enthusiasm and drive? his fatigue level? (how soon does he
show signs of becoming tired?)

c. Does he show signs of satisfaction from physical exertion? How?
2. Does he have any noticeable physical handicap?
3. What physical skills does he seem to be in the process of developing

or ref ining?
4. What seem to be his spontaneous play interests?

Suggested Read inks

Martin and Stendler, Child Behavior, and Development, Ch. XIV.
Allay, Millie, Child Development.
Breckenridge and Vicent Ch,ild Development.
Jars ild, Arthur, Child Ps c1.7.12Limo, Cho V.
Olson, Willard, Row Children Grow and ateLot.
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