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INTRODUCTION

Today every public eohool ohild is toushad in some way Ly
the spirit of innovatlion and ghange whiolh has swept the edvoaw ,"
tional scens. Xt is bringing fresh meaning to subjeot matter ;’
and re-awakening eotcitement for Jearning, New goals of siu- |
dent achievemsnt a1e being formmlated awnd revised again &s in-
sight into the nature of the learner amd his perceptive pro-
cess becomns & significent Lfaotor in the design of curriculum,

Spearheading this era of progress are the “new" mathe~
mitios and solsnce programs, Pollowing olosely ars the ree
structured courses in the siclal studies, English and foreign
danguages. dJust beginning to join the edusational advance is
the field of education in the arts, particularly music,

‘Fron a begianing that was sparked by the launching of the
£irst Sputnik in 1957, this reform wovement has expanded to
dominate educational life., Its growth and momentum are at-
tributable to many factors, tut rredominantly to Federal
sponsorship of curricular developwment and the iuvolvement of
the discipline professional in the pritlems of education.
Theso two factars have made possible organized and cooperative
assaults on oducahional problems, the testing of ideas and
the restrustnring ¢f courses of study.

In thn field of music, ourrioular development has not

- received the pricrity assistamse acsorded many other subject
areas, Inleed, not until 1963 was a conferensce sponsared vo
bring together scholars, musiclans and teachers to confer and
share opiniens on nesded direstions, This conferense, the
Yals Seminar on Misic Education, foouded sttention on ths
urgency of the problens in msio education and recommended
initisi cters to be taken. |

Widls suppcrted group investigation in wusisc eduoation
has ceriously lagged behind similar work in other fields,
considersble imnovative woerk is in progress iz wmeny indivie-
dual schoc) eystems throughout the country. Unfortunately,
nost of the procedures and findings of this experimental
work have not besn reccrded, complled or evaluated, Often
these exparimental prograws have beer complstely isolated
from other experimsntal work, Littls if any attempt has been
made to bring about & oross fertilisation of idees or dis~
scuimate valuable inforvation that has been gained.

In a search for a more effective rxogram of music educa-
X .




tion, these isolated instances of experimentation and innow
vation can play a significaunt role. Specific information
gainyd from & study of these programs can provide insight for

~ and glve direction t0 all contemplated developmental programs
in muulc education, o

A, O?bjw"eivos. of the Sizm |

It is the purposs of this study to examins sslected ex-
pariwental wmusic programe in schools throughout the cocantry
amd to compile significant information regarding their intent,
prooedures and resulte,

Other objectives aret
1. To examine fuctars which are commen to the suo-

oess of thess expsrimental programs and factors which are

-

- 24 To exzmine the influence on thess programs of
varylog types of curricular emphasis, teecher training, stu-
dent populstion, subjeot matter sequence, enviromsental ine
fluences and physioal faoilities, | |

, 3, To prepare reccmendations for wusls curriculs
besed on this investigation and conclusions reached by a panel
of ooneultants, 00000 |

4e To provide data for future studies in music edu~
cation, |

 Be_Soope of the Study

' This study is concernsd with innovative or experimental
wmsic learning prograws which are being effectively developed
in public schools throughout the country. It inoludes pro-
grans ranging from grades one through twelve. Music programs
primarily intended for the gifted or other special groups are
- oot inoluded., Similarly, programs which concertrated cn the
umanities spproach are felt to be beyond the wuope of the
. study,  While wusic is generelly ivslnded in these programs,
& course in humnities cannot specifically be considered as a

@

couwrse in musio.
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In the process of this study thers were three r.in
aotivities. Since abt the outset little information was avalle
abls on innovative or experimental musio programs in the pube
1io sohools, the £irst phass of this project was concerned |
with locabting experimental ar unique mmusie programs throughout
the country. In phase two selected outstanding programs were
investigated thaough vieits to the schoolis and the assimilae
tion of partinent data. The third phsse of the project was
devoted to an analysis of the information whioh was sompiled
and preperation of conclusions and reccmmendations,

I.outi.g Innovative Music Programs

Infarmetion on the locstion of innovative maic programe
was galned from meny sources., Professiomal Jourinls and
poricdicals were scamned for asoounts of such programs. The
wisic education depariments of various ccllages and universie
ties wers also coutasted f£or assistance, In addition, letters
requesting information wers sent to a wide variety of pecple
who are involved with public school musio. Inoladed were
editars of etate msic periodicals, state supervisors of mue-
8lo, officers of state wrsic associations s Cfficers of the
divisions of the Music Educators National Confsvence, respone
sible officials of mueic education researsh groups and di.
rectors of larze oity systems. Also contacted were indivi.-
duals connectéd with mmsic publishing and instrument sales,
and camposers and performers who had knowledge and interest
in the field, 1In all, a total of 211 persons were oontacted,
with at least two from each state.

From the recommendations submitted by thess people, lat»
ters of inguiry were sent to all of the schools that came
within the scope of this study, requesting brief summaries of
the innovative work which was under WAY.

~_ An analysis of the suzmaries was conducted by the directes
and consultants for the purpose of selecting schools for mere
intensive iuvestigation. The basic considerations in selection
nTes | !

1. Is each program innovative or experimental in terms
of the national educational eseme, (Many programs were unique
in their particular area, tut could not be regaxrded as such
from a mtional viewpoint,) | ' |
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2. Have sohools boen seleoted to provido the Lrosdest
possible spectrum ¢f innovative prastices,

3+ Do the selested schools represent a variety of geow
graphic, soclal and esononic enviromments,

From this analysis 15 schools wers chosen far further
study and five for possible consideration as alternates.

Case Studics of Selected Schools

Since each of the selected schools differed in the type
of experimental werk or in grade level, it was neseseary o
prepare individual investigative materials for each school.
Information sought on the first visit was of a genoral nature
primarily to establish the value of the school £o the study.
On the second visit specific details were gathered in cxder
to form an acocurate repart.

R The first visits were made to each sshool dvring Noven~

ber and December of 1555, On this first round of visits,

either one or 4wo days was spent in each school, depending on

the extent of the program. During this time classos were obe

served and mestings were held with the music per3onnel, ade

:.mtm*a .of the sochool and, whers possible, participeting
8 ' .

At the conolueion of the first rcund of visits, evalna-
tions wero made of the warious reports, and lnvestigative
materials were prepared for the second visits to ths sohools.
From the information collocted it was also deoided that some
revision of the list of selosted schools was nscessary. 7o
facilitate this, visits were made to other iznovative schools
in Jamary, 1966, '

During this period a considerable amount of information
on the various progrems was collected through carrespondence,
This consisted of lesson plans, sarple instrustional mater-
ials, specinlly prepared guides, comsert programns, tapes of
performance, etc.

The second tour, made in March, April and May of 1966,
had more extensive visite, lasting from two to three days,
At this time 1t was pessible to review the pertinent aspects
of each program. Specific poimts of inquiry concerned the
philosophy, the procedures, the scquence, the mterials and
the goals. Also noted were the contribubting factors within



the sohool, the teachers? proparation, student motivation
- amd growth, and cthor ocousiderations, Interviews with the
teachers regarding future plans, problems of the program,
and resoluticus to these problems shed additional light on
the innovetive work,

After the viaits the majarity of schonls contimued to
serd reparts and sample materials to the project. Insiuded
woras summary outlines of the work of the year or of a speci-
fio period, sud changes that were made in procedures, Dew
talled analysis of all of tho programs was now underteken in
arder to prepare recommendztions and conslusions for the £inal
report. Varying philosophies and goals were noted, Coumon
fastors ae well ae unique factore were isolated, Productive
techniques and methods wore studied for their applicability
to other sshool music situations,

Attitude Assessment Instrunent

From the outset of the projeot, it wes agresd that some
fam of sescssment of the effeots of the innovative progrens
on the student was desirablo. Whils scme insight on this was
gained thrcugh student iunterviews s the small sampling that
was possible limited the value of this strategy. Further com-
pounding the problem were the diverse types of learning in
the schools., The different stress placed o» various areas of
mslo study made any standardized test involving factual re-
call unsuitable, | |

An assessment of the stulenta? atiitudes Loward broad
msaioal topics was fassible and desirable. For this purpose
a sentence completion form was dovised which, through the
opinions expressed by the students s gave gome insight into
the btrezdth of msic concepts murtured by each particular
. program. / - |

While the purpose of the first four questions is easily
understood, the last th.ee need further explanation, It is
believed that one of the principal funstions of education is
to assist the learner to develop a frame of reference which
will aliow him to make value judgments of new situations, In
questions five, six and seven, the students were faced with
msic, both old and now, with which they were not Lfamiliar,
Thelr response to these new musical situstions indicated
whether, through their msic study, they had developed an open
or closed mind, and whether their musical freme of reference
could form a basis for value jJudgments of non=-familiar or new

5




wusical experiences,

The test was admiristered in the various schools during
May, 1966, by the teachers in the school. While directions
for administration of the test were provided, a »igid con-
trolled situation was impossible. Differences in tescher raw
sponse, iuconsistence in the reprodustive quality of the tape
ra;g:ars uged, and other fastars limit the validity of the
b o <] Be

It aleo was impossible to do an exhaustive pilot study
of this attitude assessment instrument to validate it under
many civoumstances., The results, therefore, are rogarded
merely as general indications of the scope and foous of varie
ous types of learning situations, Its purpose was more to
ralse questions than to provide nonorete sclutions.

Results

Loocating the Schools

At the outset of this project 215 persons were sontacted
by mail for information on innovative or experimental music
programs, Inolnied were editors of state and mationsl msioc

eduostion pariclicals, state supervisors of rwsis, presideuts
~ of state msio organizations, officers of ME,N.C, divisions,
membera of research councils and directors of large city sye~
tems. Whers raceat changes had besn made ia these positions,
the preszent officer and his pradesessor were contacted. Iet
texrs were also sent to a missellansous group of composers,
publishers! reprencntativee, college personnel, ete. In all,
dstters wore sent to &t least two individuals in every state,
exoluding Howail and Alaska, - | . »

in response to this request for infamution, 132 schools
were noninated by 80 individuals. An additionsl 18 parsons
replied that they did not have knowledgo of any experimental
or unigue programs. Of the 4SE who responded, the highest
peroentage of rssponse was from state oupervisers, while the
lowest was from editors, The following tabls indigates the
response and recomsendations of innovative programs.
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| " Number Number R | i
R GOl of . %of  Replies Total
Category tacted repliss replies w ,'nom@ 1_:70 nov. nKome

Editars 65 1 % 15 2 24
 St.Supervisers 24 19 = 80 17 2 31
St.Prasidente 55 25 s 18 7 29
Div, Officers 1y 5 35 L 1 b

- DirCity Syss 15 8 53 6 2 12

Recearch Grps. 13 5 38 N » S
Misoellamecs 2 B & 1B 3 %
98 usg 80 18 132

Total 215

~ Resommendations wers reseived for schools of ail sizes
ranging £rom Los Angeles, Califoarnia, to the Woodlin Scheol
District in Colorade, The latter has 197 studemts from |
gradas one through twelve. Often the work recommsnded for
study was not an entire mmsic program, but concerned a specife
io school in a system, a grade level ar, in scme cases, cne
olaas, Tuoson, Arizona, for instance, recommended many areas
of the total mmsic program, while in MoMinnville, Oregon, the
resommended innovabive area was the digh Sohool band musie

' laboratory. The recommendations, however, did indicate a

greater awarensss of experimsutal. work in the high sohool than
in either junior high sochool or elementary school., 6L% of
the recommendstions were for high ashool music progrsms, with

| 181 for junicr high school and 18% for elementary sohool.

While sohool msic programs were reccumended in 35
states, the distribution of these programs is of inberest.
82 programs, 63% of the total recommended, are centered in

~ three areas of the countrys 35 programs ars located in a core

ridor between Boston, Massachusetts, and Washington, D. C.
26 programs are on the West Coast betwesn Seattle, Washington,

-and Los Angeles, California, and 21 programs are located

around the Great lakes between Chicago, Illinois, and Clevee
land, Ohlio. The remainder are well distributed through the
qountryvfrqm Auzona to New Hampshire. . o

‘Upon a review of these rescmmendations, school desorip-
tion farms were forwarded to 113 schools seeking a brief ocut~
line of the experimental work which was under way. 21 of the

-eshools recommended were not ccutacted since they were not
‘within the scope of this study. These incluvded 13 schools

developing humanities programs, five college programs, two
7 |
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pre-school instrumertal programs, and one program for the
- motally retarded. A total of 92, or 84% of the sshools rew
- turned these desoription farms. Often inoluded with the
desoription were examples of student work, records of agoome
plishuent, and other pertinent materials. , ,

Iypas of Experimontation
. An apalysis of these desoription forms showed that ree
ported experimentation can be olassifisd in four categories,
The first is Content. In this eategory are the schools that
are experimenting with a restructuring or reesequencing of
the study. Included are the ereative programs which stress
compasitional activities, programs where the content has been
organized in terms of concepts, and programs with other
unique currioular forumlaticns., Such programs ares Ayer,
Massachusetts; Baltimove, Maryland $ Farmingdals, New Yorks
West Des Moines, Iowas Los Angeles, California; and
- MoMinuville, Oregon. -

The second category is Media, Here experimentation is

. conoerned with instructionsl aids of all types which are used
to bring more meaning to the subject matter and accelerate
Jearning., Examples are Madford, Oregons ami Woodrow, Colorado,

In the third categery, Strategies s are music programs
where new types of soheduling are being employed, special
teaching techniquos are being developed, or innovative slasses
or organizations are in opersticn. Represenmtative sshools

~ares Meany Junior High School, Seattls, Washingtons Brock~
lurst Juaior High Sehool, Ansheim, Califarnias and the Simpe
son Elemsutary School in Camden, Delaware, |

‘The Pourth eategory deals with Perfcrmanse and literature,
- Sehools believed innovative in this oategory include the ore
ohestral program at Blue Earth, Minnesotas the ensemble Pro=
gram at Evanston, Illinoiss and the elementary exploratory
instrumental wark at Fontana, California, Of ocourse, there is
& conslderable overlap between this and other categories,
since performance is implicit in most of the programs reviewed,
For example, the MoMlianville Band is of exoellent porformance
Quality but is considersd inmnovative for its oreative explorg-
tion rather than its literature ar performance standards,

Selection of Sohools | |
 An analysis of the desoription forms revealsd bheb with.
- 3
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the aehctiou of fiftesn programs for move intensive i

" vestigation, the majar types of innovative wark looated by

th!.a project cowld be studied in depth, | |
 of the ﬁ.f‘bean[snhoola,' six were selected for Content,

‘bwo for Media, four far Strategles, and three for Skills and
Literature, Thie is not an exclusive 1ist and there is inno-

vative werk in other schools which is oomparably noteworthy,
Some of these schools have slso been noted 4in t.he appendixes,

The eohools selsoted for further study ares

Ayer, Massachnsetts - - Elementary .
Baltimore, Marylandi - Elomentary
- Blue Earth, Minnescta - High School
- Camien, Delsware -  Elemeutary
Evanston, Illinois - High School
. Farmingdale, L.I.,New York A1l levels
Pontana, California - Elemeutary
Los Angeles, California All levels
- MoMinnville, Oregon High School
‘Medford, Oregon . Elementary = .
- Sealtla, Washington Junior High School
Tucson, Arizona | All levels
- West, Dee Moines, Iowa - Elenentary ,
" Woodrow, Colorado Elsmentary and Junior Kigh
- Anaheim, Califormia Juniar High =

Common Factars

Studies of each of these innovative music prograums ree
vealed that while each one is very distinotive, there are ger-
tain identifiable fastrs which aro common to many or 8il of

-,.tha'prosramu.' , o

1. The philosophical rationale which underlies the obe
Jeotives of each of these innovative pregrams is well estab-
lished, There is a definite purpoes, expressed or unexpressed,
far the objeotives. . The three categories of purpose ares
First, the social and intellectual developmient of the child,

- In this categary are Seattle, Woodrow, Tucson, Foutana, Medw

ford and West Des Moines. The second category is apprediation
and understanding of the great literature of mmsic with pare
ticular emphasis on the warks of the classical and romantio
periods, Implioit in this philosophy is the ooncept of the
wisical connoissenr, Schools with this purpose are Bluwe
Barth, Evanston and Los Angeles. Ths third category deals
with the development of insight into the total msical

9




. - process, These echools include Ayer, Baltimore, Caindem,
- . Farmingdale and eMinnville. |

This results in six programs primarlly gearad to
‘ohild development, thres to connoisseurship and five focused
on the mwical process. '

2o In every inatance the immovaiive program has
clearly dafined objestivess While the objectives vary, each
is considered a key issue in learning, and the experimental
work is a purposeful atiampt to meet this issue, .

3¢ Contemporary educational thought and new teaching
techniques and curricula in other subject areas have ine -
fluenced mest of these inmovative programse, VUhile the ex-
- tent and product of this influence vary with each school,
eleven of the fourteen musiec progrems studied are consoiously
aligned with the general currioulum reform movement in edu-
cation, This is most obvious in the- experimentation of Ayer,
Baltimore, Farmingdale, Ios Angeles, MeMinnville, Medfordy
West Des Moinss and Woodrow. .To a lesascr degree, this ine
fluence is alszo evident in Camden, Tucson and Seattle,

s Thore are a mmber of specific curricular prine
clples which are consistent in many of the programse 60% of-
the schools stvess individual or small group learning expere
lences at all grade levels rather than large class activie -
ties, The students are not saddled to the median of the

clagss achisvement,

o .85%"teach notation only in its mwical context. It
~ 1s not presented isGlated from aural experience, nor is there
.a "d:!.sod.pl‘!.pary" approach to the lsarming of notations

“ ~ In 80% the courses of study are considerate of exw
Ploratory activities rather than factually oriented presenw
tations, The development of broad concepts is more importe
ant than the memorization of facts, : ‘

The learning strategles are flexible in 80% of the
schoplse In soms programs the sirategles are constantly
changing beosuse of an evaluation of their offactivensss -
~measured sgainst the clearly defined objeotives, No activie

ties in these programs are considered sacrosanct but merely
means for the achlevament of the cbjectives,

o ’5.»»‘ In 'khe maaority bf msic prcgrm the innovative
: | ,m . |
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. werk 18 in limited areas cof the total music ocuirionlum. This
is a poluob of ocnsern in most programs.but resulte from lack
of control, Jask of time, grade levél preferemse Zor initial
expsrimentation, or lack of suppart from other wmusic teachers.
The notable exceptions are the district-wide concentration on’
‘curriculun refinement in Los Angeles and, to a lesser extent,
the oreative program in Farmingdale,

. ..6s With the exception of Baltimore all of these innovae
tive undertakings were begun and have been maintained without
- external supparte There have been no foundstions, universiw-
ties, educational. organizations or other professional groups
who have offered sponsorship, evaluated the work or contri-

. buted to the development, . | |

. 7. It 18 significant to note that most of the music
programs studied are ons~man programs, While in scme ine
stances other teachers are involved in the implemental phuses,
the arigin, design and creative development of the experie
wmentation ars attributable to one person, The work would not
have been undertalen nor would it contime to exist with-ut
this rescurceful individual., Thers are three sshools which
are exgepted, but only in degree., In Los Angeles many ars
oontributing to the developmental wark, but it was instigated
and oarganized by William Hurtshorn., Ho centimes to maintain
oontrol over every facet of it. In Tucson two leaders, Max
Ervin and Carroll Rinehart, share in development and guidance.
In West Des Moinss, Bernadine Mathes has had consultative ase
sistance from other mmsicians, The Meany Junior High School
msic program is the only instance of group participation in

design ard contimuing rsspousibility,

- 8. Of these construcstive teachers who are responsible
for the eduoational innovetion, 78% have active music lives
apart from their school wark. Some are performers, some conw
ductors, others do research, compose or arrange, It is notable
that their own mmsical fulfillment i1s not. restricted to the

level of the students they serve.

9. In each instance tho administration of the schools
18 cooperating fally with ths muelc “eacher in the financial,
wmechanicsl, personiel and other non<technical areas of ime
partance to the experimental work. The principals and BUper=
intendents exhibit and express confidence in ths sducationsl
value of the experimentation and the responoibility of the
melo teacher. This is demonstrated in scheduling practices
“which have been revised to allow for adequate time, removal

bk |
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- of pressures for pragmatic exhibitions, the purchase of
needed equipment, the selection of recommended music person-
nel and an absencs of interference in basic curxicular cone- -
siderations,

' It is dmportunt to note that no common factors wer:
found in school statistics and facilities, envirommental wine
siderations, original external motivation, general school
educational policies, economic conditions, or teacher train.
inge There was, however, consistent or.l.tio:lu of the latter
in almost overy instance.

Discussion

‘School Jelsction

- In the selsction of schools for study, tlL: area for Per-
formance and Iiterature was the most difficult in which to
find innovative worke This is attributeble not to the lack
of prog::.3 in this area but to the extent cf progress. It
was apparent early in the study that high quality performance
and the use of excellent literature can no longer be con=
gidered sither uuique or experimental.s In the area of high
school choral work, particularly, the use of excellent liter-
ature in regular instruction is widespread. Bach Cantatas,
Mozart Masses and comparable compositions of composers from
Byxrd to Schoenberg are studied and performed regularly in
many schools throughout the country. In a number of ine-
stances, schools included in this report for various immova-
tive activities also have performance classes of this calibre.
Included are the choral groups at Fontana, California; Med-
ford, Oregon; Aver, Massachusetits; Farmingdale, New York; amd
Bvanston, Illinois, While not on the same level of inci-
dence, a similar situation exists in the orchestral field,
Excellent oichestras devoted to the performance of major or-
chestral works, from Haydn Symphonies tc contemporery compo-
sitions, are located throughout the country,

In the band field, the problems and potentials are dif-
forent, but few programs could be considerod as experimental
in an educational sense, QGenorally the band programs rée -
ported to this study dealt with section rehearsals, huge re-
cxultment programs, scheduling and teaching assigmment. It
was folt that these aotivities did not bear directly on the
pmblm of eduuﬂ.om.‘l. upor.lmtaﬂ.oninmic toward which

12




LR A NS Y S T % A YTV e NI A SN
e "—vmv—v‘q-‘)w—v'—‘-,:jrhf_&m;-—“m»&w‘wﬁ‘[’wﬂfW_‘”' s o maem s

 this reojeot wes divected,

Of oonsidsrable intersst is the distribution of philow
sophical purposes whioch wderlie these innovative programs,
six alwed at ohild Gavelopmant, three at conmoisseurship,
ol five toward iveight into the ausical progresse In par-
tiouluy; the thind category indMoalus the smergencs of a

significant change of educetional philosophy oonoesrning
msic teaching,

Schools which cre concontrating on the dsvelopment of
insight into the total musical procoss have soms elsments of
both other philosophies, tut the sim of the study is intrine
sic involvemsnt in the meaning, language and the nature of
the art, This oontraests with the masicologically oriented
ooanoisseur philosophy vhich holds that the student may be
taught to perceive the values inherent in the mssterpieces of
the literature. It also diffsrs sharxply with the view that
the purpose of mmsic education is to serve to onilsoh ths
ammmwmmtawnm Botn.of
the lattor ocnceive of music in extrinsio terms, either as &
repository of greatness, or as a mesans to an ende

mmftsmmmﬂuotmmmmmm
oerned with learning, 'Iheacﬁ.vitm:l.nvol in the ocons
noisseur philosophy are basically of two typese Often ine
_Mmmwmgmummmm thamlwuieo’
structure and memorization of pertinsnt da The achieve-
mtetandardubauedonrmomﬁonandmauofthm
styles, idioms, elements of design and relevant facts.
Another form ut activity is the performance orgwisation
which stresses the use of literaturs of the masterse Here
the child beocmes a submissive part of the cless which 1s
dominated by the interpretative wisdom of the teachers The
mmawumammmmmwwm-

dmﬂmghaamorparﬁapaﬁvow

With the child develoyment philosophy the learning ave
tivities are considerably different, Of import=
ance is the participation of the child, Of considerably less
importance is tho developiant of aesthetic sensitivity and
musical judgment. Ilterature is more apt to reflect func-
tional considerations than the inherent of the art,

Band programs are traditionally rooted in phlilosophy as
are many chorel organisations, Moot texts

13
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mic instruction are compiled with this educational aim,
Aohievenent standards are uwsuvally based on ooopwat:l.on, akill
dtn!lnpunt, esprit de corps and public acolaim,

Mnother form of instructional program founded on this -
phidlosophy siresses music siudy as a msthod of developing de~-
sireble eduocaltional hebits or skills, The relationship of
msic experience with generul intellectual growth is a major
oonsideration, Creative musical activities are intended bo
stimlate the studsnt’s total creative capabilities, Iis-
oiplinary approaches to notation and othar areas of musio
are felt to strengthen personal disoipline and the student's

Dlpld.‘w Lor study,

The lsarmming atmosphere of the music programs emphasige
ing involvenment in the muwsical process is olocsely related to
the laboratory. Personal discovery of the nature of music
through exploretory sctivitises is encouraged, Often the
solentific method of framing a protism, forming a hypothesis,
upomm, evaluating and drswing conolusions is em~

B A

- In olassroom operation a specific msiocal problem is -~
defined within a controlied frameworks the studsnt makes ine
tuitive judgmente of the oreative use of musiocal elements
which will satisfy the problem and composes a oomposition based
on these judgments; students in the class rehearse the plece
and the student ocomposer revises it as hs sees fit; the stu-
dent work is evaluated in performance by the ocomposer, teacher,
and the o:l.ua, often with related works by recognized ocompos=
Srs used as a cxiterion for valus judgments from this exper-
ienoce the student draws conclusions regarding the nmature of
the mﬂ elements snd processes of music.

- mm%hhalmmstudmttommrthem-
ternal yelationships and organization of musical concepts by
£inding his own solutions to musical probleme, This does—aot
imply an abdication of artisilc standardse .It rather sugw
gests a new awareness of the educational process, In sete
ting achisvement standards, the student's creative efforts
are not msasured against domﬂ.c ubuo]ntu, but rether

against comtane oogm.ﬁm growth.
: Amm Assessment Instrument

g this study a sentence oonphﬁ.gn test vas given
toom in many of the partiocipating schools, This was

11
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an attempt to discover more sbout the nature of the various
progrems through the students' responses to key questions.

The students were asked to complete the following sentences
and add another, The santence bsglimings weres
The best thing about music
My interest in music o

cantury
ments, and the third from a cerial oomposition for orchestra.
Each of the three sentences began: B

This plece

An anelysis of tho amnswers of approximately 700 students
showed that the emphasis of each individual program was re=
flscted only in a very general way in ths students! atiltudes,
Yor exampla, students in programs emphasizing composition re-

)

progrsms ;
Zrom this very generel aligmment of interest with program

arding specifio progrems
osrtain observations that can be from a general review
of all of the forms, |

In the completion of the firet three sentences there was
a notable absence of refersnce to singing, Even in the thixd
axd fourth grades where singing is a principal activity, few
students related singing to their own intorests in musis or
oonsldered it in dsfining good musiclans, . :

In most cases there was only a negligible difference in
the ocontent of the answers of students from the third through -
the eighth grades, The grade levsl difference was distinguishe

10 primarily in expressive ability and writing skill, sel- —
om in raised about the musie
cal dewelopmant of the ohild in this five-year period, the
grovth of his freme of refarence and expanding interests,

:
|
?
:
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The completion of the sentznos on composing was most—
surprising, In the elamentary grades over 95% of the stue
dents indicated a strong inclination toward composings Few—
related the sentence bagiming to anything except their de-
sires to oreate, In the high school approximately nine out
of ten students expressed a similar desire, but approximately
one out of five felt inadequate to the task,

As it was felt the’ one of the primawy fumetions of -~
education should be to prepare students to muls valus judgw
ments of new sltustions, the £inal three questions were ine
tended to ascertain whether the students, from their pre-
vious musical experience, could meke musical judgmants of
music which was unfamiliar to them,

-~ It wan of interest that relatively few students below

the high school level gave answers in any msical context op
with any musical veferral, Many types of opirions were oxe
pressed, but few indlicated musical judgmente "I like this
plece becauso 1% is welrd" was & typical answere. Ansvers
which spoks of form, instrumsntation, musical devices or
other muslcal oriteria were raree There was scme irdication
of closure through musical experiences, Such references as,
"I didn't ke i1t. It doesn't have a melody or "Tha bead —
isn't steady." may suggest that lsarning experiences ars ine
hibiting o broad musiocal unierstandinge In the seme 1line,

an analysis by grade lesvel /indicated that elementary students
had more positive attitudes toward the music than the high
school students who had elected muslcal participation. Again —
the question of educational closure arisess do some educations -
al practices tend to inhibit rather than broaden musical pere
ﬂmmo _ .

' There were, of course, many limltations to the Attitude
Asgessnent Instrument as explained earliere It should also
be undexrstood that students below the ninth grade were
vwsually in a gensral music situation, while students sbove
the eighth grads had elected music participation in band,
orchestra or sther specislized classes, |

Coenglusions, Implisations and Recommendations o
In this era of highly organized and well financed ag~ —
saults on the problems of the school curriculum; the immova-
tive work reported ir. this study is an enigma, It has not
been sponsored or finsnced, The information on new procedures

16



and materials has not been widely dicseminated, No new—
text books have been inspired by this work, and few pro-
fosslonal articles have reported achisvements. Workshops
in the new technlgques have not been held exospt in local
school dlstriots, end there has bsen little if any come
mundcation among the imnovators.

| Hewever, the most significant contrast with
-ments in othapr disciplines is Pfound atb the source of thie
- eurricular progress, This work is not the product of the—
involvement of the discipline professional in music educaw
tion, On the contrary, with very few exceptions, the col-
lege imsioclan and music educator are conspicuously sbsente—
These programs, the principal instances of curricular proge
ress in the fleld of musioc education, have evolved in the
classrooms of the public schools, With few exceptions they-
are "one-men operations” emanating from the educational cone
cern and musical insight of precticing school music teach-
ors, Thay are a grass roots® reaction to the challsnges
presentod by today's educational revolution,

Ths educators vho are providing this unique source of-
leadaxship in progressive dsvelopment have individually as-
sumed great responsibility. Frequently oonfronted with
skepticlism and a reluctance to accept change within their
own profession, these teachers have also been face? with the
phlegmatic atititude which exists toward the arts in many
public schools, No situation of national emergency or public
olamor has arisen to give thelr efforts a special degree of
soclal urgency or preatdge. The value of mmeic instruction
in the schools is still measured on ihe lsvel of shovmanship
more often than on the quality of learming,

In spite of the problems end obstacles, the experimenia~
tion in these schools is of such impertance that it
fresh insight into the potentials and means of public school
mwslo instruotion. If oontinued, this individually devised
and directed innovative wexk cen have a stimmlating and vital
irfluance on the entirs profession, .

- It 1s reconmended, therefore, that a permanent commitizs
be established within the profession to recognizs and ensoure
age this type of progressive underteking, and assure that re-
ports of experimsntal activity at this level be
brought to the attention of the profession and the publio,

17
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In addition %o this recognition and encouragement from
within the profession, financial support, often in very small
amounts, would allow for an intensification of many experi-
montal programs, This could be of assistance in extending—
Imovative activities, pormitting ccnmundcation among indie
viduals concerned with similar experimentation, providing -
technical and research assistance when 1t is needed, providw
ing seoretariul assistance for reports and making possible
an analysis of particular problems, or a critical evaluation
of rseulls, Whexe thls work canm Yo of benefit to the eniire
£1s1d of music education, it is reccemendsd that a private -
foundation be oreated to meke funds availsble to these immo-
mnadm&hra‘ for aasistance in specific areas of their
1 ®

Wile these individual programs are of great importance
in ourriculum development, & review of the work shows that
there are limitations in this kind of experimentation, First
they are small progrems, usually involving one or two teach=
ors, The question persists whether comparable results could
bs achieved by othexr teachers in other schools, Second, they
have & oconfinad scope and sequence, most often involving a
vory foew grades, In many cases, the surface of the potentisi
of the educational concept or strategy is merely being
soratched, Third, they are the product of one pereon's view—
of a partiocular educational scheme, Exploration of the remle
fication of the ideas is limited sinoce even consultation
with other musiclans has often been impossible or undesired,

Fourth, the limited time avellsble to the immovator —
to work out special problems or to plan new strategies re=
striots the extent of the developmeutal work, s}t of these—
educators have many other responsibilities in the achools be-
gides thelr immovative activity. Fifth, sach progrem has a
specific focus and procedural divection that, while exciting
and productive in itself, may be exolusive to the extent of "
being educaticnally limiting, By oombining ard extending
oertain of these concepts the values of any one of these ideas
may be greatly enrichode | |

It i3 recommended that a compreheneive curriculim pro-
Joct bo established to extend and conbine many of the ideas
developed in these individual experimental programse In this
project speclalists in the discipline should be included in
a team affort with msic educaters to assurs both artistic
validity and educational productivity. Uhere possible and
practical music educators from selected partioipating schools
in this study should be involved, This should be a labore-
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tory type project with learming strategles being formm=
Jated not only in conferences and ths olassroom but teated

in many schools under many conditions,

: During this study a concern was often expressed by the
msician«experimenters about the inadequacies of teacher
educaticne This criticism was gansrally directed toward

the lindting characteristics of college educational proe
grams, Proaspeotive teachers are rot taught to think, they
are conditioned to follow, FPersonal evaluations of educa-
tionali goals, procedures or recilis are nct encouragsd, but
pat formlas are streseed, The development of valus Jjudge
ments in masie is frequently impossible since much of the
musical experience is teacher dominated, This has mads it
most difficuls for the experimsnters to £ind teachers who are
capeble of working effectively in their programs, It is |
recommendad that a series of conferences be held involving
progresaive publlic school msic educators who sze presently
involved in imnovative educational activity to prepars
specific recommandations for teacher traimug, and that

these rascomnendations be published in professional jourmals
for the evaluation snd criticism of the entive profescions

It is further recommended that extsnsive research in
the area of teacher education and re~education be unde:taken
immediately by many professional groupse Special attsntion
should be fooused on an assessment of the teacher's needs in
the light of new demands in the olassrbom, on the teacher's
freme of referance for creative activity, and on preparation
tor“edmaﬁm responsibillties 1n the contemporary world of
MBL0e

mmdtmpmgmmpomammasmdym
sigrificant in curriculum plamning, the expeximentation with
& oore of oreative activities and a flexible sequence of
oomephsappemtobethemtrundmtalandottmthe
The results already evidenced in clesses
mmmswumrmdmmmmmmyox- -
plore and inmire, use their intuition and make musical Judge
meats, conmence on thelr own level of understending, and disw-
mrforﬂmelmthamtmandmmileaofmic,m-
dlcate that nsw lsvels of student involvement are possible.
Although student accomplishments and enthusiasm for learning
are far beyond normal expectation in many of these programs,
exporimentation in this field is still in its infanay. Only
thirougn contimxing investigation in the classroom will the
potentials of this form of learning be realised., There ave,

19




-

however, many questions which have been raised whioch should
be atudied by various research groups in music education, Of
vhat significance to curriculum plamming is the lag between
skill and cognitive development in the early grades? Cen
children begin bullding musical oonoepts more easily through
vary music than through music in historical idioms?
Of vhat signififcancs is vocal pltch reprodiction to the early-
development of uiisical conoepts? What is the role of improvi-
sational experiences in bullding musical understanding? From
sveryday experiencss, what musical concopts are likely to be
assimileted by the child, and how ocan such knowledge be
utilised as an induotive base in tha educational program?

Independent vessaroh inte these and many other questions
raised by these programs oould bs of invalusble assistance to
those who are involvad in currioulum experiments, It is
reccamended that music education research organizetions and
collsge music education departwents involve themselves with
these basic problems of the student®s isaxuing charecter-
istics and offer the assistance of thedxr expertise in ocooper-
ation with the imnovative school music progrems,

~ Sumary
During the past four to five ysars there have been perw

sistent rumblings of experimental and innovative develop-

metts inimgsic programs of public schools throughout the
country. The resulits of this work, mostly unsponsared and une
reported, could play a significant role in any coutemplated

vrut.mtuﬂ.ng of the meic curriculum,

. In June of 1965 a ccopsrative redsarch grant was awarded
to Manhattanville College t0 study selected unique or experi-
mental msic programs in elewmentary and secondary sohools
throughout the country. The purpose of the project was to re-
port on the prosedures and the results of the experimsntztions
to identify common and unique factars in thase programss to
gain some ineight iato the potentials of various new instruce
tional methods; and t0 make recommendations for future sure
rioular development. |

The process of the project was divided into three phazess
first, locating experimental works second, conducting a study
of selected innovative progrems; and third, amalysing and
syathesising the iuCormation gained in this study.




In the first phase 215 knowledgsable persons connested
with the £ield of msic education were contacted for infarm-
ation of innovative music programs. Inoluded were editers of
stat® and national professional periodicals, presidents of
state musio organizations, state supervisors of musis, of-
ficers of M.E.N.C. divisions, dirooctars of large city syse
tens, menbers of research groups and a miscellanecus group of
composers, publishers, perforuers and others yho have ex~
prossed interest in the £ield,

In response to this request for information of innovative
music programs, 132 schocls were recamsnded by 80 individuals,
An additional 15 perscns replisd tnt did not nominate schools.
Recommended sshools were of all sizes ap’ were located in 36
different states. It is interesting, however, that approxi-
mtely two thirds were lccaled in three areas of the country;
betwesn Boston, Massaclusetts, and Washington, D. 0., between
Cleveland, Ohio, and Chiocago, Illincis, and on the west coast
between Seattle, Washington, and Los Angeles, Calileruia.

111 of the resommended schools - thoss which fell within
the scope of the study - were then invited to sulmit desorip-
tious of their expesrimentsl cr unique work, In retwrn 92
schools or 8l of those contasted forwarded descriptions of
their experimental work and other materials relstod to thoir
programs, From these desoription forms it was possible to
select for further study fifteen schools which are represen~
tative of the major experimental ideas under wiy. Inolwled
ares Ayer Elsmentery Schools, Ayer, Massachussttss Baltie
more Elsmoutary Schools, Baltimore, Marylands Blue Earth High
School, Blus Barth, Minnssota; W, B, Simpson Elementary Schoodl,
Camden; Delawares Evanston High School, Bvanston, Illinoiss
Faraingdale Pablic Schools, Farmingdals, Nev Yarks Fontana
Elsmentary Schools, Foutana, Californias Los Angeles Public
Sshools, Los Angeles, Califcrnias MoMinnvills High School,
MoMinuville, Oregons Medford Elementary Schools, Medford,
Oregons Meany Juulor High School, Seattls, Washingtons Tuoson
Public Sohools, Tuoscn, Arisona; West Des Noines Elsmontary
Sohools, West Des Moinss, Iowa; Woodlin Consolidated Schools,
Woodrow, Golarado; Erookhurst Junlor High School, Anaheim,

In phase two, visits were mads to eash of the selscted
schocls, and oonsiderabls informaticn on the innovative work
was 3ollscted through correspondense. Also inoclnde) was an
attitude assessment test which was given to students in some
of the sohcols in the study. During this phase, a pansl of
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- consultants met frequently to study the infoxmation which
was secured and recommend additional areas of inquiry.

other pertinent data were reviewed by the panel of consult-

ants to the project and by a group of 21 public school and

college music teachers. The philosophy, aims, procedures,

methods and vesults of each program were weighed. Common

:;cbora were identified, conclusions drewm and recommenda-
ons mede.

. An analysis of these description forms shows that

there are four areas of experimentation under way. The
categories are: Content (experiments with structure, sequence
or the form of study); Media; Strategies (innovative tech-
niques, organization or procedures); and Performance and Lit-
erature. The selection of schools in this latter category

quality performance and the use of outstanding literature

can nc longer be considered immovative. In the choral field
many schools perform major works from Back to Schoenberg
regularly. In orchestral progrems standard classical liter-
ature is performed by excellent school orchestras throughout
the country. Indeed, many schools selected in this study for
other innovative practices also have musical organizations of
this quality. In the field of the band little immovative edu-
cational activity was reported, the work consisting mainly of
recruitment techniques, scheduling arrangements and size of

orgeriization.

The study of the selected participating school msic
progrems reveals that the aims and means of each program vary

The means which are being explored to achleve these aims
include an emphesis on performance of literature of ‘the
masters, assistance in learning through the use of various |
media and progremmed instruction, both creative and manipu-
~ lative exploratory activities and the development of
structured curricula of an established sequence of concepts.

- . b



Of particular significance is the experimentation at
all grade levels with creative activities used as a core for
lsaruing., In many instances this involves a complete re-
strusturing of the diecipline in terms which are considered
more ocompatible with the ohildts frame of referemse, Students
couposs, perform and analyse mmsic in arder to gain an un~
derstandivg of the total mmsical procesa. The olass atmow
sphere is similar to tho labaratary, and the students dise
oover the intornal relationships of musical conoepts through
their own exploration, , ,

While each of the dnnovative programs is distinotive,
here are certain identifiable fastors common 4o all & nany

g of the programs.
1. Esch program is based on a well definsd philosophie

cal rationale. There is no ambiguity in purpose.

2. ‘The objectives of ths experimental work are olearly

3. The mjarity of thess rrogrems have been influemoed
by educational advances in other subject areas and by ocone
tewporary educational thought. <

L. Oonsistensies in curricular principies include, a
stress on small group or individual leerning, a movemsnt
sy from "dissiplinary® approaches, a consideratiocn for ex~
Plaratary activities and considerable flexibility in sequence
and strategies. , , -

. S. The :lnnﬁat:l#é.work is generally in limited areas
of the total musio currioulum, :

6, With one exoeption, the experimsutal wark was begun
and has ooubimod without the benefit of external supporte.

7. Most programs u'e Sone~-man® progun in arigin, de~
sign and continuing development. - |

B 781 ot'fhe'»:lnnévratm have active msical lives
apart from their sohool work,

9. Adwinistrative cooperatiocn in the schools has been

It is faportant to note that no ocmson factars were Zound
ok n
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in school statistics, facilitiles, enviromment, original
motivation, general school edusational policies, esonomie
oonditions o teaoher preparation. .

The form of experirsntation in curriculum reported in
this study ie unique in this age of highly organized and
well financed ocurriculun development programs., Rather than
cooperative group assaults led by the diseipline professione
als, these are isolated imdividual efforts stemming from the
educational concern and msisel insight of school mmsic
teachers. These immovative music programs are a graas roots
reaction to the challenges of today's educational revolution.
Regartilesscof their size they are of great importance and
offer a frech view of the potentiale and means of public
school music. It is recommended that this work be recoge
nised and ensouraged, and reports of such sctivity be con~
timally btrought to the attention of the profassion.

Often thess programs could be intensified and broed-
enod if small amounts of financlal aid were made available
for research assistanse, secretarial help, conmnication with
other experimenters, eto. It is recommended that a private
foundation be oreated to maks funds avallable to these ine
nov;t:l.vo educators for assistance in specific areas of their
worK. ' ‘

While these programs are contribubting groaily to the dee
velopmant of a more meaningful music eduna*icn for students
at all grade laevels, they have certain limitations. These
sten from the scope of the activities, demands of time, lsok
of consultative oppartunities, ete, It is recommended that a
oomprohensive currioulum project be establisned to extond anmd
combine many of the ideas devaloped in those individual ex~
perimental programs., In this project specialists in the dise
oipline should be inoluded in a team effart with masic edu-
cators to assure both artistio validity and educational pro-
duotivity. Where possible and prasctical msic educators from
selected participating schools iv this stud; should be ine
volved. This should be & laboratory type project with learn-
ing strategies being formulated not crly in conferences and
classrooms, but tested in many schools under many conditions,

Preseut teacher education programs are not adequate for
the chellenges of todayls more progressive classrooms, It is
resoxmended that conferencss of the innovative public school
music educatars be convensd to prepare specific oriteria for
teacher educatioa., It is also recoomended that research in
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o tmm of teachar education ani ‘veeduoation be under-
,hln;n by many profsssional groups. Special attention should

osused on an assessment of the teacher®s noeds in the

- ldght of new demands in the olassroom, on the teacher’s -
.~ Zrame of reference far oreative activity, anl on rreparsation
. for educative responsibilities in the ‘oontomporary world of
,"_’muo.._' o | - |

. Many of tho questlons raised by edvanced experimentsl
- programs demand speoinl sttention. In particular, the exe

perimentation with a coare of orentive activities and a filoxe

- 4ble sequence of concepis has raised questions regarding the
. efficacy of some aosepted eduoational practices, It also
- Presents many new probluds comserring the student’s percepe
- tive charccteristics., Iidapondent researoh iunto these
. Questions would be of invninables assistance to those who ave

involved in currioulum experiments, It is recommended that

- -wasic education research organisstions and oollege music
. edusation departments involve themselves with these basio
- pecblems of the slvident’s lesrning characteristios, and offer
. the assistanie of their expertise in cooperation with the in-
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APPENDIXES

I. Reports on Selected Participating Schools,

The folloving desoriptive reports are of school wusic pro-
grams.vhich vere of priwme importence in this project. Much of
this repurt is based on & study of these programs. While they
are represontativs of the principal types oi experimental and ine
novative ustivity brought to the attenticn of this study by
schools ‘hroughout the country, progressive work is by no means
confined to these schools. In many instances similar experimenta-
tion vas reported in other schools.

AYER PUBLIC SCHOOLS; Ayer, Massachusetts,
on - ntendent

John Carton -~ Music Supervisor

Wayne Stonkus -~ Elementary

The Ayer schools serve not only ths residents of the rela-
tively small local community, but also the families of servicemen
stationed at nearby Fart Devens. The student population, there-
fare, is composed of students of many varied ethnis ani sooial
backgrounds, whose prior education ies as diversificd as the geo-
graphlo areas from which they have come. Since many of these
fanilies are frequently reassigned, the school has had a 73% turn-
over, not inoluding graduations, in the past 2% years. While this
constant student changs has inhibited some desired meical sctivi-
ties (i.0., a large string program) and.the extent of sequential
msical development belioved posasible, it does reinforce the con=
tention that the type and quality of music education found in
Ayer is possible in the vast majority of schools. '

- The study of music as developed by John Carton, Music Super=
visor of the Ayer public schools, is a radical departure from
traditional programs of music learning. It is a new stwdy for-
mlated on the fundamental and characteristic elements and pro-
cesses of the art, and is sequentially planned on tho basis of
the childrents intellsotual and skill potential and the frame
of reference they btring tc the study. As one observer has said,
*It is as though this program has wade a completely fresh start
in msic learning, ignoring all of the traditional prejudices
apd assumptions of music education schemes, and coming to grips
with the realities of both musioc and children,®
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The currioulum, a unique and highly organised assault on
identified problens of musical understanding, is alsc broed
and varisd, The learning strategies in this program are se~
auentially scheduled from rhythm improvisation in the first
@rads, to composition for recorders and voices in the upper
elsmentary grades, to high school groups whose study and per-
formance repertoire ranges from Josquin Des Pres to Elliott
Carter, and includes cantatas, masses, eto.

Fundemental to this curriculum are the following preceptss

1. Children have a matural oreative desire in music and
enjoy expressing their own musical idess=, Under guidance,
oreative activities allow them to discover many of the char-
acteristic precesses and ooncepts of msis and provids a motiva-
tion for the lsarning of notation,

2, Singing is essentially a skill whioh all students can
and should master, The development of a good vocal production
~ 4s, therefare, ons aim of musis study. However, the students?
cognitive development of musicality is not restristed to the
rate of this skill development.

3. The quality of wmusical literature used in instruotion
will te a mjor consideration in the studentst jJudgment of
msiocal quality. All msic used, therefore, mist be autheniic
and represeutative of the best of the art,

Lk, Every experience in wueic wust not only be an suthentic
one in terms of the art, but must be =0 plarned thet every stu-
dent can ashieve and zecognizs his own achisvement. All active
ities have a termiml value, in that they provide an opportuuity
for satisfying musiocal acocmplishment, as well as continuing
value a8 spacifis steps in the growth of msical understanding,

1. Rhythmic composition and improvisation through which
concepts of rhythm, musical organisation, tiwbre and wmusical ex-
pression are lsarned. Through this activity, the students work

in the problems of notation and develop wany of the skills of
reading. ‘ | .

2, Singing activity, primarily to develop the skills of
vocal production, including renge, tons, pitch and btreath ocon-
trol. Through the fourth grade this area of iunstruwotion is kept
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from the rhythm conposition. Thare are, however, many
offerts to interrelate the experiences and keowleGge gained
from the cempositional and singing prograus.

| 3, Instrumental sctivity on recorders in whiock all
£ifth and sixth grade students partioipste. It is used to de~
velop and reinforce pitch notation and reading,and to introduce
pitch &s another msical element of consideration in expressing

Rhytimic composition is employed at the initial stage of
meio study because it offers the greatest potential oppartunity
for student involvement, As explained by Mr, Carton, *the little
child has to get inside of things and build them himself,.? Mure
thermore, with rhythm composition he can not only learn a great
deal about music, but individual succese in wusical projeots is
guaranteed. There are no wrong notes o wrong harmonlies., He
has materials which he can understand and whish do not necessi-
tate advanced manipulative or vooal skills to be musically iw-
portant, All the knowledge and insight he gains is artistically
~ honest, as well as cummlative from grade to grade, More advanced
musiocal conoepts, such as pitoh, harmony, etc., can be assimila~
ted into an already fairly advanced fyame <f referense when he
hes the skills and maturity to uss them,

First Grade. The work in rhythwic cewposition begins in
the first grade. It is intrcdused in an improvisatory wanner
where students experiment with quarter notes, quarter rests ard
eighth notes. These components are soon labeled sc that the
student will be able t0 better understand and disocuss the msic
olexeuts with which he is working., Homemade instruments are
alse used to introduce the concepts of timbre, and the letters
P ard F are used to distinguish volume. Euphasis is placed on
the students? urderstanding the iwplications of the msical el-
emsuts availabls to them, During this first year, the conoept
of musical erganization is also approachad through the use of
serial (wotive) and mirror fams, Cnly that wsical infama-
tion is introduced which is of immediate importance in the ac-
complishment of a musical task, and all of the creative works
are pexrforwed and amlysed in class, After the first improvisa-
tcry stage, all compositions sre also wriitten on single lime
notation, making use of the d amd J , amd 2 .

Rigid meter is not introduced at this grade level, nor
is it introduced until it becowes necessary for use in two-part
writing in the fourth grade and with recorders in the fifth
grade. Mster is regarded as an arganisation technique, not a
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generic part of rhytim. It is essentially a period factor
which is aot a basic charactoristio of all musis. A studest
who understands the greater musical iwmplisation of rhythmio
line and oarganization will casily assimilate rigid meter tech-
‘ ‘niques when they are needed,

Seoon?ﬁgado. ITa tho second grade the rhythm iaslades,
among others,)lds and 4 o The students not only use these
rhythnisal figures in their compositions, but acourately read
them in performing each other’s mmusic. Also introduced as part
of the students! expending mueioal concepts are the tewmpo indi-
cations, Lento, Moderato, and Vivace, and the binary and Lernary
foarms of musical crganization.

- Third Grade., New musical ideas nsed in the third grzde
include the crescendo ~-=== and the decressenio = _p mere
complicated rhythmical figures, inciuding ! Tiam 57 4 , and the
concept of the phrase, With the latter, the bar line is intro-
duced for the first time, This doas not inply a rigid metrical
system, but rather distinguishes the phrase and approachss the
concept of subdividing a larger masical entity. Of course, all
previous learning is constantly used, as well as new materisl.

Fourth Grade. The fourth grade!s composition progresses
with the use of the autiphonal and echo forms. This involves
two part writing, which is first explored through the use of ac-
oldental counterpoint., Rather than a mathematical formlation

~ of notes, this is a free imitational polyphony in which the
student first discovers the expanded meaning of two part writ-
‘ing. New rhythms joclnde synsopation, J'J J , amd the
triplet rhyttms, J J° and .

| Fifth and Sixbth Grades. The musical activity of the
£ifth and sixth grades brings together the notationsl, rhythmi-
‘cal, tivbre and organizatiomal concepts of music gained in the
compositional aress of the program with the pitch concepts «nd
vocal skills aoquired in the first four grades, Thie is facile
itated by the use of rocorders which offer tha opportunity of
more advansed composition, using not only pitch but also
sustainod notes, < , < , and ol . All students arc given
recorders and are ercovraged to use them at home as well as at
school, Individuval exploration on the recorder is enocouraged
in the same manner employed in developing other musical con=
oepts. Thio takes two forms; f£irst, improvising and attempiing
to play rote songs; second; the students compose their own
sirmple learning pieces for the recorder. In this way the stu~
dei:t, having already doveloped excellent pitoh discrimination
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through the vooal classes, is able to relate the written ncte
with the pitoh and learn to make discermments regarding piteh
notation. From this peint, pitch is included in a broed com-
positiomal frame of yefersnce without violation of any of the
consepts previously learned,

In addition to the original textual materials the
students write to develop technique on the recorders and
brosden their musical understanding through exploratory compo-
sition, a wide variocty of mmsic is being used as. techuique on
the recorder develcps. This inoludes folk songs, rounds,
canons and two and Hhvee=part musie, particilarly from the
Remaissanse and Barcque periods, This instrumental experience
has proven so valuabls in texms of developing msical under~
staniing and rcading and notational skills that instruction on
b:::hand orchestral instruments has been postponed until the
8 8’.‘0.

In spite of the careful ané “houghtful organization of
this program, it is not a rigid methodology. As emphasized by
Mr. Carton, "This is the way things zre teday, Our prozram is
experimental and in & constant state of flux. We lsarn some~
thing new every day. so seme part of our progrsm changes every
day. NMost important is our re-evaluation of the basic lsarne
ing proocess." .

s:l.ggigg Instrustion.

0Of considerable significance in the Aysr program is the
high level of acoomplishmen® in vooal production, In &ll of
the above classes visited it was observed that over 90% of the
students sang in tune, Indeed, in many classes, all of the
studente were able to sing with acourate pitoch. Also of im-
partaice was the tonal quality, vocal range and excelilent
diotion. This is acocmplished in several ways. First, it is
sohool poliscy that all classes will have a minimum of two fivew
minute singing poriods each day. These are conduoted by the
classroom teacher using the nethods and materials prepared by
the wmusis specialists, Second, it is £41t that students wust
be mado totally oonscious of th7i» own vooal production, so
phyeical and mental preparation is essertial. For all singing
the student will stand, place his foet together and his hands
beside his hips with palms turnsd siightly forward. This ralses
both head and chest. He then will take two breaths (the second
demands mental awarenses), hum the note given by the teacher,
and preoeed to sing. During singing the classroom teacher will
alwmys condust usingaproper bsat pattern. Third, no piano or
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sutoharp acsompaniment is ever used with class singing.

This would deorease the studentts attention to his own pro-
duotion and introduce extraneocus elements intc the study which
my not always be suthentic. (The autoharp, for iunstance,
provides a vague harwouls cover which confliots with concepts
of harmonic tension, harmonic line, inversion, voicing, etc.)
Fourth, only materials which are truly wonophonic ars used in
early grades, or truly polyrhonic when part music is begun.
The quality of this music is aiso carefully considered to as-
sure that it is representative of the best quality musleal
diterature. Inclwiad are a wide range of folk songs from
many cultures (i.e., £olk songs of the Bantu), Kodaly music
for children, origiual songs by upper elsmentary or Junior
high school students, lieder, motets, etoc. Fifth, singing is
not confused with reading. Since the protlems of notation are
well covered in compositional and reccrder activities, it is
not necessary 10 teach reading through the singing program.

®Sight singing begins in and of itsel?,® says Mr.
Carton. "Mauny songs used have notes and rhythms which are al-
ready understood through composition. The students recognize
ths way a phrase moves because they have often used a similar
phrase in ocomposing. We certaiunly do not ignore sight singing.
There is just no reason to emphasise something which comes
naturally from their cumlative experience.”

‘ It is also felt unnscessary to employ syllables or
mmerical identifications for pitch. The class is now free to
regard singing for its own intrinsic satisfaction amd to di-
rect attention to the problems of sound vocal production. The
successful achicvemsut of this is evidenced in the level of
interest in and the quality of singing in the school.

Instmctional Resgnsibmtz

The entire area of music currioulum is the responsi-
bility of the music director, John Carton. This includes all
content and strategies in teashing., The actual classroom im-
plsmentation of this program is jointly carried out by elemen~
tary music specialists and the classroom teachers. In practioce,
the classroom teacher carries on approximately two thirds of
the program and the msic specialist, ons third,

Four poosible avenues have besn explored to prepare
and sustain the classroom teacher in the requirements of this
program. They include workshops to demonstrate basic mechan-
ics, an instructional guide (owrrently in preparstion),




individual confersnces with the music specialist, and obserw
vation of the spesialist, The laiter haz been found to be

the most produstive, Here the teacher can prepars te carry on
the work by observing and assistiung during the specialistts

| weekly visit to the class., It 13 a school polisy that teach-

| s will remain in the olassroom during the specialist®s music
; period, Actually, the majority of the teachers enjoy this,

|

since they are also developirg a new and exoiting perspective
of msio.

Junior and Senicr High School

Whils the sacondary level of masic instruction was not
of prime iuterest to this study, a review of this area brings
a larger perspsctive to the total program.

In the junior high school there are not merdated
| general music olasses, It is felt that from the intensive amd
| extensive program in the first six years the students will have
: the basis for judgwent for decisions on contimed study. It is
interesting that a large percentage elect a class which con~
times to deal with choral music, recorder playing, and come

r
]
Fesition. Also available are barnd and ovchestral classes and
l ensembles, '

At the high school msical activity continuss with a
band, ensombles and a large choral program. The level and ex~
tent of the literature used by the latter group indiocates the
seriocus intent and degreo of accouplishment of the total program,
In addition to mumercus cotavo pieces of all idioms, motets amd
wadrigals studied during the past two years, the group has per-
formed the Second Shepherdts Play with 13th century plainsong
and wedieval instrumsuts, Bach Cantstas, Poulsnols (loria and
G Major Mass, Brittent?s Cerenony of Carcls, and Hyma to St.
Cecilia, The Faure Requiem, Mozart Masses, ato.

Additionally, the high schocl music groups nnnally /
present a musical, This yearts presentation was *The Roar of
the Greasepaint, the Smell of the Crowds® last year, "Camelot;®
the previous year, "“Oldahoma.”

Evaluation

. While no objective evaluation has beenr possible at ¢his
stage, contimed questioning of the validity of the ourriculum
leads to constant revision and continued developmeni. It is
easily recognised by the upper grade msic teachers, however,
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that the students are entering junior and senior higi: school
with greater musical skills, interests and knowledge than had
been previously displaynd. Reeding skills and hahits have not
only improved but have changed from note reading %o 1line and
phrase reading. Mors students are also elscting msical
participation in spito of other increased pressures in school.
Attitudes toward masic have iwproved since the students feel
mmmmm seowrv from their extensive elementary back-

BALTIMORE FUBLIC SCHOOLS; Baltimore, Maryland,
T WarTon HaglIT = Tirestar of Musis
Alice Beer ~ Supsrvisor of Elewentary Music

The Baltimore Public School system is a large oity cysten
with mmercus clementary sohiols. The overall munic progiam
is under the direction of MNr. J. Marion Magill,awl Mrs. Alice
S. Beer serves as Supervisor of Elementary Music Xnstruoction.
It is the work of Mrs. Beer and the teachers of the elementary
progran vhich 1o of interest to this study.

While all socio~goonomic areas will be inoluded in such a
darge school system, most: of the schools visited in connecticn
with this study served the lower income areas, Music instruc-
tion in elementary schools is carrisd on in the classroom by
the classroom teacher who is assisted by a specialist called a

. Masic Resource Teacher. Thie assistanse takes many forms and
includes actual classroom demonstration tesching and advice on
Zormlsting lesson plans and classroom activities,

In 1963, the Baitimore Elementary Schools received a grant
of $5000 from the M.B.N.C. Contemporary Music Project for
Creativity to initiate experimental work on a creative wmsic
dearning program, This money was used to employ Emma Lou Diemer,
noted composer and teacher, to conduct workshops £or elementary
msis resource teashers., The grant covered the axpenses of the
project far one school semester.

Since that time, this coreative work has been carried on,
developed and extendod solely by Mrs. Beer, the Music Resource
Teachers,and the classrooa teachers. It is this contiming
work, rather than one semsster sponsored activity, which is
reviswed by this project.




|
|
|
|
|

- The Elewe Masic The elsmentary music
progran in C | ools has been designed to
meet four objectivess

1. To assist the students to develop values about
wsic and elovate their msical tastes |

2. To sharpen their aural perosption
3. To motivate ccutinuing musiocal interests

4o To develop skills which will allow the student
the opportunity for oontinued music participation.

While many learuing strategies are employed in the

msic olass, it has bese found that the activities which most

sucosssfully fulfill thees objectives are oreative compositional
activities, Hare the stulent is employ»d in wusical tasks whioh
allow him to build on that knowledge, xperience and skills
which he has brought to class, In this wmy he can learn through
his own interests and matural abilitiss, Ais Mrs, Beer says,
"Thoy bring whatever they have to the olassroom, and we help
them to build on that rether than imposing what we know on them,
When they prossut what tlsy have and evaluate it themselves, it
stimilates them to grow and leern more, *

Additionally, this orestive work has been found to
serve thrso impartant funsctions.

1. The process of creating is a source of self~
Lulfillwent, It improves the student’s self-concept and fesl-
iog of “ﬂb’l‘l’b’o

2. Through guided compositional activities the stu-
dent not only discovers basic wusic ooncepts, but also dise
covers the need Zor ooub:l,mud development .

3. The compositional work provides a learning center
through whioch wsic of wany composers becomes a resource for
::: mo“m:ltl scoomplishmeni; of tasks which are importamt to

G'Mtioml Actiritien,
The learning activities involving composition used in

the Baltimore progrem vary widely. They wmay be either projects
od which the whole class will work, smll group projects, or

A9




individual compositions. In sowe classes notation follows
fornal scoring techniques, while in others symbols are devised
to moet the immediste needs of a particular risce, It gener-
ally follows, however, that notation is not considersd ante-
cedert to the dsvelopment of music conoeptt. In meny cases
the pieces sre of a semi-improvisational nature with each pere
formance a sowewhat new musical experismce. In this regard,
two items of partiocular iaterest have been noted. First, the
students have developed a considerable musical memory. With
up to thirty students performing in one composition, each per-
former 1s able to remember his role, Second; a great deal of
instant wasical judgment is displayed by students in perform-
ance of olass compositions. Often the role of any one instru-
mentalist is only generally defined, and the exact nature of
performance is lef: to the student's judgmeut.

In many classes the music tends to have strong ethnio
inflnences which serves as a common point f£rom which broeder
msic interests can be developed. Some clasges will make use
of homemede or classroom instruments (fiutaphones, autoharps,
tone bells, eto.) while in other classes, where many students
study in the instrumental program or have private music les-
sons, the composition will include orchestral instruments.

Also varying is the idiomatic form of the music. Many
olasses mwake use of such contemporary musical organisation
devices as the tons row, clusters, poly rhythms, etc. Non-
pitched and non-percussive sounds are also included in many
compositions. Some of these are produced on instruwents,
others are vocal, Many compositions include traditional
mlolic lines or classical harmonic ideas in creative works
which are ctherwise drawn from contemporary musical conoepts.
While in some caces these mare traditionsl ideas are obviously
imposed by the tescher on the composition, in other instances
this is the product of students? creativeness in & program of
lsarning whioh does not promote a dichotomy between contem-
porary and historical-smusic,

Another polnt of flexidbility in this wmusio education
program 13 found in the extent of use of this oreative ap-
prosch to learning., This is determined largely by the mmsio
Tesource teacher and the olassroom teacher, and ranges from
olasses wixloh coonsiomlly partioipate to thoue where creative
work serves as the core for all musical learning. At present,
19 of the 32 wusia resoursce teachers are iuvolving their
olasses in oreative sctivity to some extent., Underlying all
the varied oreative compositional experiencee there are
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certain common factors which exist in all participating class-
FOOMS

1. The learning activities and msiocal exploration
grows from the students® own frame of reference, Since many
of the children hava strong churoh affiliations, the rhythms
and modes characteristic of spiritual and gospel songs are
often felt in their om creative efforts, Gompositions also
often center arcund neighborhood activity, school projects,
f£ield trips, or stariocs which are familiar. Sounds in the come
positions are often derived £rom those envirommental sounds
with which the children are acqueinted. They take those ele-
monts, insights and feelings that they have and use them in a
msical vay in order to gain confidence and expand their
masical horizons, There are always those areas of a musiocal
experience in the classroom which ars familiar to the students,
and to which they can relate, just as there are those areas
whioch present naw challenges and new concepts.

2. The dsvelopment of musical ideas is naver restricted
to notational sicd’l levels, Concepts of music are allowed to
develop at a much fastar rate than it is possible to matoh with
skill growth, This has orested a new persomsl desire 1o acw
quire machanical or notational skills, In one class visited,
the classroom tsacher, who has had no formal wmusical training,
was very concerned about building his own knowledge of notation
80 he could assist the students to reccrd on paper their ore«
ative lsarning, and recard his own,

3. While many of the compositions are build on sounds
not commonly regarded as musicel, and are often primitive in
the musician's eyes, the quality and content of learning are
olearly discernible., There is a conocern fo formal design,

{Is it in A~B-A form? Rondo form? What is the fugue form?)
Balance, climax and resolution are muoical factors of which the
students ar¢ awars and oapably handie. Rhytha and timbre
Judgments indisate keen musical insights. In many upper ele~
mntary classes, msioal ard notationsl akills derived from
this compositional progran are advanced to a significant level,
and considerable spsecific information about instruments used
in class (including transposition) is oommon knowledge.

“ Also of importance is the quality and breadih of re-
‘corded literature whioch is used extensively as reference mater-
ial for compositional activity in many classrooms, The stu-
dents? familiarity with and interest in music of quality is one
indication of the level .of student involvemsnt stimlated by
' this progrem,
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Since there is no standardiged curriculum, no methode
ology which is mandated for every student, a desoription of
classroom activities provides only a general indication of the
type of work involved, It cannot be construed to be a pattern
i::i:iv:ry class, The following are examples of observed class

‘ ¥ e :

Kindergarten., Sound story about spring. The instru~
ments weres all peroussive, and included an autoharp plucked at
randon. The story of spriung mide up by the students was read
while the children perfarmed descriptive sounds on their instru~
wents, They also acted cut many phases of the stery.

| Third Grade. Plece, Marvi.:'s Store, a song for voice,
bells and peroussion instruments. The composition has many
verses relating to the produsts of Marvin's Store. Verses were
perfarmed by soloists who improvisationally deseribed their
product by varying speed, dynamios and key. This piece was
written as a large class project. All students perZormed. The
Plece was modal and acoompanying percussion instruments per-
formed very complicated rhythmical figures. |

Pourth Grade, An instrumental composition not yet
mamed, written by the entire class, The form is theme and vari-
ation. Instruments are percussion, bells, piano, violin. Each

varistion is develiped by a small group and then revised by the -

whole class. Reccrdings of compositions in variation form are
used as resource material, The class is grappling with notation-
al problems in order to expedite performence. Specific Pltches
ars worked out with bells and piano, -

Sixth Grade. Music for perocussion, bells, clarinet and
piano. The form of this composition is A-~B-A-X., (X is a com-
bination of elements of A, B.) Pitches are determined by a tone
row written by students (The students can discern changes or
mistakes in the row.) and pentatonioc harmony on black notes of

~plano, While the mood to be depicted is "weird," mo specifio
verbal connotation is implied, -

{ Teacher Preparation

| The majority of the Music Rescurce Teachers presently
working in the compesitional activities have bsen prepared to
- weet the new demands and procedures through a series of intra-
.departmental workshops, Ths first of these was conducted by
- Bawa Lou Diemer, and all subsequent workshops have besn lsd by
Alice Boer. ' In these workshops the teachers explore musical
conoepts and sounds in wmoh the same manner as the children
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"thoy u:l.ll be teasching. Puphasis is placed on contemporary

msic and the devices and techuiques used by composers today.
The actual form of implementation of these :l.dm is left to
the teachers, but general experience in strategies and organi-~
sation gainad in thres years of experimentation is mimd and

f,&u a basis for activity.

Preparation £or the classroom teacher who carries on

/ wmoch of the program is scoomplished mainly through obssrvation

of the misic rescurce teacher and privete conferences, Addition-
ally, grade level mestings held by the music department are well
attended by classroom teachers. At these meetings particular
wmueidal problems of the classroom msic program are reviewed in
depth so that the teacher way have some security in her under~
takings. Generally, the classroom teachers find this a very ex-
citing program and are as deeply involved in learning as the
children they serve,

The key to the teacher?s suscess is fonnd in the nature
of the progrem. The study is not built on pedagogic absolutes
1iks "right"” and ®wrong.” It is largely concerned with the de-
velopment of ideas, concepts and musical insights. Critical
evaluation centers more on "this works better® or %this doesn?t
seem to L£it." The child assimilates a msical frame of refer-
emoe through the use of reason rather than factual memorization,

In this way the teacher as well as the student can use
Judgment, The level of jJudgment depends on the teacher?s exper-
jence and knowledge, tut with the aural proof of each Jjudgment
the mioal understanding of both teacher and student grows.

Euluntion

- An evaluation of the strengths and weaknasaes of this .
program is currently being made by Mrs, Beer and her associates,
Questions regarding skill developmeut =~ when, what and how =
are being reconsidered in the light of new 1na:l.ght.a of childrents
learning potential gained in this experimentael program. Not only
are activities being reviewed against their results, but the
resultant conoepbs are being questioned for authenticity and ap-
‘propriatenses, Problems of overall sequence, musical growth,
mb:lvntion and continuity are being given :lnbenae consideration.

This is tho main characteristic of this elmntary msio

program. There is constant conocern, continued quostioni.ng and a
peumant nenrch .f.a- movmnt. L
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BIDE EART!! PUBLIC SCEOOLS B]:ue Earth, lﬂ.nmam
IHce Tanison - Principal
Logan Zashn - Director of Music

"What is more m%aub in the sschool curriculum than
mmsic? What subjesct could have a more coutimuing effect on
the students? lives than music?"

. These queations by Alice Paulsen, principal of Blue Earth
Junicr and Seuler Righ School, take on special meaning whken
canbined with the statemeut of Logan Zahn, music direstor: "The
most important key to meical understaniing is quality partioci-
pation in the finest quality of music, It has a oamer
value which the stutient will never forget."

It is this positive attitude of the admlnistrator and msic

educator toward the purpose and terms of music educaticn that
has led to the development of one of the mosi: distinotive instru-
wental music programs axsmined by this study. While the learn-
ing vehicle, an orchestra, can be found in many music programs,
the quality and basic function of this program makes it education~
ally distinctive. Through the medium of a student symphony ore
. chestra which performs music of the classic orchestral repertoire,

and chamber ensemblss which dig deeply into the traditional en-
semble literature, the students of Blue Earth are involved in
msic on a level which suggesis new insights into the potentials
of public school masic, This program becomes more interesting
tln'ough the recbgmiti.on of the following datas

1. ‘Blue Earth 4s a rural cumunity of appmmil.mately 3000,
with a school popmlation of roughly 100 students per grade,
- Thers is a team of five wmsic instructors who hanile all vocal
and instrumental musio instruction of the students from grades
one through twelve., The high school symphony orchestra has a
membership of 82 students, or 21% of the entire high school.
The choral program involves 66 students, and the band program
approximately 87 students, bringing the tot.al school populat:lon |

1nvolved in the music program to over 10%.

20 Apprwdmtely 15% of all the students from grades five
~ through twelve play string instruments, All string instruction
~ 4s given in the school by school personnel, Them are no pri-
vate teaohers :I.n the immediate areas

3. Wh:na the sohool is very academically orieuted aud moat
st.udencbs will take at leust five acadexmic subjeots per year, no
problem is found 1n scheduling students for music. No student |
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" 4in this school is deprived of musical participation because of

confiicts in sehediling. There have been no string dropouts
]t any leveld of this program duriug the past tlree years.

4, Music instructional time parallels that allotted to any
other subject in school. This amounts to approximately five
periods a wesk. No additional time is required. Students who
partisipate in this program are required to pwact.:l.ce extensively
with practice time ranging from four ©o six hours per waok,
Malutenanse of this preparatory time iz consistent and aubomatic,

While at times this time may be in ecnflict with cther required

homework, the values of participation in the orchestral program

are considered to jJustify the time and personal. effort iavolved.

'l‘he Orohsstra
The wchestra is aompriaed of 82 studeubs in grades

nine Uhrough twelve. Tacluded are 27 violins, 8 violas, 12 oele

los, 8 basses and a normal complement of brass, woodwind and

 percussion players, The orchestra has two full relearsals of
57 mimbes each week, with two additional periods for chring
pehearsals, The £ifth period is a lezeon period of at lsast 30

minutes, which is usually scheduled from study halls but on
rare occasions may be on a rotation basis from another olass,
When feasible, these lesson periods may be used as chamber en=

~ semble claszes, In addition to this regular schedule, quare
- tattes s trios or other chamber gronps may uset after achool.

'l‘ha literature used by the orchestra is drawn largely
from the standard orchest: sl literature. Arrangements or

 transeriptions are less often used than editions. While clas-
‘sical composers predominate, music of the baroque, romantic
~ad contemporary periods is also represented, (A represcnta=
‘tive listing of the repertoire is included.) Concorts are
~ scgheduled at frequent intervals during the school year. These
~  ‘are regarded as an integral part of the total msic eduvcation
 program, There is no programming of mamufactured or ¥crowd

pleasing® music. A typical program would inolude major works

- ‘op movements Lfrom Johann Strauss, Corelli, Barber, Vivaldi,
 Saiut~Saens, Dvorak and Handel, It has never been considered
‘40 program magis f£or eithor soucerts or assemblies on auny
baa:l.s emept the ma:lnal value ot the p:leoe. -

‘Beoause of th:la serious eftorb toward a maamingm aud

‘ educatiomny proriuotive msic learning program, interest by
" 'studerta pariloipaiing is very high, Parents also have de~
"»""’_"valoped ‘s ‘gyeat pride 1n tho ach:l.evemeul'. of tho:lr children and
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give excellent support to the program. This year subscription
ticket ‘sales to the ssven concerts presented by ihe High Sehool
were over=subscribed,

In addition to the regular ysarly work, a six-week |
summer prograw of lessons and ensemble work is required for all
string players. As in the regular schocl year, there is no
charge for these lessons. Scheduling is accompiished befare
the end of the spring term, and all students maie their own are
rangements to conform with the echedule, Since it generally is
oconsidered to be a privilege to belong in the orohestra, both
students and parents extend themselves to fulfill their roles
in this program, R :

| While summer lessons are not presently required for band
members, students sre encouraged to participate, and the per-
centage of attendance is high. ‘

The remarkable success of the music program in Blue
Earth is attributable to one primary source. It stems from an
attituds of the school administratore, %he wusis educators, the
parent3 and the students:tuward msic as an art form which is an
essential part of the educational enviromment., This attitude
has grown with the continued development of a recognized estustic
etucational program under Logan Zahkn, In this program instru-
méntal skills are not diverced from cognitive development. Even
at early instrumental stages the mueic given to the chiid is
carefully seleoted to insure that it is representative of the
quality of the art. As Logan Zahn has said, "One of the wain

‘reasons for our students? positive attitudes toward music is the

stress on good music right from the beginning." This attitude
is manifest in the degree and intensity of student interest and
in the high leovel of msical and technical skills attained by
the students, It is further demonstrated in the music teacher/
studetit ratlo, in the fasilities that are provided for music ine
struction, in attendance at coaserts which frequently numbers
30% of the population of the tawn, and in a buiget which permits
the purchase of musical instruments of excellent quality. There
&ro, for instance, ten school-owned bess viols which cost up to
$1100 apiece. | o |

| It is also evidenced in the positive actions of the
principal. In a school which is academicaliy oriented (Four
years of math is oonsidered respectable and most youngsters
- will take foreign languages.) she has given the music program
consistent backing. She not only warks to make sure that all
youngsters whe would benefit from this progrem are scheduled
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.2or music, but she also works with the parents and the music
"~ people in keeping students in the music program. This work
with parents is nct exclusive with the msic program, but is a
philosophy of parente-school partnership which extends throughe
out the educational program, Miss Paulsen says, "We expect a
great deal of conperation from the parents in order to arouse
the studeuts to take full advantage of their cpportunities in
high school. k5% of the youngsters will go on to college. They
have received a good share of national scholarships." The
parents? attitudes toward the values of the orchestral program
- are demonstrated in the quality of instruments which are owned
by the students, Since most instruments are privately owned
ad cellos range betwsen $350 and $850, and vialins between

$300 and $550, the parents have made a seriocus financial iaveste

went in their child’s musical education. This follows the
statement of Zahn, who says, "No youngsiers ever have to play
in our program on atiic instruments. It is iwportant that the
parents purchase first-class quality instruments for the younge
- sters, This also contributes to a much more serious attitude
-by the parent and the student.”

This sericus learning attitude is the most obvious
factor of the entire orchestral program. There is a rigid ine
sistense on rehearsal, on productivity, on group and individual
responsibility, on the quality of instruction, and on the qual-
ity of perfarmance. No facet of this program is approsched ou
any level except the achievement of excellsnce.

Scheduling.

Preparing a schedule in such a small high sahool -
which allows every studemt who wishes to participate in meic
is a task which demands positive attitudes and administrative
competence, It is further complicated by the fact that there
&re many one-section courses, including German, spsech, ad~
vanced math, stenography, architectural drawing, etc. In ad-
‘dition, the courses that are offered in music cut across
oither the full junior high school and sixth grade, or they
out across the entire high school of grades nine through -
twelve., To accommodete the scheduling for junior high school
orchestra and band, the administration has arranged the sixth
grade in home rooms by instruments. There are three sixth
grade classes; one class is for strings, one for brass amd

- parcussion, and one for woodwinds. This allows the sixth
grade students to blend with the schedule of the junior high
school. instrumental oarganisation without conflicting with
other school wark. It also reflects an admimistruiive atti-
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tude which gives greater priority to the ohildts educational
opportunities . than to crganization conformity, The suscessw
ful scheduling for the high school wmeic program is aocom=
plished by scheduling the mmsic program and the students who
are going to particlpate first. All other classes are schede
uled after the music groups have been firalized, Ancther im-
portert consideration is found in the fact that the principal
who doas the scheduling does not believe that acourate sched-
uling can be done Just for one year. "You mst give piriority,"
says Miss Paulsen, ™:c anything whish you feel 1s of importange
. in the schedule., This does not mean that any other area of
~ the program will be restricted, but socheduling for music is
only poseible if it is given priority in the initial stages of
the scheduling prosedures,” | R

Beginning Instruntion.

String iunstruction is presently begun in the f£ifth
grade in the Blue Eayth achools., This has resulted from ex~
perimentation in the beginning of iustruction at various levels,
All students are encouraged to take instruments, and the f£inal
cholce of an lnstrumeat is the parentst and students? respon~
sibility. Guidance is given, however, in this selection based
on two factorss first, the demonstrated ability of the student
in music and school wark; second, the establishment of balanced

i:gtmmtion for both orchestra and band at the beginning
ge. .

Junior Orchestra.

. The students begin orchestral work in the sixth grade
'in the Junier Sywphony. The instrumentation of this organiza~
tion includes 28 violins, 7 violas, 6 cellos and 4 basses, and
' narmal orchestral brass, woodwinds and Larcussion sections,

The serious intent, repertoire and attituvdes of this crchestra
~ parallel that of the Senior Symphony. Quality achievement in
msic, both individusl and group, is the prime objective and
the majar motivation, It mmst also be mentioned that the level
of proficiency of the Junior Symphony is very high, at least
comparable with most good high schoo) orchestras. |

This entire program is a tribute to the abilities of
one man. Logan Zahn 1s first, an excellant msioians second,

a dedicated educator with exceptional commnulcative abilities
‘and 8 keen insight in the petential of students and third, a
~convinocing salesman of educational excellence, Whils the resi-
dents of Blue Earth are extremely proud of their students?

A
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msical acoomplishments, thu is the qmnt.y they have been
taught to upeo'o
- Repert oirea

' The following 1- l partial repertoire of tie Blue
. _Earth High School and Juni.or mgh School Orohutmu dnr:l.ng the
N putthrooyeara. o

'\

‘\\ Sioniar Smhom - |
| Paalm & Tugue . , Hovhaness

“Qothic Sulte . Franck
Cantate 142 | Bach
Gypsy. Scare | - Styne
S Ruaahn\eg Indmilla - G1inka
~ Nocturne Irom mdsnmr N:I.glrb's
" Dream . ' ‘Mendelssohn
‘March from Atha‘.lsla Mendelssohn
Sonata in C Major - o Mozart
Bine Kleino Naohtmmsik - Mosart
- Three Brothers Overture™~. ' Cimarosa
'~ Hiue Damnbe Weltzes - - Strauss
~Qreenslesves - .. Vaughn Williams
0 Comngortata - ‘- - - . Carelll .
 Symphony inBMinor Schubert
| - - Meditation from Thais - Massenet
- Kom Susser Tod - - Bash ™.
- Sheep May Safaly Grana | Bach
Largo from "The New World |
' Symphony® Dvorak
S Inbr'oduotion to Ast III Igohetgr:ln ‘Wagner
- Fague & Vivace Op.5, #2 ~ Corelli
- - Brook Green Suite for Strings . Holst
- Mnlandia Sibelilus

Love Musis from "Baris Godounov" Moussorgsky
~ Councerto # in G Ha:lcr (Op.65) - Goltermann

- 'Tetzter Fruhnag ‘Orieg -

- Marche Slave I Tchaikoveky -
Die Fledermaus . | Strauss
Adagio for St‘ni.ngs a " ‘Barber
Capiricoio . Vivaldi
Sywphony #1004 : Haydn
Lancaster Overturs - g Whear

- Intermezso from Goyescas : Grarados

Y




Juniocr Sympho

Song of Jupiter Handel
Baliet Musioc #2 Schubert
Spauish Dance #1 Moszkowski
Is Petit Ballet Chopin |
Hongerian Dance #5 Brahms

- Mnale from the Water Musie Handel
Two Short Pleces ' Parcell
Allomande & Bourree Telemann
Cherals & Iuvention Bach
Sarsbande & Allegro - Corelld

. Entrisote from Semele - ‘Handel.

W, B, SIMPSON EIEMENTARY SCHOOLs; Camden, Delaware.
OrKif = noipa , ’
Donzld L. Bansohbach - Music Teacher

The Simpson Elementary School includes approximitely 813
students in gredes one through five, Music instruction is
handled predowminantly by the music specialist who visits each
classroom once each week for a thirty to fifty mimite pericd,
A second class of one~half howr is conduoted weekly for an
entire grade level by using either the school intercom or the
all-purpose room, In addition to these classes of general mu=

sic instruction, instrumental class lessons on bami and orches-

tral instruments way be elacted by students of the fourth and
f£ifth gndes. | o |

In 1963 Dovald Banschbach, the music teacher, began an
experimental program in music lsavning at the prinary and ele»
montary school levels. This experimentation was directed to-
ward the development of a currioulum founded on the following

. assumptions,

1, Aurai parcipt:l.on of piteh is the prime fuctar in musie
cal understanding. This musical perception begins with the
ability to distinguish the tonal diraction of a musical line,

2, Aural poraepﬁion is closely linked with visual percep-
tion. At eerly learning stages classroom stratsgies should

deal largsly with the trarslation of sounds into visual patterns,

rather than the more traditiomsl rreciices of translating sym-
bols into sounds, |

3. Musical understanding does uos necessarily infer the
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. ability to respond veoally, Couversely, the ability to sing
“._ in tune does not necessarily indicate or stimlate msical |

“gognition. Singing, therefore, cannot be congidered a reliable
tesohing strategy for, or indleation of, the growth of aural :
perception. After three years of experimentation,Banselibach 4
has developed a highly strustured currioculum of graded strat-
egles in which sound is visually amalyzed. While singing and ]

- the development of good vocal techniques have a place in the

 program, the ourriculum predominantly consists of a gserien of
problems of increasing complexity which involve various types
of musical dictation and anzlysis. In addition to pitch and
1inear perception, form and various elemeuts of structure are
translated from msic to symbols by the students. One of the
main characterisiies of this program is that the mejority of
activities stem £2¢m a sound sow'ce =~ that is, fyom muslo of
the piano, of varic:s classroom instruments, or recordivis.
These scunds are alwasys presented as probleéms which are solved

. by the individual student, In the process of golving these
problems the student is introduced 4o and deale with many
primary concepts of form, timbre, rhybhm,style and the mechw
anios of notation as well as tonal direction. The exception
to zhiu rule of scund preceding symbols oomes in the creative
WOTKe '

In oxrder to further involve the student in the class-
room musionl activities, the problems ars often presented in a
oompetitive etmosphere., Students in the class are grouped into
teams, and the winner is the group who can most accurately amd *
sviftly idsntify the musical line, During the grade lavel ..
classes which are conducted over the school intercom, the
various olasces compete in some form of musioc distation and the
winners are recognized by all the students of the grade level.

The Iine Form. |
' Melodic dictation 1s begun in the first grade with
the use of the "Lins Form.” This is simply a line drawm to
{ndinate the direction of the wmueical line,

Example. My Country ‘Tis of Thee

b;....... / i - : |
. |

As sural pevoeption beoomes mcre refined, mmbers are
used with the line form to indicate exact pitches.
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Example, Iw Country ¥Tis of Thee

/ A\ ¢}
LA

The next step involves placing nuwbers on the si:aff,
and the final step is formal notation with notes replacing
mumbers on the staff, The formal notation is accomplished
with remarkable ease eince the students already understand the
prinoiples inveolved in notation., Through the use of simple
devices carly in learning the student has become acquainted
with the concepte of linear movement, and when formal notation
is lutrodudsed it has meaning to the student., It is simply a
nsw way to hanlle a familiar problem. An additional value of
the "Line Form® i3 ihat it is easily understood even by first
graders, The begluniig student?s aural perception is not in.
hibited by the imposition of the gomplexities of farmal nota=
tion, He can commence his musiocal study by conoentrating on
the musical conoepts which will later bring meaning to formal

From the first problem, the melodic dictation is alw.
ways presented as a musical line rather than as individual
notes. This contributes not only to the development of an
awaroness of musical lins, but also assists the student to
develop a considerabls musisal memory. In one large class of
fourth grede students it was observed that s large majority of
the students were able to asourately notate distation of a
musical line of seven or eight notes. This was done in thrve
steps, using first the lire form, then mmbers, and finally

- formal notation. |

The Sound Blook,

Another teaching device which plays an important part
in thie program is the "Sound Blook." Through the construce
tion of rectangles which are representative of a portion of a
msiocal composition, the student can visually depict the char~
scteristios of the musio which he can identify, This device is
used with recordings and serves to assist the student %o more
clearly perceive the mature of the music being performed.

Exsmple, First grades March from Sumuer Day Suite-
~ Prokafieff
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. As the student’s abmty to nston and uulustlnd bow
ocomes keener, thage blocks are. aubd:l.vidod anl Mher uaod in
ocnjum:lon wi.th tbs "um Form.*

g.'l.c. rmn gndoz Andalnoh trcn Bnito Ammnu

| ,J\ . lecuona . | S ‘
r | (mmzs cre d:cln‘ed) | r/\ ~ ‘
e ’ "&“‘—-3 . ) |

| Ple N 4 2

'J.'ho "Sousvi Bloolc' is auo usad s5a mat:lvo tool. It
allows the student to plan the general oharacteristics of music
he wishes to oresie, Rhytkm, dynawics, tempo, timbre, and ex~
pressive intentions can all be planned, With the use d‘ the
“Line Farm" many other aspects of the musio can be creatively
aplorad Por instance, students in the first grado were plan~
ning a ccnpcoi:b:lnn of thoir own, Using the *Line Form® they
c:plmd pou:l.bh mutiou .f.cr a :I.itth nolody phyed on tone

’_, |
C \! z,al'

 Greative Activitiss.

: Tbrough the titl‘-h grade the atudauta make use of simi-
lar procedures in oreative undertakings, While the somposi- -
tions abt the upper elementary lovels are more sophisticated and
- use formal instruments as well as classroom instruments, the
process of planning with the "Sourd Blogk® coatimues to be of
assistance in discovering misioal unity, form, btalanse and con~

- trast. Bytm;i’mnm_;,"thn"umrom':unolongumoe-
o mti’w the mjor:l:by' of utudoubs -:l.noe thay w:i.n use rmi
notation, _ . . g

o Raoouuy, orut;l.ve or 'n;ba hnvp been omied on
in the upper o:l.mnhry gudu un:lng the twolve-bono row.

ST N
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While it is too early to assess the results of this exten-
sion of the program into new areas of oreative mmsical
activity, the students? enttueiasm for experimentation in
this fam or organization is ensouraging. Far from reject=
 4ng this non-melodic msical form, the students appear to
have discovered a new musical idiom which further stimlates
their oreative imagination.

The S*;gm nce of Curriculum, |

This curriculum of dictation, amalysis, singing,
playing, creating, and always listening is a formidable one.
Tt is constructed in terms of the childls abilities to view
msic rather than in the musicologistlis terms of correstness,
or the msio sducatarts traditional terms of appropriateness.
The various activities are all desigued to lead to one goal,
the constant stimlation of aural perception. Where drills
o skills stapd between the student and musical understanding,
new activities and ways of viewing msic are unsovered. In
this seuse this progrsm, like the wajority of programs invelved
in this study, is in a constant state of evolution.

A description of ths major classroon sctivities by
grade level demonstrate the sequence of the ocurxrdoulun,

First grade. Work at this level iptroduces the con~-
oept of tonal direction through the use of the "Line Form® in
dictation exercises. From music in song books the students
also learn to distinguish the direction of nctes on the gtaff,
and identify ascending, descending, and repexted note patterns.
The singing of rote songs and singing games assist in develop~

ing vocal control and pitoh awareness.

Creative work is limited to both singing and listen-
ing anl wakes use of the #Scund Blook® and the "Line Porm,*
This wirk generally is both melodic and percussive, In perw
formance this oreative work takea the form of controlled im-
provisation, since the notational devices are aot specific.
This oontributes to contimied ereative exploration and allows
for personal expression within a general framework indicated
by the composer. Considerabls emphasis is placed on 1istening
and analyzing what is heard, For this the "Scund Block?® pro-
vides a practical method for visual analysis, |

Secomd grade, Each phase of the first grade program

48 contimwed and expanded. Dictation contimues to be given as
an entire unit rather than as a note-to-note relationship. It
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" 18 also ertended and mare complex as the studentts ability

grows. In the latter part of the year mumbers are intro-
duced to identify specific pitohes. These mumbers are used
in oonjunction with the "Iine Farw” in a turbher refinement;
of p:l:boh reoogn:l.t:l.on.

A new nomepb :I.nbroduced here is modality., This ine

| rvolves transposition of rote songs to different steps of the

socale and, as one student said, Ymakes the music sound funny,

bub n:l.ce. Somet:l.mas :I.t makes a happy song -ad too.H

| Lieten:l.ng and analyzing with the use of 'bone blocks
besomes mare involved, Rhythm iwmplications are noted amd
disoussed as well a3 some simple mm:loal forms \i.e. ) A B A
t‘cm, ost:lnato, etc. ).

Wh:l.la the majority of songs used :I.n singing are

: taught by rote methods, note reading is also introduced. In
- this the students use beth numbers to identify notes and

the "Line Form®" to reinforce concepts of direction, The
reading material is generally taken from standard mmsic edu-
cation texts. By tho middle of the second semester, most stue
donts are reading at least part of all songs in the keya of -

F and . '

Third gmde. At 'bhia grade lsvel the dictation proe-

gresses from the generalities of the "Line Form" to the spe~
~ ©ifios of the staff, The students have been well prepared for
this more complicated visual translation of sounds through

earlier activities. In addition to the experiemces with the
®Lline Form" and the introduction of mumbers to identify

. pltches, some familiarity with the staff has been gained in
the vecal area of the segond grade program. Here the nume

bers arc used on the staff after thas direstion of the phrase

" hls besn nobed with the "Line Form, "

Noba'bion o:t r}wl'.hm is slso given considerable attene

| t:l.on in the third grade. Note values, previocusly oonsidered

in a general way with the "Line Form," are precisely defined

o throngh the imtrotustion of the quarter, half, and whole rotee.

B All other aspects of the progrem, singing, readirng,
nubening 2nd oreative mk, are oimihrly reinfarced amd

' broadenad.

Fourﬁ'.h grade. Dictation is cout.:l.med as a :I.earn:l.ng

mﬁity intended to inorease avral and visusl perception,
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Rhythmic notation, separated from melodic dictation, covers
eighth notes and triplets as well as those notes introduced
in the third grade. OConcepts of meter and bar line usage are
also deﬁnsd. S | |

In mslod:lc dictation timbre beoomes a fastor of con~
» aidera'b:!_._onv along with octave transposition. Many varied ia-
struments are used to present the dictation, It is interest=
ing to note that timbre has little effest on the acouracy of
the students?® melodic diserimination. Initially, the dicta-
tion is recorded using threc steps, first the "Line Form,"
then mumbers, and £inally notes cn the staff. It has beon
found that the use of the *Iine Form" can ofter be discontin-
ued during this grade. For the majority of students the trans-
Ler from the *Line Form" to formal notation has been accom=-
plished. The length of the phrase is also inoreased, As in
earlier grades dictation is always prescuted as a complete muw
sical phrase rather than as individual nctes, In addition to
the scale steps and thirds used previocusly, £ifths, fourths ead
ostaves are also inciuded in dictation exercises, Inoreased
emphasis is placed on creative astivities which make use of
variation form, ostinato, modality, varying meter and timbre
o:noiderationa. This work is still :largely melodic and percus-
sive,

Other activities are continued and expanded. These
include singing, both by rote and reading, and listening and
am]yzing with the use of the "Sound Block," :

Fifth grade. With both rhythmic arﬂ melodic COl=

- oepts well establlished, these two musical fastors are now com-

bined in dictation. Here the child is able to simltansocusly
.perceive many musical factors and recard tham, us:lng rcmatl.
notational praot:lcas.

This ab:l:l.ity to peroa:l.ve and nobate is also evident
in the oreative efforts of the studeats., The pleces employ
many rhythmical instruments, pitohed instruments ani voices.
Various aspests of form (motives, ccntrapuntal deviges, ctc.)

- are also considered, Often the students will contime to use
the "Line Form® and "Sounl Hlock" at initial phases of oreative
invention amd when they are satisfied with their plans, transe
for these ideas to a formal score, The "Socund Hlook® is also
used for analysis of the work that has been accomplished. All
the pleces are perfarmed in order teo allow for aural judgment
- by the student and the class. Rescent experimsnts in this class
" have made use of the tono m, olusbm and other twentileth
| century idou
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Evalmt:lon - .

The purpose of this pmgram ie to assist the student
to recognize, identify and undarstand the many oonstituent |
‘elaments of mmsio., Through such familiarity with tke basic
concepts and mechanisms of wmsic the studeunt will be prepared
to grasp the broader and scphisticated implications of the
art, It will also provide a £irm basis for all types of
future participaticn, whether this is in performance, compo~
a:l.tion, acadenﬁ.c areas or intelligent listening, -

: '.l'ha evaluat:lon of this program has been primrily
concerned with the effectivenecss of the dictation activities .
in developing aural and visual perception of tonal direction.
Observation and testing conduoted by Mr. Banschbach indicate
that the strategies of graded activities which progress from
the "Line Form" to farmal notation are successful in establishe

- ing the concepts of linear direction and notation. They also

| coubributa significantly to the development of a misical -
mencry and discernment of timbre and rhythm. . Studens enthusi-
asm for this farm of learning astivity is also high, The
student s ability to use the insights he has gained through
dictation and analysis in creative musical enterpriss is con=

| a:ldered indicative of the level ot mus:lcal perception attained,

EVANSTON HIGH SGHDO_I:; Evanebon, Il:linoie.
e neipal '

-R:I.chard Roaewall Music Director

Robert Werner Inutrumeubal Dirsctor

 The eurr:l.culum gu:lde for instrumental music at Evanston

»High School, I1linois, begins with the statement:s "The
primary purpose of misic eduoation in the public school is to
develop within the student a fseling of musicianship so that
each student may become an intelligent connoisseur of the -
nusical art form,....We are not primarily concerned with teach-
ing the student the technisal proficiency required of the Pro=-
fessional musician who makes his living by performanse, A8 a
by=-produst some studente will gain these advanced askills and
will even be able to engage in some professional work at this
dsvel, but this cannot be a valid reason for the instrumental
program in a public: school, The purely technical skills are
related to making 2 living - we avre concernad with teaching to
erioh tb.eir 11v1nge |

In Eva.nsbon H:Igh Sohool this statamenb :I.e nmch mre than

: e




o rheborio It 1s tho philonophv on which the entire mmsio

- program has been develcped., Thers are no meisal organiza=
-tionss there are performance classes. There is a dedication
1o the use of the finest quality of music. New opportuaities
' have been oreated for deiving into literature normally ne-

- glected by publi¢ school music programs; and there is a
unique consern for the individval juvolvement of the students
in the art.of music, While thers are 47 instrumental pere
formance claszes ravgivg from string triios to concert bands
ocurrently scheduled, performance is not the aim of ths pro-
mm; :lt is rat.har the primary means of :lnstmotion. : ,

T gh School

| Evanston High Sehool, a large school of over h500 gty

deuba, kas frequently been cited for its academic exsellence
and its leadership in edusational iunovation. The nature of
the organization of the school districts in the commnity, how-

 ‘ever, presents preblems in the development of music currisula
- which are beooming more frequent with the growbth of centrale

 4zed high schools. In Evanston two entirely independent school
districts control the complete operation of the tmm®s schools,
one for the schocls through the eighth grade, the cther for the
 high sshool., The consequence of this system is that a unified
msic study camnot be established which will allow for long
. term objectives or sequential musioal growth, The objectives

- and procedwres cutlined in thls report are the answer of the
h:l.gh sohool instrumental me:l.c staff to this plural system.

The Mus:’!.o Prgram -

~ Bach year over 250 stuleuba elect to parbioipate in
the instruwental program of the high school (appraximately 700
- elect choral programs), Available to them are bands of vari-
ous levels of proficiency, an orchestra of symphonic propor-
tions, a string archestra, and many varied enaewles. The
objec:t:l.ves of this exlzensive program ares | :

S 1. To orea’r.e oppartunities for every student s Whether
. baginniug or advanced instrumentalist, who wishes to partie=
- oipute to wcrk at. a ohauenging and mneical]y rewarding 1eve1.

o - 24 To atreaa the elemen’aa -of musl.o, inoluding -
o sbylee, 'ﬁma and at.har ma:l.ca:l. materials ) t,hat give meaning .
tO the L . N . '

3. '.l‘o have the parfomame ohaues tumt:l.on to J.i.nk

T
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the student wibth our cultural heritage and stimla'be 8 meatw
- ingful aesthetic understarﬂing.

h. To develop attitudes and :lnbelligentb and broad
tastes in music tlhrough the use of primary msic h:l.sbory lit-
erature in performancs elasses. ,

5. To establish good behavioral habits for the stu-
dent bat.h a8 a parfwner and l:l.sbener.

6. To arcuse a cycle of inquiry and eatisfaction in
music which will coatime to grow and st:lmhte the student.

'.l'he Ensemble Proggam

- In the implem@ubation of 'bhese ob;]ec‘a:l.ves it has
been found that the ensemble program plays a most significant
role, The values of such a program do not merely duplicate
thcae of the larger olasgses; many new and often mcre personal . )
experiences are offered to the student, Since every student |
who 18 in the orchestra or bands is also required to partici-
pate in a regularly scheduled ensemble thronghout the year,
degrse of homogenaocus grouping has been achleved which is sel-
‘dom pozsible in public schools. Students of like ability are
given an opportunity to work together at their maximm level
of ability. No btudert is placed in a position, so often une -
avoldable in large classes, wheore he can neither instrumentally | ;
achieve nor fully understand ths nature of the class activity. |
Maybe more significantly, superior students can forge far
ahead and explore lovels of music and areas of literature
‘which tax the extent of their abilities and the limits of
their musical insights., Since many of these ensembles are
trios and quartets, the grouping of like abilities can be done
very acourately, and a degree of flexibility can be maintained
1n making persomalm.juarbmnbs as the need becomes evident.

changes in the ensembles ars also made in order to
assure that each student has a wide variety of musical exper-
iences. At least once a year the studsnts will be reassigned
to a new ensemble so that they gain familiarity with various
types of chamber performance. A flute playsr may be a member
of a flute quartet, a woodrvind sexteb, a mixed string and wind
chambex group, and work with a violinist and pianist on violin~-
flute sonatas during the course of her high school years. In-
cidentally, student pianists are encouraged to participate since
many opportunities far pianists exist, partioularly with strings
in piano trios, quartets, etc. This aff'ords msical opportun- ‘
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ities £0 & largo-group of studonts who usually ave Mmited to

" the role of accompanylng choral groupse

- In addition to homogeneous ability grouping, the
students are faced with new levels of musical responsibility

1in ensembles that are not possible in larger classes., The
- 1imit of one person on a part places demande on individual

achievemsnt and develops a musical self-reliance, The high

- degree of awareuess of blend, tone, musical line and style re-

quired brings a new dimsnsion to the art of listening, Stue
dents are alsc extensively involved in the selection and re=
hearsing of the msic. JI% is expected that ensemble members

-~ will do more than show up with their instruments. Research
Anto performance tezhniques, jdiomatic connotations amd

. pertinent historical information is encouraged. Such indi-

. vidual responsibility for the grourl?s achievement iz one of
the prims mctivating factors of the program. Decisions on

tempos, balarce, phrasing, ete., are the mubual responsibie
ity of the performers and the teachsr, Value judgments of
every phase of the program are constantly demanded of the
student, and the proof of these Judgments can be immediately

ascertained through aural realization. While a revresentative

izt of music is included with this report, this facet of the

yrogram is of such importance that it must be discussed here.

Iiterature and Perfarmance

- Literature for ensemble classes is geonerally chosen
for its intrinsic mmsical valunes, Works of Haydn, Purcell,
Mozart, Besthoven, Schumsnn, Persichetti, etce., are common in
class usage, Thore is a very extensive ensemble library with
many hundreds of musical works available for use, Where pose
sible, mltiple copies of parts and mltiple scores are at

- hands In many instances, scores are used by each member so

that the student may srasp the total corcept of the work
visually as well as aurally. -

' There 15 a consistent effort to achieve authenticity
in every respect, Arrangements and simplifications of mester

- warks are generally avoided. Transcriptions are used only

after the staff has judged their msical validity, %here
material is diffioult to £ind, the teachers have spent many
hours in music litraries and in consultation with other profes-
sional misicians to0 search for appropriate and representative
msic, This rigid insistence on the use of quality music in
instruction is a wmost importaut key to the suocess of the pro-

gram. As Mr. Werner has pointed out, "How can you teach
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' Beethoven unless you play the musis of Beethoven?® The stue
dents® gonoepts of the quality of the ard are primarily
gained from their msical involvument in these formative - L

' years. Both the quality of the muoic used in olass and the | J
quality of the interpretsation are significant in developing
aesthetlic tastes ard values, | |

| The cousept ef quality in also of gonsern it pere

formance. There is an unending dedication to all phasss of
msiolanship, whether it be in style or intonation. No teache
-er or student 1s allowed ¢o settls for a nonmmsical performe
ance, The complete musiocal interprstation is always & goal

- of the ensemble, and such watters as correct articulation are
-sought with the same Antensity as correct fingering. Fore -
tunately, the teachers have the musical basckground anmd exper~
dence whioh allow them to foous attention in this direotion,

| Jastruction

. Instruction for these varied groups is handled by a
tean effart of the three instrumental teachers, with the ase ]
sistance of private teachers., The private teachers, a group :

- of highly talented performing msisians, are not employed by
‘the school but are permitted to give regularly sshaduled lss~
sons 8t the school during the school day. They, in turn, co=
operzte with the program by assisting with the instrumental '
ensecibles and serving as resovrce persons for the atudents . *
and feoulty. While each faculty member is assignred particue~
lar ensemble responsibilities, a great deal of teacher rotaw
tion and exchange has besen found advantageous. The stuleuts
are exposed t0 many musical ideas, and skill problems are
kandled by the teacher most profioient in that particular
area. large ensemble rehearsals often sse two or wore teache

. ers cooperatively working with the students.

Sheduling

The scheduling of classes, to insure that every stu-
dent may benefit from this program, is accomplished in four
ways. Many ensemblos meet before school in the morning from

7330 to 8115 a.n, This is poesible since public transportae
tion and car pools are used. ILarger ensembles are gencrally

- scheduled at the time assigned for bands and crohestras on
alternate days. While this reduces the rehearsal %ime of the
major performance classes, the values of the ensemble programs
are considered to justify this. Twenty-five wmimte periods of
very intensive activity are also scheduled during one-half of
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the lunch pemiods. Over thirty ensembles meet at these timee = |
each week. A few ensembles also meet after sshool, These '-
are mainly groups whioh cannot be scheduled st obher times bew |
cauvse of oconflicts. Inoludod are percussion ensembles, stage
~ bands and groups rehearsing for special occasions. ‘-

- Regardless of the rehearsal time allotted to the

groups, & rigid policy is enforced regarding attendance. This
not o promobes positive attitudes toward the group 2md &
sense of individusl responsibility, but also is necessary bee -
ocause there is seldom mors than one person on a part. In
instances where a member of a group is absewt, however, ampls
material is availabls in the library for any combination: of

- instruments. A string quartet becomes 8 string trio with ap~ - D |
propriaste music, or a brass quinbtet will perform & quartet or +
‘trio. During the school yoar an-effort is made to ensure that . - ‘
every ensemble plays at least one public perfarmancs, "This," ‘
Mr. Werner points out, "Pulfills owr £irm belief that music |
&g an art form is not fully realized until it has been shared . ;
in a performance situation.® , ‘ |

’

Ensemble Workshop

... Ancther mosh luteresting facel of this program ie the
ensemble workshop. This pregram was developed 40 take the
place of festivala and competitions, and is condusted in coe
operation with one other school. On one Saturday afternoon
each yoar, ensemblos fiom the two sohcols meot, Each school

‘sends four ensemblos in each oategorys brass, woodwind,
strings and percussion, The groups im esch category meet
separately for two hours, and perform one plece for & profesw

~ slonal musician who offers oriticism and suggestions, This
oritioism is enjoyed by all of the other partioipants in that

- oategary, so that all youngsters benefit from sach msical
oritique. At the conplusion of thess two-hour geminars, the "
professional musiolans seleot one ensemble in each categoary,
and these groups pexrform in the late afternoon for all of the
students, parents and interested friewnds,

o e L e

It is interesting that the groups seleoted to parti~
oipate in this ensemble workshop are not seiscted becsuse
they are the best in the echool, since there is no competition
involved. They are gelected because they are ths groups who
can most benefit from this aotivity. . .
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. Evaluation o

| ~ While a lcng term -evalnationv of 't.hi'a, prograw has nob
been possible, student growbh aud interest are indiecative of
its value. It has brought a new conoept of aesthetic possi-

- bilitles to public school music and succeeded, as Mr. Werner

states, "in breaking down the traditional roots of the pere
Lowpavee course in whish the philosophy and psychology were
rooted in funstional and, in many cases, non-aesthetic prine
oiples,® It is folt that for many students this oppartunity
of knowing and experiencing the thrill of chamber music literw
ature will stimlate similar partisipation in adult iife, Alw

ready scms evidence of this has been noted,

FARMINGDALE FUBLIC SCHOOLs. Fermingdale, L.I.) New York
m 4. Kinsler - Superintendemt : L
Herbert Alper - Distriot Supervisor of Music

One of the most unique musioc education programs reported
to this study is found in the Farmingdals Public Schools. This
progrem has been developed from two primary thecories regarde
ing music learning:, The first is that student involvemeny in
the tctal process of musiu is the primary key to musical une
derstanding; the ssoond is that students at all levels can
relate to the msical ideas of today as essily as to the
‘msic exprassions of any historical culturs,

Farmingdale is a large school distrioct located on Long
Island within the commuting area of New York City. There
ars 12,700 students in the system. All msic in the schools
is taught by music specialists. Grades ons and two have a
one~half hour period each week. Grades three throvgh six

- have two LO-mimite periods per week. All juiler high school

students are on a block schedule with one period of mueic each
day for thirtesn weeks for both seventh and eighth grades.
Music olasses in the High School are elective and meet five
days each week durlng the entire sohool year., Insluded are
clasees in muelc theary, msic appreciation and performing
groups, . These classes are taught by the thirty~five masic

- ‘beachers in the system under the direotion of Herbert Alper.

During the summer of 196k, the M.E.N.C, Contemporary
Musioc Project made availlsable to the Farmluogdale Schools a
grant of appraximately $1,50C for a demonstration program of

- the Farmingdsle Creative Music Activities. The sponsared

work was conduoted far gifted students and, while related in
A-33
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a8 general ooutem:b , does not parallel the regular school music
program reported in this study. The development of this prow
gram stems solely from the unsponscred work ot Mr. Alper and
his aaaooiatea.

- The basioc emperimubaal curriculum in muaio consists of
activities in which the student becomes a odmposer, performer,
evaiuator and listeners the msio in whioch he 1s involved as
a compogey is predominavtly drawe from the misical ideas of
the twontieth century. This curricular approach is used at
all levels of instruotlon, including the geueral music clas-
ses of the elementary and Junicr high school, and the thecxy
oclasses of the high school, While thie fcms the core of ine

- gtruoction, 1% 1s not exclusive., Other activities, including
skill training and perforwance groups, are also a part of the
total misic program., Bands, orchestras and choruses of exe
oellent quality ave found at all levels. While they are not

- generally directly involved iun this creative work, there ex«

ists a cooperation between the performance and gensral misice

ocreative areas which enhances the educational values of both,

‘This program was initiated in 1963 by Herbert Alper ’
Director of Music in the Farmingdale Schools. It is an oute~
growth of exploratory sessions in misic learning ocnducted at
the Bennington Summer Institute for High Sohool Music Teachers
at Bennington College. It has been further developed through
workshops conducted by Mr. Alper far mmsic teschers in the
Farmingdale system. Participation is on a voluantary basis,
and to date appraximately one~half of the thirty-six music
edusators currently in the system have been involved in these

workshopss These teachers are presently working to some exw~
- teut in the concepts of the creative approach, It is felt
that teacher participation mst be optiornal since this new
program places incroased and different demands on the teacherst
misical and oreative abilitiss, as well as time., It ie recog~
nized that these axtensive ma:loal demands may prohibit the
successful partieipation in this program by some teachers, Ale
though many of the practical aspects of this program are still
in the develepmental stage, th» basic philosophical and msie
cal rationsle and wmany of the sotivities whish constitute the 1
|

-

cuwrriculum are securely established.

Rationale
Fundamental to the Farmingdale program is the convic-

tion that msic is more than a ouratorial art., As Mr, Alper
points out, "While the heritage of msical literature is one

A=




 fagst of the total apao'brum/iat meic, it is not the primary

nature of the art. More ipportant is the view of Aarch Cop~
1and who has stated, ‘Mueic is in a continual etate of bo~
coming.??: It is this concept of msic as & ocontinual orea~

" ¢$ive progress deriving iis validity from its active mature

rather than passive state which ie most vital to studeunts,

The curriculum is a translation of this philosophy iato a

study whioh constantly lnvolves the students in personal
gments of the elemeuts of mmsic. In suoh iunvolvement the

| student is aligned with the cognitive prooesses of the ser=

ious professional msician of today, rather than limited to
the derived msic formilas or oriteria of any historical
pericd or idicm. While many of ths mseic teachers in

. Parmingdele work in the general framework of this creative~

compoaitional approash, there is no single cuwrriounlum whish
is followed, There are two reasons for this. First, it 1s
balieved that the rigidity of & standardized curyioulum

would be in oonflict with the exploration that is faundamental
to this program. Second, each teacher will have a different
backgrouwl and training in misio, Sinse it is essential that
the teacher be msically secure in the clasercoum, the parti- -

‘oular strengths and abilities of the teasher will infiuence
the specific activities and direction of the class,.

Charateristics ofi the Program

1, Classes are condusted with a maximum of studeut
participation, There is very 1ittle lecturing o explaining
by the teacher in the traditional maanner. The activities
are designed to iuvolve all of the students in compesing, per-
farming and julging. Judgmeuts are not made in terms of,
*That is right," "No, that is 4noorrect,” but rather in terms
of "That works,” or "That doesn't seem to work.® The class
involvement is ons in which both teachers and students becoms

partners in the diasovery of musical conceptse.

2, Each meiocal concept is approached with ultimate
homesty, but in its most fundamental terms. For instance,
form is considerei as an organization of patterns, not neses-

as a traditional strusture. The aim is to asslst the
student to develcp broad comepts of msic that are not ree
striotive, that will allow for an understanding of all
msio on its own terms rather than the 1imited terms of
period "eorrectness.”

3, Mueis stuly at the initial stages primarily
utilizes the music elements, rhythm, dynamics and timbre.
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These three elemeuts are used in an exploratery manner in

. order that the child can dizgover the expressive potential of
sound, the manner in whish contrasting sounds are used by com~
posers, and the feel for glimax and resolubtion in music.  In

. this musieal exploration the elements are not fragmented but
are used iu combination to orante whole expressive pleces.
These pieces azs always performed in class and d:lsouaaed by
tho students ard the teacheru

, Whils musical terms sush as piano, forte,
orescendo, sto,, are correctly identifiod st the moment they
’ are needed for the fulfillmeut of a musical task, formal no-

tation is not part of the early learning, Musical understand-

 ing is regarded as a cognultive awarensss of concepts of -
scuid, net written symbéls, Insistanse on formal symbolic
represouiation before the dovelopment of musical insights
-which give meaning to the symbolization may inhibit further
interest or develop distorted consepis. Consequently, notae

- tion - is explored in much the same manner as sounds, At
early levals the students invent thelr own notational systems
to recard their musleal ideas and make possible the performe
ance of their pleces by other students. (Most pleses involve
a number of performers.) As the students?! musical concepts

~ develop and more farmal notation besomes expedient for pei~
formancs, it is eas:l:ly assimilated by the student.

5¢ While pitch is not exoluded as a :msical ele~
mont of consideration at the primary and early elementary
levels, it is not an ares of partioular consideration in

" composing, Certainly in no olass observed was there any

tendenocy by the students towaxrd late eighteenth ar ninsteenth
century melodic ideas. In some upper elsmentary classes five
and six note scales are usad to write pentatonis andi whole
tone msic; even here the emphanis i3 on farm, tHimbre, rhythm
amd dynnuﬂ.oa ,rather than melod:!.a dine. |

6. Perfmnoe involvaa all sarts of instruments «
- ocans, bottles, pleses of metal, commercially prepared ¢lasse
-room instruments, and in many sases in the uppex elementary
grades, band or orchestral instruments, Generally the com=
positions make use of these insiruments available to the
oclass, The ultimate timbre possibilities of the instruments
are explored through improvisatory sessions with the result
th‘td one instrument may bo md to p:rodma uw varied |
sounis. :
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Glaearaom Activ:!.tz |
Esaautially thils p:cogrw is developed as a sp.’u'al

-ourriouwlun with meical comsepts, slways regarded as a part

of a gomplete msical entity, progrssesing from & primltive

level in the primary grades to a rather refined and broad un-

derstanding in the high sshool program. The following are ex~

- . amples of activity in sclasses visited in this study,

: Sagond grade. Barbara Hurley, musiec teasher. This
class was concernad with the perZormanse of oompositions wirite
ten by studente over a pericd of the two previons wseks. The
compogliioas were largely dirsnted toward the nnﬂers‘i'.auﬂimg
of timbre aud the "dhape of the plese.” In the latter, the
atudenta were conserusd with the organization of scunde into.

- & meanlugful sequence of musical thought. Phrases, contrasts

and the overall feeling of the composition were discussad,
The pleces were brief, spproximateiy one mimute in length.

In some, tons blocks were used to give specifio pitches which
were not chosen diatonically. In the majority of pleces the
instruncnts were not of specific pitch. These insluded many
varieties of rhythm instrumonts and scme homemade instruments.
The compositione were writiten by small groups of children

“from four to six who then performed them, Performance was ac~

complished from invented notational symbols which were

developed for that spscific piese,

‘  Fifth grade. Joann Jackamich, wmsic teacher. In
this class most of the cowpositions were written by individuald.

students. There were, however, a few pleces composed by

small groups. Instruments used for perfermance were all

legitimate orchestral or band instruments, since many studemts

are also involved in the sshoolls instrumental program. Typi-
cal of the eanpoa:l.t:lons vere the fo:l.‘l.owings

' 1. Dust for P:Lsno - uging key shifbs, clusters and
changing meter. |

2o Var:lat:lona for Saxaphone = for p:l.ano, bells and
drum, with use of rhythmic changes, ugmaul'.at:lon, dimimtion

and paral‘a.el triadic harmonic patterns,

3., Duet for Clarinet and Piano - built on pentatonic
scalee whish shifted frequently for harmonic variation. Each:
of these pleces was the result of both individual ressarch

‘ and class analye:la ot mwdinga and othor masioc.
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Seventh grade general misic class, Gharles Weiss,

| ime:to teacher., As in other grades clags activity centered

around composing, performing ard listening. Since some of the
studeuts have had more experiemse than others in composition,
the level of learning in the class varied oonsiderably. This
did uot present any particular problem, for in this type of
olassroom activity vhe work is uniquely individual, Differe
enses in student ability do not retard the work of the class.

A11 31 students in the class were involved' in ereate

| :I.ﬁg sompositicns. When each student finished his plecs he re~

oruited thres or four fellow students znd prepared for perform=

anos, Most of the pleces leaned heavily on timbre and rhythm
for variety ani expressivensss., Strusture, particularly climax

and resolution, wers of major sousern. During disoussion of the
performances, Mr, Weiss played recordings of works of resog~
nized ocomposers in order o demensirate pertinent msical cone

_ cepts. In one cf these demonstrations the students at the.
blackboard diagrammed the tension and climax of Webernts "Six

Pieces for Orchestra." From this they gained insight into how
Webern achieved balance and movement of sound and new ldeas

- for their own creative work.

fiigh School Music Theory Class. Paul Erlanson, wusic

‘teacher. The same type of discovery strategles begun in the

primary grades are carried on in the High School. The work, how=
ever, is much maore musically sophisticated. Compositions are in
all idioms, ranging from seventeenth century counterpolnt to
gerialism, Composing is done for a wide veriety of groups with

" all compositions performed and discuesed. Creative jJazz work

18 regarded with the same serious intent as a brass quartet.,

Performance of all written music is considered an absolute
necessity. This is faoilitated by the cocperation of students

in instrumental class who assist in performance. Simnce these

~instrumental classcs meet on rotation basis, there is a wide

variety of instrumsutal opportunities available to the stu~
dent composer. ,. '
In~Service Program

. During the past four years, Mr. Alper has gonducted
three in-service sourses for teachers in the Farmingdale sys—

. tem. Each of these consisted of g two~hour session onte each

week, Twenty teachers in all have taken the course. The pro-
gram was designed essentially as a laboratary in which the
teachers worked in the same process, aithough on a higher
level, as the students they will teach. This approash evolves

from Mr. Alperts philoscphy thut no teacher can use this
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creative approaoh in the classroom unless ho has had personal
experience in creative sctivity in the whole musical process.

, Musical aotivity in these courses consisted mainly

of exploratory composition in contemporary idioms, performance
of these sompositions, and critical disoussion, Many teachers
vere introduced for the first time to serialism, polyruythmic
structures, sonorities as a basis for mmsical organization,
polytonality, etoc. Also for the first time the wajority of
teschers have the opportunmity to oreate muesic and hear their
compositions performed. The impact of this experience has
had a sustuining effect on many of these teachers. A number
are contiming to experiment and compose for their school
groups, as well as other performing groups.

| The work on currisulum in the ine-service course

dealt primarily with a study amd review of new edusatiorval
- practices and oonsiderations. Particular emphasis was given
to0 writings of Jerome Pruner ami the relevanse of his philoso-
phy to msic eduoetion. Parallels were also drawn between
new approaches in methematios and sclensce education and ex-
periments in music lesrning. Specialists in other curricular
m were inviied to d:lma advanood ttﬂ.nking in tho:l.r

(- N Do -1

Evalmtion

... . 7The Farmingdale oreative msioc program, as pointed
out by Mr. Alper, "is in & state of oonstant growth, con-
stant development and counstant refinement, Even as this new

- level of invoivewent in music has exsited the studeuts, it
has excited the msiclans and sducators in our gystem. We

find that the students have a new interest in msios that
thelr own discovery of musical meaning, achieved through
thelir creative efforts, is the greatest motivation for gon-
tinued learning. The level of enthusiasm and parb:loipatiou
1n min c]asaes attests to this,"

The teachers? exocitement &lso ctems from the results
of this edusational process. No teacher who has worked in
this oreative approich in the classrcom has sbandoned it in
favar of wmore traditional practices. Problems of sequenve,
olassroom mechanics and msioal validity are sontimousiy
weighed, New learuing aotivities are formlsted, tried and
weighed against the learning results, This ml'.om gearch for
mwmub 1- th- lont obvious ohlmmatu ot the program.

.‘.39




FONTANA PUBLIC SCHOOLS3 Fontana, California

mnp or
Oyril Galliok, Music Teacher
William Theodore, Music Teacher

Instrumental programs in the elemsntary grades generally
have many things in common. They serve a select grovp of
students who either indicate an interest or are desigmated
Lor perticipation by some form of teacher evsluation; they
are intendsd as a training ground for secondary music organi-
sations; and they are primarily ocncernsd with the develop-
wsnt of manipulative skills,

A mumbar of schools reported to this study have recently
instituted experimental instrumeutal programs which are broad-
& in purpose and scopo and are mare directed toward exploara~
tary experiences than skill development,

In Fontams, California, elementary msic edusation has
boen at best fragmentary. Sinse no specialiste were employsd
either to taaoch o to assist with the teaching of genersl
- wusic from grades ons through six, the entire teaching respon-
sibility fell on the clasasroom toacher. A lack of teacher
training i this curricular area made it iwmpossidle to effect
any kind of consistent or sustained wmusis learning., Where
clasaroom music was carried on, it was usually a singing pro-
@mivatod by pericdic district-wide grade level singing
as 38 . ;

- The Fontana Unifisd School District is made up of twelve
elemsibiury schools, three Junior high s0hools and one senior .
high school with a totzl enrollment of approximately 12,000
students. The indusiiriaiization of the ares (it is the home
of & mujor steel industry) provides a tax base which allows
far the provision of good physical aud educatiomal facilities
for the sehcols. There are, uowever, no civic theatre groups,
archestral sccietiss, or other organized cultural arts acti-
vities of a sontimiing nature intthe commumity. A community
condert series ccased activities recently far lack of supe
ports Also significaunt is the faot that less than 20% of the
high school gredustes continue their educstion,

loratory Instrumental Classes .

. In 1964, the misic department began explcretary ¢lass-
~ o8 with instruments for all students at the fourth grade lsvel.
The initial purpose of this progran was to assure at least one

year of satisfying and produstive musical experience for all

A<




elemantary youngsters, To date, this expsriment has shown
that there are many other desirable results attributable to
this program, |

The major activities of the program consist of 13
weeks of expleratory study on the violin, 10 weeks on olari-
net and 7 weeks on trumpet. GClasses are held onge each wesk
aud are of twenty-mimte duretion., Instruments for studeut
use are provided by tho school dietrist. While this allows
every student to partisipate, the same 0 instruments are
used by over 1,000 fourth graders each week, and it is impos-
sible to schedule any rractice time for the students aspart
from the lesson period. This, however, is not oonsidered a
seriocus handisap, eince skill dovelopment is not the aim of
the program. Presently thare are two of the twelve mmsic
teachers in the distriot whe. share responsibility for the exe
ploratory program. Each is experimenting with different
olassroom techniques in san eZfort to £ind the most productive
strategies, These teachers, both excellent professional
-msicians, travel from school to school throughout the dise
triot, taking the instruments with them to the various olasa-
es., Class sizes are generally limited to 20 students, so
each student has the use of an instrument during the period.

' The classes conducted by Gyril Gallick are held in
the all-purpose rooms of the elementary schonle, This has two
purposes: 1t takes the students from their regular classromm
- 10 & special area for musis, and there is more room available
Lor the physiosl ag’ivity related to the instruction., On the
obher hmnd, Wiliiam Theodare prefers to teash in the olaca~
room. Here the students are more secure in their surroundings
:5;: bellisves this seourity is reflected in their learning

Be ,

Due to the number of students in each aslass and the
limited time available, crganizationsl procedures are both
einple and explicit. In the classes of both teachers-all stu-
dents stand throughout the pericd, FPositions for holding the
instruments are designated by mumber, For examples (violin)
Position 1 - the iustrument is held under the armp 2, ths in-
strument 13 held in a vertical positions 3, the instrument is
beited on the shoulders 4, the instrument is in position for
playing under the chin. This prosedure involving position
mambers expedites group activity and sliminates axtraneous
Plusking, bowing, sto. .All strings on violins are Pitted with
tuners, aud the thachers adjust strings as the need arises
during the period without loss of class tims.
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| The first seasion with sach instrument is speni in
exanining the strsture of the instrument, With the viciin,
/ & eollapsible instrument is available, awi the students lake
| - 16 apart and reussemble 1t. There srve similar experience:
| ; with the clarinet and trumpet. From hers the program pro-
| ' gresses from pissicato on open strings to bowing and using
| © the first anl second L£inger on all strings. Iu Mr. Gallickf®s
| / olass all students play together and walk in tewpo while
playing. This strategy is intended to reinforce rhythmical
| concepts. In Mr. Thecdore®s class the stulents staid at
| their desls and are assisted in playing by partners who check
| positions and notes, Music used in both classes is :I.ni.t:lnl]y
I taught by rote, but by the fourth period is taught by note
from ths boaxd, In thie way simple notational protlems are
insorpiaated as part of the qplcnta'y expsrience,

f Evalnation
{ ,

}

r

The eveluation of the program is at prosent a eubw
Jeot.ive one, ut the £cllowing benefits have been noted by
the msio stafl and principals.

1, This is a phumbh and productive first ex~
periense with music for the vast majority of the students.
They are entinisiastisc over their own progress and develop an
interest in fuirthsr msical participation.

2. Since all students participate, the nmm ré=
sistant and hesitant students also become iuvolved. 3In most
cases it has been noted that snthusiasm and cooparativensss
soon replsce shyness and relustarse, The student who would
not ordinarily elsct msiocal participatior often foarmz new
Judgments tron this experience,

3. It bas served to generats unew 1uboras& in teach~
ing msio at the elemontary level. Many &lassroom teachers
participate in the lasson period and contime related in-
structica during the week, Often thay prepare the students in
problems of notation, review archestral instruments, or play
rooowds nge aanoc:lated with thu :I.nstmnbal class activities,

. he The st.ad@nba' pitoh pmopb:l.on is sharpensd,
‘Many students, even those who cannot eing in tune, will quiok-
iy learn to ideutify a note that %does not sound right." On
oooasion, the teaohers allow the studeuts this discovery be~
Lfore retuning a siring. | . [
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5» The parents have shown a considerable interest
in the student?s progress. The £irst time they hear the stue
dent he already can produce a good tons and can play a sinple
plece, Many parents are smouraging their children to cone
time, partioularly on string instruments. ,

The attitvde of the muels teachers is best sxpressed
by Cyril Gullick, who said, ®If we were to develcp a brced
elemantary musis progrem taught by spscialists, this progrem
would atill be entirely justifiod, It provides a persomal
contast with msic that intimilely touches all students,. They
8ee, fesl hoar and even taste rmsic. They have & change teo
try without having to ask permission. It has osused the most
persoml involvement I have ssen in teasning ohildren.®

I0S ANGILES PUBLIC SCHOOLSs Los Angeles, Califoruia
#ITTan U, Harishorn, DIrector. of Musie Edevation
Edward B, Jurey, Supervisor | .

In the mjarity of mmsic programs reparted to this study,
the innovative or experimsntal activity deals with the cree
ative work of one or two temchers, often in one oshool, and
sometimes in one teaching ciroumstence., There are, of course,
exocoptions such as Baltimore avd Parmingdale, but even in
these larger siturtions, teacher involvement in ths experi-
msntel work is optiomal, and persomsl contact among particie-
pating teachepe oan usualiy be maintained. In some instances,
a8 in those oited, this eituation is necessitated by the come
plexity of the experimental work which constitutes & reformu-
dation of the study, |

Music edusation in big oities faces speoial problems that
are rootod in the bewildering enormity of the system. ~ With
mnireds of sohools and tesohars involved, the problims ime
Plicit in any kind of recrganisation of cwrrieninm agsume
staggering proportions. The addition of evon one new listene
ing experience weans the purchase and distribution of hundreds
of racordingss the introdustion of new materials involves
mny explanatory sessions at the oontral, district and school
:zmla; t::d the m“iui:.g of tsachers to use nsw educational

stogies my take months o even years, Comgrehensive ocur-
r!mhrmroﬁmw on & district-wide basis is seldom con~

In spite of these ail meny cbher complex problems, the
wislo depertment of the Los Augeles schools has ewbarked on
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suoh an undertaking, Urnder the leadership of Willism G.
Havtshorn, the music curriouium is teing strustursd to bring
uRivy &nd ocontinmity to music lesrniig frem the primary
gredes to high school performing crgamisstions,

Work on this new program has been in progress for three '
yoars and has iavoived many comuitiess of teachera amd supsre
visors on the Los Angsles musio staff, These groups have
been conserned with learning thecry as wll as the mture of
the strusture of the art of msic. They bave develcped study
mterials, tested prosedures, aalysed results, written cur-
ricula for varicus courses, anl conducted research of repree
settative music literature., Luaders from other f£ields of
knowledge have also sexved as consultants and have comtributed
to the design of She siructure ¢f the otudy and the arganisa~
tion of the textual materials, ' <

Fandamental to this work is the philosophical view thet
appreciation of musis, the basis aim of wusic edusation in

In refining the curriculum there have been many points of
consideration, What does a student in band, orchestrs or
charus learn in his sesond, third or fourth year that he dous

at the end of his Lirst year? Do activities in school
tond to beoome ends in themselves rather than
the achisvement of knowledge? How much ccvere

is possidbie o docsiradble in the music

ow ean the process of iwquiry into meio best be

O assure its oonsistency with the mature of the srt?

*h questioning of practical but fundamental issues has

conolusions regarding tha nature and dosign of the

wes Immediatoly spparent that there i3 a need in

iutmt:lon F {. ) ;’:om mb;::win nb.j:t ;t-
( uted, » dovelopme
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It we also aonoluded that extensive covarage of litera-
ture, even ali periods or siyles, is far leus impovtant than
teaching the relationshins that axist betweon all the ele«
monts, Through an understavding of these relationships, the
students ean ashieve an understanding of the form and desigun.
As Mr. Havtohc'n has said, “What we have to do is to teach
the subject meiter as & Mlau of investigation iuto the
sature and strusture of musis, 8o that the student can learn
how to approach & pleco of wmasic on its o teras, He then
ean go shead, whether in scheol o in fulure years, and oone
timmmmngruthmhommhwto
approach msio and iwvestigaie what it 1s.°

In thoe preparation of ths curriculum this scorsern for
strustural amalysis has been the prinsipal ceneiderstion,
Beginuiug with the initial phases of the program tho subject
mtter is dorised 1n terws of concepts. At all levels of
iostrotion these concepts are drawn in terms conceived as
appropeiate to the particular grede level. Initielly, thoy
are in nost elemental tm-, dealing primarily with the furda-
mental charsoteristios of melody, hlnmw, rhytim and form,
As the progren zdvances the sequence of conoepts leads the
aﬁcw through m ocomplax and refined strustural oonmlm

ons.

' The following are exayples of this muul organisation,
They are talen from the Instructional Ouide for the 4hird and
fourth gredes, the £if%h and mm. mmmm
m,mwcucmo S

'cw .
mwhaliuu'mmﬂttm. |

I.l Mummdtmmngmu-

singls norisc dine,

I.{e Tones in & M'f-v Tepat ar ohangs,

I») mmn.mm t
»avm-idowlvm et dad
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but also siytinde.

Fifth Grede

Consept |
IIT. The movemsnt of melody 1s not only linear,

1Tl The shytim of & melody is determined by the
relatively longer ard shorter time valuss of its tones,

IIT,2 The charweter of a melody is ohanged when
its riytim 1 oclanged,

Righ Sohool
Conoept

I, A ocomposition can be based ou a singls thewme
repested over and over throughout the course of the work,
Eaoch repetition of the thewme is acoomparded by wusical variae
$ions in cther parts which move around the thems., A composi-
tion arganised in this way wmay be a olmcouns or & passecaglia.
(The learning activities imsinde a study of ¢ > Passscaglis and

Fugue 13 G Minoe of J. 8. Baoh.)

Fraluat

. The isplementation of this program in classrooms
throughout the 6ity is 4423l ia its iofancy. Special training
sessions for teachers are cwrrently underway and others are
planved, Many problemc of classiroom strategy ars still to be
sesclved, Thy potertials of discovery learning with sush
formlly strustured currioulum must be tested. Quastions of
;m-m mm«,:m students? frane :f reference, amd

ormdated conoepiual. sequenses can only be judged firom

feture results in thé elassroom,

~ Bren ab this stage of inplementation, howevsr, the
coprehonsivity and scope of this undertaking toving a new
dinension to misio e -

‘ ‘.ﬂ—uﬁ--n—‘—— .
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school wusic, To its protagonists, 1% symboliszes the values
of msio edusation, To its antagonists, it is a symbol of
educational inefZioscy. Uninfluenoed by either opinion, band
Frograns have daveloped a coneistensy whioch is remarisble in
tolay®s eduoation, In schools throughout the country the
funotion, methods, purposes and astivities of the bands are |
80 olosely identical that they can usually be distinguishod
only in degree, seldom in terms of edugational realization,
In MoMinnvills, Oregon, this semming Lmmmtability has been
challenged and the high sohool band program has been given a
mimm, & new substantive content and a new rclo in edue
oo

MoMinaville is & rurel commnity located in northwest
Oregon, with & public sohool systom which serves approximtely
3000 students, Mueio instruotion at a1l lsvels, Irom fivet
grade through high school,is provided by wusic specialists.
Beginning et the fourth grade for strings and the fifth grade
far wind a7d peroussion instruments, all students may elect
to participato in the lustrumental program. Lessons cn these
dustruments are provides by the school during the school day.
In addition, the studeuts way participate in grads level
bands through the junior igh school years. These bands nmest
for forty-minute periods twice each week, |

The high sshool ewrcliment is roughly 700 in grades ten
through twelve, 02 thess students apprarimsteiy 308 eleot
band, crohestra or charus, the only music cowrses offered st
this lsvel. These clasies weet daily fer fifty-rimate periods,
In addidion to the daily scheduled band olasses s students have
& ten~to-fifteon-uimute technique lesson every other week.

Por reasons of prectical expedietny the band has besn divided
inko two sections of appraximately S0 students each.

Band Musio laboratory | |

The Band Class at MoMinuville High School %3 a thore
ough departure from the traditional band rehesrsal. This class
is a laboratory for the expleratory study of history, theary,
oomposition, performance, arrenging, literature and research.
It 15 comprived largely of shared activities and experimenta-~
ticn, The olass provides an enviromment in which the student
1s placed in the midst of ideas which are gensrated largely
from his om efforts and the musical involvement of the whole
class. This is an atmcephere of constant inquiry, constant
experimentation and contimial evaluation, The students are
ensouraged %0 foarm msical hypotheses and then are required to
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prove them, The development of valne Judgments is as ime
portant as the dovelopment of fingering techniques,

This progran was oreated to meet the urgent need of
& acsprehsnsive wnsic study in the sverage high school in
the limited instructional time that is available. It has
besn Zorwulatod on the belief that studenté must beooms in~
volved in & muoch brosder and ke conplste spectrum of music
than the mere mechanical and technisal aspects of playing ine-
struments, It is only through & broad exploration of the mae
ture and prosess of the art that music can becowe a meaning-
ful and continuing part of the stwlent’s experiences., It is
imperative that the study of music be a series of exniting
adventures for each student, with sach adventure a cognitive
qu-i.om whioch troadens the studentts total musical per~
spostive,

Basis prinoiples 1nvb:|.nd' in this curriculum are the
following, - '

de There is no fixed structure of the eontent., It
is uot necessary to regard the study of music in any fixed
sequence of conocepts or materisls, Any sequesmoe of dearning
will only be meaningful to the stulent if it stews from his
om wotivation and developing insight. Consequently, all the
students simltanecusly work at various levels on mny diverse
problems, o on similar probleme in differing ways. The |
strusture of learning for each student is established largely
by his own partisuler nssds a2 iuntorssts in conpleting a
problem which he has oreated or chosen,

2. Theze is an emphasis on the utiliszation of that
knowledge which the studect has trought to the class. In the
yoars price to participating in the high school band class
the student has gainad a gonsidersdble amount of knowledge
about wusic from his experiences both in and out of school.,
This insinded kuowledge of history, theary, fom, etc. While
wich of this information 12 in a very general form and has

sical judgments can be made. This freme of reference will
vary conciderably with each youngster, depending on his priocr
experiences and the extent of wisical involvewent. It is of
primary isportance that cash student®s learning activities
M°M ‘bub prove mfmt: ot
p. 2 , s bub prove "1 n construstive mu~
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3« Many of the student?s judgwents will be intue-
itive, By making imtuitive judgments and by evaluating the
appropriatensss or worth of these judgments in prastieal mue
sioal situations, the student's interests are arcused snd he
discovers for himself many pertiment musioal concepts. The

MoMinuville pirogram, therefore, ensourages intuitive judge

went &nd also provides the opportunity for oriticsl anmalysis
of these judgments by the student, his classmates, and the

teacher,

be It is essentia that the student get as complete
an understaniing of wusic as possible, This is accomplished
through astivities which tring an swareness of the relatione
stiips betwesn all the components of music, regardless of how

- simply these relationships are drawn st beginning stages. It

13 nscessary, therefore, that sonsapts of music and intere
aoting relotionships between these coucepts be explored in a
troad musical setting rather than as isolated segments.

5. The most substantial isaraning will come from the
student s own discovery and froen his assessment of ¥ds indi-
vidual acoomplishments when suoh opportunities are made avail-

. able to him. The role of the teacher is to guide, to counsel
- and to establish the learning enviremment in whioh discovery

and personal assesmment are possible. The teacher furthsr
SOT'VeS &8 & ropource person and partisipates as s leader in
the oritical assessment of learming experienses. iHs also asts

- to stimlate continued astivity and reocmmends new avemes of

student exploration, The asturl learning expsrisnses are
orested by the students through their iniividual projests am
their oritiszi review of esch cthars'! effarts,

Class Requirenssts

| Eaoh student who elests band olass in the high school
becones ivvolved in two typss of inter-related activities.
First, ks will funetion as an instrumencalist in ths band in
wci: the same manner as in any traditions) program. Depending
on necessities and requirements of any partisular day, this
activity of the bant class will take from one-half to two=
thirds of the fifiyeminnte pericd., Literature chosen by the
director, John MoMamus, is selected for its valus in soguaint~
ing the student with specific musical aonoepts,

In addition to his role as an instrumentalist, the

student will participate in & mmber of individual projects,
These projects are asally-xelated umwto the perform~
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ance activities of the whole class, but at times may be come

 pletely separate from the large group sotivity. Generally,

these projeots will insludes |
1. Research papers on farm, styls, musical crgane-

“asation o composers introduced through or in some way re=

Jated to the band music, These papers will be read to the

‘'whols class ard disoussed by the students and 'beaoher.

2, Reviows of converts and recitals given in the

- area or outstamiing television or radio music programs.

Service groups in the town provide a mumber of tickets to
the band for losal community conoert series. These reviouws
will be given to the entire tand in crder that all may bone=
it from each others® experiensss. |

3. Arrar.ging assigmments, Tihs student will aodv.-e
for band or ensemble a piano or vosal pisce of his own choos=

- ing (exampie: "Clog Dance® by Hauson ~ "Noobturne, Cpus 15

by Chopin). He will then conduct this wark in the olass and
recelve a oritical assessmeut of his efforts from both the

. olass and Mr. MoManus, After revisions and refinameunts he

will again conduct the band ar ensemble :|.n his work and re-

- ceive further oritical review,

h'epuration fer thils experimental work comes
from thrue sources. First, the initial project in the lopml)-
more year requirss each student to study & manual covering
basic notational symbols, keys, olefs, signs, eto. This
mamal has been prepared by Mr. MoMams and is largely a re=
view of earlier learning. The student will have a bi-weekly
quiz on assigments in the mamwal. This mst be conclnded
by the end of the fire) semester. Sescond, basic transposition
and instrunsut ranges are provided on an elemaubaxy instruce
tiomal data sheet. Third, through participating in disous~
sions of wauy srranging projests undertaken by other studente
he will have been oritically involved in problems relative to
instrumentation,

e Composizg for band or ensemble, Here the student
will employ his own oreative abllities in constructing a
plece of mmsic, Theso sompositions msy rangs from simple
hyma=type pleses 10 electronic music, ‘ut in sach oase will
involve the student with the problems of the total musleal ex
perience, In the resolubion of these pmblem, the student |
makes disooverien about the musicsl process. As with pro-
Jeots in arrenglig, a...'l. emoitiona are perfoned &t least
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? | twice under the msical direction of the composer and are
‘o | evaluated ty the student, the olass and the teacher. Often
these student compositions are also oxitlecally compared | |
| -with the works of the prcfessional composer through resorde | :
~ ings or band perfamances, This provides further evaluative -
| ‘ - Judgment not only for the composer but for tho whole class.

During a student’s three years in the band; he W
engage in projeaba irn all of these ocategories, In addition -
$0 his own werk, he will have listened to many reports and
partioipated :I.n many discussions on projects of other stu-
dents. The extent and breadth of this 1ntm'bion provﬁdea
him with a unigque musical education.

;. : %19 Proéeot. Sonata far Two Ohri.nats am Tlew
¥ gurgitat ons

| . Whﬂe mamr of the individual studeub projeota are
‘ : em:l.t:l.ng t0 the observer as well as the student, one project
o observed in this study deserves special mention. It also
demonsbrates the taaah:’n.ug techniques of John MoManue.

Two etudeuba had worked togother 0 oraate a p:l.ece
for tape recorder and two olerinets. They had besoms interw
ested in elsotronic mmeisc through recordings available in
the school misic department. General information on the
techniques involvaed was gleansd fron John MoMamse, the faculbty
at a nearby univcrsity, and from articles found in the loscal
library. Experimentation with various techniques led to
three primary sound soursesy the volce, feedback and the
olarinet. After {urther experimentation the sonata was pre-
plred. It was appvmimtaly four winutes in laugt-h.

- Whan thia was preaenbed t0 the olaea, many students
w:lshod +o oomment on the plece, but John MoMams postponed
comments until after he had played a resording of a profes-
sional electronio composition which was somewhsi related. At

the conclusion of this plece, appracimately 15 students com-
mented on the student sonata and drew knowledgsable compari-
sons betwesn the two electronics works. Style, form, con-
trasts, tension, relaxation, balance and motifs were all
orit:l.oal'l.y discusgsed and evaluated, Questions regarding tape
. technique were answered in detall by the student composers,
At the conolusion of the period it was observed that at least

. six students took infamation from the record jacket of the
professional woark in order to purohuo the ma'd:l.ng. This.
48 typical of this ohao. ~ .
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As a follow~-up to th:l.o pro:)eo'l. several students atw

teuied a leoture~resiial by Vladimir Ussachevsky at Pacific
University. As John Mcliamus says, e will undoubtedly get

o mw nare’ ‘regurgitated revorbemtiona' for class projects.”

* Evaluation |
Po John MoMamis tbera are threev obviaua benoﬁts to

o tm program,

| 1 Student interest in parbi@:lpat:lon has g:ceatly ine
oreased since this program was initiated, Students will sel-
dom drop band or elsct another subjeot mrer band uhen a sched~

__unug oonmm erises,

2. The level of performance has, significantly im-

~ proved in spite of the diminished rehearsal time. Keener

msioal iusights and 1nt.oreata are oredited with this ime
provement s

3. The studonts? gensral musical knowledge has
grosn considerably, Music of all times, inoluding twentieth

gentury compositions, can be disoussed by the students intelw
.ngeubly and hu become upwtant to them. .

HE)FORD PUH-IG SGI!JOIS; Medford y Oregon

Four years ago in Medford, Oregon, Dr. Justin Dyrud,
Vooal Music Supervisor, tackled a problem that exists in s
mmber of schools throughout the cmubry. During the Lirst
four grades, generally regarded as the most formative years,
the students in the Medford Schools did not have the benefit

~of specialists for mueic instruction. While there was a
music program conducted by vhe individual classroom teachers,
 the quality of instruction was inoonsistent and often in=

sdequate, The classroom teasherst lack of speoific mseio
training made it practlcally impossible for many students to
reach a desired lsvel of achievement. This situation was par-
tioularly aoute bescause Dr. Dyrud believes tm a thorough

grounding in basic theory and notation is an meubial part
ot tha elemeubary mpic traiuing. |

To £ind an answer to this problen, axperimuba were vnder-

" taken with various media to investigate the extent of the bene-
£its that could be derived from non~teacher dependent materi-
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als. The sugcess of this conbingling experimertation has Jeod
%o extensive classroom use of media ranging from flash oards
* , " %o video tape. It has also basn respunsible for extending
the use of media from the first four elementary grades to the
entire vocal music program. | -

'As Dr. Dyrud says, "The use of madia in the elsmentary
school program is more than.an 4instructional aids it is a
vehisle for learning which allows the student to view mmsio

' in a broader perspective than just through the eyes of the
teacher. This does not limit the teacher, but brings a new -
ddmencion of understanding to the olassroom. Every facet of
the diseipline of music can be taught more completely with
variocus media, so every olassroom musio period should make
vee of the media which can best convey the knowledge to be
preseated, " -

" The Msdfcrd Sehools

Located in soubthern Oregon, Medford, & clty of

| | 35,000, is similar to many esmaller urban centers. It 1s

. " . small enough to retain a. stroug ivterest and pride in ite
school, while large enough to have represented & brosd spece
trum of social differences, Within this framework there is
‘a relatively strong cultural climate with coumnity conserts,
theater groups and frequent perfarmances by visiting artista

‘ and orchestras. A oivic interest in the arts is also maniw

| _ .fest in the High School Choir, whick 18 one of the most ac~

: - complished public school performing groups in the United

r | States. Programs by this group, which include sexrious oon=

: gert literature, are very well attended.

‘ o - The 1ic school system serves approximately 9800

students in elementary schools, 2 junicr high schools and

.2 high schools, The overall schocl program is considered

‘ excellent. There is a progressive preparatory progrzm for

i . ‘ the 60% of the students who will go on tO college, and there

- are strong vocational training opportunities as well as a

| mmber of spesislized programs. The very positive attitude

| toward edncational progress is probebly the strongest eingls

k oharactéristic of the entire sohool. This has led Loward
wany experimental and developmeutal projacts. These inolude
a new oonoept of teasher service and training which mekes use
of studont teachers, associate teachers, intarn teachers,
toacher aids and h{ readers; programs for advanced learners

~——- (Project- Prometheus); partiocipation in 2 varisty of projects
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conoerned with creativity for either the téacher or studeuts
the Medford Growth Study in Physicel Education {one of the
most extensive in this £ield); and a considersble involvement
with studies in programmed lustruction. The unofficial motto
18 "oatt £all behind.” This not only implies that admini-
strators and teachers will stey abreast of thelir fast ohang=
iug £ields, but that all sohool personnel will be fully
swars of all vew school developments, Elementary mrincipals
are expeoted to attead high school mestings on specific ime

provements in all £ields, Administrators also travel through- |

~ ogbt the gountry 4o cbserve exoceptional m'omm in arder to
uerQMhon their own, |

The Use of Medis

In this atwnosphere of contimous progress and evale
uation, the music program has provided leadership in the use
of media. Many of the instrustionnl ideas and devices de-
veloped originally for wmsic study have been adapted for use
in other .currioular areas, Among the media in use are flannel
boards, flash cards, smsiocel games, recaxrdings, film strips,

teaching machines, video-tape equipment, programmed material,

overhead projectars, 16 wm. £ilms, 35 mm, slides, transe
parencies, maltilithed work sheets, tape recorders, dummy
piano keyboerde and carillon bells. This media is used in the
Medford music program besause it is believed to stimulate the
classroom in two ways. First, it assisis the tescher to be
wore effsctives sesond, it broadens the lsarning oppartunie-
ties of the stuient 1n that it effects a new relationship bew
tween the student and the subjeot mtter.

Tha banoﬂ.ta to the teaohu' are varied,

1 It al:l.(m the teaohor 40 be mare uperb :ln the
content of the subjeot matter and more expert in her [resenta-
tion. This is possible since the 1mtrmt:lom1 utoruh are
- goourate, meaningful and substantive,

i 2+ It gives new avenues ot approach to the mbjeot
mtter, bringing troehnaan and mm;r t0 the presentation,

3. Tt stimlates tho teloher by making demands on
her to use :|.ngem:|.ty in the omutive mpnmt!.on of materials,

h. Tt gma the teacher better contast with the stu-

dents through wadia whioh 1s prepered 1n ooneiderstion of the
oh:l.:ld.rnn'- mn of reference,
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.,50 It assures & logioal and honest presentation of

m:l.oal condepts even by those classromm tmhera uho have

had a very ]imited msical baokgroum.
. 6. Many forms of media all.w for mare effective

:large aroup instrustion by fogusing the students? attention
- on-one polut or providing them with individual taaka.

Evan a8 the use of med:l.a aas:l.ata the teacher in the

" instrustional process, 1t is also of great value o the stu-

dent in tha :I.aarning proeeae. -

1. Tt oatohas his memon and appoala to h:ls
ouriosity.

2. I'l'. is poss:lblo to pmesem'. meical oonoepba
thrcugh media with whioh the student has already bocome ac~
oustoned. This includes such mdia as t:l.lm ulsripa, oartoons
and movies. :

3. It allows rtuntmomub of learning by g:l.v:l.ng
-pyortnni.ties Lor many v:lewo of one oomopt.

N It. involves more of the studenba' seazes :!.n all
phases of music lsarning.

5. It offers an oppcrtunity to draw rolatioaahipa
betwesn familiar and new concoephs.

6. It afzcrda the sdvanced student oppartunities to
prograsa beyord the limitations of normal classroom activity,
and makes remedial opportunities available m- studeubs uho
are bshind the general class 19731% - | |

Beg:l.nning in the second grada there :I.a & oomiﬁerable
stress on all &spects of meic theory. Early in the study
transparencies with three or four overlays are used with the
overhead projector to visually present the mmeical concepts
of the socale, the staff, note values and obher primary musical
facts. Otten these transparencies are in cartoon fashion use

ing animals and obher visual images which ars of iaterest to
- the ohild, It is felt that this relationship of mueical faot
-with more familisr cartoon-type visualization allows musical
‘ooncepts to be. presented in the child?!s frame of reference.

The immediate strangensss or abstraction of musio study is
overooms. Flash cards and gamen based on musical concepts
have also b«n oonlmbod to stimlate and motivate :I.urni.ng.
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In the elementary gredes where the studeuts can
manipulate the simple teschizg wachine, many claszes make
use of programsd instruation which covers a wide range
from basio notation to beginning harmonic comsepts. With
programmed instruction the studlent concentrates on & very
simplo, sequenced study with many frames building to one
concept. Since ths work is entirely individual, he can pros
gress at his own rate of understanding. For siwmilar purposes
sories of work sheets, some used with transparenciss or f£ilm
strips, have been prapared and are in constant uss, Often
the same musical ideas will be approsched with many different
rd:h, thereby providing constant reinforcemsnt of the learn-

nge ~ :

Movies are available on many topics including music
history, appreciation and instrument demonstration. The late
ter have been found useful not only for ths non-perforaing
students but alsc faor the aspiring inatrumental siudent.
These modals of teono, poeition and technique often bwing new
insight to.the sbtirugeling young player. In the singing pro-
gram ths overhead projestor, in particular, is extensively
used, Here specifio problems can be isolated and axplained,
The projestor aleo allcws for the use of supplementary mater-
ials which are not available to each child at tle instant
they are weeded in instruction,. | :

- Preparation of Media

~ Waile many commercially prepared tapes, reccrdings,
£ilm strips, movies, programs, ato., have bsen purchesed,
these represent only & small partion of the total amoun’; being
‘used, Hunfreds of transpasrencies, flash cards, pusules,

meic blooks, sound charts, eto., have bsen gonstructed within
the system, In addition, many work books and hundreds of
frames of progrems have bern developed to meet the special
objectives of the Medford ourriculum.

~ Teachers sre encouraged to prepare some of the mater~
ials whioh they use, but Dr. Dyrud handles much of the orea-
tive preparation which is needed to cover specific items
where the teachers have been having difficulty or where the
program nesds strengthening. In addition, he preparss media
vwhich is technically or musically too &dvanced for the claas~
room teacher to attempt, Many of the ideas for construotion
and stretegies for use of this material have come from com-
mercial or military somrces. - -
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Teaocher Training

The effectivonses of edusational media in the leare
ing situation is directly related to the teacherls expertize
in iandling the equipment and selecting appropriste material.
To prepaze the tessher in this regard, the school has four
prograns for teacher instruction. A |

\ ~ 1o At the begzlanitg of sesh year there is an ine
: - strugtional mesting of all tsachers at whioh the philosophy
of educational wedia s reviewed. |

| 2. Tixee grade lsvel mestings are scheduled for
all teachers for the purpose of orientation on uses and manue
:actm_ of wmedin,

3, Each year a ten-session warkshop is held for all
new elemsntary toschers covering in detail the gquestions of
why, how and what. .

4 A sixesession workshop for specialised uses is
conduotod each yeer by the Jackson County Instructional Media
v - Conter.

|  In addition to these mestings and workshcps, a oone
. timmous program of assistanse is provided throughout the year
by Drs Dyrud and the audio-visual coardinators, ,

- Bvaluation

: ~ Dre Dyrvd amd the schools?! sdministrators baliave
that the suscess of this program can be evalnated in many

- ways. In partiovlar they polut to teacher response, student
enthusiasm, tosting results, higher standards of ourrioulum

- and student participation on the elective high school level.

. The degree -of teacher scceptanse and enthusiasm has led to
grsater interest and mors time devoted to classroom wmusic,
This has trauspired in spite of the fact that this media pro-
gram has placad new demands on teachers! tims for experimenta-
tion, for development of materisls and for selection and use

-~ [Even as pride is taken in success, Dr, Dyrvd has
~ -...concern and questions regarding problems inherent to his pro-
grax. Music Theory is to0o often presented as an abstraction,
since the notationnl concept is not immediately connected with
sound, ' This prroblem of swral and visual perception is
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teach,and sequenne are being evalnated,

- tellect cr capture the imagination,

presently baing olosely exsmined so new and mare efficient
strategies can be farmlated. . :

Also undor sorutiny are areas of the content of the
ocwrioulur. The problems of depth and breadth, what to

MEANY JUNIOR HIGH SCHOOLjs Seattls, Washington -
Barl Tarbo, Primolpal ‘,

How should the msio program in the junior high school
serve the student? The arswers to this question, long the

- osuter of controvexrsy in education, range frow pure funotionw

alism to lofty sestheticiom. In the axtremea, often the stu-
deat i1z not benefited mmsically at all, Either he becomes a
sorvant to pragmatic ends aof the school, or is farce~fed
aesthetic Judgments which discourage personal values and ine
dividual involvement. Scmetimes the middle ground is simi-
larly ineffsctual with a busy program of watered-down music
and irrelevant facts which do little to challenge the ine

At Meany Junior High School in Seattle, Washington, this
question of purposs is met with an immediste and positive

- reply by Prinoipel Garl Barbo. "Music classes must be an

integral part of a school atmosphere which develops favorable
attitvdes toward learning and music. It mist excite the stu~
dents to beoome involved, to want to participate, and it must
also offer them a chance for accomplishmont in terms whioh
they can understand. Besides this, there are obvious intrine
sic values in the art of music which go beyond the attitude
aspect, These intrineic valves ueed not be labeled, but they
mist be felt in each oclass.® S ,

Tke oreation of a program at Meany whish fulfills these

‘objectives presented many complex problems. Most important,

this is & welting pot school, The area served by Meany Junior
High Sohool is sccially and economically diverse. On one
hand the sohoolls narth central ares encompasses eppraximately
half of the oityis disadvantaged oitizems, On the other hand,
many students within the Meany distriot are from more educa-
tionally oriented stratas of scoiety inclwding a great per=
ocentage of youngsters from the most affluert segments. The
educational needs and aspirations of this completely heterce
gonsous school populstion of 1150 differ wideiy. Further com-
plicating the situation is the wide disparity of edusational
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sbttalmment which the students bring to Meany. In read:l.ng
skills, for instamse, olose to WOF are below the grade level
modian of Seattlels 17 junior high sohools.

In 1963, a major recrganization of the school!s educa~
tional. program was undertaken, It became immasdiately appare
ent that traditional music class activities and methods would
not suffise in fulfilling Mr, Barbots objJective fer the mmsic
- educAblion prrogram, It also bascams obvious that the music pro-
gram had & great potential that had not teen sufficiently ex-
plored, As the priuoipal states, *When I came to this school
ny £irst concern was for attitudes, because there was & great
deal of antagonism and overt behavicr at the sshool. It was
not uncormon to have fights many tiwes dwring the day. Many
youngsters did not bother to abtend school, and discipline was
a major problem. Swrprisingly, we found that the musis pro-
gram had a remarkable offect on many of these studentes and
ohanged thelr attitudes about themselves., Many times they
would come to sohool because of the musie program, amd discip-
line problems in meilo classes were almost nonexistent.®

An anslysis of the music program showed that the students,

- partioularly in one olass, were working and lesrning in an
atmosphere whish allowed them a sense of achisvement in areas
o msic they conld understand and whioh challenged them to
the limit of their individual abilities. This class, under
4the direction of Mrs. Barbara Reeder, worked extensively on
folk singing, and made use of wany simple instruments., In ad-
dition, the students studied representative works of many com-
posers, The format and prosedures were very flexible., Other
~ olasses in msic which utilised more formal strategies were
less effective, not only with the dundvaubagod but with tho
" higher aohiev:lng student.

General Hua:lo chases

- rron this experience it was dec:ldod to make the on~
| .tm msic program & very flsxible one offering the students
choices of many differant types of mmsical concentration,
While students may generally elect their choloe of olass,
guidance is provided by the five members of the Music Departe-
mont and guidance oounselors. Students may take ore area for
three years or take three different areas during their junior
high years. Partioipstion during the seventh and eighth
mumammhMbymMettb -
| unt.hmumm. - |
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Presently the olasees which are availsbls for selece

- tion to Lulfill the mmsis requirements ave Ukulele and Yolk

Singing, Hanlbells, Resarder, Plano, Boys!?! Glee Clubs, Girls!
Glee Clubs, Mixed Choilrs, Bands and Orchestras (by ability
groupings), and a General Musis Class slauted tovard a tuman-
itlens apprroach. Each olass mosts avery cther cay during the
aohool yoar for approximately one hour.

Although these epecific classes have heen established

primarily on the basis of student imberest, consideration is

also given to the demonstrated streogthe and specialities of
the teacher, It is the belief ¢f the administration that stu-
dent entimelasm is dirsotly proportionate to the tesacherts en=
thusiaem ~ that a teacher who is working in the area of his
primary interest will inzpire and motivate his students more
effectively. In actua). practice this assumption has proven
coarrent. The quality of instruotion as measured by both the
studontst enthusiszm and accomplishmernt hae improved remarke

ably.,

- Whkile each of these classes differs drastically in
approach, activities, types of skills developed,and precise
wmuslcel goals, they all have common elements, First, an affart

is made t0 aocquaint the students with the music representative
o_z the art. In the handbell classes the mmusic of Palesiiina,
Handel and Bach is used along with music more familisr to the
student. In charal groups, bands and orchestras, the solution
is found in repreeenbative misic of the masters. In plano
@lasses, themes are drawn 2iom the great composers, and rew
cordings of pianc works serve to stimlate the studeut?ls
determination and vision and bring him in toush with the art,

Sacond, all of the classes oome to grips with notae

= t:l.ohal problems 2s they are relsted o acoomplishment of the

masical tasks under consideration. However, in every claas
these astivities are designed to prepare the student for
continued msical participation. In the Ukulele class chord
eymbols are lsarned and the students read thess symbols, In
Handbell classes all cf the perfarmance is through note read=-
ing and considerable skill in sightreading is developed. In
these classes, as well as the various other classes, all
basic musioal eloments are dealt with as they arise. Key
sighatures, the staff, dynamic wmarks, eto., are considered in

~the fremework of the imd:hto ma:loal objectives, and the

projects of the class are segquenced to onomgo contimously
nigher levels of understanding.
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- Thixd, the claaaae are organigzed %o allow the stu~
denta +t0 help each other, In the piano class s&ifast and a
- slower student work together at one piano. Ths better stue
dents in the Ukulele oliass aspist the others in technical
problems. Sceotion leaders in the lnstrumental class offer as=
sistatce. In this way the students are zble to develop leade
ership, and they better understand the respensibility of
- helping one another, This strategy has broken dowa old an~
‘tagonisms anl opsned up new avemues of student rollamce, It
also has promobed m rapida musical growth than would other-
~wise be possible.

s:l.me the inetrument.al and choral programs parallel

- those of many schecols, a review of these classes 18 not nece
- essary. The Handbell, Ukulels, and Plano classes, however,
are gquite out of the wdinary Lar Junier high school gensnl
music classes., {

Handbell ohaaes

| - Under the direction of Lawrence D, Fink, noted author-
ity on handbell ringing, Handbsll classes have been established
as part of the junlor high sehool gensral mmsic program in a
foew of the eschools of Seattle. At Meany the majority of s'r.u-
dents in these classes are drawn from the Msany Project,
specially devised aducational program, erphasizing raading
skills for disadvantaged youngsters. Most of the students who
enter the class have had no prior instrumental experience and
have gained very limited mueical knowledge., It is necessary
that the course of study include basic symbol megn:lt:l.on, as
we:l.l as techmlquos ard literature,

- From the .ﬂrat day the students work with the bells
1n notational problems, With appraximstely 15 to 18 students
in 8 olass, each studeunt will scon learn 4o correctly ring and
bandle two bells in a given composition, identify those notes
for which he is responsibls, and count the rests, As the year
progressed it was noted that many students sould correctly
idontify and perform their notes from a piano score, Students
are rotated on balls allowing for considerable expericnce in
both trebls and bass clefs and various parts, Listening is
constantly encouraged, and an acute eoui.t:lvity to the uholo
ensexbls scon devolopc.

| s:l.me 1ittle msio is cmroial:ly avallable for the

olass, Mr. Fink doss trauscriptions of a wide variety of
pleces for the groups, This is a considerable asset since the
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literature is selected for its pedagogicalaand mmeical vale
ves rather thaw the faot that it is slumply in the school
lbrary or is otharwieo ocasily accessibls., As @ part of the
educational prozraw those olasses give a number of perform-
anses during the mchool ysar. The sense of accowplishment .

- and pride iu achievewen’ gained from these programs more

than justifies the extra effart and time :I.qvolvod.
. l .
Piano Classes

The studeunts at Meany way eleot pinno for from one
t0 six semesters. The olasses have been developed by
Patriock Doyle, His experience includes act only classroom
teaching but a aonsiderable amount of professioml concert
experience. In addition, he has studied various class piano
procadures extensively. | |

For the Meany classes Mr. Doyle has elected to adopt
may of the basics of the methed of Dr, Robert Pace, The
aim of the olans is to advance the ctudent at the keyboard to
the place where he can funstion as a participant in music,
This weans the developmernt of finger dexterity, repid thinke
ing at the plano, sightreading ability, and the understanils

4ng of simple transposition and improvisation, Tixe is also

alletted to the encouragement of creative ideas at the pianc,

" The majarity of students do not have piancs at home
lommmno mst be condusted in class and befoare and after
80 s '

There are il pimnos and )] dunmy keyboards in the
classrooms It often has boeen found. sdvantagaous to have two
students work at ons keyboard simultanecusly, one student at
the treble half, one at the bass half, This allows the stu~
dents to 2eairn Irom oach other. Bsttor students become
Steachers” for the siowsr class mombers., In adéditvion to the
keyboard wark, Mr. Doyle makes use of every possible device
t0 accelerate laarning, These include flashoards and blacke
board gams drills, |

| The progress made by the students is quite romarke
abls considering that there arc from 15 to 18 stuwlents in
each olass., Mush of this is attributable to the high degree
of arganization of the class by a most compstent teacher, but
muoh is also duws to the individwal enthusiasm and cczpeti-

~tive spirit of the students, They have chosen to learn piano,

and they work together in an atmosphere of cooperetive
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Jearning with an obvious sense of individual achievement.

Gensral Music Glass ~Massy Projsot (Ukulele) |

This olass wes especlally devised by the teacher,
Helen Mancao, tc meet the needs of disadvantaged students,
Al) cf the students have had problems in school, and their
prognosis outside the Meany project is one of steady regres~
slon, In the projest, with smaller ¢lasses and restructured
owrrioulum, 79% are making gains. This class, a eignificant
part of the projest, stresses not only msical iuvolvement,
but alee contributes to the goneral emphasis on reading.

- Freseuntly, clasbtime is divided inho two parts, one
half using the ukulele and singing, the other balf on various
wmusic history £nd aesthetis units. The lattor ars designed to ]
give the student & couplstely naw view of the art. Included
are urits on general music survey, American music, and musi-
:gl 1::::. A simplified keyboard approsch to thewry is also

ne . | o

The ukulele portion of the class is one of the most
interesting classes observed ia this study. Dittoed books
of over 250 folk, popular and seasonal songs have been pre~
pared. These coutain many verses to most songs and all the

- pecessary ukulele chords, In a class where all the students
are at least two years behind in reading skills (some are ’
practically illiterate at entranse),the reading of the texts
of many verses has proven to be an important lsarning aid,
For sone students it is the first conscientious attempt to
read, For all students, reading skills are sharpened and
improved through the motivation of umsic. - S -

| - . On the museical sidoe, all students leara to use at

Jeast 13 chords in the first six months of the first year.

While this in itself is a major achievement for these stuw
dents, the most amazing aonsequence is the rapid growth of
an lotuitive harmonic sense. In a period of only one ,
semoster many students are making personal judgments of not
only primary choards, but borrowed chards and alternate
barmonies. Flans for the immediats futtre inolnde expanding
this program to inolnde pert singing, at least one semester

~ on recarders, and more use of the piano,
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- Evalnation

As has been stated earlier, muisis st Meany Jardar
H:I.gh Sehool is considered an integral part of the guriiculum,
an academis area. The program was planned this way by many
‘people who believe in the values of mmsio education, Iu-
cluded in the team are the Prinsipal, Carl Barbos Thomas
Shechan, Vice Principals Jack Schaeffer, Directar of Music
Education in Seattley Barbara Reeder, Music Consultants the
five music teachers involved, and many teachers of vuhker
subjeots in the achool, As Carl Barbo sum= up the program,
"The resulis of owr msic programis effect on the youngsters
and the attitudes of ths <3hool Justify the extent of the
program we have promoted, and these are oniy the obvious.
values, The intrinsic values may extend far beyond these
obvious ones.®

TUCSON FUBLIC SCHOOLSs Tuoson, Arizona
Ny o of Music Education
Carroll Rineharb, Coordinatar of Elementary Music

The most striking feature of the musis edusation program
in the Tuoson, Arizona, Fublic Schools is the wide scope of
ianovative ideas uh:loh have been put into prastice. Under the
1sadership of Max Ervin, Director of Music Education, and
Carr»oll Rinshart, Coordinator of Elementary Music, there has
grown an.enthusissm for progressive developmont whioh is ex~
~ emplary ir public school music.

Frincipal among these forwardelooking develcpmentas are

~ the Faoulty Ensembles whish bring Jive mmeic into the class-
rooms of the elemeniary schools, a composition sontest which
encourages musical areativity far students at all grade
devels, and the use of television far eleomentary music in-
struotions Also of significance are the Honors Program in
Music for' gifted high sshool students, the rapidly expanding
gﬁnz progran, and the excellent l'acnlty Orchestra and
Laorus.

- The Tucson Public School System is a large city system
with a student population of approximately 47,500, There are
five high sochools, 12 junior high schools and 54 elementary
schools: As in many large city systems, music edusation at
the elemsutary level ir handled primarily by the classroom
teachers. They are assisted by music specialists, called
Music Helping Teachers, who serve puno:lpam in a resource
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capacity, This involves preparing curricula, providing
special materials and instruciicnal supplies, sconduoting
workshops, and giving individual assistanse to the claag~
room toacher as it 1s nseded. In addition, over 2,500
classroom demonstrations wers condusted by the Music Help-
ing Teachors during the past year. |

Participation in the elootive areas of the music proe
grsm is amusually high for a city system. Over 30% of the
students in the upper clementary grades are studying in the
instrumental program and appraximstely 24% of the high school
‘students elest either instrumental. or vosal olasses,

Music Fasulty Ensenbles

For the past fourr years one &f the highlights in
each elsmentary schocl has besn the visit of a Music Fagulty
Ensenble to eithsr the clazsrooms ar to the school anditerium.
These groups bring msic of quality into the classroom in a
live perfarmance and provide eash student with the immediate
experience of chiamber mmsic performed at a professional level.

At the present time there are six ensembles, include
ing a woodwind quiatet, two string quartets, a violin~cello
duo, & brass ensemble,and a saxcphone ensemble, Theso groups
are composed of 20 msisisns who teach in the system and have
professional performange ability. Thbir consert work ia the
schools is considered an integral part of the total msio
progran, and rehsarsal and performance time is provided in
their teaching schedules. This gonerally involves one aftere
noon each week with the first eight weeks devoted to re~
‘hearsal and preparation of a repertoire. The remainder of
the year is spent in concert work, During the past yeoar,
these Faoulty Ensembles gave over 100 conserts in the elsmen~
tary schools.

These soncerts are schedulsd by the Director of
Music Eduocatiou at the request of the prinoipals of the elo-
mentary schools who have been provided with a list of the
various groups and the times available for perfarmance.
Principal, teacher and student response to these programs
has been 80 enthusiastic that requests far surpass the num~
ber of programs that can be given, |

An evaluation by the eduoatiomal staff shows that
in addition to achieving the primary goal of providing a stim-
ulating musiocal experisnce ‘t'ar the students, the ensemble
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programn has many other significant bonafits.

| Lo The image of the wmusic teacher is changed in a

- positive way. The stuflen’ sees him as an artist as weil as a
teacher., This has promoted a greater respesct fa the leader-
ship of ths teachor and an inoreased imterest in the msical
activities of the school.

2, It has exposed the student to a huge area of
msic which has received little attenmtion in the public school.
This has %ed to a considerable interest in chamber musis by
both the students and faculty. '

3. The snsemble activity has had an elevating ef~
fect on the quality of instrumental instruction., The improvee
mont in the teacheris wmsicianship gained in contimuing musie-
cal aotivity ie reflocted in the improvement of the student
instruwental groups. There is a keener awareness of msicel
values aml a greater consern for i&ll phases of musicianship,

L, The experience gained in ensemble performance
has contributed to a broadening of the literature used in
instrumental instruction., New musical insights have been
gairved and tastes refined. ITn addition, there are indica~
tions from the reception of meio in the conocerts that the
students?! interest in mmsic may be on a higher level than pre=~
viously presumed. Indead, the ensembles which are being re=-
celived play ths highest quality of literature,

. These comerts are planned t0 be the core of a
Jarger instructional unit. Pertinent information ebout the
mwoic, the composers and the perfamers is sent t0 the sshool
well in advance of the program in crder that the stuients oan
have & backgronnd of information for listening, A list of
key questions and answers consernilng the concert is also pro-
vided for the classroom teaschers so that there can be discuse
sion in the individual olassrooms after the program is oon-
cluded. These discussions are further primed by members of
the ensemble who often give brief explanations of their in-
struments, offer listening suggestions, and raise questions
:boul-. the msic which challengs the students® spirit of

Composition Project

_ A considersble partion of the crestive activity in
-music in the Tuoson Public Schocls centers u-ou@ the Compo-

. \‘
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sition Project. This yearly aotivity is opentto all students
at all grade lovels, Compositions myy be submitted by either
individual students, ctudent committees, ar whole clasorooms,

The project is an educational mugy devised to
serve three main pmrposess

1. To identify and emcourage crestive musical talent
in young peopls

20 To enﬁmgo ooméubrat:l.on on the creative pro-
cess, starting through musioc, for both teachers and students

3, To stimulste the teachers? oreative involvement
in the music progran. |

Since the success of this activity requires special
teaching skilils and procedurss, the mmsis department provides
assistance through workshops and individual reinforoement for
the olassroom teacher. The warkshops, oonducted by Musio
Helping Teache:s, dsal with some technioal problems of nota-
tion and serve to encourage and guids oreative wark, Assiste
ance in musioal notation is also available to the olassroom
teacher thrcugh conferences with both the lnstrumental. and
vooa). specialists who visit tho school. In cases where the
teccher is unable to handle a notation problem, she is urged
to reccrd the music on tape. This qu. be written dam by
members of the mio staff,

< ALl of the musio Mf the ohurm teachers and
guest Mgeu are iunvelved in tho selsotion of the ocutstanding
compositions, The first selection is on a oclassroom basis by
the teacher and the Music Holpipg Tescher., Next, outstanding
oompositions fron the whole school ave selscted by the vooal
and instrumental especialist. In the juniocr and senior high
school, the teashers exchange oompoeitions far juiging. Fiml
jndging of the best cmpoaitiom &t each grade level i3 made
by a special committee,

The compositions may be either vcoal or instrumentzl,
composed for soloists, ensembles, or large groups, No restrice
tions ars placed on any composition. It can be as extensive
as the student’s orsative talents allow, in any idiom or style
of the student®s preference. All compositions are performed
at soms level in order that the student can hear his wmusis
and an evaluation of the wark can be made. These performances
take place in the olassroom, grade level m, school

A7




assenmblies, or in the final public concert. Whenever pos~
sible the oomposers are given the responsibility of rehearse
ing their wark and conduoting the performance. This not only
euhances the total wmsiocal experience but also foouses atteti
tion on the prastical considerations of composing.

| It is ivteresting 1o note that in many compositions
at all grade leveis the students were not bound by traditional
tonal or rhythmioal Yearrestness.® In some instances it

. oould be dotested that there was a deliberate attempt to break

the single-tonality Larrier. In others, clusters, pclytonal

' 4deas, new chordal relationships, and polyrhytims were nature

ally expressive to the student, and he used them with interest

aul frudcn.

Rduoational TQV:
As in an inoreasing nunber of oity systems, Tucson

mkes use of weekly television programs to assist with ele~

montary music eduoation, These programs, organized and taught
by Carroll Rinehart, are concaived in terme of a team effart
with the &lsskroom teacher. The role of the TV teacher in
this team effort is to set up situations in which the class-
room teaocher can besome an effective music teacher. Thy TV
teacher will introduce the lessons and handle technical musi~
ocal problesms in which the classroom teacher woy-not feel
seouro, From this point the classroom teacher, who has besn
provided a guide and supplementary materials far cach lesson,
oan sontinue effectively with the lesson, reinforeing the

-oonoepts presented on TV and drawing relationships from these

cocnvepts t0 many varied mmeioal situations.

These guides are provided for each classroom teacher
at the begloning of the semester, They are construoted with
erough flexibility to allow for individual differences and
prodlens in the various schools in the distrioct, This flemi-
bility also allows for minor recrganization of the programs
as tlm need for such a reorgani.sation beoma epparent,

The prograws are oondwbed for the third and £ifth

. grades once each week, They are of 20-minute duration and

dean heavily on singing ac a major vehiole for learning, In
the programs au attempt is wade to develop a vooabulary of
msic and to use various visual madia to reinforcs and expand
msical concepts. Vhile students do not regularly appear on
these programs, thwy do participate when they can o:l.gniﬂuuuy
ooubriwt.o to the ideas which are being presented,
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o This IV program dlso serves as a form of inwservice
music training far the classroom teacher, providing her with
strategles and wmsioal knowledge which ocan help her to become
mare seoure in the claseroom, With this in mind, the ine -
strustional TV material is revised each year in arder that
the olassroom teacher msy have not only one solution to a
teaching problem, but meny solutions.

| There ars two mejor factors in the planning of these
telecasts. Firsi, they are a team effart with the olassroom
teacher and the television teacher sharing instructional ree
spousibilities, Socond, the programs have been devirad not
ouly for the students btut to inoreass the capabilities of the
teacher, The success of this can be found in the additional
olass time spent on msic., Genarally, the teacher's enthu-
siasm for the msic olass has inoreased a8 she has gained new
confidence from the telecasts.,

- Summary |
The vitality of the Tucson wusic program is evident

in mors than the wide variety of innovative eduoational
prastices, It ls found in the teaghers® individual pride in
thelr msiclanship and in the esprit de corps that has grown
from thie common bond of wmsical performance. They are ex-
pected to be good teachers but also good muricians, They bew
1ieve in their axt so they practice their art. In addition
to the ensemble program, an excelleut Musis Staff Orohastra
of Lk avd Ohorus of 32 rohearsesand perform regularly. As
Dr. Ervin says, "To be a sucoessful teacher of mgic, one
must contimually grow in his chosen field."

WEST DES MOINES SOHOOLS; West Des Mcines, Towa
) 088 = endent ,
__Bormdim. Mathas -~ Music Teacher

- In Polk County, Iowa, the challenges of omrriocular experi
mentatlion are being met by a team of orsative and resourceful
educators and musicians, Hoeading the team is Janice Smith,
msic coordinator on the Polk County Board of Bduoation staff.
Also active in this work are Dr, Franois Pyls, composer and
Professar of Theory and Musicology in the College of Fine Arts
&t Drake University, Marion Marr Kmudsen, Associate Professor
of Music Bduoation at Drake, selected teachers of musio in
public schools in the area, and a few private studio teachers.
This is a team that believes that childrents response to music

-y .
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and their involvemsnt in musical thought is more important
than any parocchial viewpoint o wethodology. They are prove
ing that the process of learning musie ean be an exeiting,
astivs experiense which stimulates the oreative imagimation
of every ohild. | -

~ To date this group has cperated in many areas of musis
odmsation, There have becn classroom experimezts in oreative

lsarning, sumer clinios for the academically and musically
talanted, seminars for teachers, specisl conserts of ohil-
drents oompositions, television programs to greate interest
avd inform the publis of ohildren's mmsical potential, and
warkshops and confecienses for students whoee exnitemeut for
msic wades suoh special learning sessions necessary.

This work was begun in the belief that the process of
oreating msic could be & stimnlating educational experience.
It was alzo felt that through oreative activity the ohild
woald diceover more of the mature and spirit of the art than
is possible with traditional educatiomal astivities. The
work has continned because of the demonstrated values of sush
experisnces nct only in music learning, bubt in developing
the okild?s total oreative potential, -

One of the key individuals on this team is Bernsdine
Mathes, wasic teacher in the Clover Hills and Fairmeadows
Elswentary Schools in West Des Moines, She has bsen assooia-
ted with every phase of the Polk Oounby Music Projest, and
has done much to develop practical croative activities in her
own elsmsntary program, It is her program that is recommended
by the tean t0 demonstrate the ideas of the project. This
doss not suggest that the wark of all teachers in the Polk
County oreative program will parallel that of Mrs. Mithes.
There is no methodology or standardizod musis owrriculum that
has been developed. Rach teacher makos use of his or her
om experisnce and view of the siudents? orextive potential
in devising the partioulear learning stratogies that will be
used, It is rather that Mrs, Mathes! familiarity with the
ideas of the program, and experience gained through experi-
mentation in the classroom, allow her to effectively demon~
strate the prinoiples of creative teaching and learming
oharacteristic of the entire project, |

- West Des Moines is a subwrban commarity loosted near Des

- Molines, Iows, It is predominantly & middle class residential
area in which edusation is given a high priority. The majore
ity of stulents will sttend collsge or post high sehool
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odusatioml progrems. It is also a ecnmmnity which has a odb~
oern for culture and the sxts in edusation, This is reflected
in the quality and quantity of musiosl offerings in the
schools and in the time theat is allotted to wusis edwoation,
In the slsmentaxy schools all wmusic is taught by a specialist
who has the follcwing schedules grades one, two and three
‘have thres periocds of 20 minutes Lo musio each waoks grades
Lour, Live and six have wmsic instructics for 30 wimite pere
iods three times weekly. In addition, a one half hour period
is soheduled each day for individual etudent~teacher gonfare
onoes (the meed for this 1s reviewed later) and time for ine
ltr-onta:l. dessons for otudoutc who eleot this activity,

'l.'hn oreative m in mio begins in kiadergarten and
continues through the sixth grade. The purpose of this pro-
gram 1s to help youngsters to "thiuk® music and discover the
oonospts of music through their own oreative explaration. At
beginning levels these activities are largely vocal and ime
provisatioml, At all elementary levels they are predominently

Jodic and tomal. A typleal early strategy would have the
| ‘tmhlr n:l.ng e Mm atd the student dng an answer,

EEas f‘*q
Students |
I gotnp th:lnnom:.m.

l‘hu ll’d.'.ll on "tlﬂ.nldm wmsic,* boi.ng abh to areate
masical thoughts, is the predominant characteristic of the
outire aix~yoar program. There is little ewphaasis placed on
drills of treditional rudiwentary factors such as note vele
wes, staffs, clefs and other notational devices, It has been
tho mu'ioma of this program that such wmachaniocsl details
2 eadlly understood by the student who has grasped the
uioql oouoop&u whioh give such devices & meaning,

- Through th' Lfirst ‘hree gredes notation is handled
~ largely by the teacher. She uzually wakes use of an overw -
luud_pmjmtm 80 the student can cbeerve the visual transe
Jdabion of maioal thoughts. In sush a process he be-
Mlm with nout:lnul problens snd procedures while,
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sams time, his wusical imaginmation is not restricted
own aobatiomal siills, His visual percepticn of mue-

sic grows fraom the aural experiencs. Often the begianing

uturleutuﬂ.‘l.mothum, mthﬁtmmommi:
higher,® or in the sesond and third grades with a vroader -
Irame of reference say, "Changs the C to an A.,* Similar com~

factors and the growing ability to relate uhat he hears to
what he sees, By the fourth grnde, most students have gaived
enough understaniing of the complexities of notation to work
indepandently. There ae, of cowrse, the constant Qquestions,
%How do you wxrite this?®, 'HM kind of a note is that?"

but these are questions motivated by the student®s om feel-
ing of necessilty to lsarn and assomplizh, They are the stu~
dent s attempts to ssquire the sicills that will anw hix to
make use of the musioal concepis he has mimdg

The oreative astivities are varied and n]myo involive the
students in judgment of wusicel appropriatencss, For example,
foliowlng the singing of a song in class, the teacher asks |
the question, "What cther kind of ending could we have for this
song?® Such 8 question indtiates a problem which is further
developed by the clase into an extensive ingquiry into balance,
sequence and farm. Beach child sontributes ideas for en end-
ing, and weighs them against the ideas of the oclass, the

‘teacher and the composer. Composing melcdies to pooms, or

posms to melodies is enother activity which involves the stu-
dents? judgwent cf many wusical elements, including fcam,
mter and the expresvive implications of a musiocal 1line, -
Paintings, holidays o subjects of immediate concern to the
llmaout.a hIVO also been found useful in stimalating the mu~
sical imsgination and stimmlating weaningful lnrning
situations., '

It has also bean found that msipal oreativity is brosd-
ctad when the orestive activivies iuvolve areas other than
msic. The student who can eapture a musiocal thought and

trunsiate it into a poem will hzve gained not only verbal

g:maaimmmunmmmmmmma

As the studentts insights into wasioc grow, his persoml
ambitions in musiocal eomposition expand, Where, in thes pri-
mry grades, he was content to contribute to elass ar group

m, by the fourth grade he gensrally prefers to wark by

Madnchnldiolinmachﬂom,hm
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experimsnts with harmony, Where ocaposing a sotg was a satw

isfying accoaplishwent, composing msioc far instrvecnts is

There is no established scheduls c¢f sither seguense or
tims for such wusical growth. Because of the differonces in
the individual students and the persoml nature of the oree
ative activities, a great deal of flexibility exists in the
progran. The main considersation in progreuvsive planaing is
the readiness of the student to meve ahead and his own expande
ing musical inguisitiveness. This progran &)lows for conw
eiderable latitude in the type and lsvel of work that can be
earrisd on by students even in the same classroon, For ine
stance, whils the teacher handles most of the nctation in the
first thres gradovs, there aro students at this level who will
have the ability to do their own notation, These stuleuts are
encoursged not only ¢o work independently in notation, but to
aseist obher students. Gonversely, some studeuts will pro-
gress siowly and confine their activitice to simple welodie
linss while others in elass are incorpareiing instruments and
scocampaniments into their pieces. This oreates no problem
for the development of the whole clase. No student is either
restristed to & median level ar Lareel. to work beyond the
frams of referenze he has been abls to asquire.

While Ythinking mwsic® is largely stimlated by crsative
sotivities, other olassroom activities are employed to cone
tribute to the students? oversll musical growth. Singing,
from the skill aspect of tene production, the tecinieal aspect
of note reading, and for pure aesthetic enjoyment is a:major
part of the program. A considerable tims is alsv spent in
listening to many types of musis, developing sikiils on simple
instruments, and on cther related activities.

" The core of the owrriculum is in composing, however, and
the oreative thanght developed threugh this sctivity brings a
oew meaning amd unity to all segments of instruction. How
better can the stulent approsch a song than through his wuei~
cal insights gainad as a composer? How much more sighificant
¥ill the recarded works of other aowposers be when they are
scught out by the student as resource metorial for his own

ocreative ventures, o

- In the evaluation of this mm:l progrhn, considera«~
tion must be given to mure than the purely msical achievement.
The purpose is wot only to contribute to the musical develop~

- et ottbahﬂd,bnttomatoahuungomubin
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widoh the student will understani the excitement of cresting

in any f£iedd, This can be sccomplished wost effectively in

wsis study, for the ideas concerning music are nol re-

:tgiat«:lvo. They offer great cpportunities for crestive dise
Overy.

The process involved in the ourriculum is also more ime
portant than the finished produst, While not all stuseats
will soquive significant musical skills, each of them will be~
come aware of the creative process which is music, and through
this, have the msloal insight for cortimied leaurning,

WOODLIN CONSOLIDATED SCHOOLS; Woodrow, Golorrdo
7 nt
Jundor Karas, "Musio Teacher

~ In the search for improvement in musis edvsstion wany dife
ferent ideas and strategics are being explored, Sshools are
exploring the uses and values of wedia in the classroom. The
Woodlin School in Woodrow, Colorsdo, is an example of one form
of this experimentation with media, It also effectively
demonstrates that the sise of the school is not an impartant
factor in initiating sreative development or in the excroise
of educational leadership.

The Woodlin Consolidated School District consists of 750
square miles of rolling preirie in eastern Colorado, It has
one school which serves the entire student population of 197
clementary and secondary stndents. The school and the teasche
ers® homes, two~ amd three-fonily dwellings built and owned
by the school, are at the geographical center of the district.
No other buildings are located within a two- to three~-mile
radius, The olosest ccamnity, eight wmiles to the south, is
Iast' Chamse, a higlway jJunstion with a peopulstion of 30. The
tomtho ] u;'bmh. ng eeuter is Brush, population 3,600, 38 miles

This school, although geographically isolated, is far
from edusationally isolateds Under Superinterdent Harold
Decker, there are 19 teschers, half of whom have masterSs
degrees. The scisnce labratary, mathematios rooms, hows
ecunonics laboratory, vosstiomal agricultural education oenter,
and language labaretary are ocutfitted with the wmost modern
oquipment. There 1s aleo & 500-seat auditorinm and @ lighted

‘athletis £iedd,

ATy




The msie facilitics ars equally exerplary. Besides the
min tisred lustrustion room, there are three prastise rooms,
an affise, and rocms for music and instruwental storage. In
addition, large instrumental groups make use of the stage for
rehearsal,

The sohool eurriculum is comparably unotewerthy, The study
of a foreign language begins in the thixd grade, There is a
modern math program, and chemietry and physios are gliven on
alternate years. Programmed instruotion is also used in var=
icus subjeot areas as eitiiar & part of or as & supplement to
the regular elasaroom sotivity. The attitudes toward lsarne
iug and the quality of instruction are perhaps better undere
stood from the fact that 1l of last yearts 18 graduating
studeuts went on to colloge o Junior oollege,

In the overall ourrioulum music plays a significant role.
All students from gradss one tixrough twelve have musio at
deast one pariod every day. On the elemsntary level, as well
a8 in the upper gradee; regular msic olasses are taught by
the msic specialist, In the Ligh school all 62 students ave
required ¢c partioipate in the chorus which meets daily for a
Q-nimte rehearsal, I addition, a band instrumental pro-
g::-bm: in the £ifth grede and is elected by over 35¢ of

students, .

Self~Instrustional Progran

0f pertioular interest is an expesrimental individual-
li;ldn- pr;p.;‘m of instruction designed for the junior high sohool
o S '

This ssventh and sighth grade general music program
was gonseived as a flexiblo cwrrisulum which would allow for
individual differonces and provide an opportunity foar a broad
exploration of many areas of mmsic, In these olasses each
student can undertake many varied projects, selecting the
ones that meet his immediste interest. Since he usually works
independently on his project, % can proceed at his own rate,
ncither restirioted by the olasc nor farced to wove too swiftly,

Projects availabls to the student imslude basis nota-
tion and thecrys; instrustion on band instrumentss iustruotion

on guiter, piano or ukulsls; projects in wusic apprecistion AR

and m;:l.-beryg music ot,mlbl;l - bc:l;‘;ml .gl. :l.nntrj:t :
wutal; and crestive projects. n addi Sspec pro, ]
of & Temedial nature are devised to assist the student in any
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particular area of weakness suoh as accurate pitech produce
tion ar wusioc resding, The choice and oumber of projests to
be undertaksn is left to the student. He may select many
varied activities or coucentiate in onc area,

This brosd program of diversified opportunities is
made possible by the use of self-instrustionsl programmed
mterials vhioch allow individual students or small groups o
work indepsndently. In the operation of the class, the
teasher serves primurily as a resouxrce person, stimlating
sotivity, providing individual assistance, and recommending
miuoml rojects o> more iuntensive wark in any one area.

The oomplete self-instruotiomsl materials and di-
rections necessary for ocampletion of 3 projecs are sequen~
tially arranged in a folder whish the student scleots. De-
pending on the projest, the following wsy be imoindeds write
ten directives forr prooedures instrustional tapea 40 be used
on the two tape machines in the music rooms tape eartridges
for uss in the larguage laboratorys 35 wm, slides « both oo~
wroially and locally prepereds transparencies for use with
the ovarhead mrojectors testing materials to be solf-edwini-
stzred and carrentod; wethod books and iastrmiction materials
nscessary for the wark on the project; refereuss listes of
books 0 be used in the projeot with page mumbere and pars-
greph indicateds and reocumendations for more extensive acti-
vity should the student wish to go beyond the devised program,
. Sush further wark by the student is encouraged, since at this
time the self-instructiomsl projests are n:ln]y introductory,
From this expleratary course it is hoped that the student will
be motivated to pursue his particular interests in music more
d.m"ho

In such a program of indspendent work and study,
spcoe beocomds an important factore With up to 12 projects in
progress at one time, it is necessary to make use of all of
the facilities avn:l.‘hb:lo. In addition to0 the stage, the
prastice rooms and the wmusic room which serves as the sotivity
oounter, it has been found expedisnt to use the language
daboratory. Here many types of projests which use tapod matere
ial can bo carried out simltaneously without conflict, The
uwse of tape cariridgos also simplifics the mechanical process.
During ono elass it was observed that one student wus working
with a pitoh development tape, anocther was listening to meis
incivded in his appresiation project, while yet ancther worked
on problems of nokation from $he musicel sounds and instruse
tions reccrded on the tape atb his desk.
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daboratory, other students “ere wirking in other areas. In
ths msic rcom thres studants with head sets attashed to o
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-~ During the clase, Mr, Kares cironlated freely,

ug on progress am assisting students who had

problems, He was immsdistely availabls 40 any student for ine

:tlahnl co:\n.ht:lon without disrupting the work of any
.M [ ] co

g

- ] by
present time, over Malf of the iwstrwotionsl pregrem, insind-
uc:n,cttbhm has been devised and by M,

» This type of exparimental progrem has been under
way at the Woodlin Ssheol for two years, The first yesr it
was tried in the £ifth and sixth grades far a shars poriod of
time, During the second year, the experimenbation was with
the Junior high school generel wusis classcs in a progrem

: :tammmmdm to pgmom in musie
on hds own level of interest. It also frees him from the
wedian Jevel of aceamplistmznt of the olaas,

2 Itlumtcbmtm«t_mm-
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tion which would otherwise be impossidble.

3. The student move easily recoguises his om
‘achievement beoause of the individual neture of the work.
This inoreases his motivation,

| he It promotes individual imitistive snd respons
sibilisy in lesraing,

| 5 It allows for remedial opportunities for stue
dents who ars defiolent in scme area, Time for such activity
is not normally available.

"It is dwportant, however, that this doss not cone
stitute the total program in ¢he seveuth and eighth gredes,®
SVtPaily Sppeoasaed thoosgh e epaaie Tt 4o the beis
anoe detween irsigits gained through individual projects and
1mm ,.nmu through group activity which I am working to
a0 . |

Other Use of Madia

While the self-instructional program is presently
used only at the jJunior high school level, considerebls use
is made of varicus media in a1l music olasses. In these iae
stances media is not used as & substitute Lo the teschers!
traditional role in the classroom, but rether to tring fure
ther esphacis and clarification, It is also used to assist
in foousing the student attention on speoific problams to be

In the primary gredes sikillfully devised puppets
eondust singing olasses and commeut ¢n tone, pitoh, technique,
posture, eto. Ths youngstars® immediate resptnse te the pup-
pet, and thair ability to relate to the puppets?! inatrustions
is felt to stimlate their pertioipation ead inoreass the

dearning expexrisnoce.

In all gredes extensive use is wade of the overhead
projectar, In addition to commercially prepared meterials
mary ariginal transparencies have been prepared covering s
;;do reange of tw::hhoi basic notation to roi.hhd m.]’A

m, projector with locally prepared slides is sintlar
used, &n these are used in cowbination,

Tapes available for immediste use to 1linstrate
A-78




pertinent points in the lesson are preparad and used con-
stently. The tape machines are also used daily for im-
mediate student and teacher evaluation, Frequently three
or four of these devices will be used in the presentation
of one concept. In this way aural experiences are related
to visual perceptian, and new concepts can be related to
previous learning. |

. There are two keys to the successful implementation

" of this program. The first is the excellent preparation and
cataloguing of appropriate materials. From a wide variety of
both commercially and locally prepared materials Mr. Karas
can immediately select the tapes, slides or transparencies
which are needed to enrich the learming experience.

| The second key is ths actusl use of the machines,
At Mr, Karas's teaching stsitflom there is an overhead pro-
Jector, tape recorder, rescord W’ 3% mm. projector, a
screen and a file of materisl reltsed to particular lessons.
Also immediately availsble are a plano snd other instruments
he uses in class, Thess are paruanently positloned so the
teacher does not have to wmove around the roow, find wall
~ plugs, adjust lenses, locate materials or indulge in any other
- superfluous activity which wimld tend to divert the students!'
“attention from the claes,

During the past few years another type of innovation
~ which has lmportant implications for muslc education has
 spread throughout the country. .This experimentation, which

involves the organization of the school dey, the use of
~ class time, pupll responsibility, curriculum formation, and
st timés the entire educationsl structure of the school, is
~ commonly claesified under the broad term, flexible scheduling.

| Already many music educetion programs are confronted with
_ the new problems and new potentials presented by this broad
structural change. In general, it has been found that tradi-
tiondl curricular practices and inetructional procedures do
not meld effectively with the principles and mechanics oi the
new structure, Extensive rebrganication of the total music

gram 1s needed to aseure the maximm benefits from this

‘ﬁ;.‘f ',
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- Decause of the present rate of acoeptanse and expansion
of flaxidble scheduling, it wmst be an immediate polut of
cousideration in all current amd future plans for develop~
ing mueic owrrisula, It is iwmperative that music educators
be prepared to participate in the farmlation of this new
nmlmkuitutomotm nudoctm:l.o eduoa~
tion and the student.

'vlhﬂo a mmber of instances ot £lexible aohednnngm
made known o thiz study, iuvestigation of these wusio
 programs shows that wuch is yet to be acoomplished. There is

gonerally more scoommodation to the prob:hu tlnn mo;ee.n.ee
of the challenges.

The rov:l.w of the Brookhurst Juniocr High School Daily
Demand Scheduls is intended a3 an overview of the mature of
£lexible soheduling, This is one of the most progressive
schools in this fom of innovation in the oountry, anl a
knowledge of this struoture provides same understanding of
the exbent and direstion of needed curricular planuing.

General Characteristics

‘ The Brooklm'ub Progran is more than a flexible sched-
ule, It is a complete edwoational pirogran designed for the
individual léarner rather than the average of the group, The
characteristios of the progran are as followss*

. " le The eduoational needs of ubmm rather than a
r:l.g:ld tilo oritericnere used to deterwmine the type of activity
tho ‘teacher phns Zor her students,

2. Teachers and teaching teaws dclnn!.na time noeds,
sise of groups, facilities ml uthndology Lo uoh achoo:l.

ﬂvo

| 3. Teachora with t.ho assistance of counselors de-
£ine pupil needs dally and develop a program for the indivie
d\u:l. student ooub:l.m:ly throughout the school year,
| b Fupils are mvomu.nphnnmtm o edu-
cational program each day. Thay have opportunities to wake
l.‘l.l‘l.tod ohmol dnﬂy rogu-ding 'bhnh' nh.dn‘.lol B
: s. ‘Mot all tnolu.ng tasks mod be done by the same

ammmwtma-m Mwmsma




. person. Specialiszstion and individusl differences of
teachers are vhilized to their t‘u:l:lut potential.

6, Pupils with peruission of their parents select
electives on a gontyectual basis but are not required to
attend tholo olasses every dsy. Oredits for gourses sxe
based upon completion of the gontract rather than compulsory
daily attonﬂnm. This ocharscteristic of the Brookdmrst
Progrem enshles ths more cnpub:lo atudoub to emrioh his edu-
ntioul experiences.

T Studenvs under the guldancs of counselars are
capabls of assuming wany rasponsibilities rogmung their
daily ]urn:l.ng activities,

8, Pupils have the option to aooepb or reject tutore
ing oppartunities which are offered within the sohool day in
addition to those classes which are required,

9. Students can learn from each other. The Brook-
ret Progran allovs the tescher to divect the studente
um n:l.tmmmo.

. 10. The use of the laboratories, the student car-
- ®el, and the ressarch areas are integral parte of the pro-

11, Teaohers may exouse pupils from certain class
aotivities or from the complete course when they feel that
independent study and ressarch are more beneficial to the

-~ students, This is in acoordance with the California State

Eduoation Code which states, "The governing board of a
school district shall graut to auy pupll who satisfactaorily
completes the requirements of any course of study in less
than the presoribed time, the full mumwber of mstor perde
m or erod:l.'o hm- -ohodulod for such course.® |

12, The or:l‘bm.a £w oo:lnot:lon qt a‘budoulaa placed
in indepenient study programs and pro i learalng ac-
tivities are determined by teachers on the besis of self-
- motivation, reliance and study habits of the students.

S 13. A1l olasses do not méamﬂy have to weet
:?g'dayauanoq\wmdommﬁumamm
s -

lh learning is m iupmuu& than tuohing, and




i T

and 1ndubrm faoulty. Teachors can impreve the instruce

| ‘“1' beoomss operational.
strusted the soheduls is placed in oparation by the st ud. . o
‘miuing the method
| lunlon 133

"“mubmﬂ.on :l.a ' ubinud

learning oan take place by students without the teacher
presents therefors, 1nﬂopond.nb study eppmuu‘biou are.
made avallabls, |

15, The Brookhurst Program requires a dedﬂ.oated

tiomal program bacause the Brookhurst Pla:z a)lows them to
create nul 1nnonte new apd better wmays of teaching.

" »ni.mod.on_" ) ‘, -
B '.l‘ho organiution o" tho Broodnmab Prognn :I.a as fo:l-
lowm# |

. 1. Ou:ly izho n.tnth gndo :la 1m1uded 1n tho In'og!'lu.

2' The £uu1ty '.l.l crgtni.aod iut-o t.oama in subjeot
utter lt‘ﬂlo “ o _

- 3\. ‘l‘mharanbutd:maob admﬂhbhmrew ‘
muba Lfor the total mmber of students, desired mmber in a
group, length of time modd, mmm- roqnind and uthod
of :I.u‘bmum to bo uud

4 A master scheduls is construated from the job
::,M;i four duva pﬁ.or to tho dayﬁha aohadu:m boomu opera’~
onl e

o 5. sw\om achodule a lhmoduhr d-y m. m@...-
t:l.on nenved .rrm tha uater uohodnlm R

6. '!mhora moivo o:lna rona botm the aohod-

7« Three dlyo after the waster aohodula is conw
ﬂﬂ.ﬂ pronau "Lﬂ ﬂpﬂtod omh dny ﬂabroughoul; 'l'-hi yalr

and ecs0n pn,.’_;:




S b. Developing insight and using the infarma~
tion presented in largs group instruwotion -~ then swall group
discussion is utiliged.

o. Assisting students to develop study habits,
research techniques and self-direction ~ then independent
study is utilised, o o

Basioc Primiglasﬂ

Underlying the organizational design of this school
are three eduscational principles. The firet concerns the
natural differences in students. Since there 1s a wide vari-
anse in the capabilities, interests and basckgrounds of the
students, there is no single oriterion on which instructional
time can be reasonably based., To arbitrarily standavdize the
specific duraticn of every olass for every student tends to
thwart the potential accomplishment of many. Someo youngsters
will waste vajuable time that could be spent in other learnw
ing, while others will either receive insufficient assistance
or the instrotion will proceed at the wroug pace. The school
program, therefore, mst allow for individual differences by
permitting £lexibility in instructional time for each student.

The sesund oonsideration deals with the responsi-
bility for determining instructional time, Sinoce the teacher
and the studont ars the ones involved in the teachiug~laswaing

- process, it ie only logical that decisions regarding the stu~
dent*s partievlar need for class time in instruction be left
to the teacher and the student. It is necessary that the
mechanics of organization be so arranged that scheduling prow
oodnreui s are dependent on the teacher?s and student?s de-
olsions. S | | |

, The third oonsideration is for the constant change
" 4n olees requirements, Even as there are individual differ-
~ ences.in the students, each phase of instruotion will make

~ different demands on the student. It is coucelvable that

while today?s wark may be easy, tomorrow’s may be diffiouit.
It is also possible that the time needed to introduce one

unit will vary considerably from the class time needed on
another day, It is essential that the mechanics of achedul-
" ing permit daiiy reorganization of the time as it is needed
- to provide the most efficlent learning expsriences. |

.~ At Brookuwet Junior High Schoolithese three prin-
oiphahmboqn net most :»dtoou.vo‘;ly,v ~Students, on an indi-




vidual basis, spspd enly that time in the olassroom which is

cesential for schicvement, OConsequertly wany students take
aditiomal oourses. Some elest to tale as wany as 12 or 13
subjeots duricg the year, thereby emriching their total edum
catiomal experience. The teachers control whether a olass
mests on any pertisular day, how long it will meat, who will
attend, and often when it will be held during the day. “he
students also have instances of cholce in attendanse. The
sohsdule also wmsots iunstructional requiremeuts on a daily
basis. It is improbable that any twe days in the year will
be soheduled identically. Every slass amd every ohild is re~
schednled every day. | B o

Soheduling Prosess | | |

The scheduling proosss begins four days in advanse
of the time it will become operative, At that tims the
teacher, having determined class nesds in advanee, submits a
Desson Job Order, This indicates the students who sheuld at-
tend, the nuxber of modules needed, the time o times re-
quested during the days snd the room preferense. It also
states the nature of the class {large group, smll group,
indepatdent study, field trip, etc.), aud whether the class is
t0 be on the Teacherts schedule (a maniatory class for a
specific time), the Must Sehedule {a required class to be -
fitted into the scheduls by the student at an available time),
or on the Elestive schedule (classes available but not re-
quired), - From these Lesson Job Orders a master schedule is
prepared. -

"~ The stulent?s daily program card, with the teachers®
hedule already iundicated, is given to the student for com-
plation ou the morning befere 1t becomss operatiomal.

" Fpom the Must mester schedule, the student £lls in
his Must classes in the time he has availsble, With bhis

completed he programs the remainder of his modules from the
" Elective schedule. He may also scheduls the library for
. spegific ressarch purposes; or independent study in the

ations for Musio Binostion
The educational oppartunities available in the

 flexible soheduls for msis study are unparslleled. The suce
~ ‘osssful use of these oppartunities, however, is contingent
 on mare than the crganimtion of classes and stulents, Of




equal importanss is the complete cvganisation of the con=
tont of tho study into a strusture of sfignificant conoepts,
and the development of strategies which incorporate more

emall group and individusl work. Creater responsibility

also mst be given vo the student for his own learning, Large

performance crganisations need not be eliminated in this

school. arrangement but complete dependense ou bands, orches-

_ tras and chorus as the prime vehicles for msic learning is
both impractical and undesirable. It 1s impractical because

deily rehearsals of large groups are out of character with
the principles underlying he mrogram and are practioally ine-
possible to scheduls. It is undesirabls begause the gystem

 offera such unlimited opportunities for students to become

involved iu msic, that undvue emphaeis on large performance

" organiszation becomes edusstionally restristive.

A few of the potentials for msic edusation presemted

by the Brookimrst plan aves -

9. A1l studembe oan take misic olasses st any grade

Jevel involved in flexible schednling. The studeut will have
‘time available without sacrifioing another area of study.

2. Homogeneous and cther apeoial grouplugs, by

bility, instrumental family, voice or obher msioal criteria

" ‘are available, The implications of this for areative wark,

research, ensemble activity, teshnique olasses ard other
maica;nv significzant experiences are obvious.

. 3. Wide varieties of experiences in msic are pos-

o bible for the student. Since singular comcentration on large
. performance organizations is relatively impractical, many

‘other msical opportunities can be made available. Where

many instrumental students normally must sacrifice apprecia-

tion, theory or history comses because of other cwrricular
pressures, they may have these opportunities in this type of

~sohocl arrangement,

4. The possibilities for individuel projests in

oomposition, perfcrmance and research are unlimited, -There

is no need far any student tc operate at the median level of

~ the class. or 40 remaln unchallenged. o

- Conolusions

using ﬂ.ﬂ:l.bh !ohuhnng ‘48 the teachers KO ‘has all of the

. PO |




.roapona:l.bmty for areative organization of his subjest mate

ter and maximum use of the opportunities affarded by the
system. He must be a rescurceful musisian, as wllasa
surrioulum specialist., There io Jittle in the way of pre=
cedent to restriot him o to guide him,

IT. Related Unigue and Expariwsutal Progrems

In addition to the sohool musios programs previously re~
viewed, thore were wany other outstanding unique or experi-
mental activities reparted to the study. Whide the work in
the following schools is often simllar to that of the pro-
grams previously reparted, it can provide further iasignt
into the problems and potentials of innovative educational

/6 SOHOOLSs Akron, Ohio
' atendent

o nga ‘L, Capes, Masic Divector

" Bach year the Akron Public Schools conduot a scholastic

oomposers? contest, This activity, undertaken to stimulate
_ereativity in msio education, is open to all students from

 kindergarten through grade twelve, Last year, the 12th year
" for this program, 755 ccmpositions were submitted, ranging

from shart children's songs to conserti for plano and orches=- .
tra. Many of the compositions were the produst of group ac-
tivity in the olassroom. Gihers were the result of indivi-
0 Commanity sponscabhlp of this astivity is provided by
many oivio groups. This cocperation is considered a vital
faotar in bringing the students! achievements before the

~eyes of the publio. Winners of thes variocus oategaries have

public performences of their mmsic, and local telsvision
station features selested works. |

. JORDH FOLK GOMAIIIT SOHIOL Allewan, Tom

.+ FauialL Detw, Prinoipal

- A pu‘.'ogram ﬁtaéaﬂlﬁé 1&1714651 oreative astivity, luw
- oluding ‘composing and research, is being carried on at all

grade lavels, in the elementary school this activity is part |

~ of the rogular musio class ourrioulum. On the high sohool

s .
co . L .




level & speoisl socuprehenwive gourse ontitled *Introdustion

 to Musio® has been developed, This is & student orientad sid
student plaaned comse to explore Jitersture, theary and

| cm:l.tiou.

. yareay_gunmn nmn SCHOOLy Aun Avber, mohim
.. Gene Maybae, Frincips ¥
~ . Catherine Gook, Musio Teacher

j The ohml groups of 'ohis Junior high oohool explore mu=
sical literature that is rarely introduced at this level of
instrustion, Goupm ropresaubod range from Filestrina to

mﬁm&ha : : |

~ Considerable creative activity is earried on'in the
eighth grade general music olass. This invelves exploration
of rhythm, strueture, pitoh and harmony throvzn a variety of
interesting creative strategies. Original rhythm pieces and
peutatonic melodies are porrcrmd and evalusted by the class
aul the teacher,

charmcutts 3 mad.a Snperviam'

Artlmr Braadvold, Kuuo Teacher

A uni.mad and aeqwaub:lal musie cumioulum ie be:lng dew
mad for vooal xusic from grades seven through twelve, This
currisulum is ocomprehensive, inwolving sight singing, dista-

tion, oowlmt:lng, th-ory, history, vceal podlgogy and pere
formence. ) ,‘

. - “~;.

omn HASHIMMN HIGH scmox.; mharlocl'.ou, West ﬂ.rg:lnh
John P. Jmia, Hua:ln D:Lrsotor

Tha mm:l.o progran 8 probently being revised to neerb the
new opportunities of wodulsr aohsd\ﬂ.ing.. Plans call for a
greater flexibility in the curriculum, team teaching and the
| tm'-t:l.on ot m tt.utcg:lu £w use 1n tho olumem |




UNIVERSITY OF CHICAGO IABORATORY SCHOOLs Chiecago, Illincis
Yramole Liod. Belnoipel —
Fravk 2irro, Uirectar of Musio

A mwnber of experimeutal programs have been undertaken to
explore the potentials of pwogressive ideas in music teashing.
These inolnde oomparative atudies in various systems of masloc
reading, oreative experiments which deal primarily with ocon~
tempcarary msical idioms and innovative instrmental strutegles.

CASS TEONNIGAL HIGH SCHOOLs Detroit, Michigan
. ‘ Ll .
Rex Hall, Head, Music Department

This school has & gomprehensive aud specialized msic
ourrioulum whioh has been designed primarily for taleunted
students, Insluded are classes which deal with many areas of
performance, theary and history. In addition to the major
" performance groups, a muwber of ensembles are available to the

studentz.

. MATNE-ENDWELL CENTRAL SCHOOL; Endwell, New York
erson, rrinsipa '
Jack Piubo, Music Directuor

. A system of rhythm teaching is being developed that has
proven highly suscesaful. The procedures closely align the
study of rhythm with new methematical conoepts., Oreative
york with rhythm is an integral part of this program.

. FULTON COUNTY SCHOOLS; Pulton County, Geargia
Don 0, Robinson, Suparvisor of Musis
Joseph M. Kirschher, Instrumeatal Musie Coordinator

A faoulty atring quartet composed of insirumental muele
deidchers in the district performs concerts in the various
schools, Whenever pessible these converts are given in the
claseroom rather than in assembly halls, This promotes an
intimate relationship between the child, the performer and
the music, The literature performed is drawn from regular
quartet literature, and includes msic from the barogue to
the twentieth century. Frequently, a narrator will introduce
- the quartet and the music in crder that the childrents attenw
tion can be drawn toward the most pertinent musical concepts.
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Monbers of the quartet are all ekilled uweiolans with pro-
fessiomal experience. Their performance and rehearsal time
is scheduled as part of their tenching responsibility.

'~ The veception by teachers and students of this chawber
msic program has been exoellent. The experiemse of the
1ive msician in the ¢lassroom has brought about new interest
 4n wasis. Of partioular igterest is the fact that one of the
best received compositions at the third and fourth grade
levels is Hindemith®s Eight Pleces for String Quartet.

'GREENWICH PUELIC SCHODLS3 Greemrish, Conneotiout
Llilam kagar, , endent
George ¥, Grey, Husio Direster

o The’ umuiomrion:lm bnb'baen strustured from grades one
to twelve to provide consistensy and ecrdimuity. While con=

 giderable styess is placed on pexrformarse at all levels, the

. high sohool also offers tiree years of theory, a class in
 fundamentals and volce olasses, In the theory program greative
uompori.ti.:m- work 1s emphasised and independent: projects are

encaxreged. ~ | |

HAGERSTOWN -scmOI.S;" Hagerstomm, Marylapd
o 1an, Musio Supervisor

" Music iostruction is provided tirough both television
- olasses and regularly soheduled olassroom musio periods. The
. television programs resch over 1100 students in grades one
through six twice aach week, o S

HAPEVILIE HIDH SCHOOL; Hepeville, Georgia
ouglas Purdle, osipal '
Madison Short, Jre, Music Director

. Through the medium of & vooal music clase, a cwrriculum
has been devised that deals with voice developwent, sight-
reading, literature and performance practices. These areas
are oqually stressed in the class in a nost integrated way.




SPRING w TNDEPEHDENT SCHOOL DISTRICT 3 Hmbon, Toxas

. Within the instrumental program many wnique practices
have bsen developed., Imnoluded sre ability grcupings begin-
ning with the seventh grade for all students in instrumental
arganizations, and a plan of vasic staff organization in
which eash teacher has resporsibilities for both advanced and
beginning mueio groups. This serves two purposes, It as-
sures that the elementary instruction will be of the highest
level, and that all music directors will have the experience
of warking with sdvanced students as well as beginners,

w

LAUREL ELEMENTARY SCHOOLs Junotion Gity, Oregon
e Ue ors
Nanoy Beplat, Music Director

 Experiments are under way with the use of hand signals to
facilitate music reading, There are also oreative activities
in the slemcntary music olasses which make use of pentatonis
socalcs and a variety of pitched percussion instruments,

KALAMAZOO FUELIC SCHOOLSs Kalamasoo, Michigan
Tawrence Darr, Music Supervisor

Experiments are baing eondusted to determine the educa-
tional value of a 0wminute daily language-music class I
the eighth grade, Combination vosal~instrumental olasses ab
" the junior and senior high school level are also being tried.
In addition, there is an 8.week tory program on

10lin, olarinet and cornst for ghildren in the elementary
school., This is a part of the general music program. -

1A CROSSE CITY SOBOOLS; La Crosse, Wisccnsin
n crandt, noipal '
‘Mary Druliner, Music Gonsultant

A program of team teaching is being experimentally
carried out in four of the ten public elementary schools,
The purpose is to develop a track system within the confines
of each misioc olass. This will allow for homogeneous group=-
ingo of students. . Extensive remedial work will be available
for those who need it, and mors challenging cpportunities
can be designed for the advanced students, = = |
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IHMON CITY SCHNOISs Im.ngbon, Kontuokv
o’ endent
Zaner Zerkle, Masioc mrector

A caxgrehensive progrém 4in musio theory has bsen se-
quentially devised for gemm:l. misic classes in the elemet~
~ tary and Junior high school. Instrustional wark sheets anmd !
other materials dealing with theary have been prepared for
u:lJ. grade lovo’.!a anﬂ are abonaivo:ly used.

Gk Tt mssmmsms MUSIC mmuons ASSOGIA'I‘ION
. ' RESFARCH STUDY GROUP II

© % LEXTNOTON: HIGH scmo:.; Lexington, Mumlmnettn
~ Thomae Vas

| This group has been sonoerned with locating and investi-
gating new approaches in music education in the Massachusotts
~ schools, Among the irnovative practices that have been
- studied and reported ars those which deal with the humanities,
oreative approaches to mueic learning and uses of wedia in
~ wusio eduoaticn. At present this group is warking on & de~
ve'lopneubal pr Eran in tho mn of ndh. |

LINOLN JUNIOR BIGH scmon; PhiMlphia, Ponnaylum
. s ns, ne: ml :
" Iomis Wergen, Masis Directar

Sol Feinberg, Muo:lc '.I.'eaoher

m'. Peinberg has davoloped 8 promm of directed listen~
ing which is being incorparated into the Philadelphia public
schocls® official ocourse of study. In this program for the.
ninth grade, sample soares, highlighting pertineunt feitures
:: ;mioal oonposit:lom under study, are proviled to each stu-

u.s, GRANT HIOH sonoo:.g Portland, Oregon
oL |
nugom Kuu, Huuio Dmctw

~ An e:lnct:l.vo meic courss hu ‘been eetabnahed Lor |
eleventh and twelfth year students. This class is directed
toward the supericr student who is not an instrumental per-
former. The purpose of the ooursd is to assist the student
to beoome aoquainted with the 1iterature of -u:lo. A '
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daboratory atm-mmfin oclass, and studenta are
expected to develop their own value judgments of musis,

Riohard Blooh, *Music Dirvector.

| Among the mny innovative practices :I.n\t school is an
escoumlative music record whioh begins ab.the L£ifth grade.
This small card has proven of sonsiderabls valus, particularly

in the high eschool. It not only allows Lo encou nt of
talont and capables students who may otherwise. be s but
it also gives the 1nstmtm insight into each st ub'o
mvim training. \
\\

RIVERDALE COUNTRY SCHOOLs Browe, New !crk AN

Robert Fudie, Direotor of Music N

Herbert Haahm, Composer in Residenas anﬁ \\ |

Teaching Ansooiate _,/ \

A new currisulum is i the process of development whioch
mkes extonsive use of composition. Partiovlar emphasis is \.
being given to iudividual research and independent lsarning, AN
The #tudents explore musical theory ranging from J. J. Fux? AN
"Wradus ad Psrnassum® to the most advanced prastices of the \\
twentieth century. SN

Thero has also been oxperimentation in which eighth and
ninth grade students occasionally teach f£ifth and sixth grade
olasses, It is felt that this exporience of sharing musical
insights with younger students provoa bonot:lohl far both the
o:ldu and younger cbudeubaa

SPRIIG VALLEY HIGH SCHOOL; Spring Valley, New York
AJan Bugarman, Principe
Anericole Bi.aa:lni, Music Teachexr

An extensive ensemble program has been initiated on the
high school level for all instrumental students, This pro-
- gran 18 schedulod on & rotating basis during the school day

' 4n sddition to the regular band and orchestral olass. While

#6111 in the developmental stage, the experiemce gained in -
shanber ensembles is felt to bring a new dimension of musical ;
g 'ummmnc, m:lnh grutu' 1nd:|.v1du:l. :lubmat and |
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