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Introduction

Social Science Methods and Student Residences
BACKGROUND

The proposal for this conference derived from the question, what
are some of the factors that obstruct the widespread pursuit of research
on significant problems in dormitory life. Student residences have
rarely been utilized as a setting for systematic research in psychology,
sociology, and allied areas. As a consequence, administrative decisions
regarding student residences have been based largely on informal experience
rather than formalized scientific knowledge. The social sciences have,
at the same time, foregone an opportunity to extend basic behavioral
theory with data obtained in this setting. A common obstruction, which
it was felt the conference could reduce, was the lack of awareness on
the part of social scientists of the opportunities for experimental man-
ipulation of significant variables, in the search for clearly defined
functional relations between physical and social environment and behavior.
In complementary fashion, it was felt that one of the barriers to the
desired research on the part of student personnel officers was a tack
of awareness of the feasibility of such research to arrive at meaningful
conclusions, and of the available approaches to experimental design,
to measurement, and to the evaluation -of outcomes. It was telt that
the residence halls recommended themselves methodologically to the social
scientists as a scene for social research. It was also felt that such
research would offer methods and findings that would assist student
personnel workers in the operatinn of residence halls as integral
elements in the achievement of the educational objectives of the

institution.




OBJECTIVES

The objectives of "A Conference on Social Science Methods and

Student Residences" were five in number:

1.

4.

To inform student personnel officers representing
various universities of recent views, methods, iand
findings in the social sciences relevant to educational
opportunities and problems in residence halls experience.
To inform social scientists concerning (a) the
structure--administrative, physical, social-~-

of student residences, (b) patterns of resident living,
and (c) potential for basic and applied research in
these areas.

To define a set of primary problems for research,

to develop basic guidelines for productive attacks on
these problems including rationale, theoretical frame-
work, likely methodology, anticipated expenses, and
relationship to other potential research, and to

order these primary problems with respect to import and
viability through joint discussion by social scientists
and student personnel officers.

To motivate informal research and proposals for

modest and/or large-scale research by those who

attend the conference, which research would be

pursued at their several institutions.
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To evaluate the efficiency of the conference in the
stimulation of research on the part of the indi-
viduals and institutions represeated at the con-
ference and others to whom the proceedings will be

distributed.




PROCEDURE

In order to achieve the objectives listed above, it was proposed
that a conference be held at the University of Michigan, and that disting-
uished social scientists and student personnel officers from both
large and small institutions of higher education, representatives of
institutions with programs for the development of student personnel
workers, and doctoral candidates interested in the development of
dissertation research projects be invited to participate in two days
of joiut study and discussion.

A. In particular, the following features highlighted the

conference:

1. Working papers were prepared by the major participants

and circulated among all participants prior to the conference. These
papers permitted members of each discipline to share descriptive and
experimental data from their respective fields, and helped initiate
discussion of residence problems and methods in several related areas.
Circulated in advance, the papers helped focus immediate attention of
the participants during the conference. Copies of these papers, and a
summary of the discussion that they stimulated are incorporated in the
conference report.

2. A seminar was held on the second day, building upon the

discussion of working papers circulated previously and upon the dis-
cussions as they had taken place to that point. Dr. George Stern
presented for discussion a survey of problems and methods in the area
of "Measuring Institutional Climate and its Impact on Behavior."

Dr. Stern's paper is included in the conference report.
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3. A definition of research problems was a major respons-

ibility of the conference. Participants were aided in their identi-
fication and ordering of research problems by a team of 'problem
scouts', trained in research identification of problem areas to
specify these problems in considerable detail. Dr. James Allen
Director of Student Housing at the University of Hawaii, and Dr.
Philip Tripp, Specialist for Student Serwvices, in the Higher Education
Administration Branch of the U. S. Office of Education, assisted by
the principal investigator, Dr. Harlan Lane, served as the problem
scouts. The results of their efforts are presented in the conference
report.

4., Task Groups were formed by the participants in the

conference. Each group considered in detail one area of research which

had been identified by the broblem scouts. The reports of these task

groups are also incorporated in the report.




RESULTS

l. One of the major purposes of the Conference on Social Science
Methods and Student Residences was the definition of primary problems
for research. This purpose was achieved and the results are explicated
in the body of the report.

2., The development of further guidelines for approaching the
primary problems for research was accomplish~d through the task groups
and their final reports which appear in the conference report. |
The formft for these reports varies with each group, and aspects of the
problem ;reas being discussed received differing emphasis. However,
the conclusions tended to report:

a) steps toward institution of research in the residence halls
b) research hypotheses and'étrategems

c) identification of dependent and independent variables

d) methods of measurement

e) procedures for investigation

f) application of results to residence halls operations

3. Primary identification of tangible results of the conference
was accomplished through the follow-up survey described earlier in
this report. Although it is too early to expect published reports of
research stimulated by the conference, the findings of the survey are
summarized here (and detailed in the conference report) as an indication
of the concrete results.

a) Post-conference discussions of research possibilities were

held both in institutions represented at the conference and z2lsewhere.
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In addition, reports were made to two professional organizations. A
number of pre~publication inquiries concerning the proceedings of the
conference have been received as a result of these announcements.

b) Discussidns concerning possible research projecté by
residence hall étaff have been reported from at least one insticution
including a period of in-service training for such persornel based on
the work of the conference.

c¢) Plans were made for specific research programs including
studies of the potential drop-out, academic achievement of residence
halls vs commuter students, student reaction to residential environ-
ment, a comparative study of fraternity and sorority housing, and
possible uses of residence halls as means of stimulating intellectual
development .

d) At one institution a housing staff research committee was
established as a result of the conference. One active research project
has already resulted.

e) Personal testimony has been received concerning the effect
of the conference on the attitudes of participants toward residence
halls as appropriate populations for study and of the need for research
as a basis fcr more rational, intelligent decision making.

f) Several participants responded to the follow-up, saying
that the conference had encouraged them to give further development and
refinement to on-going research.

g) The identification of specific problem areas célling for
research in.residence halls at institutions represented at the conference

were reported.




h) Some initial findings are reported as being prepared for
publication.

i) A number of the participants have commented on the influence
of Dr. George Stern's report and the devices he has developed for the
study of campus press and student needs.

j) Several participants have given testimony to the impact of
the conference on their own thinking. One person indicated that the
conference was responsible for his return to teaching and research.

k) One participant reported that the working paper and research
reports have been incorporated in the text material of an advanced
graduate course on research on college students.

1) The Director of Housing at the University of Florida, Dr.
Harold Riker, has offered his office as a clearing house for future
information concerning on-going research which participants of the
conference, as well as other interested parties may wish to share

with othe.s.




CONCLUSIONS AND IMPLICATIONS

The research problems that the Conference participants considered
to have high priority, both ir terms of feasibility from the point of
view of the social sciences and relevance from the point of ﬁiew of the
student personnel workers, are described in the Conference report.

The reactions of the participants to the conference, both in terms
of their testimony to its impact on their own thinking and careers and
in tecems of the research they have been prompted to initiate or refine,
amply supports the conciusion that the conference has been successful.

The response of persons who have heard about the conference and
have written to inquire concerning the proceedings indicates that there
was, indeed, a need for the establishment of channels of communication
between researchers in the behavioral sciences and student personnel
officers responsible for student residence.

Furthermore, the original assumption of the investiators that
lack of social science research on significant problems in dormitory
life was due largely to lack of awareness on the part of both researchers
and administrators of the opportunities each had to offer has been
supported. The conference has helped to create such awareness and the
resulting activities on the part of both disciplines testifies to its

impact.

One implication which should receive further attention by those

interested in capitalizing on the results achieved by this conference is

that there is a need to continue and to expand this communication channel.
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At the conclusion of the conference the participants were enthusiastic
to return to their work with increased research activity in student
residences. This enthusiasm, and the further stimulation which can come

from shared results of research, should not be lost.
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Research Conference on Social Science Methods and Student Residences

ABSTRACT
A two day intensive conference is proposed on social science methods and
student residences. 1Its basic function will be to facilitate productive communi-
cation between social scientists competent in research and student personnel
officers acquainted with residence halls living experiences.

Objectives: (1) to inform student personnel officers concerning recent views,

methods, and findings in the social sciences relevant to residence hall exper-
iences, (2) to inform social scientists concerning the structure of residence
halls, patterns of residerce living, and potential for basic and applied research
in the area, (3) to define with considerable detail a set of primary problems
for research, (4) to motivate both small and large scale research to be carried
on at the institutions represented by the participents.

Procedure: Circulation ot working notes in advance of the conference will provide

a common background of thought and experience and will serve to focus the
attention of the participants. Two seminars on the second day will build on the

discussion of the working notes and serve to further direct the thinking of the

group. 'Problem scouts' will have participated in the discussions and seminars.
They will present their findings following the seminars. The group will then
divide into "task groups' each of which will devote several hours to a con-
centrated exploration of one of the problem areas identified for potential
research. Publication of the proceedings with considerable attention to the
identification, ordering and specification of research problems will immediately
follow the conferemce. Evaluation of the efficacy of the conference for the

stimulation of research will be made by questionnaire and personal contact

approximately ten months after the conference.




1. PROBLEM

During the school year, 1961-62 the investigators shared responsibility for
supervigion of the social-educational program of a men's residence hall at The
University of Michigan, They became concerned about the lack of continuing
communication between persons involved in the leadership of collegiate residence

halls and specialists in the social sciences.

Conferences with Dr. Theodore Newcomb, Professor of Sociology and Psychology,
Dr. James Lewis, Vice-President for Student Affairs and chief student personnel
officer of the university, and Dr. Allan Pfnister, Associate Professor of Higher
Education, have confirmed the potential value of a conference both for the
clarification of issues, and the specification of problems whose solution would
benefit social science research and student personnel management. The active
interest of all three of the gentlemen named has been secured through their
participation as consultants in the formulation of the conference on Social

Science Methods and student residences.

The proposed conference derives from the question, what are some'bf the
variables which obstruct the widespread pursuit of social science research ca
significant problems in dormitory life. It may be pointed out that student
residences have rarely been utilized as a setting for systematic research in
psychology, sociology, and allied areas. As a consequence, decisions regarding
student residences have to be made largely on the basis of informal experience
rather than formalized scientific knowledge, and the social sciences have foregone

an opportunity to extend basic behavioral theory with data obtained in this

setting.There are two likely populations of researchers for this endeavor:




social scientists and student personnel officers, both at the doctoral and post-
doctoral levels. Each population has, of course, its own obstructions, many

of which the proposed conference will not remedy. A common obstruction which we
believe the conference can reduce is lack of knowledge of the correlated
discipline, We suggest that cne of the barriers to increased social science
research in the dormitory setting is a lack of awareness, on the part of social
scientists, of the opportunities for experimental control of extraneous variables,

and of the opportunities for experimental manipulation of significant variables,

in the search for clearly defined functional relations between physical and

social environment and behavior. In complementary fashion, we suggest that one

of the barriers to the desired research on the part of student personnel officers

is a lack of awareness of the feasibility of such research to arrive at meaning-
¢ ful conclusions, and of the available approaches to experimental design, to

measurement, and to the evaluation of outcomes.

We do not intend that an expert in one area also be expert in the other.

We do believe that an awareness of the character of social science research on

the one hand, and student residence, on the other, will significantly enhance .

the likelihood of meaningful small-scale research in the dormitory setting.

For the scientist the residence hall is a social unit which may not only
be analyzed objectively but may also be manipulated selectively in the attempt
to understand social processes, The residence hall, therefore, recommends
itself methodologically as a scene for social research. On the other hand, the
student personnel officer is corcerned with the creation and guidance of experiences

in residence life which will further the educational objectives of the institution.




I1f these objectives are to be achieved, personal experience must be integrated

with technical know-how and anecdote and supposition must be replaced by empirical
fact. We believe that these objectives will be materially advanced by the

proposed conference.,

II. OBJECTIVES

The objectives of "A Conference on Social Science Methods and Student
Residences'" are five in number:

1. To inform student personnel officers representing various universities
of recent views, methods, and findings in the social sciences relevant to educa-
tional opportunities and problems in residence hall experiences.

2. To inform social scientists concerning (a) the structure ~ administrative,
physical, social - of student residences, (b) patterns of resident living, (c)

potential for basic and applied research in these areas.

Y

3. To define a set of primary problems for research, to develop basic

guidelines for productive attacks on these p:oblems including rationale,

theoretical framework, likely methodology, anticipated expenses, and relationship
to other potential research, and to order these primary problems with respect to
import and viability through joint discﬁssion of social scientists and student
personnel officers.

4. To motivate informal research and proposals for modest and/or large
scale research by those who attend the conference, which research would be pursued
at their several institutions. (Participants will include representatives of
educational institutions who wiil present and discuss papers on social science

methodology or on student residence - see page six. Three categories of




observers will also be invited to attend: representatives of small educational
institutions, of institutions with academic programs for the dev-lopment of student
personnel officers, and doctoral candidates currently identifying projects for
dissertation research.)

5. To evaluate the efficacy of the conference in the stimulation of research
on the part of the individuals and institutions represented at the conference

and others to whom thé proceedings will be distributed.

III1. RELATED RESEARCH

Consideration of a conference on Social Science Methods and Student
Residences has been prompted partially by a paucity of communication between
these two professional disciplines and by a recognition of mutual benefits to
be derived by widespread utilization of social science research methodology
in residence halls affairs. Thus, it is a lack of related research which served
as a stimulus for the current propcsal, As has already been outlined, the
fundamental purpose of the conference is the stimulation of this productive
inter-di;ciplinary communication through the bringing together of representétive
leaders, the discussion of commonvissueg, and precise identification of problems

for research.

The conference is intended to stimulate professional personnel and doctcral
candidates to engage inwarious aspects of the problem areas defined during the
conference. Furthermore, & portion of the follow-up described in the last
objective will entail an investigation of the potential value of further
conferences to maintair communication, to report progress and to chart new

problems for mutual investigations in the subject area.
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immediate attention of the participants during the conference. However, they

1V, PROCEDURE

In order to achieve the objectives above it is proposed that a conference
be held at The University of Michigan, and that distinguished social scientists
and student personnel officers from both large and small institutions of higher
education, representatives of universities with programs for the development of
student personnel workers, and doctoral candidates interested in the development
of dissertation research projects be invited to participate in two days of joint
study and discussion.

A, In particular, the following features will highlight the conference:

1., Working notes will be prepared by the major participants and cir-

culated among them prior to the conference. These notes will permit members of
each discipline to share descriptive and experimental data from their respective
fields, and will initiate discussions of residence problems and methods in

several related areas. Circulated in advance, these notes will help to focus

will not be so preciée as to require the rigorous editing which would accompany
a completed paper and which might be attended by the fixing of positions so as
to restrict the potential value of the conference discussions.

2. Two seminars will be held on the second day, building upon the

discussion of working notes circulated previously. A leading investigator in

the field will present a survey of problems and methods for joint discussion

in the area of "Measuring Social Patterns' and another in the area of '"Measuring

Institutional Climate and its ‘Impact on Behavior."

3., A definition of research problems will be a major responsibility of

the conference. Participants will be aided in their identification and ordering




of research problems by a team of "problem scouts," trained in research evaluation
who will audit the proceedings of the conference for this purpose.

4. Task groups will be formed following the general identification of

problem areas to specify these problems in considerable detail including design,
methodology, ahticipéted axpenses, and relatibn to more comprehensive problems.

B. Approximately _35 persons will be invited to participate in the'Confer-
ence on Social Science Methods and Student Residences." Attendants will represent
one or more of the following categoriles.

l. Major participants - leaders in the sncial science disciplines such

as anthropology, psy uuli+,y, sociology with competence in research design, and
outstanding student personnel officers with an appreciation of the problems

of student residencesand a recognition of the potential value of disciplined,
coordinated research. These persons, drawn from throughout the United States,
will provide the working notes, and, along with the local participants, the
working core for the discussion,

2. Local participants - members of the faculty and administration of

The University of Michigan whose teaching, research, or administrative respon-
sibilities make them particularly concerned for the application of social
science methods to residence halls programs.

3. Observers who will attend the confereice.

(a) Representatives of both the social sciences and student personnel
offices from several small institutions which might be stimulated by this con-
ference to engage in immediate small scale institutional research will be
invited. Indications of interest in this conference will be solicited from

personnel at Alma, Antioch, and Earlham Colleges and DePauw University.

(b) Representatives of institutions which maintain academic programs
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for the preparation of student personnel workers will be invited to help in the
identification and development of research problems in the expeccation that such
problems will enrich the programs in the institutions and stimulate significant
doctoral research in the preparation of dissertations., Michigan State University,
é Wayne State University, Columbia University, Ohio University all have doctoral
programs in this area as well as in psychology, sociology and related social

| sciences. An indication of interest will be solicited from each of these

i ' institutions.
(c) A few doctoral candidates who have already indicated an earnest

; interest in the application of social science methods to extra-curricular student
life, and whose dissertation topics are as yet agfficiently malleable to be
affected by the proceedings of the conference, will be invited to observe the
conference and share in the published proceedings with the anticipation that
their dissertation research may reflect their participation in the conference.
Six such attendants will be invited from a list of nominees provided by the chair-
men of departments in which they are currently carrying on their studies.

C. Tentative Schedule

| First day: 8:30 breakfast 2:50 - 3:10 coffee

| 9:00 - 9:20 paper * 3:10 - 3:30 paper

L 9:20 - 9:40 discussion 3:30 - 3:50 discussion

| 9:40 -10:00 paper 3:50 - 4:10 paper
10:00 -10:20 discussion 4:10 - 4:30 discussion
10:20 -10:40 coffee 6:00 - 7:00 supper
10:44 -11:00 paper 7:30 South Quadrangle Lounge.
11:00 -11:20 discussion Open debate - Is the
11:20 -11:40 paper residence hall more
11:40 -12:00 discussion than a place to live?
12:30 - 1:30 lunch Student leaders

1:30 - 1:50 paper invited

| 1:50 - 2:10 discussion 10:00 p.m. coffee - Inglis House

2:10 - 2:30 paper

| 2:30

2:50 discussion




Second day: 8:30 - 9:00 breakfast

9:00 -10:00 ""Meagsuring Social Patterns"
10:00 -11:00 ""Measuring Institutional Climate and its Impact
on BehaviorV
11:00 -11:30 coffere
11:30 -12:30 "Problems for Research"
12:30 - 2:00 dinner
2:00 - Task Groups engaged in study of individual problems
7:00 Dinner for Task Groups
' Task Group reports
Address

* In order to obtain the maximum cohesion of discussion during the conference,
several topics for working papers will be solicited from each major participant,
and a sub-set will be selected for advance distribution to all participants and
observers. 1t is, therefore, premature to specify the exact title of each paper.
However, the topics for the three major addresses have been selected in advance
to insure that certain key issues are raised and to provide a capstone for the
discussion of the working papers.

D. Follow-up

Some time after the conference a questionnaire will be sent
to the participants in order to evaluate the impact of the conference on research

and/or administrative decisions by the participants. The questionnaire will permit

"open ended'" evaluation; however, its primary focus will be to identify, as far as
the participant is able, specific behavioral changes effected. Respondents and
institutions will be asked to describe the research they are then conducting

in the subject area, to list parameters of research design, as well as broad

conceptions, materially affected, or initiated, by events at the conference, and

so forth. Participants will be informed at the time of the conference that this

evaluation is a major responsibility of the project; the nature of the planned
evaluation will be described, and they will be encouraged to keep records to

facilitate accurate reporting.




V. FACILITIES

The major facility that will be utilized is Inglis House which has proven
itself ideal for small intensive work conferences. Inglis House has residential
and dining facilities for the participants as well as conference rooms, all in
an appropriate setting for the conference.

On the second evening of the conference, the participants will also visit
a University residence facility and meet and talk with students and student

leaders.

Distinguished educators from the Department of Psychology, the Office of
Student Affairs, and the Center for the Study of Higher Education at The
University of Michigan have agreed to cSnsult (without fee) to the proposed

conference and its directors.

Dr. Theodore M. Newcomb, Professor of Sociology and Psychology, and
Program Director, Survey Research Center

Dr. James A. Lewis, Vice-President for Student Affairs

Dr. William Jeliema, Associate Professor of Higher Education
Center for the Study of Higher Education

In view of the availability of optimal facilities and of local professional
personnel in both of the relevant disciplines and in view of the educational
approach which characterizes the Michigan House Plan for university residence

halls, The University of Michigan seems a uniquely appropriate place for such

a conference.

VI. DURATION

Total amount of time required: 1 year, 6 months

Beginning date: April 1, 1964

Ending cdate: September 30, 1965
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M Bgiomtoq Approach to Dnﬁnition

of the Ideal Living lsarming Pattem

in the lhiversitl

l. The Problem
1.1 There is a tendsncy toward division of student experience into mutually

exclusive realms despite recognition that learning results from all
experiences and that desired learnings would be achieved in greater
measure by interrelated, reinforcing experiences
1.2 From the viewpoint of the university, personnel and experisnces are
organized around:
| (a) academic or instructional programs
(b) student personnel program
(c) residence hall progrem
(d) student gevernmeut
(e) cultural and entertainment programs
(f) intramural program
(g) religious program
1.3 The programs of the .univomity tend to be grouped in hierarchial order:

(a) Intellectual, academic, vocational

* (b) Auxiliary (ﬂnan?:lal aids, cowseling, health, residence halls)
(c) Social, recreational (generated out of needs of all youth)
(d) Irrelevant or ignored
with (a) primary and others provided to forward (a) or to forestall student
+ generated activities which might interfere with (a).




l.4 From the viewpoint of the student, experiences are organized around three
major areas:
~* (a) academic (claéses. curricula, instructors)
(b) interpersonal (making friends) e
(c) activities (seeking of influence and status)
Academic experiences are not necessarily given priority by the students.
i 1.5 The disjunction between the university approach to planning of experiences
and the student categories of experience give rise to problems which the -
i , ‘students attempt to resolve, often by means which may invalidate the
educational objectives of the university.
Examples:
' Students do what and only what is necessary to get grades.
Students cocperate to restrict amount of work required.
Students select snap courses.
Students select classes because of hours or location.

Students do not go to cultural and entertainment programs.

Student government is in continuing conflict with administration.

1.6 In summary, the problem is that a university should--but, in fact,
usually does not--offer an environment for learning based on stated out- 1
comes and with educational processes (learning experierces) derived from
evaluation of their role in determining the environment and in effectuating
the desired cutcomes.

\ 2, Factors contributing to the problem

. 2.1 The lack of clearly defined behavioral goals for undergraduate education.
| Emphasis is on credits, courses, and grades.
2,2 Evaluation practices are inadequate, reflecting lack of clsar objectives.
Grades given by instructors, based largely on cognitive outcomes, determine

* eligibility for many other rewards, memberships, and activity eligibility.




2.3

2.4

2.5

2.6

2.7

2.8

-3-

Bagses for administrative organization, budgeting, decision making and
planning practices are largely unknown to students and to faculty and
bo;; no obvious relation to educational goals.
The academic organization into colleges and departments is based
largely on arbitra.y definitions of disciplines And on faculty concerns
rather than on supna-discipline objectives and concerns relsvant to an
undergraduate program.
The respective roles and functions of instructional staff, student
personnel staff, residence hall staff, etc. represent arbitrary
inisions.of student life and fragment rather than unify the student's
experiences.
The planning of the physical plant and of the individual units is too
often based on administrative whims rather than on educational
principles and results only in maximizing the inconvenience of everyons
concerned.
Examples:
Placemsnt of men's and women's residence halls at opposite ends
. ‘of the campus,

Separation of classroom and office facilities and of residence halls

and academic facilities. -
The communication network is hierarch#%l and is devoted to controlled
selective dissemination of information rather than to full disclosure
and discussion. The aim may be to build an image rather than face reality.
The practices in selection, retention, reward, and dismissal of students
are variable depending both on individual whim and on considerations

irrelevant to the purposes of higher education.

Examples:

AMmission of athletes with low scholarship and ability.

1
1




Retention of athletss under circumstances when other students
[}

have been dismissed.
2.9 Systematic' insincerity ‘
Interest in individuals in the abstract with familiarity and
friendship abstracted.
Pictures and file cards serve as reminders in lieu of actual

knowledge.

3. Ooncepts and Principles Basic to a Solution

3.1 There must be an accepted, clearly defined set of educational goals

including attention to cognitive, affsctiva, and psychomotor ocbjectives.

3.2 Both the environment and the educational processes (or experiences)

must be planned in relationship to these goals.

3.3 There must be systematic, comprehensive, and continuing evaluation

which encourages atudent self-evaluation, program analysis and
improvement, and which models the type of rational approach to planning
and decision making which we wish students to emulate.

3.4 There must be a balance between commonality and diversity in experiences.

If students have very little common experience (one class) they will
not significantly interact to forward their mutual and individual
educational development. If they have all experiences in common,
individualism will be stultified and boredom will ensue.

3.5 There must be both continuity and sequence in experiences.

Discontinuities are demonstrated by reshuffling of classes each
term bringing together different groups of students and different
instructors for each student. Discontinuity is also exemplified by
changes in advisers at various points in a student's career, by selling

of o];l textbboks and the buying of new ones, and by lack of connection




between class and extra class sxperisnces.

Lack of sequence is demonstrated by requirements involving the
taking of ;nany introductory, unrelated first courses in several
disciplines, by the many courses without prerequisites, by discontinuities
in attendance of students, and by lack of dim;inctivo levels of |
responsibility and maturity for students as they progress through college. |

3.6 mrg mst be some underlying unity in the educational experience if it |
i{s to have maximal impact on the etindont. Experiences must in some
sense by integrated, but they must also be integrative, and encourage
individuals to seek their own integrative or unifying principles.

Attempts have been made to integrate education around knowledge,
vocational competency, valuss, rationality (the examined 1ife) or
personal adjustment. Of these,the last two appear to be most
comprehensive and allow the greatest possibility of individual
adaptation and initiative in the search for unity. Of thess two, the

examined 1ife (rationality, wise judgment) seems most appropriats to

higher education.

4, Iwplications

4.1 The granting of the baccalaureate ahould be based on the demonstration of
specified competencies rather than on completion of credits and courses.

4.2 Competency should be recognized without regard to time or pattern of

experience involved.
4.3 Residence halls, cultural programs, student government, etc. should be

-planned 8o as to contribute to the development of specified competencies.
4.4 The courses taken by students should develop concepts and principles

which are utilized and are evident in the operation of other facets of

the students' experiences.




k.5

4.6

4.7

R VI e DU P

Students should be so grouped that the principleg of commonality,
diJ.rsity. continuity, sequence, and unity can be made apparent in

both group and individual experiences. ot

The planning and decision making practices of the university must
furnish the best possible model of how educated persons are to

operate as individuals and as members of a group.

The living-learning experience provided in the university should develop
patterns of behavior which continue after leaving the university; thus
the qpivarsity experience provides the model for a continuing living-
learming experience.
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As colleges and universities face the increased emrollments of the coming
years, better ways must be sought to meet effectively the objectiwves of higher
education, Perhaps the current and future situation is best sumarized by
Dr, Clark Kerr as he sugzests certain problems which must be faced in our future
universities, The first problem of consequence is one which

e o o involves the improvement of undergraduate instruction
in the university. It will require the solution of many
sub-probiems. « . « How to treat the individual student as
a unique human being in the mass student body; how to maks
the university seem smaller sven as it grows larger; how to
establish a range of contact between faculty and students
broader than the one-way route across the lectern or through
the television soreen, . . « Other major tasks include the
ocreation of a more unified intellectual world . . « to relate
administration more direcu{ to individual faculty and students
in the massive institution.

The personnel in charge of today's halls of residence are aware of their
responsibilities for contributing to the education of students. On the large
collegs campus studeuts spend the greatest part of their timé where they 1ive
and, in the state supported institution, the largest single item of cost for an
education is found in room and board charges. Even though the residence hall
personnel may assume as their first basic objective that of providing an environ-
meut in which the hall program may contribute to students'! learning, they are
confronted with an inability to seoure adequate staff, overorowde” conditions
in the hails, larger and larger halls, and student attitudes and patterns of

behavior which often hinder the reaiiution of this objective.
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One way which may help meet these and other problems confronting the )
institutions of higher education is the development of residence communities
within the college or university, These residence communities can provide an
enviroment in which the individual student can be more effectively challenged
to mest his responsibilities for laarning.‘ This paper will describe the residencs

comnunities at Indiana University, the formation of which has been based upon

certain basic assumptions:

8¢
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1, The objectives of residence hall programs should re-snforce and
supplement the objectives of higher education, If the objectives of
higher education are "to preserve, transmit and emrich culture . . .
to develop all aspects of personality, . . « to educate for acceptance
of responsibility in a modern democratic society, and . « o to train
future leaders in our soclety, "2 then the objectives of those concerned
with reslidence halls should be:

To assist in providing an snviromment within the residence
halls which will be conducive to academic achievement, good
scholarship and maximum intellectual stimulation.

To assist in the orientation to college life and to the
self development of each student to the end that each
understands and evaluates his own purpose for being in
college.

To interpret University objectives, policles, rules,
regulations and administration to students, and to interpret
student attitudes, opinions and actions to the administration.

To provide the opportunity for faculty-student contacts
outside the classroom enviromment to the end that learning
experiences are enchanced,

To provide for the basic concerns of the individual student
within the ever-growing campus community.

To provide through student goverrment an opportunity to
practice democratic living, an opportunity for students
to learn to work with others, and to provide integrated
social, recreational, cultural, and intellectual activities
in order to broaden the use of leisure time experisrces.

To provide an atmosphere of warmth, high morale and loyalty
towards the living unit, the residence center and the
University.




he To help develop in each student a sense of individual
responsibility and self discipline in learning to y
control individual lives and actions. '

2. Residence hall staffs should be committed to work with individual
students at a time that enrollments are greatly increasing. The
studeuts enrolling at Indiana University are entering a multi-purpose
institution; an institution with a minimum of entrance requirements
80 that students come from a great variety of economic backgrounds,
with a great variety of experiences, and with a great variance in
academic ability; ar institution with spscializations such as a school
of music, special non-degree programs, a graduate school; an institution
in which communication is most difficult.

3. The residence hall program must recognize that students come to college
with certain basic humer needs, regardless of the size of the insti-
tution. These include a need for achievement, recognition, status
and acceptance, affection, and understanding; needs which are met
through the student's contact with peers and adults in the campus
enviromment. It is the failure to meet these needs that has caused
many & "college drop-out."

L. Residence hall living should provide the opportunity for self
identification. Far the most part the fowr year period of college is
& time when the young adult is faced with making many decisions which
challenge his values, his attitudes, his beliefs. It is a time when
the young adult must take a look at "Who am I," "What am I," "What do
I want tec be?" It is only when the student has a real concept of
himself that he can assume his full responsibility for learning,

5. If, as is often asserted, the young adult can best be influenced by
adults of the community as he faces decision making, there must be
.an opportunity for effective communication between more mature ’
experienced persons and students. At the same time. this need is
recognized, the student is living in a peer culture. Adults are
further removed from the student than ever before. The faculty member
is pressured by the demands of large classes, too many papers to grade,
the necessity for publication and research and by committee work. The
Student Personnel Administrator is so iuvolved in determining policy
and handling discipline that he has little opportunity for personal
contact with students, The shortage of qualified professional staff
at the grass roots level, further compounds the problem,

6. The enviromment impinging most upon the student is that of his immediate
living group. Be this a fraternity or sorority house, a residence hall
or an off-campus house, the student often spends 60 to 65 per cent of
his time where he lives, Due to the scarcity of land, cost of
construction and demand for housing, these living units continue. to
become larger. The fraternity house which once housed )0 to 50 now
houses 100; the residence hall which housed 150 now houses 250~1000
and is 10, 12, 16, 22, 2} stories high, and off-campus residences are
providing housing for 4O to 4OO instead of homes for } or 5 students,
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7. Students are much more apt to develop activities and programs within
the halls and to assume responsibilities for their own enviromment
when there is an active student government. The peer acceptance of
student leaders who can influsnce attitudes aad values and who can
give an importance to learning is necessary for meaningful interaction
of students, faculty and administration.

8. Small college campuses which exert considerable influence on students
and provide a great intellectual enviromment have many characteristics
which can become a basis of a residence community. The nature of the
selected student body provides a peer culture to challengs an individual
to real learning; faculty student contacts are many and informal, there
is adult challenge for the student at the time of decision making, and
student !'s needs are more easily met for there is an opportunity for
recognition and acceptance in campus activities, Although many people
continue to extol the advantages of the small collegs, as tuitions
continue to increase and emrollments are limited, a smaller and smaller
percentage of students mey take advantage of this "elite education.”

Indiana University is in its sixth year of intensive development of residence
communities, These ten communities, with two exceptions, house 1000 to 1200
students., They have been encouraged to develop their own character and each is
beginning to show a strong community identification. Communities differ in
plwsical. construction, in the degree of homogeneous groupings of students, and
the amount of experimentation with various types of programs. Although actual

classes are not held within the residence halls, each community can be considered
similar to & small college within the larger university. Some are co-ed
icampuses,™ same all men or a&all women and one is a graduate campus, One comunity
is low cost housing and attracts many students who come to college on scholarships,
while another center atiracts the women who especlally look forward to sorority
membership. One community has eight separate halls, another two tower bulldings.
When a freshman arrives at Indiana University he becomes & member of a living
unit of approximately 50 students which 18 a part of a residence community, and [
yet he has available to him the rich resources of the larger university. It is

within the residence community that living arrangements can be made so that 4

advantages may be taken of "peer culture®™ and informal faculty and adult contacts.




It is from associations in the living unit that the student may receive individual
recognition and acceptance as he participates in the various activities of the
community. Within the conmunities many types of units can be identified, each
providing a different "climete"™ and each making special contributions to its
membsri. These include Resident Scholarship Units, Co-operative Units, an
apartment unit, special academic units, upperclass units, and units which, except
for selection of members, provide all the characteristics of a fraternity.

It is through the reaidence community that the freshmen student first
perceives the expectations of the college commnity for its members. The stage
is set on the day the halls opens. The bulletin boards hold the vcholastic honor
rolls for the past year and list the Operas, Auditorium and Convocation series
for the coming year., Special provisions are made to have the community libraries
open and the art prints, which may be rented for 25¢ per semester, are on display
for students to make their selections. The hall staff,. student officers and
the presence of faculty in the hall indicate the interaction to be expected of
faculty, students and staff. The orientation programs planned within the center
provide for discussion gxroups on sducational films, and expectation for study
time is set the day of reglstration,

To what extent the residence community can provide an enviromment in which
a student can assume responsibility for learnming is influenced by a number of
factors, The most important appsar to be pnysical facilities, adequate staff,
availability of faculty, and the development of effective student govermment.

Physical facilities. Om a typical small campus one would expect to find

a group of residence halls housing fram 20 to 150 students. Students might eat
in & central dining hall, or, if dining halls are within the residence halls,
provisions would be made for exchange dinners and informal mixers. Samewhere a




snack bar would be available where students and faculty gather. The library,

the auditorium and the classrooms which are used for meeting space are &'I.l within
a few minutes of the students' living quarters. Somewhere near the center of
campus would be found the student personnel offices and student govermment rooms,
and on the edge of campus would be intramural fields and space for organized
recreational programs.

Although it means multiple use of space, all of the facillities ,‘of the small
campus can be found within the = sidence camnities at Indiana University. Large
dining halls are perhaps the best example of facilities which may be used for a
variety of purposes. In addition to the special dimners and banquets, dining
halls are frequently used as proctored study halls, lilraries, movie theatres,
writing clinics, ball rooms, choral practice rooms and student government meeting
rooms. A room within a community which may seat 25 to 30 people may double for
small dinners, student govermment and staff mestings, Judicial Board hearings,
small study seminars, and faculty=-student discussion groups. By isolating the
floor lounge from the student rooms, it may be used for group discussions, card
playing or visiting until closing hours, study space after closing hours, and
small informa.]: undt functions. In thres communities a room is equipped for a B
radio station, while anoiher has & small chapel and several have their own snack
bars. Programs can not be developed within the halls if there is not space
available, but space can be found without having to provide separate areas for

all activities.

Important to control of enviromment, to communication and to group identi-
fication is the type of construction best for the living unit, What type of
room arrangements best allow students to remain individuals yet provide for
associations with people of varying backgrounds? What are the advantages and
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disadvantages of the "gang bathrooms?" What are the relative merits of single

verses double rooms, or the vertical verses horisontal groupings? Where should
the Resident Assistant's room be located? What effect do furnishings have on
study habite and adjustment to hall living? These and many other questions
continue to be asked as more and more halls are under contruotion.

Staffing of halls. Few peopls know the answers tc¢ adequate staffing of
halls. The person to be considered first is the head resident who is usually
responsible for 200 to 500 students., There are not sufficient numbers of well=
qualified student personnel workers todsy who are willing to live within the
halls, The use of older mature wamen of limited training such as housemothers,
is less desirable because of the need for energetic, well-educated hall personnel
to challenge today's sophisticated student body. Faculty members neither want
to bs tied to the responsibilities of residence halls, nor to be isolated from
their teaching colleagues and their obligations as members of the teaching faculty.
As one considers unit staff, it is possible to use seniors or graduate students
as Reaiden't Assistants, Their effectiveness will depend upon how carefully they
are selected and the training they receive,

Each residence community has a professionally-trained person responsible
for student personnel services within the community. The Head Counselor is
responsible for supervision and training of unit staff, advising student activities,
giving stimulation to special academic programs, providing an environment which
encourages learning, He may also do a limited amount of individual counseling,

For all practical purposes he is a Dean of Students for his campus. In most co-ed
commnities an Associate Head Counselor with responsibilities for programming is '
also available, By giving responsibility and challenge to the professional person,

it is possible to provide continuity to the community which is so vital to its 4
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effective opsration. Each Head Counselor is responsible for his community.

The extent to which the center develops its own identity, develops oulturél,
academic and soclal programs and provides for identifiocation and work with

ths individual student is largely depondent upon the oreative efforts of this
person,

Since this student persounnel worker finds himself deeply involved with
administration, discipline, and advising of the community level program, a

major responaibility for the oreation of a learning enviromment must be assumed
by the Resident Assistant within the living unit and the faoculty associations
within the halls, Basically the Resident Assistant at Iﬁdiana University is
challenged with these reap&naibiiitieat 1) to provide an enviromment within

the unit whioh sllows each student to meet his responsibilities for an education,
2) to serve as an adviser to student government and, 3) to be aware of individual
student 's needs so that referrals may be made.

Although forty percent of the unit staff are preparing for student personnel'

‘work and thus combine their work in the hall and their academic programs in an
'Internahip, the 170 unit staff represent 33 major academic arease Thse most
important-eéhoern in selecting staff 1s to secure individuals who personify 1
institutional goals, persons who are inquisitive about the world around them,
and who are sincersly interested in and accepted by the students. The Resident
Assistant conveys the image of the university to the students from the first
oontacts; his excitement for learning sets an example, He 1is rear enough to the

age of the student that certain "peer" influence is possible, yet through training

and experience, he should be able to encowrage students to use the resources of
the campus to maks oollege more meaningful,
A central office staff assumes the responsibility for polioy formuletion,
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university representation, selection and training of staff, development of

special programs and for inter-community coordinatiom.
Faculty participation, It is assumed that faculty-student contacts outside

the classroom can be used to stimulate learning in many ways. Thersfore, an
opportunity should be provided in an institution of higher learning for students
to meet with faculty members on an informsl basis, The experience and wisdom of
faculty should be used to stimulate students to think creatively about current
problems and areas of knowledge which are relatively new to them,
It is through the efforts of the Head Counselor, the Resident Assistant
and student officers that faculty have become involved in residence communities
at Indiana, A faculty member, selected by the students with appropriate recoge-
nition from the university, serves as a Faculty Associate to a living unit. He |
is provided with the opportunity to eat in the community with members of his
unit with the expectation that over coffee and dessert the informal discussions
can take place, Faculty Associates often attend unit meetings and provide the
stimulation for discussionsj they may bring distinguished campus guests to dinner,
or involve other faculty members as speakers for scholarship banquets, debates
or discussions. Frequently, the Faculty Assoclate participates in the many unit
and comnunity functions., It is important that faculty members see .that their
contributions c;.n be valuable to extra curricular learning and the administration
must in turn be. willing to give them appropriate recognition for this contribution.
As a result of contacts with Faculty Associates, a number of other faculty
contacts have been made. More arnd more students take advantage of guest tickets
to have faculty members to lunch. In one residence community Faculty Associates
have been selected by the center as a whole, and in still another community,
freshmen a.ca.demic' advisers, who are assigned their advisees within that community,
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.also serve as Faculty Associates, All are attempts to develop informal fe}culty-
student contacts outside the classroom., Faculty members become strongly identified
with their units, They are Just as anxicus to know how the unit comes out in an
intramural athletic contest, or whether a member won in & student election, as the

students in the unite. They have questioned disciplinary action taken with a
studént in their unit or questioned procedures and policies of the community; all
for the bdtterment of administrative, gtudent and faculty understanding.

A rather thorough evaluation of the Faculty Associate program made during
the 1962-63 school year revealed that the Faculty Assoclates were most successful

when the students of the unit participated in the aeleot:lon process, when the
unit counselor actively supported the program and gave encouragement to student
officers, and when upperclassmen and academically superior students were involved,
By far the greatest majority of Faoulty Associates felt the experiences were
valuable to them in developing a better understanding of students.*

< cudent government. The structure of residence hall student government

follows that of staff organization. An Iuter-Residence Hall Council, composed

of Inter-Residence Hall Association officers and the community presidents, is

responsible for coordination, providing stimulation for programs, and representing
the students of the %all: within the total university. Major activities are
accomplished within the communities, A constitution which combines men's and
women's govermmsut provides for oultural, academic, social and communication

comnittees and gta.tea that the responsibilities of student govermment is to

e « o "elevate the scholastic standards and foster a high academic atmosphere

" within the halls, to provide for the social development of students, to represent

#An evaluation made by & student leader in the halls, Mras. Sandi McVay as
a part of & Senior Honors programe
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the students of the residence halls to the total campus, and to promote their
general welfare within the framework of Indiana University."3 .
Student govermment within the residence communities provides a large number
of students with a "laboratory of human relations." It provides individual
students with an opportunity to participate as members of the community, to
develop and apply leadership skills, to use developing personal competences and
to make Judgments bases on the growth of knowledge and skills. It is through

participation in student govermment that students assume a personal responsibility

for learning experiences and for the activities important to students' leisure

tims. Through serving on judicial boards, evaluating rules and regulations and

| assuming the responsibility for their activities, students can influence the

| enviromment in which they live., If those concerned with the halls believe in
damocratic procedures, all residents can be involved in expressing their concern
for the way they live. This results in better communication and understanding

| between administration énd stulents.

| As student officers develop programs and assume the responsibility for their

living enviromment, more effective student participation has resulted. The academic

purpose oi' Indiana University when explained to freshmen by student leaders is

more effective than when it is explained by the Head Counselor. Tt means more

for the student officer to insist on quiet hours than for the unit counselor.

When the community pwesidents; with one exception, all maintain better than a

UB" average, when the Inter-Residence Hall Association President is also a Rhodes

Scholar nominee, when residence community scholarship recognition banquets include
| by far a majority of unit govermors, a stage is set to show students what is
| "gxpected® and "accepted" by their peers.
If valuable expefi?nces for learning are to take place, students must be

| thoroughly involved in program planning and implementation. During the past

Aruitoxt provided by Eic:

ERIC
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five yeauss it is .possible to point to numerous programs which have been s-acoesaful.
as students have assumed this responsibility. The first language tables s.ta.rted
by staff lasted three months; those aﬁarted by an Academic Co-ordinate have lasted
two years. The Faculty Associate selected because the students of the unit felt
some relationship to him proved more successful than a faculty member “assigned"
to & unit. When it is students who "drum up.trade" for a block of seats at the
Opei'a or a theatre production, or a tour of the Art Gallery, participation iﬁ
likely to reach its highest level. Student directed newspapers, radio stations
and extensive recreational programs are to be found in & number of the communities.
This is not to say that some wise adviser might not have given an idea to a
cultural, social or academic chairmany; but the idea becomes a student's and is
thérefore accepted by oLher students,:

. Conclusion. This paper has described the residence communities at Indiana

University which attempt o provide an enviromment in which the individual student
may be challenged to know why ho is in college, to be challenged to ideuntifly
himself within the university enviromment to the end that he will assume his owm
responsibility for lea;'ning and his own responsibility for an education.

Although many hours of work and the ideas of, many people have gone into the
numerous residence community programs, little or no research has been carried |
out to see if the stated objectives are being achieved. .Each community differs
significantly; thus there is a rich opportunity for comparative evaluation qf
many aspects of student living. The next story to bs told at Indiana should be
the result of carefully planned ressarch.
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4 Preface

P, S. Eliot has written a symbolic poem, The .Jasteland, in which there are

recurrent lines such as these:

Here is no wuter but only rocx

Rock and no w-.ter and the sundy roudeee

If there were water we should stop and drink

Here one can neither stand nor lie nor sit.

There is not even silence in the mountains

But dry sterile thunder without raine..
An interpreter of the poem comments that the dissatisfaction which is
symbolized in the dry land's longing af'ter rain is also expressed in the
irdividual's hungering for life--in contrast to his being reduced to a

state of helplessness and emotional impoverishment.

It is quite likely that T. S. Eliot did not anticipute that his master-
piece would be applied to residence hall living. However, on parts of
the campus that many of us know best, there is "no gilence in fhe mount-

ains" (skyscraper halls) but much "dry sterile thunder without rain”

””n

(sound and fury indicating nothing.)

This conference will, in all likelihood produce "rain-makers" whose concerted
efforts can reducs the impoverishment (emotionel, academic, social, spir-

itual, and other) observable in the lives of students. At any rate,
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the "oloud-seeding" process to be effedted through research would seem to

be a commendable beginning.

l. The Problem Presented

Public relations personnel in college and university, intunt upon
capturing headlines, have composed yards of copy featuring the cost of
new atomic research centers and other campus structures, notable among them
new residence halls for students. In a number of instances, the atomio
research center and the newest student residence have shared a headline-
in-duo. The partnership may be viewed in several wayss: first, it may be
suggestive of the growing importance of the residence halls, hitherto con-
sidered to be devoid of all academioc import in contrast to the centers for
scientific research which rate at the top in institutional priorities. On
the other hand, one may view the publicity as aﬁ aanouncement to the taxpayer
or donor that the cost of one edifice may closely approximate the cost of the
other, particularly if the residence hall bears likeness to a Florida

luxury hotel.l On this score, readers soon discover that not only are

lsoe Howard Bowen, "Where Are the Dollars for Higher Education Coming
From?" Ourrent Issues in Higher Zducation, 1960, Washington, D.C., pe 1D.

residence hLalls coming in high-rise size, but they are coming in bigher rising
taxes, large:r gifts from philanthropists, and highér student {ees.

But to pursue the first supposition, are there actual evidencec of
shriniage in distance between the olassroom or daboratory and the student

residence area? What is the relevance of residence hall living to collegiate
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learning? 4 fairly prominent theme in public relutions materials, catalogs,
student handbooks, and orientation brochures is one contending that "the
goal of the residence program is to provide living facilities which will help
the individual student resident achieve scholastic success to the best >f his
ability." One could conclude from this that scholastic success is the sole
success goal. Or, one could assume that while personal-social goals may have
some importance, they have become happily merged with the scholastic goal.
But one must search assiduously in the residence halls on the 2200 and more
college and university campuses of America to find evidence of this merger.

In too meny instances, the residence hall contributes mainly to the
physical well-being of the student. That there is adequate space and proper
head, light, veatilation, and saﬁitation together with courteous service and
protection from outside harm is the chief boast. What appears to the eye of
the campus observer are stretches of educational wusteland surrounding small,
well-watered oases. At the heart of the oases are the classrooms, resal in
brick and ivy-covered or starkly new in their steel and glass design. Inside
the classrooms, LEARNING (in capital letters) goes on--in the laboratories,
lecture halls, libraries, listening rooms, all ailiterative!

On the cases can be found the faculty members sharing their wisdom witn
roving students who géther in groups numbering 35 to 300 for 12 to 15 hours
a week, to learn of life while in process‘of living. In the surrounding great
stretches of educational wasteland can be seen the pyramiding or mushrooming
residence halls; the student wion with its sarcophagi of government cubicles,

activities and publications offices; and nearby, the cavernous gymnasium sure

rounded by stretches of playing field. In these places, there is never-ending
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activity, buzzing to bruising, with the learning all in lower ocase.

In these same educational wastelands, the adult tribal population con-
sisting of personnel deans, residencs counselors, direotors of student act=
ivities, supervisors of recreation and miscellaneous pthera, some with and
some without academic trarpings--and almost all without tenure--live out
their lives in quiet dedication (often times desperation!). They are in the

aottiement but qpt really of it. They are cn the payroll but barely so. They

are educational "camp followers," rootless and often hope-less. Though they
may spend the day or night in weaving a fabric of knowledge, skill, and
attitudes, they are not considered teachers. Although they work at the loom
of life with younger, more impressionable apprentice~students, the product is
said not to be teaching. (Learning and teaching take place only in the oasis.
In the outer barren plateaus, there is only eating, sleeping, coenversing, ..

studying, relaxiung--in short, only the activities with which the students

concern themselves the 153 hours per week after the barely-fifteen hours of

class activity.)
| Should another Glacial Age occur and archaeologists in their diggings
discover half a million years heﬁce these once-thriving centers of collegiate
learning, they will discern readily the pinpoint gardens of the Nile wher§
classes were held--and the dunes beyoné where the students lived. The con-
temporary hope is that incre#singly institutions will experiment with plans
for reclaiming the educational desert places--for shrinking the distance

existing between the residence hall and tke classroom.

2., Why the Distance?

There are several reasons for the separation between the residence hall

and the claséroom, laboratory and library: (1) residence hall persomnel, in
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many instances, possess a rather limited view of their role in the educational
enterprise; (2) faculty members and academic administrators share a resﬁg;cted
view of the work of residence personnel; (3) students, as well as their parents,
fail to perceive the residence counselor as a contributor to the educational
program; and (4) the location of the residence hall in the campus "master plan,"
as well as the interior design and decor of the hall, are often ill-adapted to

learninge.

1. The Role of the Residence Counselor: Those who direct the residence hall

program are variously designated as house-mother, director, resident head, house
manager, residence counselor--to cite only a few appellations. The discussion
in this paper centers upon the last-named, the residence gounselor, one profess-

jonally trained for the position.2 A diary of the daily activities of the

ﬂ“------------------------------ﬂ-----w----------.n-------n---’-------ﬂ---n-----—---

2See the discussion of suggested areas of professional education outlined

by Mary Omer, "The Program of Residence Counseling,"-in Counseling and Guidance

in General Education, Melvene D. Hardee (editor), World Book Company, New York,
1955, Pe223.

----’-0‘----(”---------------' '----------------‘----------------------------------&-.

residence counselor will include general hall management, supervision of house-
keeping, enforcement of rules, planning of social, educational, and recreational
programs, advising with groups of students, and counseling with individual stu-
dents. Delegation of some responsibilities to social director, graguate
assistant, housekeeper, hall president or other will be noted, with responsibility
for coordinating the entire operation falling to the head resident or residence
counselor.

The isolation of residence personnel from the faculty in general can be

heard in comments such as these: "I do not feel that I am a part of the faculty.
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Nor do I know any f8culty members very well. We have an occasional one in to

speak to the students in the hall, but as far as my being acquainted with then,

their work, and the goals of education on this campus, I am not in any position..."

The unde}lying plaint is, "I have noébbeen invited to participate in
aspects of the ntudent's general education. While I have some ideas about how
and what students learn, and the conditions under whioh they learn, nobody has
asked me to share these. It appears that what I do in the residence hall in
company with groups of students, or in individual oconferences with a single |
student, is incidental to the larger educational mission."

However, it is the writer!s belief that the residence counselor can
contribute to planning--particularly in the area of general education. The
counselor in residence has the opportunity for aiding students %o accept and
integrate new ideas emerging from formal couises, for assisting students in
their adaptations to new concepts and patterns of value, and for helping them in

their resolution of problems precipitated or intensified by the college experience.

2. The Expectation of Faculty Memberss Faculty members will acknowledge &8 60ll=-

eagues thoaé vwho attend faculty senate, who sit in committee session, who socia=-
lize in the faculty club, as well as those they perceive in the library, the
convocations, lecture halls,and other centers of college or university life.
Frequently on college campuses, residence personnel are not uniformly accorded
faculty status nor are they in evidence in the usual campus meeting places.

Thus, faculty members often fail to associate residence counselors with the

ongoing educational activity of the campus. They attribute to residence hall
personnel wgoout-like" traits, conceding them to be investigators on the alert

for trouble--particulariy viglilant on fall nights after smashing athletio
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viotories or spring evenings when the new moon inspires mass pursuit, by males,
of Dianas in dormitories.

Numbers of faculty have the notion that graduate students, majors in any
academic diécipline, can be stationed in the halls, to preserve law and order.
Others have the idea that a full-time teaching faculty member from any discipl}ne
can be recruited to occupy quarters in the residence hall, lending stability.

The parent surrogate, the authoritarian figures of matron or policeman, the “Big
Brother" graduatevstudent--these are images denoting the varying perception of
the reéidence counselor or resident head.

Most faculty members avoid even & casual visit to the residence hall.

Their knowledge of it can be summed up, “That's a place where students sleep.”
Rarely does a faculty adviser consult with the residence counselor on the
relationship of the student's out-of-class living to his classroom achievement.
Even more rarely does the chairman of a general education area ask residence
personnel to contribute to the teaching in humanities, social sciences, natural
goiences,oxr related.

Nor will residence personnel make the initial overtures by suggestions
such as these: "Could I implement your teaching of the unit on contempdfﬁ:y
American painters by an exhipit of some well-chose;z paintings in the lounge of
our residence hall? Could our hall join in some way with you in the presentation

of Beethoven's works? Would your social science staff assist us in the election

some of our academically talented students fail to keep up with other honors
students?" On too many campuses, hese ideas are dreamed about but never spoken

out.
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3 The Expsctation of the Student and His Family: The perceptions held by
students of their residence counselors are likewise varied. Among the common
stereotypes are those of "Mom," '"Sis," "Big Brother," or "housekeeper." It is
vith genuine surprise that students learn that a residence counselor may possess
an academio degree with scholarship evident in psychology, sociology, education .
or an other field of study. (One student has confessed to having made this
discovery in her fifth year of residence living after she had enrolled in a
graduate course instudent pe?sonnel work, with promptings to ascertain more
about the competencies of her counselor.)

The expectation of some parents parallels that of students themselves.
At first meeting, parents of new students often assume they are leaving son or
daughter in the custody of a keeper--one watghing over the offspring by day and
by nighte The residenée counnzeior Will be adjudged as a medical, legal, spiri-
tual, or business adviser to students. Parents generally underestimate the
educational role of the counselor with consequent over-stress of the role of
“foster" mother or father.

4, Planning for Residence Halls in Location and Desigg-necor:3

3It is fitting that the writer defar to her esteemed colleague, Hal Riker,
of the University of Fiorida, Gainesville, on discussion of this topioc. See
College Students Live Here and other Riker writings. .

. In many master campus plans, the residence halls are peripheral to the
classrooms, laboratories, and libraries--out=of-bounds and off-limips, geographi=-

cally and psychologically. The placement of residence halls in close proximity

]
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to centers of learning is of inoreasing importance, insuring casy movement of
students from living centers to library, listening rooms, workshops, studios,
and related activity areas.

Writing of the travesties of architectural planners, Stone recalls thati
some residence halls possess the one virtue of bdeing defensible from a military
point os view. He queries: | | |

Why do these architectufal cuonditions insult the moral sensibilities?

Because there is not assumﬁtion vhatever that people are individuals,
; no assumption that man ever needs to be alone with himself or his
thoughfs; no assumption that grace and beauty and gentleness are
virtues meriting acknowledgement in the space man fills with his

! lifeoh

- b e 5D b e IS - e e - e LT .2 A 1 T J - ") ab ab b A
.

AWilfred H. Stone, “Stanford's House System: The Spaces for Fregdom,"

Sequoia, Stanford University, Autumn, 1958.
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"The space man fills with his 1ifé" is the concern of the t-tal campus--of
administrators in academic areas, of student persomnel administrators, of teaching
'faoulty, of ccunseling persennel, und non-academic persornel {o the degree that

all are knowledgeuble and involved.

3¢ A Locus of Learning | .
Almost any observer will admit that though humanities coursework concerns
itself with moral philosdphy,-so does residence hall living. The social sciences
express concern for man's relationship to man in complex and changing sccial |

settings; so do out-of-class groups, thé;fesidence halls among them. The die-
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ciplines in science place stress upon gsoientific method--on log’~al, predictable,

precise and measurable procedures in the study of phenomena of growth, mutation

and differentiation in the laboratory. Is there not the possibility of applying

a method for viewing and assessing the growth processes of human entities in the

T
ngrucible" of residence he'l, fraternity or sorg}ty house, coopereative housing

venture, or married student dwelling?

When the college student "buys" & room in the residence hall, he should

expect to receive more than a warm nc sting place, & pleasant roommate, a cop--

venient Btorage place for books and clothes, and a private telephone. The

student should experience " a program " of caupus-wide education which embraces

a distinctive'ﬁay of living. These five issues assume importance in the residen

programs

1. There will be covrdination of effurts of instructional and

residence hall personnel,

~

2. There will be provision made for informéiwéhd spontaneous activities
within the hall.

3. There will be attentioi. directed to Wthe forgotten student".

4, There will be provision made for thé student's larger learning.

5¢ There will be attention directed to the student!s total campus

affiliation.

4, Renlamation in ths Area of Residence Halls .
1. Coordination with Academic Personnels Now is the time for resia 1ce hall
personnei'to move toward'instructiondl personnel, with offers for-en;;ching and
extending the program of lecrning. Before such a merger can be =ffected, lowev

residence personnel will need to apprise themselves of the content of learning
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in general education-~the humanities, commmnications, natural and sooiai aciences,
etcs Thereafter the residence counselor must recognize the relevance of personal=-

social adjustments of students to their academic succeas.5

.
N enEn eb & e - o & -------------‘---------“--------ﬂ----ﬂ-- [ X 1 1 J

5See Paul L. Dressel, "The Determination of Student Nééds,“ in Counseling
and Guidance in General Education, ope cit., pp. 26-46.
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Some questions which: persists Under what conditions can residence hall personnel,
in company with instructional persomnel, contribute meaningfully to the general
education af the studentf Can the Stephens College experiment in living and
learning be extended to mul ti-purpose, publicly-supported institutions? What
evidences of coordinated effort of instructional and residence personnel exist

in large, multi-purpose institutions, privately and publicly supported? What

. administrative provisions make coordination of the two groups possibie? Are
there particular cheracteristics, personal and professional, of residence per-

sonnel who are happily coordinate in their effort with instructional personnel?

é. Provision for Informal and Spontaneous ictivitiess A student may engage in

a stimulating discussion in the classrocm only to walk a few minutes later into
an atmosphere in the residence hall that is gweetly somnolent or wracked with
senseless horseplay. Since students contihue to demonstrate their penéhant for
learning from one another, provision must be made for learning‘without benefit
of teacher. There are more instances than have been dreamed of where residence
‘personnel can take an active part in the free-flowing, after-action emanating
from claaa or laboratory.

Some questions which persists What over-all provisions can be made within - the
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residence hall for "apili-over" of cléssroom discussion? Is the residence hall
counselor sufficiently skilled in communications techniques? Can the counselor

stimlate discussion in small groups, moving out into areas and disciplines

o e settai.

which are unfamiliar with no loss of effectivenesa?6 Are residence

-
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6See examples of disocussion techniques in Randall W. Hoffman and Robert
 Plutchik, Small-Group Discussion in Orientation and Teaching, G. P. Putnam' Sons,
New York, 1959. See Melvene D. Hardee and Margarét Bernauer, "A Method of
Evaluating Group Discussion," QOccupations, 27 90-94, 1958.

"on the job"
. personnel willing to learn group discussion methodihrnder communications experts?

What are the perceptions of residence personhel as they participate in discussion
groups? Do they recognize student ccacerns in questions phrased about general
and professional education, educational and vocational goal-setting, personal and

group relationships, and value assessment?

3. Attention to the tForgotten Student’s The individualization of education
ought to be strikingly apparent in the rasidence hall. Here, ''faceless anony-
mity that I.B.M. cards, drop cards, seat numbers, and I.D. numbers represent”
should be replaced by respect for a particular individual. In the residence
hall there éhould be both consideration of the individual as a group member and
as an individual apart from the group.

Some _questions which persists Are there ways of organizing the living arrange-
mentsg, partic;larly of expanding campuses so that anonyﬁity and depersonalization |
are reduced to a minimum and identification and involvement are naturally facili-
tated? Are itherethings that university administrators can do that have thus .
far not been given thought? Do we need Yo decentralize or deprofessionalize some

student personnel functions 'so that there can be more informal and less wofficial"

N I T o
o P
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contacts between students and adults in the campus qommunity?7 (Examplaa.
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‘ 7From Report to the Commission on Academic Affaips, American Council on
Education, by Joseph F. Kauffman, June, 1964, and reproduced in two parts in
The Educational Record, Summer and Fall, 1964.
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Could the central counseling office “carry" its expertise at designated times
to the iesidence%halla rather than wait upon stﬁdents to come "cross country"
to the not-too-easily-found cdunéeiing service? How mobile dare a service
become in a day of high mobility?) If involvement and participation increase
the effectiveness of student learning, to what extent can upperclass students
develop their potential by assuming appropriate functions within the residence
hall as "extensions" of the residence counselor or resident head? How can
communication of faculty adviser and residepce counselor be effected to iden=

tify and deal with the about-to-be-forgotten students?

L, Provision for the Larger Learning: Every residence hall counselor with con-

science (and this is every counselor!) gives thought in the quieter moments of
his or her working day to the kind, amount, and extent of contribution being
made to the student's total learning. We may assume, without too much argument,
that the major aim of the student's firsf year is to win the student to the
intellectual enterprise, with thesé objectivess (1) to capture tﬁé student's
imagination; (2) to give him a sense of what it means to become deeply involved
in a discipline or a subject; (3) to learn things that make a difference in his

1ife; and (&) to be a member of & commnnit& that is devoted to the pursuit of

-~ ERIC

Full Tt Provided by ERIC.
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aNevitt Sanford, "Implication of Personality Studies for Curriculum and
Personnel Planning,"*ict rs_on the College Campus, The Hogg Foundation, Uni-
versity of Texas, 1962, p. 15. (See also the reference to "expression of impuise
lifec") » Personality ;

counselor

Some questions which persist: What are the provinces of the reaidencefﬁnll in

these four areas? What are his or her limiéationa? To what extent is the

student pexrmitted to "express his impulse life" within the residence area? What
forms does this expression take--ﬁo}itioal, aesthetic, social, economic, spir-
itual, vocational, other? What possibilities exist in the residence setting for
discussion of rights and obligations of students? For airing of ideas in mid?ture
U.N., Town Hall, and moot court? What are the pqssibilities for examining in

the residence hall the aims and burposes of higher education in general and the
institution's own goals specifically? To what extent caﬁ the hoped-for prod-

uctive partnership of student and college be examined in the residence setting?

5« Attention to Total Campus Affiliation: Some educators upon hearing a des-
‘eription of the college residence complexes at Michigan State University have
commented that the student dweller in the contained college fails to achieve
identity with the institution as g whole. They contend that the really big issues
of such a really big campus by-pa;a those who live in the institution's back bay or
or southwest forty! Even without the complex, some students are thought to be
"roped off' from the campus as a wholg both in institutions large and small,

because residence loyalties are stressed more than.igtitutional ones.
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Some questions which persist: What are ‘the primary identities of students in
residence in their various classifications-~freshman, sophomore, junior, sen-
ior? Is there a particular climate of learning for a residence complex which
differs from that of the campus as & whole? Is the residence complex effecting
greater holding power (fewer witinirawals--more students continuing their educa=-
tion without interruption) than the ordinary residence? What residence arrangep

~ments do effect greater holding power--for men, for women? (Example: Do the
Heritage Halls apartments for undergraduate women at Brigham Young University--

. and adaptations thereof--permit the woman student's greater involvement iﬁ
.”homemaking”:while in college, thus encouraging her continuance?) Through what
residence hall programming does the student not only become identified with the
campus as & whole but also the commnity at hand?9

9See Henry Steele Commager'a discussion of the university's obligation fox
effectingjmeaningful relationships with the nearby community in, "Is Ivy Necess=

ary?", Saturday Review, September 17, 1961, Pe T0..

5 Summary and Conclusion

To increase the teaohing-learning'pofential of the residence hall there
is needed: (1) reduction in the geographic and psychological dist%noa between
classrooms, 1aborétories and libraries; (2) a shift from a climate of aridity |
to pfdductivity within the halls; (3) a restructuring of the role of residence
counselors to bring them into more active instructional planning; apd (4) the

initiation of plans %o: bring faculty members and residence personnel together

Full Tt Provided by ERIC.
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t0 2s3ist and work with students.

Some athdents will be motivated to learn not enly in classroom, library,
and laboratory but 9130 in residence hall. They will experience "peak learn-
ing" in a discussion led by a residence counselor, a recital staged in the
- residence hall, an informal gathéring of students in the lounge of the

resldence, or in individual conference with the counselor.

In auch instances (.o return to TeS. Eliot and The wasteland), there
will be "atmospheric" changes on the campuSee., respectful silence in the
’mountaina and life-giving showers on the plateaus. The educational waste-

lands will have been recleimed!
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The Residential "House“: Research Roadblocks and Prospects

Our rapidly expanding undergraduate colleges are increasirgly
turning to the residential House as a way of giving undergraduates
a greater sense of perscnal"belonging", greater sontact with faculity
members, and a richer aducational experience than is poesible in s
dormitory. I use the term "residential House™ here to designate a
residential unit within the total undergraduate college community
vhich has many features not ordinarily found in student dormitories:
an administrativa head, often assisted by senior tutors or a House
dean, who has primary administrative and disciplinary authority
over the students in his Housej a small resident faculty, and a

‘nor-resident senior faculty who ara "Fellows" of the House. The

residential House, variously called a “college”, a "house" or a "hall",

tends to be a selfbconxainad unit in all but academic matters: thus,
is is expected that most students will center their personal,
social and recreational life in their House. Farthermore, most
Houses supplement the academic fare of their colleges with special
. educational programs: Seminars, guest speakers, student-faculty
tables at meals, tutorial programs, or "ﬁouse sections" of large
urdergraduate courses, The growth of residential Houses within
nany of our largest undergraddate colleges is an eﬁ!brt to de—»
centralize, to give students a sense of belonging to a unit more
personal and individuated than the largelimpersonal college.

Since I was a college sophomore, I have been connected with

three such residential Houses: Eliot House at Harvard, an under-




’graduate‘ residential college which houses approximat.ely 450

undergraduates, 20 resident faculty members, and has a noneresident
felloirship of about 60 ;Ballidl College in Oxford, which is ree
sponsible for approximately 350 undergraduate and graduate studenté,
with 20 resident fellows and - .on-resident fellowship of 40; and
Davenport College at Yale, with aﬁout 300 undergraduates, a resident
faculty of about ten, and a non-resident fellowship of 50, I mene
tion this continucus association of more than 16 years with resi-
dential houses as background for the point from which I want to
begin - namely, that during these years, I have myself done no re-
search within any of these colleges, despite my continuing interests
in the effects of social setting on perscnality d~ralopment, nor---
much more important = d§ I know of any research carried out within
any of these Houses (or any of the other Houses at Yale, Oxford or
Harvard‘) during these 16 years (or before this period). At the
same time, both Harvard and Yale have very active recearch groups
in psychology, sociology, anthopology and student health, which
have been eager to conduct such résearch. Yet the faet remains
that llttle or no research has ever been carried aout. Why is this?
One reason undoubtedly is suggested by the motivation for this
conference itself: ignorance on the part of both administrators
and social scientists of the possibiity for research in this setting,
And perhaps the dissemination of clearer information about the possie
bllities and promises of such research will alone remedy the situae
tion, But Idoubt it, In fact, my own efforts, like those of a
number of my colleagues, to use the residential House as a research
| setting suggest to me that there are very strong conscious and une

conscious forces wofking to make such research difficult, if not
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aitogether impossible., Most of my comments will be directed to

these roadblocks to research. But at the same time, I should

anticipate my conclusions by noting that the effort to»understand

these roadblocks thoroughly and in depth may itself be a research

opportunity as fruitful as research within the residentisl House.
-I-

I can best suggest some of these roadblocks by being auto-
biographical. While I was a resident fellow and assistant senior
tutor in one of the above mentioned Houses, I tutored a group of
seniors in methods of psychological research. One of these students
was interested in patterns of interaction in the House dining hall,
and evolved a set of hypotheses about the relationship between
dining hall cliques and sociomstric position in the House., I en~
couraged him to observe systematiqélly the seating arrangements
of the cliques which interested him during one week, and I informed
the senior tutor of thé House that the student would be making these
observations, encouraging the student himself to be open about the
fact and rationale of his observations. The observations weré not
completed for two reasocns. First, the students whose seating pat-
terns were being observed objected strongly to the House Master,
to myself, and above all to the research student, whose life was
made extremely difficult by the forcefulness of these complaints, ’
Second the Master‘and the SeniorlTutor, faced with this protest,
advised me that the research was disruptivé and must. be stoppédo

_Other examples come to mind, You may be familiar with the
essay by David Riesman and Chfistopher Jencks on the residential

college, published in Meavitt Saenford's collection, The American

Student. Riesman distributed earlier drafts of this eésay to all

of the Masters of the Harvard Houses, asking for criticism, sugges-
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tions, and opinions. I chanced to see some of the letters he re-
ceived in return: they were almost without exception indignant,
angry, defensive, and repudiative., Some Masters opined that the
article was not worth publishing; others suggested that whatever
its merit it should not be published, In fact, of course, Riesman
and Jencks argued very strongly in favor of the House system as

it existed at Harvard, and took great pains to explain and to some
extent‘discredit the stereotypes of the Houses mnst prevalent among
students. Even after Riesman had.attempted to make the article
more acceptabls to the Masters, and despite the fact that the
opinions he expressed were, on the whole, those of the Masters
themselves, many of the Masters continued to consider the article
a "disgraceful performance",

Another example comes to mind. Professor Roger Brown, formerly

s

of The University of Michigan, for several years taught a large
undergraduate course in social psychology at Harvard. In one of

the first years, he ihnocently attempted to 1llustrate the meaning

of the term "stereotype" by having his students rate the eight
Harvard Houses on an adjective check list. He compiled the results,
and reported them back to his students: he found that there were
indeed distinctive stereotypes for eack of the eight Houses. The
student newspaper reported this finding in a brief article by one
of the students in the course. I should ncte parenthetically that

the labelling of Harvard Houses by undergradustes is known to every-

one at Harvard: these results were no surprise,
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Nonetheless, there was an lmmediate storm of protest from
all of the Houses, including that in which Professor Brown him-
self resided. Some masters and meny students felt that the stereo-
types reflected badly on their Houses, others argued that the re-
gsearch was inappropriate, and almost every one concerned acted as
1f Professor Brown had himself personally attributed the stereo-
types to the Housea. Somehow in the -ensuing storm, which involved
many angry letters to the student newspéper, the didactic motive
behind the exercise, and the fact that the students, rather than
Professor Brcwn, stereotyped the Houses, was simply lost sight of.
I could give other examples from the experience of the Harvard
Student Study, a long-range project which attempted to study the
effects of the undergraduate experience on the psycho-social de-
velopment of college students. This project met many obstacles,
not the least among which was the impossibility of securing the
full collaboration of the Masters and staffs of the residential
Houses, which are probably the most crucial part of an undergraduate's
experience at Harvard. |

The point I am suggesting is obvious: established residential
Houses act very much like unwilling psychiatric patients who have
been dragged to a psychiatrist: doors are closed, defenses are
raised, roadblocks are set up, booby traps are prepared, resistance
and negative ﬁransference meke constructive inquiry virtually im-
possible. I suspect that similar phenomena may even underlie the
underdevelopment of the social sciences in general at Oxford;
Oxford, of course, is far more of a loose federation of autonomous

Colleges (in my terms here, "Houses") than 1s any American University;

J—
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the social scientist who is interested in his immediate human or
social surroundings at Oxford meets a chilly reception from the
staffs of the colleges - who are the Univefaity. Similarly at
Yale, though my expsrience is more limited, attitudes ﬁithin
residential colleges toward social scientists seem to me to be
very similar to those at Oxford and Harvard.

The three institutions of which I am speaking are in a variety
of ways extreme: Balliol College is more than 800 years old, and
is part of a society which places a strong premium on the acceptance
of tradition and on the preservation of privacy. And, although the
Houses at Harvard and Yale are but 30 years old, they were consciously
patterned after thé model of English Colleges like Balliol, and have,
in one generation, acquired a formidable sense of their own traditions.
Nonetheless, the argumenti for studying the extreme in social insti-
tutions is as good as the cese for studying the extreme in psycho-
pathology: in both instances, an understanding of the extreme msy
sensitize us to similar processes which go upnoticed in more "typical"
institutions or personalities. Granting that these established
residential Houses are extreme, how can we explain their "resistance"
to the type of research which we are meeting~to discuss?

A beginning cf an answer may be found by considering the values
and personalities of the individuals who are likely to become most
coomitted to administering and staffing a residential House.

When academic promotion and preferment depend largely on one's
position on nationally and internationally organized professions
it requires an extraordinary sense of institutional dedication -

of commitment to undergraduate education and tc one's own college -
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to assume the very heavy responsibilities of meking a residential
House a home for its undergraduate members. Junior administrative
positions in such a House must be staTfed from among those who are
willing, if necessary, to "sacrifice" research and scholarly time

to work with undergraduates. Obviously, such men may be among'the
foremost scholars in thelr fields, but in order to accept House
responsibilities, thelr values and motives must make the "sacrifice"
worthwhile. So, too, the resident junior faculty members who assume
the heaviest burden o7 teaching and advising wlthin a House often
pay a price for'the time they spend with undergraduates. Their
students are often aware of this: with mixed ineredulity and ad-
miration, undergraduates will comment on how “X", a promising Ph.D.
cendidate or instructor, is "screwing up" his professional career
because of the time and evergy he devotes to his students.

In the universities I know best, the most devoted residential
House administrators and faculty members are in fact very selec-
tively recruited from among humanists and historians, from among
graduates of the same university, and from among men whose commit-
ment to the iﬁstitutions in which they teach 1s as great as their
commitment to their profession. Moreover, virtually anyone who
agsumes a position of leadership in a residential college must
have, at the very least, some nagging doubt about the wisdom of
his institutional commitment: for he is likely to be continually
reminded by his students, colleagues and superiors - often in very
blunt terms - that time spent in undergraduate administration and
teaching, howsver worthy and noble, is time wasted for research and

scholarship. Such men often feel conslderable conflict over their

x4
e




commitment to undergraduate education, yet the commitment is
there. |

And finally, given the intense pressures to orient one's self
exclusively to a professional field, unusually strong personal
interest in undergraduate teaching and in undergraduates themselves
is often required to make this commitment. Those who have time
and energy for this conmitment are often ummarried; indeed in most
residential Houses they must be, for residentlal accommodations are
not available for married faculty members. But whether single or
married, the mere fact of living in an undergraduate House involves,
for a faculty member, the likelihood of intense personal involvement
with students. And many faculty members and administrators find
this involvement not only immensely rewarding but, at the same time,
somewhat threatening. Our soclety often frowns upon close relation-
ships between older and younger men, however humanly or academically
productive they may be. ‘And I suspect the same situation obtalns
at women's colleges.

Another set of "variables" which may help explain the resistance
of residential Houses to research lies in the students themselves,
For any residential unit to be more than a dormitory, a special
"mystique", with an accompanying sense of special solidarity, must
develop. (The wisest of the Masters of Houses intuitively under-
stand and promote this mystique.) The calendar of most Houses is
adorned with ritual occasions whose primary function is to express
the solidarity of the faculty and student body, to suggest that in
some (usually indefinable) way, there is something very special,
unique, and ennobling about being a member of this particular
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soclety. At one level, of course, everyone remains‘quite awafe
in his saner moments that the three and four years undergraduates
spend in.a House are but a small fraction of their total years,
and constitute but a part of their lives even while they are under-
graduates. Nonetheless, there develops what I will call the
"mystique of the total institution", by which I mean to suggest
that a residential House tends to act on the asgumption that all
-of its members are completely and totally absorbed within the
comnunity, that the House is eternal, that the members' deepest
loyalties will forever remain with the House, that the House
.poeeeseee arcane and ancient wisdom to pass on to its students,
and that the members of the House are privileged above other men.
The operation of this mystique can be most clearly discerned
during ritval celebrations. Undergraduates who normally are "cool"
sophisticated, skeptical and iconoclastic often shed unashamed
tears after‘a small glass of wine and a eulogy of their residential
House. Houses generally replace or supplant fraternities and
other secret organizations on the campus, and they evoke among
undergraduates many of the same feelings of intense devotion and
hallowed sacredness. Yet at the same time, these sams undergrad-
uatea are often extremely aware of the actual limitations, ab-
surdities, and extremes of the Houses to which, at another level,
they feel so reverentially loyal. |
Finally, in attempting to understand the dismay with which
undergraduates often view practicing social scientists in their

midst, we must recall the almost universal human reluctance to be

ys
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systematically observed by anyone - and the discomfort which ob-
servers themselves often feel when forced to fraternize with their
subjects. This discomfort is given institutional expression in
the rule that psychiatrists and their patients meet only in the
consulting room; most research projects which invelve intensive 1
personality assessment operate under similar ground ruies. The
discomfort of course operates both ways: most psycho-analysts
feel as uncomfortable with thelir patients as vice-versa.
But among adolescents and young adults, thie discomfort is
likely to be intensified: undergraduates are especlally fearful
and resentful about being "pigeon-holed" by social scientists.
And behind the special intensity of this fear unioubtedly lies
the uncertainty of commitment‘of many undergraduates. "Pigeon-
holing" is~especia11y threatening because the student fears he
will somehow be "forced" tc conform with the label he is given; 1
and beneath this lies the special vulnerability of all thoe whose
commitments are tentative, who therefore both fear and want to be
told who they are. For example, I suspect that among the many
factors which led undergraduates to protest their fellow student's 1
observations of their dining hall seating patterns was their fear
that they would somehow be fixed, forced, or labelled as belonging
to a clique about which they themselves had some conscious or un-
conscious doubts. Students are remarkably consistent in the in-
consistency with which they, on the one hand, ask for labels from

voecational counselors and therapists, and, on the other hand,

resolutely refuse all such labels.
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Finally, consider the obverse of the coin, the attitudes of
social scientists toward residential Houses. At the institutions
with which I am familiar, social scientists tend to be drawn from
different ethnic, religious, ideological and class backgrounds
from the Masters and administrators of the Houses. Stated in its
most extreme form, this difference in background often leads the
House administrator to view the social scientist as an outsider,
uncommitted and unconnected to the residential House, who wants to
exploit the House for his own professional advancement - and regard-
lese of how it affects the functioning of the House. The socisl
sclentists, in contrast, often perceive the House administrator and
staff as stuffy, supercilious, and conservative if not reactionary,
- obscurantists who hide behind tradition and institutional loyalty.
To be sure, there are many exceptions to this overstated generaliza-
tion, But at almost every major institution of learning in America,
if there is an animus against social scientists, it tends to be
expressed by viewing them as academic arriveastes, "misbehaviorsl
sclentists", uncultured men with the pretentions of science but
few of its accomplishments, men basically uncammittéd to the
institution at which they teach. The behavioral scientist, for
his part, may respond to institutional rejection by an even stronger
professional identification, and by avoiding and even scorning those
whose commitment is to the institution,

And finally, from the social scientist's point of view, an
"ideal" research situation is usually defined as one in which ex-

perimental manipulation of key variables is possible. Especially




to the soclal psychologist with rigorous experimentalvtraining,
a situation in which research aims must be subordinated to educa-
tional and other institutional requirements ofte:: seems undesirable.
Experimental manipulations of, say, roommete selection are likely
to produce interpersonal crises with which the administrator,
rather than the soclal scientist, must deal; but the social scientist
is responsible and is blamed. Variations in teaching technique for
experimental purposes, however instructive in the long rur. mean
in the short one that if one technique proves superior to others,
students in the "inferlor" groups will be perceived as éducationally
deprived by the research. Nor is it easy for the soclal scientists
to avoid these problems by assuming the role of the visiting anthro-
pologist from another culture: he is patently of the same culture,
involved in the same institution, & member of the same academic
profession, and a professional colleague of the administrators and
faculty members whose activities, ideologles and styles set the
tone in a residential House. Few anthropologists could do field
work if thej were full participants in the conmunity which they
studied, and even fewer would choose to do so if they expected to
remain for the rest of thelr lives in the same culture,

~II-

I have so far tried to characterize several of the "variables"
which, I believe, "obstruct" the widespread pursuit of social
sclence research on significant problems in doruitory life, es-
peclally in the established residential House. In case it is not

obvious from my previous remarks, I will now try to spell out
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more preclisely how these '"varlables" operate to produce the result
from which I began - namely, the almost total absence of such re-
search in established residential célleges.

Consider {irst the attitude of the administrators and com-
mitted faculty member of a residential House. For one, the fields
from which these are selectively drawn tend to be those with the
strongest antagonism to the newer behavioral sclences. The tech-
niques of scholarship and the implicit values of many of these
flelds are different when not opposed to those of, let us say,
wne modern soclal psycholdgisto From the outset, then, there is
likely to be a lack of sympathy with and understanding of the ob-
Jectives and methods of the social scientist. Secondly, and less
overtly, the arrival upon the scene of a gocial scientist who
proposes to "use" the House for the advancement of his profession
(and perhaps his own career) conflicts strongly with the institu-
tional and non-professional commitment of those who are most in-
volved in House 1life. House administrators and staff often feel
cons;derable conflict over the wisdom of their commitments; and
the very presénce of a social scientist tends to underline this
conflict, paftly because the social scientist #s seen.aa personi-
fying professional comﬁitment himself while "analysing" the non-
professional commitment of others. Finally, residential Houses
would be impossible without a willingness on the part of their
staffs to became involved in the lives of the undergraduates; and,
as i have suggested, for many faculty members this involvement is

deep and personal, so much so that they feel threatened if social
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scientists propose to analyse and study their interanstion with
students. All of these factors, I think, cooperate (no doubt
with many others) to make the faculty and administration of resi-
dential Houses unusually "resistant" to practicing behavioral
sclentists in their midst. |

As for undergraduates, they are often somewhat more willing
to be studied as individuals than as‘members of a residential
college. I can recall aéveralistudents who were voluntary research
subjects for an extremely probing study of personality develorment,
yet who were strongly opposed to social scientific studies of their
residential Houses. This is a not uncommon phenomenon: individuals
are often less willing to be studied in their institutional roles
and commitments than they are to be studied as individuals. This |
unwillingness can be partly understood by the two factors I have
mentioned - the fear of labelling and the "myth of the total insti-
tution". The fear of labelling can of‘ten be readily dispelled in
research projects or in psychotherapy whers the focus is the in-
dividual gqua individual: this emphasie‘reas;ures the student that
he is not golng to be labelled prematurely and that he will have a
recourse to "appeal" if he feels he is unfalrly "pigeon-hole&".
But in a study of an institution as & whole, students fear that they
are more likely to be'placed in sociological or psychological
categorles without their consent. And, insofar as any study of
a residential House must inevitably find it difficult to study
each individual in depth, students are right to fear that they
will be jﬁdged primarily on the basis of their external manifest

behavior - the people they eat witvh, their choice of roommates,
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their patterns of overt interaction and their sociometric position.
Thus, social psychological studies often miss the private and per-
sonal coﬁmitments which to the student himself are central aﬁd
concentrate on what he considers relatively transieﬁt, superficial,
and unimportant aspects of his behavior.

In addition to this fear of labelling, which operates eg-
pecially powerfully in institutional studles, many students in
this rational and scientistic age are also soméﬁhat embarrassed
at the passionateness of their institutional commitments, which |
in the cold light of the day may seem irrational, "soft", and
sentimental. Any social institution which conmands the allegiance
of its members does =0 at many levels - ranging from a conscious
and rational assessment of the merits and deficiencies of the in-
stitution to an unconscious and far less balancad senéé of loyalty
to a powerful institution, Adolescents and young adults are es-
pecially prone to intense and passionate loyalties. The rituals
of fraternities and secret societies.- the emphasis on secrecy,
elaborate initiations, a special sense of belonging, secret wisdom
and anclient tradition - all of these correspond at some level to
the needs and fantasies of the participants. And these sesme needs
and fantasles operate - though they are not always translated into
actual ingtitutional practices - in residentisl Houses. The student
who is willing or eager to discuss his most private anxieties and
fantasies may thus be unwilling to have his commitment to a resi-
| déntial college analyzed lest the "secrets" of the group be exposed,
its wisdom be diluted and destroyed, its traditions‘"explained
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away", and ite sacredness "polluted" by outsiders who do not
themselves share the students' loyalty to the institution.

As for the social scientist, his unwillingness to "attack"
the problem of the established House as a research site mey also
be explained by some of the factors I have mentioned., For one,
he usually seeks a relatively simple experimental situation in
which a emall number of variables can be observed and controlled.
To understand comprehensively what is happening in an established
residential House would involve a study which was simultaneously
higtorical, anthropological, sociological, and psychological., It
would require a knowledge of the history and "traditions" of the
House, of the specific values of the House in the wider ethos of
the university, of the instituticnal forms, norms and expectations
of the House and of the personalities of the participants.‘ Under-
standably, few social scientists are willing or able to move into
8o amorphous and demanding a researdh area. But equally important,
I believe, are the differences in value orientation between the
typlcal social scientist and the typical local staff member. of a
residential House. The behavioral scientist who "cares" whether
he is "accepted" in & _residential House usually finds that the best
way to éccomplish this is to "play down" his aociai sclentific
outlooks and to emphasize his institutional loyalty to the House,
This stance, of course, sutomatically precludes doing research in
most Houses. On the other hand, the social scientist who does not
care whether he is accepted is ver& likely merely to reject such

Houses altogether, seeing them as traditionalistic and reactionary

Full Tt Provided by ERIC.
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by his own professional standards. In either casé, he is not
likely to make & major effort to do research in a House; and if
he does, he 1s likely to be quickly discouraged and to turn to
cther less conflictful areas.

These factofs, then, may help explain why so little research
has been ‘done within established residential Houses. The faculty,
administrators and undergraduate members of these Houses tend, for
rather difforent reasons, to be hostile to studies of their partici-
patior in Jouse life. Similarly, for methodologlcal, ldeological
and personal reasons social sclentists are unlikely to undertake
such research. The egtablished residential House is a particularly
tough research nut to crack: at every step there are roadblocks
and obstacles.

I would be the first to argue that we cannot readily generalize
from the established residential House to other student dormitory
settings. For one, such Houses tend to have a very strong sense
of cdrporate identity and to function as more or less complete
social systems; this is clearly not the case with the average
dormisory. For another, the dominant implicit culture of such
Houses tends to be set by their administration and resident faculty,
who provide crmtinuity as students move through the House. Dormi-
tories with proct:.:s who are themselves in transition through
graduate school tend to have their values set far more by under-
graduates. Also, the strong institutional commitment of those

most loyal to a residential House means that they are often selec-

tively recruited from tne fields most distant to-the social sclences;

obvisusly, this need not be the case in dormitories which require
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less commitment from those who administer them, And finally,

historically, many established residential Houses were founded

before the "behavioral sclences" really existed; their course,
tradition and direction was therefore set in another, scmetimes | Y
alien,spirit. And undergraduates vary enormously from college
tv college in their willingness to be studied, the depth of their
institutional commitment, their fear of labelling, and their desire
to facilitate soclal sclentific research,

Nonetheless, I suspect that at least gome of these same factors
operate to impede research in student residences in general, As
L hypotheses to be explored further, I would sugges’:
l.) Administrators and faculty members in atudent residences tend
to be recrulted selectively f£&m emong those who a) specialize in
the humanities and history; b) have unusually stroug institutional

conmitments; c) derive unusually great satisfaction from working

closely with students;

2.) The stronger the sense of corporate identity in any student

residence; the more students will tend to perceive researchsrs as

alien and potentially hostile outsiders who may subvert or profane |
the values or interaction patterns of the group,

3.) Student opposition to soclal scientific research in student

residences will be directly éroportionate to the extent to which

students perceive the researchers as labelling and categorizing

them into a small number of "pigeon-holeg" without taking into

account their individuality and peracnal goals, 1

4e) Social scientists will on the whole tend to find the values
and coomitments of those mcat involved in‘college residence or

ERIC

Full Tt Provided by ERIC.




-19 -

dormitory life alien or uncongenisl.
5.) The social scientists most likely to underteke studies of
student reaidencas%will be those with a strong interdisciplinary
orientation and a fondness for complex explanations.
My comments so far have been entirely negative, in that they
~ attempted to explain some of the factors which currently obstruct
gsoclal acience'research in student residences. Let me conclude by
attempting to accentuate the positive.
~III-
As research sclentists in any field know, the hypothesis that
is discomfirmed is often more interesting than that which is readily
; confirmed. Only by having our expectations confounded can we be
surprised, andonly surprise can lead us to question the assumptions
upon which we originally made our hypothesis. Similarly, the problems
that stand in the way of research can be as illuminating as research

successfully completed. Indeed, one can imagine s research project

on student residences whose primary objective was to study the
roadblocks to research on student residences: from such a study
we might learn a great deal about the self-defending characteristics
of institutions, the nature of individual commitment to these insti-
tutions, and perhaps - more generally - about the nature of social
éystems and individual involvement in them. So even if oiis were to
conclude that research in student residences is virtually impossible,
we would still be left with a constructive research task of attempting
to understand the reasons for its impossibility.

But in fact I do not believe that such research is impossible;

on the contrary I believe it can be most fruitful despite the
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enormous difficulties involved. And I have speculated at such
length about the roadblocks to research in college residences
partly in order to suggest socme of the ways in which this research
might be made more possible and more productive. Let me try to
spell this cut.

I earlier mentioned the probiams in doing "anthropological®
research in a residential House, pfoblems which stem from the
researcher's own involvement in the very culture which he studies.
But at the same time, the research method of participant observation
does permit an interested social scientist to study an institution
within his own culture. William Foote White., in his illuminating
appendix to the new edition of Street Corner Society discusses
problems and rewards of this role; and those who have worked with
the student civil rights movement have further experience of these
problems and rewards. Yet the research done has been, almost without
exception illuminating - though inevitably impressionistic and non-
quantitative. It is essentlal, I believe, for anyone who attempts this
role to start from a position of general sympathy with the objectives
and accdmplishments of student residences, a respect which I believe
is required by the facts. Gilven such respect, which éommunicates
itself to those involved in a dormitory or college residence,
participant observation is clearly one way this tough}nut can be
"eracked".

But the results of participant observation studies are almost
invariably impressionistic and suggestive rather than conclusive,

And the prospectus for this conference points strongly to the
"manipulation" and "control" of variables within the college
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residence setting. Such manipulation and control is, I believe,

impossible in an establiched residential House, whose momentum

and tradition at every point obstructs the experimental design

of the researcher. But there are other circumstances under which '
it is far more possible. .

For one, students are on the whole more willing to be studied
than their mentors and administrators - often over-protective - are
to permit these studies. Thus, the dormitory, co-op house or fra-
ternity without a strong corporate identity and without continuous
faculty administration with a vested interest in the dormitory
probably offers the best place to begin. Among such residences,
other things equal, it is probably best to search out the residence
with the strongest possible bias for behavioral sciences. In
practice, this probably means avoiding "high prestige" fraternities
and concentrating on groups where individuals of low authoritarian-
lsm are likely to be concentrated, for example, cooperative houses,
or dormitories of non-affiliated undergraduates. There are also,
in some colleges, other residences where such students are likely
to be found - fo example, in the College of the Behavioral Sciences | | 1
at Wé;leyan in Connecticut.

Secondly, as I have intimated before, the social scientist
must respect the expliclit objectives and the implicit culture of
the residence in which he is working. Research which threatens
to subvert or undermine the quality of residential living or the

goclal and educational function of such residences must be avoided ‘

if possible and stopped if it produces unanticipated bad results.
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Also, beforse beginning research in a college residence, researchers
must allow themselves ample time to become familiar with the culture
of the residence they propose to study. If there are non-student

administrators present, their cooperation must be secured and main-

ta’ned throughout the research.

Thirdly, I suspect that the grestest ressarch possibilities
for the social scientist are to be found in research which begins
with the founding of the residentiel unit. R. Neavitt Sanford's
unrealized proposal for a "college within the college" at the
University of California at Berkeley was aimed at creating an

"experimental" educational unit within the wider college, manned
in part by social scientists, and with the dual objective of im-
proving the eudcational process at the same time that it was studied.
Similarly, the extensive research being done at Monteith College
in Detroit was vastly facilitated by the fact that it was begun

with thveounding of the college, and thus has been taken for
granted és a part of college life. To attempt to move into an
establighed residential unit is, I have suggested, to appear to
threaten the conmitments of those in the residence and to subvert 1
the myth of the total institution; But to start at the beginning
| with the institution's founding, is to become a part of the institu-
‘ tion and even to share in its members' loyalty to it.
In sum, then, research in college residences seems to me fraught

with roadblocks, to be difficult, complex, and not for everyone.

It requires great tact, sympathy, and respect for the institution,

its administrators and faculty, and its undergraduate members. It

Full Tt Provided by ERIC.
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requires a willingness to deal with an extremely complex humen and
social situation, of which the researcher himself inevitably becomes

a part. At the same time, it 1s eminently worth attempting, and
the problems it presents are no more than those of understanding : 4

the impact of any social instituticn upon an individual's life.

Given this as our objective, the college residence offers one
prospect for advancing our understanding; and even to explore the
roadblocks which stand before our research may itself contribute to
this understanding.

Kenneth Keniston
Yale Medical School




Rebecca S. Vreeland

Harvard Houses and Changes in Students' Attitudes




Harvard Houses and Changes in Students' Attitudes

In answer to the question, do students change during colicge, most people
would answer yes.. In part these changes are in the area of added skills, but
in part they may also be new attitudes and values, style of life, and even
-alteredr ego mechanisms. The questions for empirical research still remain,
however: who changes, in what way, and how 1s the change mediated.

There is a growing body of systematic evidence that students do change
both in the areas of added skills and of altered attitudes. (See Webster et al

in the American College.) There is much less systematic evidence about how the

change is brought about, particularly in terms of the effects that various
colleges have, other than through the process of recruitment. We need to know

much more about the mechanisms in formal organizations which seem to be mediating

factors in tho process of personality change in college.

From a theoretical point of view, we might expect that the residential or
living arrangements would be one of the factors in the organizatiori of t:ha collegs
that would mediate personality change. We might also expect that the mport'ance
of the living arrangements would deperd on their organigational type and the
extent of student involvement in them. In this present woriking paper we will
describe a study of the Harvard Houses which has been part of the Harvard Student
Study (a fuller report of this portion of the Harvard Studen’ Study can be
found in Bidwell, Charles E. and Vreeland, Rebecca S., “College Education and
Moral Orientationss An Organizational Approach," Adm. Sc. Quarterly, 8(1963)

pp. 166-191, ard Vreeland, Rebecca S. and Bidwell, Charles E., "Organiszational
Effects on Student Attitudess A Study of the Harvard Houses,™ revised version

of a paper resd before the Americsn Sociological Association Conference, Septem-
bar’ 196!10)




The investigation had two primary motivations. The first was to see 1f

the goals of the organization, in this case the House, have an effect upon

the direction of change of student attitudes and opinions. The second was to
look for the organizational characteristics which seem to be potént in producing
changes in students of the type specified by the organizational goals. A much
more general motivation, of course, was to contribute to knowledge about the
methods which csn be used in the study of formal organizations, especially
organizations which have the task of socialization in our society, of which the
Harvard Houses and Harvard College as a whole are an important part.

Setting of Research

There are eight .resideﬁtial Houses at Harvard in which ths majority of.
upperclassmen live. Each House has between 250 and 350 resident students as
well as a number of resident tutors who are mostly graduate students. ' The |
resident tutors are chosen by the Master from the various departmental teaching
fellows. Each House contains its own dining rcom, library, commen rooms, and
rooms for special purposes such as photography, masic, and manual arts work.
Some of. the Houses have squash courts and one has a swimming pocle The students
occupy suites which will accommodate from two to 8ix eor séven individuals. In
most cases, each student has his own bedroom, and there is a common sitting
room. Each sulte has its mm toilet facilities.

The House is in charge of a resident Master, usually a senior professor,
vho hes wide latitude in the performance of his rcle. The Master is assisted
in the administration of the House by a Senior Tutor who 1s responsible for
disciplining and counseling students. -

Each House has an active intellectual, social, and athletic prégram. The
tutors are responsible for individual and group tutorial, and the House sponsors
lectures or has departmental “tables” at which iastructors in the various depart~
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ments will be invited for special meals with the students. Some of the Houses
have music or drama socisties and offer concerts or plays during the year viaich
are open to the entire college community. Often a visiting scholar will be in
residence for a year, or a part of it. |

The Houses compete with each other in athletics, and each year the champion
House football team plays 1its counterpart at Yale. |

In substance, the Houses are designed to provide the majority of activities
for the student ocutside those which he would find in his academic department.
There is no pressure, however, on the student for participation in House acti-
vities, and many invest their energies in organizations outside the House, as
in athletics, journalism, or various clubs. Nevertheless, for many students,
House identification is quite strong.
’ Students apply to Houses of their choice near the end of the freshman year.
Inasmuch as there is an attempt by the college adminisiration to keep the popu-

lation of Houses relatively uniform across a mumber of intellectual and social .
variables, students may not alwavls recelve their first choices.

Data Gathering

Focused interviews were conducted with the laster of each House and with
& 50 per cent random sample of tutors resident in the House. Similar interviews
ﬁere “conducted with House officers and informal student leaders who were nominated
by other respondents.

In addition, certain data were available from House records, which either
could be subjected to thematic content analysis or which could provide direct
quantitative measures of orgenizational variables.

Data about values, attitudes ,‘ and behavior of students in all the Houses
were avallable as part of the standard data gathering procedures of the Harvard
Student Study on the Class of 1964, These individuals, randomly selected, had
been tested with an intensive battery of instruments from the freshman through
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the senicr year of their college careers. One hundred and ninety-eight cases
vere available for anslysis at the time this report was prepared. Characteristics
of the students could be compared before they entered the Houses with their
status at the end of the junior year.

Data Analysis |

“wo major kinds of data were pertinent to the research. On the one hand
wers the organisational characteristics of the Houses. On the other hand were
changes in attitwdes and opinions among the students who were residents in each
House. The task then was to lovk for the congruence, or lack of it, betwesn
changes in attitudes and opinions and the organisation of the House.

Although data were gathered about many facets of the House organisation,
we will describe here only those organisationsl characteristics which had posi-
tive effects upon the attitudes and values of the students in the House.

(1) House Goals

Specification of the goals came from interviews with House Masters and from
material available in House records. Four major themes were present: striving
for technical competence; development of idicsyncratic personal qualities; dewvelope
ment of civic leadérship attitudes; and enjoyment of friendship and fellowship.
These could be combined into two more inclusive categories--individual orienta-
tion (the development of individual centered attitudes and values) and collectie
vity orientation (the growth of collectivity centered attitudes and values).
Houses could then be characterized as dominantly individual or coneétivity
oriented.

(2) Consensus avout Goals

Interviews with tutorial staff and student leaders ylelded data about
thelir perception of these géala. Student consensus could be determined if
the various Ainrormmte in the House agreed on a common goal. Staff consensus
could be determined if the goals expressed by the tutors were in agreement with
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those expressed by the Master. Finally, of course, agreement between the student
and staff goals would produce a goal consensus throughout the House.

(3) Level of Peer Involvement in the House

This variable was measured on the basis of the junior year responses of
the Class of 196l noting the House membership of their fellow peer group members.
The Houses could then be ranked according to the mean proportion of fellow peer
group members who were also fellow House memberse

(L) Changes in Attitude and Values

Variables drawn from the panel survey of the Harvard Student Study were
selectsd on the basis of their ability to furnish information about individual
or collectivity orientation. For example, career choices can be dichotomized
into those with a primarily collective or primarily individual focus. If & student
chose a collectively focused career, his answer could be characterised as showing
a collectivity orientation, or if he chose an individually focused career, his |
answer could be characterized as showing an individual orientation. Or in“answer
to the opinion question, "Harvard students have responsibility to great tradition,®
a "no" answer would indicate an individual orientation; a "yes" answer would indi-
cate a collectivity orientation. The position of all students in a given House
on a given variables ét two points in time couid thus be indicated on a four-fold
table. Reference to the table below will indicate the kinds of measures which
were derived from the information available.

Junior Year

Individual Collectivity
Orientation Orientation

Freshnmsn ~ Orientation
== Collectivity c D
Orientation :
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Cells B and C in the table constitute the mumber of students who changed
from frestman to junior year. B minus C gives an index which is called the
net turnover. In the case of this particular table, it would be the number

of students who changed from an individual to a collectivity orientation mims
the mumber who changed in the opposite direction.

Of equal importance, however, ave the mumbers of students who maintained
a given position. This is @ retention index, and there are two of them. One

can be expressed as A and the other as D . One is the retention as far
X+8B T+D

as individualistic goals are concerned, and the other .the retention as far as
collectivistic goals are concerned.

The Houses fell into thres groups according to goal orientation. There
were two Houses in which House goals and student norms were individual oriented.
There were three Houses in which both were collectivity oriented, ani there
were three mixed Houses in which the House goals were individual oriented, tut
the student norms were collectivity oriented,

We expected the turnover index (toward individual orientation) to be larger
in the consistently individual oriented Houses than in the consistently collec=
tivity oriented Houses; while the mixed Houses should fall somewhere in between.
These predictions for the individual and collectivity oriented Housaes were
tested separately for each of the twenty-eight variatles available fron the
Harvard Student Study, and the predicted patiern occurred in 82 per cent of
the tests. The mixed Houses, however, did not consistently fall in between.

On the retention indices, the prediction was made that the individualistic
retention would be highest in the individual oriented Houses, and the collec~

tivity retention would be highest in tae collectivity oriented Houses. The
former occurred in T9 per cent of the variables tested, and the litter in &
per cent of the variables. Again the mixed Houses did not fall in the middle.
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} Up to this point we have only been concerned with the questibn of whether
the Houses have any effect upon the attitudes and values of thelir student mem-
bers. Our data indicate that they do have an effect. Students' attitudes and
values change in different directions during their undergraduate years, depending
upon their House affiliation. .

However, we mist still consider' the question: what organizational charace—
teristics of the Houses mediate personality change in students, i.e., what are
the characteristics of the ”potenﬁ" Houses. To answer this question we must
determine the relative effectiveness of the various Houses in producing change
among the members. The average net turnover index provides a measure by which
the Houses can be ranked according to their relative effectiveness. Several
organisational characteristics are associated with high House effectivensss.

Of most importance is the level of peer involvement in the House. Secondly,
the presence of consensus about House goals between the House staff and students
is related to the effectivensss of the House. -

From the interaction of these variables we can rank the four conditions
under which a House is most effective in changing the attitudes and values of
its student memberss |

(1) Staff-student consensus and high peer involvement.

(2) No gtaff-studeni consensus but high peer involvement.

(3) Staff-gtudent consensus but low peer involvement. o

(L) No staff-sfudent consensus and low peer involvement.

The crucial factors in change, therefore, seem to be consistency in goal
orientation between the staff and students, and the extent to which the student
is involved in the peer group structure of the House. Given both of these
factors, one cw_id anticipate that a considerable amount of change may take place.




. However, some caution should be exercised in generaliszing *tuese findings since
they are data from a study of similar orginiutions in the highly specialised
environment of Harvard College. A comparison of more radically different )

residential arrangements in another collegiate setting could produce different ,
conclusions. This is only the first step in trying to untangle the complicated
question of the effect of residential arrangements upon the students'! personality.
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The Emerging Role of Student Residences

I. Problems militating against research activities in student housing
Ae A noteworthy development in the student housing field is expanding
awareness on the part of administrators, researchers, and pzrsonnel
workers that college housing has a role to be assigned in the education
of students--not only social but also intellectual and academic, A

general problem is how to define this role and put it into practive.

- More specific problems include:

B, Staff., The current types include housemothers (also imown as house
| directors and mature women), part-time students (graduate and under-
graduate), part-time members of the teaching faculty, and student
personnel workers (usually known as resident counselors--a title also ﬁ
applied indiscriminately to any of the cthex; types).

The wide range of ability, interests, and professional preparation
describes part of the problem, This diversity in staff materially affects

relationships with the rest of the academic commudty, Shortage of time
is another problem arising from insufficient numbers and probably staff
organization,
Opportunities for realistic professional preparation are very

limited, Graduate work in student pmrsonnel departmmnts tends to down-
grade positions in the student housing field,

C. F:ln#ndal Support. The financing of student housing as self-liquidating
projects and "auxiliary enterprises" seldom recogniges educational functions

o funds for research activitiea.




D. Purposes, Student residences have long been used as means for conduct
control. In more rccent years, a social program has been superimposed,
often sufficiently attractiive to serve as an anti-intellectual force.
In effect, students have perceived learning as a classroom activity and 1
living as everything else. The gap between housing purposes as stated
and as practiced is uidg indeed,

E. The Role of Student Residences, as perceiyed‘by'architecta, administrators,

classroom faculty, residence staff, and students., Since each of these
groups is likely to have a different perception, and since each has a
hand in the life of the residence, the resulting uncertainties and
contradictions often lead to a confused role, In general, the classroom
L £aculty has exerted the least-influence for several reasons--a situation
which has helped to isolate the residence units from the academic life,
F, Evaluation. Much is'sai& about the values of the proper environment and

student group living, and.maﬁy claims are made for the favorable effects
on student attitudes and behavior. Yet the tangible evidence is hard to

come by, The variables are many; cause and effect are difficult to
isolate. At the same time; favorable change in individual students does
seem to occur,
II. The Case for student residences
Regardless of administrative 1nténx, houbing units have in fact.long functioned
as learning centers where studenﬁs’assim&lated the dt@itudes of other students,
exchanged ideas on topics having little %o do with the formal currioulum, and
adopted group standards as guideé for behavior in the classroom and elsewhere.
In the past, this informal and haphaszard learning has been positive or negative,

seldom neutral. The case for housing as'an educational facility resis on
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three assumptions:

A, Environment influences behavior. The residence structure creates a
physical envirorment and the student living groups, a social environment.
B, Enrvichment of the environment enhances intellectual activity, If the )

residence environment is intellectually impoverished, the chances are
that students will not have intellectual interests.

C. Learming is a total process that goes on throughout the student's day

and is by no means limited to the classroom, A number of factors influence
learning and some appear to be present in the student residence, One,

for example, is the informal and comfortable association with others who
have similar interests.

I1I.The Emerging 'Role of atudent residences is to help students to learn and to
grow as human beings., More properly, this is the re-emerging role. In some
respects, residences of the future will parallel the colleges of European ]
Renattsance universities. Like their predecessors, these residences will be

advantageous for teachers and students alike by providing favorable conditions

for teaching and learning, Unlike the Renaissance colleges, these residences
will be intimately related to the worlci around them wherever knowledge is
being developed. The new machines, particularly data processing, will dramatically
channel this new knowledge direct to students, In this kind of setting, students
will live their learning experiences every day, not just sample .if. at
specified hours,
A, Student residences will be designed é4s means for organising students
into comprehensible living communitiés where the individual counts as a

Y

person,

B, Student living communities will be encouraged as educational aids because
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D.

IV, The

A,

Be

of their motivational qualities that develop vwhen students iive and
work together in a team approach to learning.

Student residences will be used‘:g‘ocus student energy on learning by
combining livipg and learning facilities within the same physical area,
Group living will be identified as part of the curriculum and used in
teaching human behavior, development, and relationships.

Need for research |

In spite of uncertainty as to purposes, colleges and universities are
building student residences at an accelerating rate, During the 1950s
more than §1 billion were coﬁmitted for new housing construction; during
the 19608 an estimated expenditure of as much as $6 billion is entirely
possible, As many as 10 new housing projects are started every week in
the year, on the average, and many of these projects have financing |
schedules which extend to the year 200k, Specific information is needed
to make sure that these stru&tures are designed in the educatiori;i
interest of students, What can we tell the architect about the possible
effect off students of room sizes, the arrangement of furnishings, or
combinations of colors and textures? What conditions encourage or dis-
courage study? |
There is the awesome possibility that many of today's residence structures
contain some of the causes for student failure; that, in effect, the
jnstitution is spending large sums of money to produce the drop-out problems
The physical enviromment is Snly a part of the situation, What about
assignment procedures? 1Is the custdmary random process reducing group
standards to the lowest commén denominator? Should freshmen be separated
from upperclassmen? What procedures' will help to produce self-generating

livihg groups? Nasatir's stﬁdy of aéac{emlc failure among resident students
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on the Berkeley campus of the University of California suggests that

the environment, the student, and his relationships to his environment

are three factors of possible significance to his success, At the
University of Florida, we have been startled to find that, in our situation,
assigning honors and non-honors students to the same living group was
apparently detrimental to the non-honors students, It may well be that
assignment procedur-zs are of vital importance 4to student growth.

In the future, colleges and universities will need to improve their

record of success in helping students to learn, Blaming students for

their failure at college may well be begging the question, In the process
of improving the opportunities for learning, and faced with great increases
in nﬁmbers of students and educational costs, institutions will try to
utilize every available facility in order to gain maximun results, The

new living-learning centers at Michigan State University illustrate this
point; Yet we still need to know more asbout the results of combining
living and learning facilities within the same buildings. There are other
related questionss Are there better ways for communicating some information

than by the lecture method? Can some of the new'technological equipment

be used in student residences in onder to free the faculty for more individual

work with students? How can residence programs be related to the curri-
cular program as one means for reducing the number of cours.es offered?
What organizational form will help to unify the effort of all parts of
the institution, including housing, in the education of students? What
kind of staff is effective in residence units? What kind of professional
preparation is needed? Above all, how bdst can the coilege help the

student to achieve a sense of unity in his educational experience?

D, All too few studies have actually been made and factual materials are
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hard to come by, Sound research in the student Lovsing field is
urgently needed, to replace the opinions of those persons who are
experts on the subject by virtue of prior residence in a "dormitory™
and present residence in a house,

All too often a pall of conservatism, defined as inertia or
residtance to change, hanés over the college campus when it comes to
considering procedural innovation or organizational revision., Even so,
the development of new jid eas regarding the educationai role of -Ls
student residence and how it might be nurtured in an atmosphere for
learning represent exciting possibilities for examination and action,
Hoﬁsing staff aﬁd other personnel workers, in concert with social
scientists, cén help the cause of progress through imaginative and
persistent hamd work, and through cooperative efforts with other members

of the faculty.y The goal, of course, is very simply to help students

t0 learn,
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Effects of Peers on Socialization of College Students

Peter Rossi
National Opinion Center

University of Chicago

I. Introduction

This working paper will deal with researches on the effects of peers upon
the socialization of students in colleges and universities. It is based prima-
rily on researches carried out at the National Opinion Research Center over the
past few years. The paper will also describe briefly a new method for studying
the effects of peer groups, a method which was instrumental in uucovering the
effects described briefly in the next section.

The gross evidence for peer group influen:.s on student values and per-
formance has been on hand for some time. The researches of Stern and Pace
(described elsewhere in this conference) as well as the unsystcmatic experi-
ences of teachers, insightful observers, and others have all pointed to the
considerable variation from school to school which cannot be entirely accounted
for by the mechanisms of student selection and self recruitment. 'Contextual
effects"@which indicate that the total social and value atmosphere of a college
affects individual members have been demonstrated in a considerable body of
researches.

While these gross effects are well known, there are gaps in our knowledge
condérning how these effects arise and at what point in the experiences of
college students they appear. Information on these two points constitute the
major contributions of the researches reported in this paper. These contribu-

tions are important for the pu!icy maker because they provide information on how
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school authorities may intervene in the process of groups influence to affect
outcomes in terms of student values, attitudes and performance.

The three researches are as follows: Students at a small midwestern
liberal arts college (enrollment approximately 1,000) were administered quesg-
tionnaires measuring their values and measuring what we called their "inter-
personal environments' (roughly defined as the circles of individuals with
which a subject is in some sort of enduring contact). This research was
conducted by Dr., Walter Wallace presently an Assistant Professor at Northwestern
University. The second research ‘Wa¥ conducted as a panel study of a freshman
class entering the University of Chicago in the fall of 1962. The third research
concerns group influences on food preferences in a sample of Army units, conduc-
ted during 1959. These three researches taken together provide the bases for the

findings discussed in the next section.

II. Some findings on Peer Group Effects

“

Perhaps the best way to relate the findings of our studies is to glve a
brief intellectual history of the research conducted in the smsll midwestern
liberal arts college. We started out with the more or less implicit model of
the individual student being influenced Primarily by the students with whom
he was in contact with at the present time, With this model in mind we adminis-
tered questionnaires to all the students in the school, measuring the extent to
which they were academically or socially oriented and at the same time asked
each student to check off from a list of all students, those students in the
school with whom they had some contact, whom they liked or disliked, and the
number of hours per week such contacts consumed. Several years were spent in
the analysis of these data ending up with a frustrating inability to discern

very much of any effects of a person's interpersonal environment on his values,




At this point, almost by accident, we turned to a more detailled analysis of

the freshman class on whom we had three measurements, once during orientation
week, in November of their freshman year and in May of their freshman year.
Inspecting these data, it was immediately obvious that massive changes had

taken place during this relatively brief period. Students coming into the school
places high valuation on academic achievement, hut toward the end of the freshman
year had lowered their levels of aspiration concerning grades and the importance
of grades to that of the rest of the school. Indeed, the major shift in value
emphasis occurred during the period between September and November indicating
that socialization to the normative system of the school occurred in a short
period of time and involved changes of considerable magnitude. Changes of
similar magnitude did not occur among upper classmen, the sophomore, junior and
senior classes being essentially alike in their value orientations.

Examining the interpersonal environments for the freshman class we saw
that the pace of goclalization was faster for females than for males and that
those freshmen who were in contact with upper classmen shifted their values
most rapidly and most drastically. Furthermore, we were able to show that such
shifts had their consequences for actual academic performance, with those stu-
dents shifting more toward the norms achieving lower grades at the end of the
freshman year than those who did not make such shifts. We also saw that it was
precisely those students who had high needs for affiliation with others who
shifted most rapidly and further toward the norms of the school.

Thus one major finding was that the major socialization processes taking
place in college were occurring during the earliest period of entry into the

institution. It certainly looked as if students came into college with a set

of expectations which they were willing very rapidly to change into conformity
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with the major emphases in their environment. Building on these findings a
panel study was then launched of the freshman class at the University of
Chicago, conducted by Alan Berger, a member of NORC's staff. Besides being
conveniently available for study, the undergraduate college of the University
of Chicago was chosen because its predominant value emphasis was academic in
flavor. The College has a long and impressive reccrd of turning out under-
graduates who go on to graduate study in the arts and sciences and contributes
over the years considerably more than its proportionate share in the cadres of
scientists and scholars.

Our panel study of the freshman class of the University of Chicago indi-
cated that the same processes were at work there. Students came in with expec-
tations somewhat at variance with the general mood and flavor of the college
but within the first few months rapidly converged on the existing normative
system,

Our third study is of food preferences among Army units. Here we found
the same processes at work: Recruits were initially highly favorable to Army
food, rapidly shifting toward general norms of the army units to which they
were subsequently assigned after basic training. While there was considerable
variation from unit to unit the level of acceptan;e of Army food, recruits,
despite their initial "unsophisticated" reactions to such food, rapidly cor-
verged toward the social climate of the unit to which they were assigned.

All three studies indicated that massive socializetion effects occurred
during the initial few weeks of entry into the institutions in question, that
effects were greatest among those individuals who were most oriented toward

their peers, and that changes beyond the early weeks were relatively slight,

as long as the individual remained in the institution in question,
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III. Implications for Policy

Colleges and universities have the peculiar characteristics of having
short generational turnovers. Within the space of a short period of time the
student body completely turms over. On the surface it would appear that the
particular value systems arising within a school could be easily influenced
because of the heavy turnover. Yet, the results of our researchers show that
continuity in social atmosphere is assured by the extreme rapidity with which
soclalization occurs within the first weeks of entry into the institution.
That this extreme rapidity may be a general characteristic of socialisation

in total institutions which residential colleges appear to be, seems to be

— L3

shown in the results of research into socialization in military units.

The implications of these findings are that intervention on the part of
administrators into the socialization process should take the form of following
one or more of these stratepies:

'l. Strategies aimed ar the first few weeks of entry experiences

on the part of recruits are strategies which have the best

chance of succeeding.

Barriers to communication between upper classmen and freshmen
would aid in the development of a class by class subculture
which would show some signs of changing an institution.
Devices to reduce the status gap between freshmen and upper
classmen would aid in reducing upper class influence on enter-
freshmen, e.g., the creation of special groups or particularly

high prestige within the freshman class.
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Student Ecology end the College Enviromment

George G. Stern

Conventional criteria for eveluating colleges and universities emphasize
the morphological characteristics of these organizations in much the same sense
that the taxonomic schemes of the naturalist are based on the classification of
readily observeble parts and pieces of orgenisms. The Association of American
Universities, the six regional accrediting associations, the various profession-
al groups, and the National Commission on Accrediting are among the more signif-
icant sources of normative procedures for the comparison of educational institu-
tions. The bases for classification developed by these agencies have relied
heavily on statistical appraisals of easily enumerated characteristics of plant
and personnel including, among other things: faculty degrees, teaching load,
Lsalary schedules, tenure, library acquisitions, buildings and grounds, scholar-
ship and loan funds, endowment assets, amount and sources of current income, etc.

The value of such measures, and of the role played by the accrediting asso-
ciation, has been dramatized forcefully in medical education. The American
Medical Association established & Council on Medical Education in 1904, began |
classifying schools by 1907, and, following the Flexner report on medical educa-
tion in 1910, subsequently adopted standards resulting in the complete elimina-
tion of inadequate schools.

But the standards to be applied in medical school are not relevant to &
seminary, any more than those for the latter are relevant to the liberal arts

college, or the large state multiversity. The common questions, appropriate to

all educational institutions, are not what are its physical assets? but what is




it trying to accomplish?, not how much has it got? but how well does it achieve

its qyggctives?

These are the questions which have more typically concerned the educational
philosopher or essayist, unconstrained by the need to quantify. They are, it
ﬁill be seen, directed to process and purpose rather than appearances. The
techniques for quantifying functional propérties of institutional systems are
only Just beginning to emerge, however. Educational administration is still
based firmly on homiletics and proscription, as are its sister arts in business
end government. Formel investigation of relationships between administrative
processes, organizational structure, and other aspects of the institutional
environment are very littie beyond the rudimentary stege to which they were
raised by the Western Electric studies well over a quarter century ago.

The problem with respect to colleges is essentially one of finding better
ways of characterizing their differences, those differences in particular that
relate to what the college does to students. College students differ from one
another as distinctive personalities, and the same thing has been said of the
collectivity of students represented in a student body as well as of the insti-
tution to which they belong. The college community may be regarded as a system
of pressures, practices and policies intended to influence the development of
students toward the attainment of institutional objectives. The distinctive
atmosphere of a college, and the differences between colleges, may be attributable
in part to the different ways in whiclk such systems can be organized--to subtle
differences in rules and regulations, rewards and restrictions, classroom climate,
patterns cf personal and social activity, and in other medis through which the
behavior of the individual student is shaped.

Descriptive Analyses
Such institutional nuances have been brought out most clearly in vignettes

of schools prepared by trained observers. Some outstanding examples are to be




M S i e T DA AR S O A ST A 0 AR mmmmm AR A A ST S AR S RSN T

found in the series by Boroff (1962) published originally in Harper's magazine,

or those by Riesman, Jencks, Becker and others prepared for The American College

(Sanford, 1962). There is a very substential body of literature of this type,
accessible in pert through the summries of Barton (1961), Pace and McFee (1960),
and Stern (1963b, pp. 429 ff.). Regardless of their origin, whether in sociology,
anthropology or Journalism, these often meke for stimulating reading. The best
of them may perhaps be not unfairly compared with the works of such writers as
Mery McCarthy, Bernard Malamud, or C. P. Snow who, havinghkhéwn the academic
life themselves, sometimes choose the college as a setting for their novels and
thereby transmit something of the essence of a particular institution. Somewhat
further afield, but so priceless and yet so little known in this country that I
cannot resist citing them here are the delightful essays of Cornford (1953) on
the politics of British academia, first written in 1908 but still fresh despite
the distance in time and space.

Although these materiasls are a rich source of insights into college life,
their lack of formal structure and essential non-reproducibility meke them value-
less for normative purposes.

Correlational Analyses

A more systematic way of looking at schools can be accomplished by specifying
some enumerable characteristic presumed to be associated with academic quality,
assigning a value to each school in the study, and then analyzing the resulting
distribution of schools with the hope of discovering relatibnships not previously
known. Indexes for this purpose have been based on such diverse things as the
percentage of gradustes going on to receive the PhD (Knapp and Greenbaum,.l953),
the extent to which authoritarian attitudes are reduced and critical thinking is
increased (Dressel and Mayhew, 1954), student retention rate (Thistlethwaite,

1963), or the relative distribution of students among selected major fields

(Astin, 1963).
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Criteriae like these oversimplify, unfortunately, and are further limited by
their high correlation with scholastic aptitude. As a result we cannot be sure
whether the schools are being differentiated on the basis of any definitive educa-
tional practice other than the relative superiority of their students and the
effectiveness of their admissions procedures.

Environmentel Taxonomy

The basic limitation of the descriptive or ethnographic approach to institu-
tions is that it is adimensional. The correlational studies on the other hand are
restricted by their unidimensionality. The Senford (1962) volume on fhe Ameriéan
College represents the current level of sophistication achieved by social scientists
in the study of educational processes. Although it is evident that some progress
has been made, the lack of a generally acceptable systematic taxonomy for charac-
terizing institutional situafions seems to be one of the factors limiting further
development at the present time (cf. Inkeles and Levinson, 1963; Sells, 1963;
Yinger, 1963).

A taxonomy is the framework of & model of relationships. With the model as
8 guide for the collection of data, any confirmation of orderliness provides a
point of departure for further revision and extension. In the absence of a
formal model situational analysis remains at the same level as did personality
research in the hands of literary characterologists--sometimes fascinating, but

always futile.

It was Kurt lLewin's contention that:

"Every scientific psychology must take into account whole
situations, i.e., the state of both person and enviromment.
This implies that it is necessary to find methods of repre-
senting person and environment in common terms as parts of
one situation....in other words our concepts have to repre-
sent the interrelationship of conditions." (Lewin, 1936,
pp. 12-13)

Whether this is in fact a necessary condition is not entirely clear, although I

have argued elsewhere that it is (Stern, 1964), largely on the grounds that the
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psychological significance of either the person or the environment can only be

inferred from one source--behavior. Ergo, since ooth are inferred from tne same
source a common taxonomy must be employed for both.

Lewin's argument rested on methodologicel as well as theoretical grounds.
He reasoned that "(1) Only those entities which have the same conceptual dimen-
sion can be compared as to their magnitude. (2) Everything which has the same
gonceptual dimensions tan be compared quantitatively; its magnitude can bve
méasured, in principle, with the same units of measurement." lewin, 1951,

p. 37). This requirement has not been found necessary in the natural sciences,
although it may be that our problem is different insofar as personological
variables are so largely teleological (functional) rather then morphological
(structural); Regardless of the ultimate outcome, what is clear and generally
agreed upoh is that it is a psychological environmment that we are working with,
and the constructs that are needed will be essentially psychological.

Various psychologists and sociologists--Angyal, Parsons, Sears, Murphy,
among others--have adopted such a transactional viewpoint in pfinciple. But
few have gone beyond’the point cf expanding on the theoretical necessity for
such a position. At best, attention has been called to general classes of
phenomena but the specific dimensions tc be subsumed within them have been
left unspecified.

Parsons and Shilsl(1951) have provided a particularly detailed system of
generators, at one remove from & working model. Floyd Allport (1955) and
William Schutz (1958) have each come closer to operational schemes, although
both of these lack the scope necessary for a sustained aﬂalysis. The only
formal system which lends itself to e detailed representation of the person and
the environment, as it happens in common conceptual terms, is the need-press

model developed some years ago by H. A. Murray (1938) and his associates.




Personality Needs and Environmental Press
Murray's concepts of needs and prese serve a dual function in classifying
self-directing personality trends (needs) and externally-controlling situational
pressures (press). The same terms serve both purposes. As an example, the

achievement varilable refers to winning success through personal effort. As a

need it may be recognized in the behavior of an individuasl who enjoys taking
tests or competing for prizes and generally sets high standards for himself in
anything he does. The corresponding press for achievement in an academic setting
is reflected in tutorial and honors programs, advanced placement, extensive out-
of-class preparation, and the absence of "snap" courses.

Thirty need-press variables have been adapted from Murray and employed in
studies of higher cducation by myself and various collaborators, extending over
a period of almost fifteen vears. These variables are listed in Table 1. Items

(Insert Table 1 about here)

designed to measure each of these variables are incorporated in two questionnaires:

the Activities Index (Al) and the College Characteristics Index (CCI). These two

instruments supplement one another as reciprocal measures of characteristics of
the individual, on the one hand, and characteristics of the environmental setting
in which he fuéctions on the other (Stern, 1954; Stern, Stein and Bloom, 1956;
Pace and Stern, 1958; Stern, 1963b). Al items present various commonplace
beheviors or activicvies to which the respondent indicates his personal prefer-
ences. The items of the CCI describe events or happenings which independently-
responding participants in a situation may identify as typical or atypical. The

CCI is one of four Environmment Indexes now available, the others being appropriate

for use in high schools, evcning colleges, and generalized organizations. The
same approach may be adapted to industrial, business, government, military,

sesidential and other types of settings.
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Table 1

NEED-PRESS SCALE DEFINITIONS

Abasement--ass Assurance: self depreciation versus self-confidence.

Achievement: striving for success through personal effort.

Adaptability--dfs Defensiveness: acceptance of criticism versus
reslstance to suggestion.

Affiliation--rej Rejection: group-centeredness versus soclal detachment.

Aggression--ble Blame Avoidance: hostility versus its inhibition.

Chance--sam Samenegs: flexibility versus routine.

Conjunctivitx--dsj DisJunctivity: planfulness versus disorganization.

Counteraction--inf Inferiority Avoidance: restriving after failure
versus withdrawal from task.

Deference--rst Restiveness: respectfulness versus rebelliousness.

Dominance--tol Tolerance: ascendancy versus forbearance.

Ego Achievement: striving for power through social action.

Emotionality--plc Placidity: expressiveness versus stolidness.

Energy--pas Passivity: effort versus inertia.

Exhibitionism--inf Inferiority Avoidance: Attention-seeking versus
shyness.

Fantasied Achievement: daydr=ams of extraordinary public recogrition.

Herm Avoidance=--rsk Risktaking: fearfulness versus thrill-seeking.

Humanities, Social Science: interests in the humanities and the
social sciences.

Impulsiveness--del Deliberation: impetuousness versus reflection.

Narcissism: vanity.

Nurturance--rej Rejection: helping others versus indifference.

Objectivity--pro Projectivity: obJjective detachment versus supersti-
tion ZAlg or suspicion (E1).

Order--dso Disorder: Compulsive organization of detail versus
carelessness.

Play--wrk Werk: pleasurc-seeking versus purposefulness.

Practicalness--ipr Impracticalness: Interest in practical activity
versus indifference to tangible personal gain.

Reflectivencss: introspective contemplation.

Science: irnterests in the natural sciences.

Sensuality--pur Puritanism: interest in sensory and esthetic experience
versus austerity or self-denial.

Sexuality--pru Prudishness: heterosexual interests versus their
inhibition.

Supplication--aut Autonomy: dependency versus self-reliance.

Understanding: intellectuality.




The General Dimensions of Students and Schools
Tables 2 and 3 1list the need and press factors obtained from an analysis of
(Insert Tables 2 and 3 about here)
scale score intercorrelations from 1076 students located at 23 colleges and
universities. The two sets of factors are similar to one another in content,
but are entirely independent statistically; no factor has significant loadings
from both instruments.
The twelve personality factors in Table 2 are related to one another in a
continuous circular order, as shown in Figure 1. There are three second-~order
(Insert Figs 1 and 2 asbout here)

factors which.define this circle: (1) intellectual orientation, (2) dependency

needs, and (3) emoticnal expression. The eleven environment factors (Table 3)

require only the two dimensions of Figure 2 to specify them: (1) the intellectual

climate, and (2) the non-intellectual climate. The two non-intellectuasl dimensions

found among the personality factors have apparently collapsed into one here,
although it is conceivable that they might be recovered as independent press
dimensions in non-educational institutional environments.

In the figures following these tables the second-order dimensions have been
used as & basis of organization. Hach factor in these figures has been scaled to
reflect the values obtained from & sample of 1993 juniors and seniors from 32
selected schools. The average value for all 32 schools on each factor appears
as & white horizontal line with an index number of zero. Two-thirds of the
cases in this normatiye sample fall between the values of plus and minus two,
indicated by the gray shaded area. The differences between these schools are
significant at a high level of statistical probability (.01-.001) for all 23
factors; the particular types of schonls contributing to these highly signif-
icant differences may be recognized by profile values falling close to or

beyond the boundaries of the gray area.
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Table 2
FIRST ORDER STUDENT PERSONALITY FACTORS (Al)«

1. Self Assertion
Ego Achievement, Dominance, Exhibitionism, Fantesied Achievement

2. Audacity-Timidity
Risktaking, Fantasied Ad ievement, Aggression, Science {

3. Intellectual Interests
Reflectiveness, Humanities-Social Sciences, Understanding, Science

L., Motivation
Achievement, Counteraction, Understanding, Energy

5. Applied Interests
Practicalness, Science, Order

6. Orderliness
Conjunctivity, Sameness, Order, Deliberation

T. Submissiveness
Adaptability, Abasement, Nurturance, Deference

8. Closeness
Supplication, Sexuality, Nurturance, Deference

, 9. Sensuousness ]
‘ Sensuality, Narcissism, Sexuality

10. Friendliness
' Affiliation, Play

1l. Expressiveness-Constraint
Emotionality, Impulsiveness, Exhibitionism, Sexuality 1

12. Egoism-Diffidence
Narcissism, Fantasled Achievement, Projectivity

*These factors are interrelated in a circular (recurring) sequence.




10.

11.

Table 3

FIRST ORDER COLLEGE ENVIRONMENT FACTORS (CCI) %

Aspiration Level
Counteraction, Change, Fantasied Achievement, Understanding

Intellectual Climate
Reflectiveness, Humanities-Social Sciences, Sensuality,
Understanding, Fantasied Achievement

Student Dignity
Objectivity, Assurance, Tolerance

Academic Climate
Humanities-Social Sciences, Science

Academic Achievement
Achievement, Energy, Understanding, Counteraction, Conjunctivity

Self Expression
Ego Achievement, Emotionality, Exhibitionism, Energy

Group Life
Affilistion, Supplicaetion, Nurturance, Adaptiveness

Acedemic Orgenization
Blame Avoidance, Order, Conjunctivity, Deliberation, Deference,
Narcilssism

Social Form
Narcissism, Nurturance, Adaptiveness, Dominance, Play

Play
Sexuality, Risktaking, Play, Impulsiveness

Vocational Climate
Practicalness, Puritanism, Deference, Order, Adaptiveness

* These factors are interrelsated in a linear sequence.

-10-
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College Characteristics
Differences in the characteristics of three types of liberal arts programs
are indicated in Figure 3. It is evident that independent liberal arts colleges
(flace Fig. 3 about here)
tend to be characterized by a pronounced intellectual climate and an sbsence or
; de-emphasis of many non-intellectual factors found in other types of schools.
Both the denominational colleges and the university-affiliated liberal arts
progrems are below average in intellectually-oriented activities, the denom-
) inational colleges in particular beinz singularly low in the level of academin
achievement set for the students. Each of these two types of institutions have
:1 their own distinctive non-intellectual features, the dencminational college
tending to stress organized group social and academic activities, the universities
i & high level of collegiate play and peer-culture amusements.
Data from three types of undergraduate technical programs is shown in Figure L.
\Place Fig. 4 about here)

Engineering is the only one of these three to exceed the average in intellectual

AT e

press, although this is limited to activities which maintain high standards of

.- F -]

aspiration and achievement. Both the education and business administration

programs are below average, the latter in particular being consistently at the

Anaa

lower extreme in all aspects of an intellectual climate. All three technical
programs share essentially the same type of non-intellectual climate, one which

is very similar to the university-affiliated liberal arts programs. This suggests
a generalized non-academic or extracurricular culture which may be comﬁon to most

large and complex educational institutions.

aran.

Student Characteristics
The next three figures illustrate differerces between students identified
with each of the programs which we have just been considering. Male students

enrolled in each of the three types of undergraduste liberal arts programs --

-12-
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independent, denominational, and university-affiliated-~-are shown in Figure 5.

(Insert Fig. 5 about here)
It is evident here that the independent liberal arts students are the only group
of the three with manifest intellectual needs. Their other distinguishing

characteristic can be found on the third panel dealing with emotional expreseion.

They have a significantly low score in the ares labelled friendiiness, based on
their rejection of responses involving organized group activities.

The denominational college males present something of an inversion of the
independent students' profile. They are on the low side of the over-all group

average in intellectual orientation, but proceed to rise systematically towards

the right in areas reflecting dependency needs and emotional expression° If we
look more closely at the specific details which characterize these denominationai
stulents, it will be noted that they are high on orderliness, as well as on
various forms of group participation emphasizing social togetherness.

The university men are not particularly distinguished in one way or another
by their personality characteristics. Presumably this reflects the riore hetero-
geneous nature of student bodies located in these more diversified settings. The
university women are similarly lacking in any single distinctive score, although

(Insert Fig. 6 about here)
the consistency with which they exceed the means for all women cn each factor of
.Area III (Emotional Expression) does suggest some common purpose behind their
choice of this setting.

Women students in the independent liberal arts colleges, both cosducational
and for women only, exhibit chsracteristics similar to their male counterparts at
the same or similar institutions. If anything, the women are even more deeply
committed.intellectually. The superior intellectusl orientaticn of the men in
these schools is specific to a single facfor: they exceed five-sixths of all

college men in the sample on Factor 3 (Intellectual Interests). The independent
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‘liberal arts girls, however, are in the top sixth of all college women in social
‘the men ih‘rejecting aksdbmissivie,"éonforming,‘group-centered role.

on the one hand, and the relevance which intraceptive understanding may be perceived

setting characterized by this same intellectual emphasis. It seems more likely

that it is the uniqueness of the independent liberal arts setting that is
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aggressiveness (Factor 2-~Audadity-Timidity) as well as in intellectuality. They

are also high in their motivation for academic work, and even more consistent than

The extreme personal and intellectual independénce.charaéterizing these girls =

has been attributed to their relative freedom from ecdnomic and vocational pressures

to have as a useful feminine skill on the other.. It has also been suggested that
the absence of boys permits the women ypdergraduatekgreater freedom to be herself,
and to excel in purely intellectual pursuits in accordance with her natural

ebilities. Three of fhe five schools from which these girlé‘came are coeduca-

tional, however; nor is there any group of women from any other type of college

responsible for the distinctive qualities of these girls. o : b

The denominational women are certainly far less intellectual in their orienta- ]
tion, and have substantially lower scores in this area relative to college women
in general (except for women in education--see below) than the men from dencmina -

tional colleges who were considered previously. The girls are also less outgoing

or group-centered than the male denominational students, and suggest in general a
somewhat constrained picture. Although some of these women are in coeducational
schools, others not, the data is substentially the same for both typeé of denom-

) |

In Figure T we have personality profiles for engineering, teaching, and busi-

inational colleges.

(Insert Fig. T about here)
ness administration students. The engineers tend to share a measure of the
intellectual interests which characterized the independent liberal arts students.
There 1s a marked difference, however, corresponding to higher levels of achieve-

ment orientatidn, both real and fantasied, for the engineers and correspondingly

-1 8-



. §. Differences Between Students in Three Types of Undergraduate Technical Programs.
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~ lesser interests in intellectual or scholarly pursuits ggg se. Men and women in

| ~ the teacher-training prdgrams are éubstantially alike in”eaores reflecting tend-

encies toward SOCial dependency and group participation. They differ, Bﬁwever,

inythe intellectual area where the malesnare more nearly comparable with the

o
. b

average for all college students whereas the women are“distinctl& below it.

~ These girle are quite similar in this respect to the denominational women,

many of whom are also education majors.

The most striking group of students are those enrolied in business administra-

tion programs. They are distinctly anti-intellectual, with scores cn this dimen-

| ‘ 'Sion that are exceeded by 98 percent of all other students in the normative

sample. They are netably self-centered in their interests, but are at the same

-

time non-aggressive and strongly group-oriented. Their scores in fact suggest

incipient organization men, anxioue,to please and preoccupied with the impression

they are making in the group.

College Cultures

When the characteristics of the various student bcdies are compared with

those representing the attributes of their respective college programs, it will
be seen that there is a marked degree of similarity between student and college.
Inasmuch as these data are based on the responses of juniors and seniors it

might be. inferred that they are reflections of the impact of the institutions i

on the student body. It is evident from Figure 8, however, that this is not

(Insert Fig. 8 about here)

. the case: freshmen in elite liberal aris colleges are very different from fresh-

men entering businegs administration programs, and each group is' remarkably
similar to the upperclassmen in their oﬁn.type of institution.
Analyses of freshmen samples from the other types of institutions support
this same conclusion.; It is evident then that there are marked differences in
| the nature of the programs,characteriaingﬁthe smell independent liberal arts
college, the denominational college, and at least certain undergraduate areas

-20-
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ih,the large’univehsitles;},lt ts‘equally clear that the‘students who enroll in
these vahious'types of programs areksimilahly differentiable from one another.
'flndependent liberal arts involves intellectuality andautonomy. Engineering.is
also associated with‘persohal independence, but is otherwise more‘aégressive,
'thr%ll-seeking, and achievementuorientedo ‘The denominational subculture is

gromp-centered as are unlversity-afleiated liberal arts, bu31ness admlnistra-
L

tlony and teacher-tralnlng colleges, but each of these differs in its focus.
!

Denominatlonal college life would appear to be more purp031ve and goal-oriented,
‘less playful and conviv1al, then is the case suggested by these data at the

large universities. The business admlnlstratlon atmosphere is the most deCIdely
ant#-intellectual, but women students in teacher-tralnlng also tend in thls'

|
dlchtlon.

-~

: }'These differences are more-or-less consistent with the pre#ailing stefeotypes
reéarding American colleges and universities. Insofar as they apply to freshma1f
as well as to junlors and seniors it must be concluded that each of these under-
gréduate programs tends to attract and select a dlstlnctive type of student,
.these students change relatlvely little along the dlmenS1ons measured here as &
szult of their college experlence, and each group must therefore contribute in
| its own way towards the maintenance of its own typical college culture.

The Intellectual Climate
Although each of these patterns is of interest in its own right, the most

significant of these for educational purposes would seem to be the one which
reflects intellectual interests and scholafly achievement. A measure of
academic excellehce‘maylbe‘obtained by adding together the various components
of the intellectual climate dimension to get a single composite swore. Such
~ ah'analysis_has recehtly'been completed'(Stern, 1963a.), based on & measure
“differing only in minor details from that suggested by Figures 3 and L.
The major elements of this intellectual climate score include items refer-

-22-




ring'toﬁ (1) substantive intellectual aspects of the academic program, -2

courses, faculty, and facilities, (2) the level of motivation for academic
achievement maintained bj ﬂaculty and students, (5)_opporu1nities.for self -
expression‘and;the.deVelopment of'sccial effectiweness, and (4) minimal
administrative intervention or control over student activities. This score
correiates.80 with the Khapn-Greenbaum index cf scholarly awards per 1000
' graduates,»,76with the PhD output rating, .83 with CEEB Verbal score school
arerages, and .7l with the Nationai Merit Scholarship Test school averages.
" Correlations withdother measures‘Of academic Quality are also high. It is
evident that thishintellectual climate score is closely related to the
1ntellectual quality of the student body and their ultimate academic achieve-

nts after graduatlon.' i |

| Figure 9 contrasts_the institutions at cpposite ends of the intellectnal

| | (Insert Fig. 9 about here) |

climate score distribution on all academic_environment_factors. It is evident
from“the figurethat\theseinstitutions”are as'polariZed in their approaches
to the non 1ntellectual as they are to the intellectual aspects of college
life. In addition to being widely separated on each of the intellectual
climate components noted above, they also differ in the high 1eve1 of bureau-
cratic organization (formal and informal, academic and extracurricular) which
gorern all aspects of life at the 1ow institutions, and the rejection of voca-
tional preparation at the high colleges.

They were also found to differ in many other ways (see Stern, 1963a) which
can only be summarized briefly here. The schools with the highest intellectual
climate scores are small liberal arts colleges, predominantly residential,
located in non-metropolitan areas of the northeast and midwest. The ratio of
men to women students is about equal in those high schools which are coeduca-
. tional, but_women's_colleges themselves appear in unexpectedly greater numbers

at the high end of the score range.
23w
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The high schools are private, participate in neither ROTC or NDEA, and are

controlied administrativelyfby largerlboardsvoftenAreflecting the yoices of

| alumnae,.faculty,_pgfents,iof studenits. Their fachtieslare géngrélly bétter
trained, ;tudent-facult& ratios are mdre‘adeqnate5 and AAUP'memberéhip is_mbre
 activ¢ (although salaries are about: the same);

.v The programs of]the'high schools are glmost whdllyAundergraduate and
explicitly non-vocationai. They offer many spéciai edﬁcational opportuhities,
inéludingﬂmgre favorable costé-to théirkstﬁdents as compared with fees at low-
scoring privateiuniversities. Many of them perm@f the qualified sfudent to move
-thrbugh at aAféster rate by ﬁeahs of'advaﬁced‘placement and other forms of
indi#iduaiizéd programming; They ﬁave greater assets in faculty, finances and
plant, as would Be exbected, but there are exceptions. There isvpne low public

3
¥

school ﬁhich has financial resources”eqnal to those of the-most poorly endowed
high private college. The differences between them are obviogsly due to the
way they distribute their resources, rather than to differences in either absolute
oplrelativé ﬁealth.

The low-scoring schools are almost the exact opposite of the ﬁigh schools.
They'have at least six times as‘many students, four times as many men as women;
~and are prédpminantly non-residential public universities located in large
metropbiitah céntérs;'.They have participated\actively-in ROTC and NDEA, but
not in AAUP. Being under public control, they afe gpvérned to a large extent
by elécted officials or their appointees. |

The programs of the low schools. are complex, involving extensive graduate
as well as undergraduate work. The uhdergraduate prdgram.itself is very much
proliferated by various two- and threesyear certificétes and diplomés.in special

vocational fields. Despite the preﬁalence of these short-term programs, only

one of the low schools offers advéhced standing by'examindtion,
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implications.-

The research summarized here has heen directed towards the development of
tools for descrihing the»characteristics'of Students and college environments
in terms‘of comparable_ps&chological'dimensions, We have found that‘coileges'
differ systematically in the-kindS‘of students they attract end in the experiences
to‘which they are exposed. These differences are familiar ones, corresponding |
éeneralip to the impressions shared by most observers regerding the characteristics

of higher education in this country. The several implications which follow from

these data are less novel in themselves than the fact that the support for them

‘here lies on grounds more empirical than polemic.' The bottle mayibe new, butvthe»

wine is of an old and familiar vintage.

Curriculum

' ‘McGrath‘and Russell (1958) have charged that the iiberal arts coliege today
is scarcely differentiable from the undergraduvuate professional school.- Their
evidence suggests that vocationalism has indeed made su'stantial inroads into

the liberal arts curriculum. -Pressures for specialization have led to increasing

 numbers of pre-professional courses and programs in these schools. Moreover,

nany of them are responding to the pressures.of circumstances by expanding their
graduate facilities and beginning the process of conversion to miniature
universities. |

But it is clear‘from our own data that the liberal arts college still differs
suhstantially from the undergraduate professional school and university-affiliated
college. It would be more accurate to conclude that the vocationai outlook has
tended,to increase its hold ondall aspects of higher education in this country,
but that the best.liberal arts colleges have resisted this trend the most.

The significant point'seems.to be that Quality in education is still most
closely associated with breadth rather than specialization, and the_orientation

towards ideas rather than technology which characterizes the small independent

-26-




liberal arts college cannot yet be dismissed as an irrelevant anachronism from

another century.
Academié Instruction

A éomposite picturé of the teacher at the“elifé liberal arts. college emerges
from responses to the CCI. To the studehts he seemé both cerebral and.compas-

sionate. He provides them with an ego'ideal,vthé paSsionateAbeliever who is

personally ccmmitted tb some 'scholarly activity and who succeeds in tzenémittipé |
both the enthusiasm for his field and the sense of value ih total commitment. He

| also serves 53 étudent supér'egb, defining standards of’aspiratidn,and of achieve-
:meﬁt, and diséo;raging.a tod ready §atisfactionfﬁ1th£he reSults of mediocre effért;
‘Thirdly, he is a critic, a rigoroué and impartial judge‘éf mental efforts whose

arts and habits ultimately become assimilated by his students. And finally, he

is compassiona@g, perceived by his students to be more devoted to the pefson than

o the regulation.
Studept Personnel Practicés

The attitudg of the instructor regarding the regulation oqutudent affairs
vpervédes all aspects of the liberal arts colleée éx@minedvhere. Students ére
enéquraged to regard themselves as active participants in the conduct ofnééllege
affairs, sharing aﬁ appropriate measure of the responsibility of administering
the academic community. This involves:something more than student representation
on an academic éouncil, hoﬁever;

One of the enviroﬁﬁent faqfors'is'baSed on items vhich describe an institu-
tional atmosphere,represented by (a) a detailed'énd rigorously administered .
code of student behavior, (b) a hierarchical System.of enforcement depending on
sfuden;s, faculty, as well as personﬁel officers for supervision anq policing,
and (c) a paranoid attitude on the part:of the faculty Whiéh extends beyond mere

Suspicion of student motives in their social behavior to include the resentment
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of student questions in class, querulousness among the staff members themselves,
and the involvement of students in faculty bickering.

This association of items is so reminiscent of the culture of the penal

institution that it was first named custodial care. Scored in that form, it

is most characteristic of theﬁstate.normalmaehools in the study population,
particularly those‘from the southwest. Although the docility of the students

at these schools evidently leads to their identification with the aggressor, the
consequences of'Withholding opportunities for the exercise of selfadiscipliae
ffomless emotionally-ccnairicted students may:be observed at ceftain large state
and municipal institutions. Repressive administrative attempts to maintain

custodial care are coupled at these schools with high scores on the play factor,

reflecting an active and expressive collegiate social life. In other words, at
these schools rigid student personnel practices are accompanied by an equally
strong but countervailing student cultnre. One surmises that these two processes

tend to reinforce one another by their antithesis. The result is an unstable

equilibrium, the restrictions of the winter leading to the panty raids of the
spring. Such cyclic preasureSvcan only culminate in excesses of bhoth students
and steff in the mismanagement of their affairs.

- The only institutions which have deliberately sought to minimize custodial i

personnel practices are the elite liberal arts colleges. Their position reflects
a respect for the dignity of the- student &8 an individual which transcends any
cOncern fcr the maintenance‘of discipline for its ownisake. The educational
significance of‘such & policy lies in part in the fact that the student has an
opportunity to make errors, and therefore to learn by them. Of possibly greater

importance is 'the student's realization tﬁat risks are worth taking because t

failure is particalar, rather than general. He learns that he can affbrd to try
v,something novel, that the ultimate restrictions are based on reality rather than
“on rules, and that the_effori'is of more genuine_personal-significance“than the
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outcome., He learns self-control, in other words, rather than conformipy.

This may be an easier lesson for adolescents from the social strata that |
have typlcally supported the' elite liberal arts colleges .than it is for others.
Attitudes towards authority are in part a function of social class, and th}s may
account for the difference between responses of self-restraint and of self-
indulgence. One accustomed to riding loose in the harness reacts less violently*
to its removal than those who have always felt the bite of the cinch.

The analogy mey be irrelevant, however.. It is today's adolescent, younger
brother to the generation still being castigated for its apathy and privatism,
whose non-selfserving commitment has made hoth the Peace Corps and the protest
CORE possible. These movements cut across class levels, as does the pseudo-
existentialism which prevails among still another segment of the young adult
population. Perhaps the differences in response of these various groups is no
~ mbre than a reflection of the faculty's own prejudices and expectations. ' Created
with suspicion, the adolescent 15 ohly too ready to believe that it m#y be
Just;fied, and prove it by his own behavior.. Rules under these circumstances
are & provocation and a chalienge, rathef'thaﬁ a restraining influence. Treated
with dignity and‘with deference, the same adolescent discovers that he is equally
capable of susfaining a more mature response. |
Physicai Plant

The pattern 6f item responses to the CCI assoclated with the exceptionél
wlleges suggests that independence in thought requires the liberal use of
physical as well as psychological space. The most effective schoolé offer
places for students to withdraw in privecy, and opportunities to utilize
solitude constructively. Convérsely, however, there is also uncomplicatéd
access to the faculty, provided by places at which students.and faculty may

Anteract informally.




Student Selection

Students attending the best of the independent liberal arts colleges are
distinguished, even as freshmen, by their superior intelligence, breadth of
interest, and high motivation. We have found them to be characterized too by
& spirited independence: scecial, emotional, and intallectual. It comes as no
surprise then to discover that the graduatesﬁof these schools have gone on to
win subsequent academic awards and honors ir numbers entirely out of proportion
| to their representation in the general undergraduate population. If, as has been
suggested, the success of these schools is in fact attributable to the superiority
of their students rather than the uniqueness of their programs, then it might be
argued that such institutions ought to be preserved simply as incubators for the
intellectual elite. It is evident that the same psychological tests which have
enabled us to distinguish their students fron the rest of the college population
might also be used to select students even more effectively for such all-out
intellectual .hothouses. |

There 1is ample historical precedence for restricting classical education to
an elite class, although it is something of a novelty to find intelligence the
criterion‘ior admission. Even the prototype for these colleges, -the British
public school of the 18th and 19th century, did not consider scholastic aptitude
to be an especially crucial student attribute. Yet these same schools were
responsible for the preparation of generations of British leadership. The
implication surely is that the social value of what these schools do is too
important to be restricted to a single segment of the population. The colleges
have apparently'heen only too successful in reinforcing, through selective re-
cruitment and curricular differences, the separate cultures ofvthe intellectual,
the businessman, the engineer, the religionist and the teacher. Surely some-
thing is to be gained by extending, rather than limiting, ‘the common experiences
of the eggheads, Bahbits and Strangeloves.
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Curriculum

| What is it that the best of the liberal arts colleges do which helps set
them apart, and which might serve then as a guide to other schools striving to
achieve academic excellence? To the extent that a school stresses personal
achievement, establishes a substantial personal commitment from its students,
and above all exercises restraint in regulating the lives of its students, it
can succeed in implementing an educational philosophy which doesg not require

a particularly generous endowment in e:.ther financial or intellectual re=-
sources. The real genius of the liberal arts, the most essential distinction
between liberal and servile education, has been described by William Cory, one
of the great Eton masters, in the fbllowing terms:

You go to school at the age of twelve or thirteen; and for
the next four or five years you are not engaged so much in
acquiring knowledge as in making mental efforts under crit-
icism. A certain amount of knowledge you can indeed with
average faculties acquire so as to retain; nor need you
- regret the hours that you have spent on much that is for-
gotten, for the shadow of lost knowledge at least protects
you from many illusions. But you go to a great school,
not for knowledge so much as for arts and habits; for the
habit of attention, for the art of expression, for the art
of assuming at a moment's notice a new intellectual posture,
for the art of entering quickly into another person's
thoughts, for the habit of submitting to censure and refuta-
tion, for the art of indicating assent or dissent in gradu-
ated terms, for the hablit of regarding minute points of
accuracy, for the habit of working out what 1s posasible in
a given time, for taste, for discrimination, for mental
courage and mental soberness. Above all, you go to a great
school for self-knowledge.l

Cory actually wrote these words in the 1860's, but the education for which
he speaks has been coterminous with western civilization. These schools have
been the repository of a tradition that extends over a period of 2500 years,

the contemporary #ersion of the educa%ion vhich has served to prepare genera-

. .

-

1l
Quoted by Geoffrey'Madan in "William Cory," The Cornhill Magazine, July to
December 1938, p. 208, from an 1861 tract on "Eton Reform" by William
. Cory. .
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tions of cultural elite. Much of the "tradition" is gone. The trivium (grammar,
rhetoric, dialectics) and the quadrivium (geometry, arithmetic, astronomy,.

music) are no longer the backbone of the modern curriculum. The role of the

classics has declined substantially, while that of the scliences has expanded. i

Nor should we insist on the preservation of formsal methods which have

lost their relevance to contemporary life. Exercises in the development of

wisdom, however, have not yet become outmoded.
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Progra{%}ng the Intellectual Potential of Student Residences
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Colleges and universities are faced with the task of educating more and
more students. In this undertaking, classroom shortage is not the only space
probleM‘which must be solved in order that institutions may satisfactorily
Ameet the educational demands confronting them. Housing of students presents
another major demand upon our administrators. In 1961, housing wasvavailable

for one-fourth of the nearly four million college population. Harold Riker

estimates that by 1970 as much as 40 percent of the then college population

4’-\

of 8ix million will have to be housed on our campuses (Riker & Lopez, 1961)
The housing of students is a long established tradition in American
collegeé and universities (Cowley, 1934) . Our colonial forefathers saw great
value in college supefvised residences. To them it was primdrily’a means of

controlling the undesirable behavior of students outside the classroom. '

However, the control was far from coﬁpiete-and the reccrds report many
rebellions against the 're;tricpions so séverely imposed. Colorful stories
of professors physically forced to rétire from students' rooms in the‘most in-
elegant of academic retreats enliven the literature. One recofded event is
 that of a residence tutor who attemptedlto divert a popular midnight sport of
rolling cannon balls down the corridor by fielding the ball with his hands and
confiscating it, only to learn .through his sense of touch that the ball had
been heated to near redness (White, 1917).

As demonstrated by the foregbing example,"the literature suggestes that

the use of reaidences for rigid control of student behavior more often than

not produces ﬁailure.
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dther uses‘of residences have included provision fof the safety and pro-
tection of the students. The concern for young women students, after Oberlin
admitted them‘in 1833, was a leading factor in the early development of resi-
dence personnel programs for women. |

During the 1930 depression,‘colleges‘%earnedwghat the operation of resi-
dence halls could also be a profitable busigégs investment. This factor 6f
revenue raising seems today to be a major influence in the residence comstruc-
tion programs of all colleges. No o;her condition has had as great a Aeter-
mining effect on the ultimate use of a new residence hall as the financial
return it can bring. Rather than being educational contributions, they are
primarily places of shelter. Harold Riker has said, "shelter alone is a
dubious investment for educational institutions to spend six million dollars
on" (Riker, 1961). He adds his prophesy that housing will, in the future,
play a more vital role in the éducation process.

But what need is there to introduce intellectual life into the residences?
Tue rejoinder is clear. Woodrow Wilson said, "So long as instruction and life
do not merge ;n our.colleges, so long as what the undergraduates do and what
they are taught occupy tﬁo separate, air-tight compartmchts in their cdn—
sciousness, so ldﬁg will the college be ineffectual” (Wilson, 1913).

This cdnflict in emphasis is a direct challenge to those who operate stu-
dent residences. Harold Taylor has properly exhorted us to "...make the life
of the collc;gé student an immersion ina total environment..."” He adds, "In
such a community it would be natural to compose music, to write stories, to
perform experiments, to discuss politics, to play games, to learn facts, to
govern oneself, and to act cooperatively in the collective government of tﬁe

whole"” (Taylor, 1948-1949).
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-+.a series of private con-

' Taylor has furthker characterized education as "

versations in which all sham, pretense, and intellectual hypocrisy or name
dropping is s;ripped away and the student is free to respond with honesty to
the intellecéual and personal situation in which he finds himself" (Taylor,
1961). Presidents Lowell of Harvard and Griswéld of Yale agreed that the

high art of conversation about things intellectual (especially when professors
are not present!) is essential to a university education (Lowell, 1934;
Griswold, 1957). We reason that with the postwar baby boom forciﬁg increased
enrollments we must exercise great ingenuity and innoﬁation if higher education
is ever to be widely experienced as the high art of intellectual coaversation.

Having been admonished by these recognized educational leaders of the

past, we would be derelict in our responsibilities if we did not actively seek

to initiate in our student residences an intellectual climate through overt,

and even dominating, programming. Nearly half a century has passéd since the
residence unit was identified 2s possessing conditions conducive to improﬁing'
interpersonal and social graces. However, such learning was provided at first
only for our women'st;denté. Interest in cultural programs and other feﬁﬁnine
activities in the fine arﬁs was also promoted at that time. In contrast, the
process of intellectualizing was reserved to the classroom or when students

wvere in the presence of visiting professors.

Fifty yearb ago, women led us out of the medieval expectations of student
residences as monastic cells. Surely, we are now faced with an opportunity ¢

innovate a second renaissance within our residences. The image opportunity has

been etched for all to perceive; and some innovators have begun the experiment.

But the utilization of residences and residence programming for direct, as well

as indirect, contributions to the intellectual mission'of the institution must

become a typicality rather than an atypicality.
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In the University of Mienesota.we have long been engaged in the process
of introducing intellectualism into non-classrosm experiences. We have lpng
ago turned away from the tradition of the extracurricular activities, which
established enjoyment (pleasurism) as the primary purpose to be served by
students' programs for which academic crediﬁ is not and hopefully never will
be assigned (Williamson, 1957). W2 intﬁeduce the idea of intellectual pPYo~
gramming among our residence staff eaily in our recruitiné'process for
resideﬁee counselors. For instance, we distribute posters adeertising resi-
dence counselorships in which the residence counselor is described as "AN
EDUCATIONAL REPRESENTATIVE of the Office of the Dean of Students.’ We add

"Responsibilities include...STlMﬂLATING INIELLECTUAL AND CULTURAL DEVELOPMENT."

Along with the materials, which are 1ssued'tozhpplicants for our 175 resi-

dential couﬁselor positions, are included nine ohjectives established by the
Office of the Dean of Students for these counselors to follow, organize and
implement. ‘The first objective is: "To encourage students tc take full
advantage of the intellectual and cultural opportunities offered in the;»
univereity and to supplement and enrich those opportunitiee through residence
unit activities."

in our annual pre-certification interviews with~applicants, we»eﬁplain
the "teaching role" of residence.counselors. Those who &o not understand the
intellectual responsibilities of residence counselors, or are not in agreement
with our goals of improving the intellectual cliﬁates of our residences, are
rejected as ungsuitable candidates. Through these prdgedu%es of~identification
we are able to select reeidence counselors who themselves seek to be mentally
stin:.lating rather than physically restrictive and-suppreesing. The latter
concept, unfortunately, is far more popular“aﬁd commonly recognized as a func-

tion of student aseiatants in some college residence systemsm
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Because we recruit applicants who have already earned bachelor degrees and
attend either our graduate school of,one of our professional schools, we have an
added selection factor in our favor.

Prior“to the beginning of each academic year, all residence counselors
attend an intensive three-day training ccnference. In this annual conference
| we further emphasise the intellectnal and cultural,responsibilities of each
residence counselor. This yesr, for example, Professor Ralph Ross, our erudite
and personable chairman of the Hnmanities Department, increased enthusiasm and
pcomoted action by discussing "University Residences as Possible Intellectual
Communities."” ' Follciing his talk we presented a panel of experienced residence
vccunseicrs‘describing pastnprograms and suégesting new approaches for our
neophyte residence staff members. A bfainstorming session for new ideas further
_stimnlated imagination and action. Thus ic is that each September, although our
technique may vary, we provide our residence counselors with a liberal dosage
. of training aimed at preparing them to become identifiable intellectual leaders.

| Dnring the academic year, in weekly unit~scaff meetings and regularly
scheduled general meetings of our 175 residence counselors (residence halls,
'ffaternities,'sororities and large rooming houses), we~continue our intellectual
emphasds by employing speakers (sometimes, but not always, professors) to focus
upon current and lasting issues and confiicts. During the past year, "academic
freedom",developed as a local but“vital issue which shook theAcomplacency of
‘our campus ivy. Tyéically, violent emotions played a much larger role infstu-
dent and community discussions than did logic and the crisis thus provided us
.with an excellent opportunity to give additional special educative training to
our residence staff. A special progrsm was arranged in which the Assistant

Academic Vice President and the Dean of Students explored many facets of the
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academic freedom topic so that residence counselors could_explieitlyfencourage
thelir stmdente to develop a more knowledgeable understanding of the current
issue. In such ways we have been able tJ exploit current campus and community
controversial issues and maximize the non-classroom learning experiences about
matters of direct eoncern to the institution. The Cuban missile crisis, the
werld-shaking assassination‘ef President Kenned&, and the national eleetion
year are events which heve served.ae "course materials" for our residence
counseior—educato;eu, We thus seek to utilize current and prevailing issues
for stimulating our resident students.to "think in depth” as a desirable
alternative te the more ‘common viseeral manner of reacting to contreversy.

From our eariiest contacts with.prpspectime applicants to onéthe-jot
-reinforcement training given to our most experienced residence coumselors, we
continually emphasize the importance and naturalness qf intellectual andh
chturai awareness anc its relevancy to the Residence Counseling Program.

Our philosophy of residence counseling is based on the principle that the
.staff "should also be committed to finding ways of stimulating educational
.gains.,‘" They "should be...at home with things cultural, and also possess
personal qualifications. of effectiveness and naturalness of making such matters
normal topics of informal conversation" (Williamson, 1958,:

We implement ouf philoscophy by seiecting applicants who recognize the inf
tellectuai pdtential of"residenees,and,then mtilize and maximize their abilitiesi
andimterests through contimuous training and supervision.

Proper.selectibn and training of the residence counseling staff is necessary
in demeloping and maintaining an inteliectuai climate within the residences. But
; these are not the whole of the programming of intelieetualismuwithin our resi-

dences. The ground in whiCh the residence counselor has been prepared to sow
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the seeds of intellectual curiosity must be continuously cultivated. For in-
stance, typical newly-enrolled undergraduate Students»seem often to expect
anything of a "comfort"'character_from their university residence--but not
intellectual stimulation. hnfortunately, too many reéidence halls, fraternities
and.aarprities seem tb exemplify ' a tradition and well publiciged reputation of
being anti-intellectual, or ét least non—intellectﬁal in the social press.
. Literature distributed by directors of housing too often focuses.upon the
_concept of "a»home.away from homg” and then picture the pool fables, the loungeé,
and the vending machines as’the‘valuable contributions which thé student will
receive by signing a contract. 'With such a precluding de;criptioh emphasizing

the non-intellectual leisure activities, even an able student would not antici-
paté the emjoymenf of cerebral exercisés within the residence hall.

Unfortunately, too frequently friternityﬂand sorority rushing practices
have fqllawed the pattern of appealing to a prospective member by etching the
close friendships that will devélop. In too many cases, more pride bursts
from theyaétive member's chest when he displays the Homecoming trophy than
“when he gives recognition to a scholarqh#p award, which by normal distribu-
tion must go to one of the chapters. Unfortunately, as with the residence
halls, the advertising of the Greek chépters”usuaily makes more difficult
future attempts to innovate intellectual activities as thgwppevailihg col~
leglate experience of higher learning.
Even if the residence halls, fraternities aﬁdﬂaororities do not presently

and dominantly support intellectual programming, they should be identified as

environments in which mental stimulation and high-level conversation may become
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the normal order of business. We need to re-emphasize that students tend to
behave in the roles which they identify as expected of them and intellectual

ways of living.can be presented as things one does. The success achieved in

~developing programming'and living patterns which seek to agitate the cerebral

gray matter depends to a large extent on the expectations held by the students

of the residence unit they have selected.

In our university, staff members in the Office of the Dean of Students
have long been responsible for eﬂcouraging‘and introducing both formal and
informal (casyal) programming in areas of social service (charitable giving),

huian relations (intergroup and interperson respect), and international aware-

- ness (cross cultural perspective). We believe that the four years a student

attends tha university will be liberally enriched, if he takes advantage of

the opportunities ﬁrovided through these patterns of programming. He can
thus learn the liberating spirit of giving and helping those less pri;ileged.
He can also develop an understanding of bigotry and prejudice and their
destructiﬁe curse, Indegd,fhe can merge from a parochial cocoon of uninformed
provincialiém and nationalism into a true cosmopolitan.

The great variety and 4uantity of 1ﬁte11ectua1 activities presented ﬁith~
in our residences, or eqcouraged.and organized by our residence counselofs,

is evidencewtﬁat intéllectual inquity need not be restricted to the four walls

~of the classroom. Given the proper setting and stimulation it can and will

take place, even though it 1s not required for graduation.

......




Although we have identified adequate rationale for organizing intellectual
prograruing and activities within thg living environment of our students, we
are woefully ignorant of the direct and effective influences suchjactivities
have on the students. Jacob's study might lead us to conclude that we cannoé
cﬂaﬁgé values of students during their brief stay'in the university (Jacob,
1957). Such a pessimistic conclusion is unpalgtable to the educatbr and has
limited ekperimental support. The dearth of“experimental evidence available
concerning the effects of environmental manipulatibhs on the intellectual per-
ceptions and behavior of students suggests that it is‘much too early to write
the final-chapter. What is needed'is less speculation and more research.

Maniﬁulative‘experimenﬁal research in student residénceé, to this date,
has primarily been cohcerned with social psychological factbfs of adjustment,
group formation, léadership, compatibility, and togetherness. The educational
(learning) potential of student residences remains a vi;gin area for research.
But before intellectual programming becomés as commonplace as social program-
ming in the studenf fesidences on our-camﬁuses, we should test our'hypotheses;

During this current academic year, we in the University of Minﬁesota are
“testing' the effects of non-classroom exﬁerienced on students' perceptions of
campus.climate. Dr. Ralph.Berdie, Director of our Student Counseling Bureau,
has a§ministere& to all freshmen students, prior?to enrollmént; the College
andUni&ersity Environment Scales developed by George Stern and C. Robgrt'Pace.
Mbreover,'étudents who attended one of oﬁf six freahﬁan orientation camps were
retested at the end of the camp experience. A unique intellectual exercise is
provided for our more able séudenté during the year in camp sites through our
Special Dean's Retreat programs. Dr. Berdie will test the effectiveness of
the retréats followiﬁg their completion. The influence of the type of resi-

dence and the effects of geographical groupings on perceptions held by
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students also will be given careful study. All residence counselors, a sample &j

of faculty, and some parents also have had the CUES administered to them as

part of the overall experiment. . ii
Another pilot study which we are programmingfnow will be conducted during

the winter quarter and involves eight of our fraternities and aororities. . Four ‘

chapters;(two fraternities and two sororities) have been chosen'as experimental EE
groups and four will be used for control purposes. Tﬂe experimental manipula- ‘
tions will include the organizing of evening programs on topics of intellectual Eg
and cultural content including these themes: "The Meaning of a University E?

. |

Education,” "Understandirg the Fine Arts," and "The International Implications
of Leadership Changes in the U.S,S.R." Periodicals on a quality level with
The Atlantic, Hafper's and Saturday Review will be provided to the experimental
chapters. Residence counselors in all eight chapters periodically will observe
and record behavior patterns of the members. The observations along with any
changes measured by a pre-post administration of the CUES will provide us with
data for preliminary testing of the effectiveness of our experimental procedure.
- Stern and Pace did not intend the CUES to be used as has been described
\here, so we do not know at this time how effectively it will measure the results
of our programs. For this reason we are gathering information of observable
attitude and pehavior changes to,provideea cross check on our experimentation.
| It is clear that we are only beginniﬁg to exploit research design and pro-
gram possibilitiéé for 1dehtifying the actual effeéts of'non-claas;oom educa-
tional programming. To a great extent our student residences have created an
expectétion of visceral comfort instead of cerebral agitation; but wéll defined
research experiments can asaesé the potential and actual intellectual contribu-
tions of our residences and thus elevate the academié‘effecfiveness of profes-

sional residence student personnel workers.




If student residences are to be more important than the contributions of

food and shelter, our professional staffs must not accept as their raison d'étre

the solving of immediate living problems and the maintenance of a smooth running

unit. Research helps one to be concerned with what could be, and thus to be

less tied to what is or what could have been. No professional educational

endeavor has thus far been able to develop any intellectual depth without the

"testing" of creative ideas through research methodology.

Residence programming, as with all student personnel work, is dependent

upon the cntinual evolvement of fresh ideas to keep pace with a dynamic college

or university commmity. Alfred North Whitehead, the great educator, established

the value of research when he said, "Do you want your teachers to be imaginative?

Then encourage them to research” (Whitehead, 1929). It is through imaginative

approaches that residence programming will make worthwhile contributions to the

intellectual mission of a college. Whitehead has cogently supplied us with a

formula for developing imsgination. It is our responsibility to see that the

formula is used frequently and intelligently.

Research designed to measure experimental manipulations in residence pro-

gramming is not easily conducted. Innumerable‘and some unmeasurable variables

complicate the analysis. Difficulties in organizing and introducing the ro-

search project are tedious and time-consuming. But the extensive literature

on gocial interaction research indicates that these obstacles are not 1nsui—

i

mountable. | ‘ 5
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JAMES GREGORY ALLEN

Dr., James Allen earned his B.S, in economics at the University of Wisconsin
in 1949. He did both his Masters and Ph.D. at Iowa State University, completing
the latter in sociology, eduéation and psychology in 1960,

‘He has, during the past 15 years, had experience in student housing at the
University of Wisconsin, Iowa State University, the University of Denver and
the University of Hawaii. He has been Director of Student Housing and Associate
Professor of Sociology at the University of Hawaii since 1962.

Among the articl;s written by Dr. Allen are, "Residence Halle &s Coeduca-
tional Communities," "On State’- A General Framework for Residence Staff Posi-
tions Based on Status and Role Concepts," "An Analysis of Men's Residence Halls
as a Social System,"”“A Sociological Analysis of Men's Residences, Iowa State
University, 1946-52."

Dr. Allen's leadership in the field of student housing is reflected in his
chairmanship of the National Conference for A.C.U.H.0., in his organizing and
chairing of the Training Cémmittee within A.C.U.H.0., in his presidency of the

Intermountain Housing Association and in his present chairmanship of the

A.C.U.H.0. Research Committee.

| PAUL DRESSEL | ' |
Paul Dressel earned his A.B. degreeﬂfrom'Wittenberg College,.his A.M. from
Michigan State University, and hiséPh.D. from The University of Michigan.
His professional career includes positions as Instructor and Assiétant
Professor of Mathematics; Director of Orientation Office; Director of Counseling

and Chairman, Board of Examiners; Director, Cooperative Study of Evaluation in

General Education, and Professor and;Director,-Office of Evaluation Services

‘at Michigan State University. Dr. Dressel is presently the Director of Institu-
tional Research, Assistant Provost, and Professqr of University Research at

Michigan State University.
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Dr. Dressel's professional services and activities include chairmanship
of the National Committee on General Education of the. Association for Higher
Education, chairmanship of the Evaluation Committee of the National Science
Teachers Assoc;ation on two separate periods, and presidency of the National
Council on Measurement in Education. He is a member of the Association for
Higher Education, the American Educational Research Association, and the
National Society for the Study of Education. He is a Fellow of both the
American Psychological Association and the American Association for the
Advancem;nt of Science.

Dr. Dressel has been the author and/or editor of numerous books including
several quite relevant to this conference: General Education: Explorations in
Evaluation, Evaluation in Genersl Education, Evaluation in the Basic College

at Michigan State University, and Evaluation in Higher Education.

ELIZABETH GREENLEAF

Dr. Greenleaf earned her A.B. at DePauw University, her M.A. at the

University of Wisconsin, in political science; and her Ed.D., in student
personnel work, at Indiana University.

For eight years she was a high school coumselor} She has been Assistant
Professoryof Guidance and Director of Activities Center, at Southern Illinois
University; Associate Dean of Students and Dean of Women, San Jose State
College; and is currently Associate Professor of Higher Educatioﬁ, and Assistant
Dean of Students and Director of Residence Halls Counseling at Indiana University.

Dr. Greenléaf is President oé University Section of the National Association

of Women Deans and Counselors; member of Executive Council of American‘College

Personnel Association; member of A.C.P.A. Commission XII on The Professional
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Preparation of College Personnel Workers; and is A.C.P.A. representative to
the Council on Student Personnel Associations Sub-~Committee on Professional

Preparation.

GERALD GURIN

Gerald Gurin is Program Director at the Survey Research Center of The

University of Michigan where he is currently engaged in research on the effects
of informal peer relationships on changing student attitudes, values, and *
subject matter knowledge.

Dr. Gurin received the B.S.S, degree in sociology from the City College
of New York in 1943, the M.A. in psychology from Columbia University in 1947

and the Ph.D. in social psychology from The University of Michigan in 1956.

Dr. Gurin has served as research associate at the Foundation for Research on
Human Behavior and an instructor in the program in social psychology, both at

The University of Michigan. He is the author of numerous articles in the

field of social psychology, some of themﬁeoﬂcerned in particular with student

N
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adjustment and motivation.

MELVENE DRAHEIM HARDEE

Dr. Hardee is Professor of Higher Education(Specialist in Student Per-
sonnel Administration) at Florida State‘univeraity, Tallahassee. Her B.A.
is from the State College of Iowa, her M.A. from Columbia University, and
her Ph.D. from the University of Chicago.

Shevwas a high school teacher and girls' dean for 10 years; an instructor
and counselor at Stephens College for 4 years; Cbordinator of Counseling at

F.S.U..for 11 years; and professor of student personnel administration for 5

years.
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Dr. Hardee's professional leadership is reflected in her past service as
president, American College Personnel and Southern College Personnel Associa-
tions; membership in the A.P.G.A. Executive Council; chairmanship of the

A.P.G.A. Yearbook Committee; and Assoclate Editorship of the Personnel and

Guidance Journal. She is a professional member of the National Vocational

Guidance Association, the American Psychological Assbciation, the American
Education Research Association, the International Council of Psychologiéts,
the Southeastern Psychological Association, the florida Psycholdgical Associa~
tion, the Florida Association of Deanstandécéunselors, and the Association for
Highér Education. |

Dr. Hardee is author of the Faculty and College Counseling, co-éditor of

Personnel Services in Education, editor, Counseling and Guidance in General

Education, and author of many articles.

EUGENE HAUN

Eugene Haun is Director of Residence Halls at The University of Michigan.
He recelved the B.A. degree from Hendrix College, Arkansas, in 1943, the M.A.
from Vanderbilt University in 1946 and the Ph.D. from The University of
Pennsylvania in 1954. Since that time he has combined an active career in
student personnel work with scholarship in ﬁgllgg,lgggxgg, He has served as
Assistant Dean of Men and Director of Men's Residences at The University
of Pennsylvania and as Associate Dean of Students, Cornell University, prior
to assuming his present post at The University of Michigan. He has also held
the position of¢Lecturer in English at The University of Pennsylvania, Cornell
University, and The University of Miéhigan. Dr. Haun describes his current

research interests as the British opera in Engliéh during the Restoration.




ALGO D, HENDERSON

Algo Donmyer Henderson is Professor of Higher Education and Director of
the Center for the Study of Higher Education at The University of Michigan.
He received the degree of Bachelor of Laws from the Universiéy of Kansas in
1922, and the degree of Master of Bhsiness Administration from Harvard in
1928. From 1920-24, he taught econooics and commerce at the University of
Kansaes, and from 1925~to 1947, at Antiocﬁ College, where he was dean from
1930-36, acting president from 1935-36, and president from 1936 through 1947.

Professor Henderson first joined the U-M faculty in the fall semester of
1950. Just previously he had been Associate Commissioner in charge of Higher
Education, New York State, 1948-50,

Professor Henderson has served as a member of several state and national
agencies in the field of education, among them the President's Commission on
Higher Education (1946~47), the executive committee of the Association for
Highef Education (1953-56), and the Michigan Commission on College Accredita-

tion (1950- ). He formerly was chairman of the Commission on Equality of

Opportunity in Education, the American Council on Education, and of the
Commission on Educational Organizations of the National Conference of Christians

and Jews.

Professor Henderson is the author of numerous publicationms, ihcluding
Vitalizing Liberal Education, 1944; and co-author of Antioch College: Its Design
for Liberal Education, 1946; Matching Needs and Facilities in Higher Education,

(with Roeves and Cowen), 1948; and of Policies and Practices in Higher Educatiom,
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1960.




WILLIAM W. JELLEMA

William W. Jellema received his A.B. degree from Hope College in 1950;
his B.D, degree from Western Theological Seminary in 1953; his Ph.D. from the
University of Edinburgh in 1957. From 1956 through 1960 Dr. Jellema was a
member of the Department of Philosophy and Religion at Alma College, Alma,
Michigan. Since 1961 he has been a member of the Department of Higher Educa-
tion at The University of Michigan. His responsibilities have included courses
in "Curriculum Plénning and Administration at the College Level" anq’"The
qulege Teacher.” He is the director of a program designed to identify,
select, and facilitaﬁe the education pfyoutstanding undergraduates for a
career iﬁ college teaching.

He is interested in the liberal arts college and its curriculum; the role

of religion in higher education; the college teacher and college teaching.

.ROBERT L. KAHN

Robert L. Kahn is a Program Director of the Survey Research Center, and
Professor of Psychology at The University of Michigan. He directs a program
~ of research on large-scale organizations, and is particularly interested in
leadership, organizational structure, and factors which motivate effective
pérformance. More fecently he has explored the effects of organizations on
health and psychological adjustment.

Dr. Kahn is a Fellow of the American Psychological Association, the
American Statistical Association, and the National Training Laboratories.
He is a member of Phi Beta Kappa and Sigma Xi, and is the author of a number

of bcoks and articles, including Participation in Union Locals, The Dynamics

gg,Intefviewing, and Organizational Stress.
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Kenneth Keniston is an Assistant Professor of Psychology, Department of

Psychiatry, Yale Medical Schdol. He graduated from Harvard in 1951 (Magna
cum Laude); Rhodes Scholar from Michigan at Balliol College, Oxford,
1951-53; received Ph.D., Oxford, 1956; Research Fellow, 1956-57,and Research

Asaoéiate, 1957-60, Laboratofy of Human Relations, Department of Social Rela-

tions, Harvard; Lecturer on Clinical Psychology, 1958-62; research on aliena-

tion, psychological impact of modern society, personality and social structure; |

women in American society, and youth and politics; Professor of Psyéhiatry,

1963-65; lecturer and writer, 1962-65.

STANLEY H. KING

Stanley King received his Ph.D. degree from Harvard University's Depart-

ment of Social Relations. Dr. King is in clinical psychology and is currently

the Director of Research at the University Health Services of Harvafd and

Project Director of the Harvard Studemt Study.

HARLAN L. LANE

Harlan Lane is Associlate Professor of Psydhoiogy and Director of the
Center for Research dnwLanguage and Language 3Behavior at The Univefsity of
Michigan. He received the A.B. and A.M. degrees from Columbia University
in 1958 and the Ph.p. from Harvafd‘Un;veréity in 1960._ A few months later,
Dr. Lane joined the faculty of The Upivergity of Michigan, where his research

has focused dn’thg_experimental énalysis of behavior--in ﬁarticular verbal

behavior. Concurrent with teaching in these areas of interest, he has
served as Resident Adviser in a graduate students’' residence hall and as

Faculty Associate to an undergraduate living unit. Dr. Lane has served as a
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member and as Ch#irmmn of the University's special committee for the Pilot
Project--an experimental program in student residences.

JAMES A, LEWIS

James A. Lewis is Vice President for Student Affairs at The University of
Michigan, charged with #dministrative respoﬁsibility for the coordination and
development of the non-academic aspects of stﬁdent life. Previous to this
appointgent, Professor Lewis was lectu;gr in The University of Michigan School
of Education and was namadiin 1953 as Director of the Bureau of School Services.
Professo? Lewie received the B.A. degree from Central Michigan Colilege in 1931,
the M.A. degree in 1938 from The University of Michigan and the Doctor of Educa-
tion from Harvard University in 1956. In that year he was appointed Professor
of Education in The University of Michigan School of Education.

Professor Lewis has had considerable‘experience in the teaching field,
serving as teaéher, Cass City and Dowagiac Public Schools, 1927-30 and 1930-32,
and elementary principal and superintendent in the same system, 1935-37, and
1938-45 respectively; superintendent, St. Joseph Public Schools, 1946-48;
instruétor at Purdue University, 1947;-instructor‘at Western Michigan College,

1949; #nd’supgrinténdent, Dearborn Public Schools, 1948-53.

| WILBERT J. McKEACHIE
Wilbert J. MhKeachie is Professor of Psychology and Chairman of the Depart-
ment of Psychology at The University of Michigan. He received the degree of
Bachelor of Aits in 1942 from Michigan State NorMal, the degreesvof Master of
Arts in 1946 and Doctor of Philosophy in 1949 from The'ﬂniveréity of Michigan
Professoﬁ Mmkeachie is a member of thé Americam Psychological Associatioh,

American Education Research Association, Association for Higher Educa.lom, &
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past president of‘the Division on Teaching of the American Psychological
Association, and of the Michigan Psychological Association, and is a past
chairman of the Psychology section of the Michigan Academy of Science, Arts,
and Letters, of-the Conference of State Psychological Associations, of the
Commission for the Certification of Psychologists of the State of Michigan,
and of the Senate Advisory Committee on University Affairs, ruling body of the
Univefsity. He is the author of numerous articles and books on undergraduate

education.

THEQDORE M. NEWCOMB

Theodore M. Newcomb is Professor of Sociology and Psychology at The
University of Michigan. He was Chazirman of the Doctoral Program in Social
Psychology during the first sixteen years of its existence. He has been
President of the American Psychological Association, is a former Editor of
the Psychological Review, and he has authored several books in the area of
Social Psychology.

In recent years he has been concerned with problems of undergraduate
education, especially as related to informal peer-group phenomena. He has
recenﬁly éervédfas’consultant to the new»campué‘of The University of California
at Santa Cruz, whose eventual lS,OOO'undergraduékes will be members of small,
residential colleges. He is at present devoting much of his time to planning
for. the residential college, a part of The Univeraity of Michigan's College
of Literature, Science, and the Arts, whose new campus will be ready for

occupancy in 1966 or 1967.
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JOHN C. PYPER

John C. Pyper is Associate Director of Residence Halls at The University
of Michigan. His career in student personnel work has included directing
men's and qoeducational residence units both at The University of Michigan
and Southern Illindia University. Mr. Pyper is presently a doctoral atudent,
at The University of Michigan Department of Political Scieﬁce where his in-
terests focus on American govermnment administration. Outside the classroﬁm
his current enthusiﬁsms are in the areas of college and university administra-

tion.

HAROLD RIKER

" Dr. Riker has been Director of the Division of Housing at the University
of Eiorida:since 1946 with the exception of two years with the U.S. Navy
during the Korean conflict and two years of study at Columbia University.
Dr. Riker received his B.A. and M.A. degrges from the University of Florida
wﬁere he majored in Engliéh Literature and History. His Ed.D. degree, with a
major in Student Pefsonnel Administration, is from Columbia University.

His publications include Planning Functional College Housing, and College

Students Live Here. Currently he is completing the manuscript for a monograph

titled, College Housing As Learning Centers.

PETER H. ROSSI
Dt. Péter Rossi received his B.S. degree from the City College of New
York in 1943 and his Ph.D., in sociology, from Columbia in 1951.
He was an Assistant Professor in the Department of. Social Relations
at Haﬁvard University aﬁd Research Associate in.the Center for Field Studies,

Graduate School of Education, at Harvard from 1951 to 1955. Since that date
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Dr. Rossi has been Professor of Sociology at the University of Chicago. In
1960 Dr. Rossi undertook the additional responsibilities of the directorship
og the National Opinion Research Center at the University of Chicago, a posi-
tion he has also held to the present time.
| Among Dr. Rossi's many articles, books and other publications are several
which are most pertinent for this conference including "Methods of Social
Rcsegtch, 1945-55," "Social Restraints on the Development of Talent Among
Middie and ﬁpper Class Youth,” “Social Factors in Academic Achievement," and
a stimulating chapter in an ill-fated book, The Measurement of Peer Group .
Influences on College Students, entitled "Research Strategies in the Measure-

ment of Peer Group Influences.'’

GEORGE G. ZTERN

George G. Stern received his Ph.D. degree in 194¢ from The Unive:sity of
Chicago. He was Supervisor of Research (Assistant Professor), Examiner's
Office, and Lecturer in Psychology, The University of Chicago, 1949-1953.
Dr. Stern has been Professor of Psychology and Head, Psychdlogical Evaluation
and Assessment Laboratory, Psychological‘Research Center, Syracuse University,
since 1953. |

He is a Fellow, American Psychological Association; member, American
Sociological Associatiun, Association for Higher Education--National Eduéation
~Ass§ciation, American Educational Research Association, American Association
for the Advancement of Science, and the American Association of University
| Professoré.

Dr. Stern is the author of bpoks and articles on personality assessment,
attitude measurement, and the analysis of college environments. He received

Honorable Mention (witﬁ C. R. Pace) for Outstanding Research by American
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Pergonnel and Guidance Association for studies of college characteristics.
He has been the recipient of research grants from Air Force, U. S. Office of

Education, Carnegie Foundation, College Entrance Examii:ation Board, Social

. Science Research Council, and the Peace Corps. He was appointed Danforth

Visiting Lecturer, 1964-1965.

JOIN- HAYES TAYLOR

John Hayes Taylor rgéeived his B.A. degree from Cornell College in 1949,
his B.D. degree from»Yale University in 1953, and his M.A. dégree from
quthwestern Univeréity in 1955.

Mr. Taylor has served as imstructor in religion, director of admissions,
and counselor for men at Kendall College, in Evanston, Illinois. He has been
the director of one of the large residence hall quadrangles at The University
of Michigan where an experimental housing unit was instituted. He is currently
Associate Dean of Students at Otterbein College, in Westerville, Ohio, where

his responsibilities include that of men's residence halls.

RALPH W. TYLER

Dr. Tyler is the Director of the Center for Advanced Study in the Behavioral
Sciences at Stanford,'califo;nia; He received his A.B. degree from Doane College
1n‘1921, his A.M. from the University of Nebraska in 1923, and his Ph.D. from
the University of Chicago in 1927.

He began his career as a high'SChool teacher 1in Pierre, South Dakota in
1921; was AsSiétant Supervisor of Scieﬁces at the University of Nebraska from
1922 to 1927; Associaté’Professor;of Education at the University of North
¢aroiina fromA1927 td 1929; Assoqiate Professor of Education at Ohio State

University, 1929-1931; Professor of Education and Research Associate of the
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Bureau of Educational Research from 1931 to 1938; Professor, and Chairman of
the Department of Education and University Examiner at the University of
Chicago from 1938 to 1948; Dean of the Division of Social Sciences, 1948-1953;

and has held his present position since 1953.

Dr. Tyler has been Director of Evaluation for the Eight-Year Study of

Secondary School; Director of the Cooperative Study in General Education in
Colleges; Director of the Examinations Staff for the U.S. Armed Forces
Institute. He is"a Fellow A.A.A.S; a member of the American Educational
Research Association, The American Statistical Association, the National

Society for the Study of Education, National Education Association, and the

Social Science Research Council.
Dr. Tyler is the author or co-author of numerous books and articles

relating to educational measurement and research.

REBECCA S. VREELAND

Rebecca S. Vreeland received her Ph.D. degree in sociology from Harvard's
Department of Social Relations. Dr. Vreeland is Research Sociologist to the
University Health Services and a staff member of the Harvard Student Study

responsible for the analysis of Harvard College as a social system.

. E. G. WILLIAMSON

Dr. Williamson received his B.A. degree from the University of Illinois
in 1925 and his Ph.D. from the University of Minnesota in 931.

He has been a teacher and Personnel Assistant in the Department of
Psychology; Director, University Testing Bureau; Assistant Professor of

Psychology, Coordinator of Student Personnel Services; and Professor of

Psychology and Dean of Students at The University of Minnesota.
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In addition, Dr;‘W1llinmlon has held leadership positions in many profes-
sional érganizations including the American Council on Education,‘National
Association of Student feraonnel Adﬁinistrators, National Association of
Foreign Student Advisors, American College Personnel Association, and the
Amcrican}Psychological Association.
Dr. Williamson is the author of nﬁmcroua articles and books, the latest

of which has been Student Personnel Services in Colleges and Universities.
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Staff
training

Summary of Conference Proceedings1

Following introductory remarks, the Chairman invited the
the major participants to discuss their work papers. Amplifying
the comments in her paper, Dr. Hardee cited two problem areas in
the administration of the residence halls as a gite for learning,
and then raised sev;ral questions»for research. Dr, Hardee
pointed out that personnel who implement eduéational programs in
the residence halls are often uninformed about the character and
objectives of general education; and about the formal education
received by their own residents in particular; this lack of infor-

mation mitigates against an amalgam of learning in the classroom

with learning in the residence halls. In addition to training in
general education, Dr. Hardee suggested that residence hall per-
sonnel should receive training in the nature and facilitation of
interpersonal communication. Thiq suggestion stems from the ob-
servation and belief that much student learning takes place largely
without structure or strategy in the context of small groups

located within the residence halls. Dr. Hardee then raised two

l. The summary was prepared from a transcription of the discus-
sion; although an effort was made to approximate the original

wording of the contributions, the principal investigators are res-

ponsible for the following version.




questions for research concerning the efficacy of certain innova-

L4

tions in residence hall living. In particualar, shehqﬁé}igd_!hg;her

apartment dwellings that require the student to manage a household

facilitate or impair more formal learning in the ciassroom. Referring ’
to a second innovation, Dr. Hardee asked: What has been the %
experience of colleges and universities that have organized resi-

dential units combining living and learning, those in which offices, %
classrooms, dormitories, dining and recreation facilities are all 5

located within a residence hall.

| Student | Dr. Tyler posed, as a matter for research, the possibility £
| motivation “ i
| primary that the students' motivation, or lack of it, may override, in j

| bringing about learning, such variables as the degree to which the
residence hall staff is well-informed. Even more basically, it may |
be the case that the purposes of many students are sufficiently well-
formulated that they are able to structure the environment to produce ﬁf

learning without programs carefully planned by others.

| Dr. Keniston, explicating the remarks in his paper, emphasized

that the student residences in which he carried out his research

were unique in several respects and posed cbstacles to research that

might not pertain universally. Nevertheless, he suggested the

| Problems in
| conducting
| research

psycho-social problems of conducting research in the residence halls
a8 a research area in ite own right. Such questions as these seemed
involved: What are the obstructions for the researcher that derive |
from his own personality as it relates to social obstructions in
the research situation? What are the effects of the research on

the institution under study? What should be the resources and roles

o of a social scientist who wants to conduct research which involves %ﬂ
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manipulation and gontrol of varisbles in a residential setting?
Effective answers to these and related questions might facilitate
the initiation and conduct of reseafch in the residence halls,

Dr. King expanded on the content of his paper with Dr.
Vreeland. He underscored the questions raised by Dr. Keniston
with regard to the by-products of research in the residence hall
setting. He then pointed cut that most of the papers and commen-
tary are concerned with what can be done to the residential umit
8o it will facilitate learning, without any direct concern for how
this relates to the psychological needs of the students at this
phase in their lives., Dr. Tyler took the research question implied
as an instance of the more general strategy of bringing to bear on
residence hall research the techniqu;s and theories of the social
sciences as developed in other settings,

Dr. Vreeland posed two fundamental questions for research;
the first asked "does a residence hall have any effect on student
development-~would a coﬁpérative, formal, organizatio;;l study show
that living in a particular residence hall has a characteristic
effect on the students?" It was considered that the evidence in
the King-Vreeland report answered this question in the affirmative,
Given that there is an effect, the next question that arises is:
"What are the mechanisms by which the values and goals of the ad-
ministration of these residence halls are implemented?" Again,
there is evidence in the King-Vreeland studies that is pertinent;
these investigators found that the effect of living in a particular
residential unit is most strongly mediated through the students'

peer groups. However, the details of the process by which the peer
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group affects the individuai student are considered poorly under-
stood, and there is little knowledge concerning the means by wh.ich
this influence of the group can be made greater or lesser.
Dr. Tyler pointed out that the research questions pursued
Interdisciplinary by Dr. Vreeland ‘have entailed techniques anl knowledge from several
research disciplines, relevant as they were to the structure and operation
of organizations, to individual psychology and small group dynamics.

Dr. Stern concurred that, on the basis of his research

Institutional findings, there are some types of institutions, and some things
characteristics

affect that they do, which facilitate the personal development of the
development : R

individual—and others that seem to mitigaee eéﬁinst personal develop-
ment. He pointed out, however, that most of the variables that have
been 1dentifiede1n this area of research are rather broed in charac-
ter, and that the critical factors that mediate institutional effects
have yet to be identified., Dr. Stern cautioned that the analysis
Student and control of institutional effects on the student must ﬁe carried
self-gselection
out with an eye to differences among institutioms in the kinds of
students that are normally found within them. This is a problem for
descriptive research in its own right and, without the results of
this research, it becomes precarious to generalize the findings of
" other studies concerning the analysis and control of institutional
effects. Thus, Dr. Stern reiterated the question raised earlier
of what kinds of factors make for change, now emphasizing the charac-

teristics of the student population as a starting point for such an

inquiry. These questions again related to one raised earlier

concerning the mediating dynamisms that are involved in the com-

ERIC
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munication process. Dr. Stern recalled the prior observation
rof Dr. Tyler ﬁhen he noted that maﬁy of the less obvious mediating
mgchanisms may effect a change withdut this change as their intent,
but.rather as a by-product. |

Dr. Dressel noted that in many institutional settings the

primary or only justification for the residence halls is the con-

- tribution that they may make to learning, and that therefore the

production and demonstration of the contribution to the learning
process by the residence halls takes on a special urgency. In

this connection, the contribution of residential liviag ié often
discussed in relation to short-term and rather superficial goals,
such as "students do more talking with imstructors outside the
classroom," of "stﬁdents remain at the dining table and continue
discussion, whereas students in other residences get up and leave
immediately," or the like. Citing these goals and purported effects
presupposes that they in tdrn mediate student development. Whether
this is in fact the case poses a question for descriptive research,
Beyond descriptive résearch, Dr. Dressel called for manipulative
studies that introduce major modifications in residential settings
and then use sophisticated instruments to evaluate their effects.
He pointed out, reviving the theme of the effect of the researcher
on the research environment, that quite often experimental ideas

for major modifications are obliged by administration to give way

- to more modest undertakings that are largely descriptive.
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In expanding on his paper, Dr. Riker emphasized that there

1s little evidence which would permit us to say whether college
residence buildings are often contributors to student learning,
non-contributory, or a source of resistance to and diversions

from learning. In his view, the three basic elements of the uni-
versity are 1) the faculty, 2) the buildings that bring faculty
and students together, and 3) the planned programs that insure

the variety and purposes of this association. He pointed ouQUI
that the obstacles to research cited previously may be found not
only in the area of research on student residences but also attend-
ant to research on almost any facet of university life, in par;
ticular classroom learning.  Dr. Riker went on to cite several
research questions that seemed to him implicit in the several
work papers. - In one research area, he detected a concern for
identifying the characteristics of effective staff and for charac-
terizing the kinds of training that they require. Second, he
sensed a concern for the administrative organization of student
residences and how this affects the learning that takes place
within them. Administrative concerns and mechanisms here include
learning by students in the residence halls, student development
in the broadef sense including social and attitudinal change, and
the management of studént housing from a business point of view.
Dr. Riker stated that there was an increasing temcendy for this
last factor to overwhelm the others, relegating the residence
halls ﬁo the status of hotel. Since student room and board divorced

from intellectual growth are not the central concern of the

T
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university, there has been an increasing tendeﬁcy tb encourage
private business to provide student accommodations, This trend
can be slowed only if the effectivenmess of the residence halls
as a medium for education can be improved and demonstrated by
rese;rch.

A third area of research identified by ﬁr. Riker concerns
the effects of the physical and architectural enviromment bf

the residence halls on the various facets of student learning in

the halls. A fourth is the much-discussed and informally-examined -

matter of roommate assignment. . Dr. Riker pointed out that the
general conviction that students should be mixed with respect

to backgrounds and career goals has not been rigorously demons-

trated to impede or to facilitate student developmento'

Dr. Greenleaf underscored the queétions raised previously
concérning the relations between a student énd his peer group
and raised spedicic questions concerning the size of the group
and the composition and structure of these groups that would
facilitate student developmeﬁt. Dr. Greeleaf observed that the

arrangement of student groupingé and the selection of staff are

carried out in quite diverse ways at different colleges and

univerSities, 8o that these variables are manipulated in the
natural setting, but largely without any evidence concerning
their relative desirability.

Dr. Marquardt described some of the educational programs

in the residential uniits at his university aimed at the following

lidéal:\to have residences (including fraternities, sororities,

. ' 4 3 ol v C .
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rooming houses) be centers where the students would find the
fulfillment not only of certain of their own objectives but also
of certain educational goals, intellectual goals imposed by the
university. He pointed out that student expectations of resi-
déntial life are often too narrowly conceived, sometimes largely
in terms of a home environment that was not ideal educationally,
and that it is'theréfore thé responsibility of the university

to alter these expectations and to fulfill some while not. others.
Dr., Williamson augmented Dr. Marquérdt's discussion of student
expectations deséribing some fesearch in progress in which the
CUES was administgred_before.and after certain studént development
programs, _

Dr. Newcomb described the program at The'University of
Michigan known as the "Pilot Project" and its relétion to the
projected rgsidential college at the university. Ihe Pilot
?roject.eﬁtailé sevefal modifications in residential living in

a few men's and women's houses, with the aim of "de-divorcing"

learning in the residence from learning inkthe classroom. The

tworfundamental changes, from which many other modifications
follow, are the provisions that freshmen in the same house enroll
in the same Sectioﬁs of their elected courses, and that the

resident fellows are very carefully selected from the population

“of teaching fellows in the graduate school. After a further des-

cription of the projected residential college, Dr. Newcomb turned

to some reseérqh queéfibns that he felt therconference should .

particularly consider. He cited the widespread assumption that
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certain parts of the edueational process are facilitated and

become more effective if thev are shared within informal peer group
groups and he then asked what properties of the residentizl unit
permit this sharing.

Dr. Allen emphasized that the business and educaticual

facets of residence hall management have been largely separate

'ar conflicting in the past and he suggested that some steps should

be four< to amalgamate these components and to find ways in which
business operations, such as the provtsion of food service, might
become aii interrelated part of the educational program. He also
cited the questians raised previously concerning the selection

andftraining;of*staff.».Mr.;Warren returned to the question of

 the most advantageous composition of peer groups with regard

to size and Leterogeneity.

Dr. Lane pointed out that the previaus speakers and work
papers have. emphasized the potential of the residence halls as
a way of supplementing the educatlonal process that takes place
in the classroom.

He suggested, on the contrary, that the confer-

ence might consider more wisely that'thehresidence halls are the

 main loci of learning, and that the classroom may have some

supplementary function, - He argued that5generous extrapolation

- from the psychology of learning favors this reversal of emphasis,

since it is in the dormitories that differential behaviors have

differential effects, whereas it is in the classroom that the

student is usually unable to engage in observable hehavior, and

the teacher unahle to respond to the hehavior that does occur
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e cept in a non-specific and delayed way. As long as we relegate
the major educational process to the classroom, Dr., Lane argued,
we are going to be less creative in thinking of vehicles for this
education and more certain of finding small effects in educational
research. Dr, Lewis beiieved that this change in emphasis was
espgcially important since classroom learning is increasingly
disabled by the trend toward greater faculty concern for research
and scholarship at the expense of teaching, as well as the trend
toward larger enrollments, Dr. Tyler noted that there was no firm
evidence‘for any degredation in the quaiity of classroom imstruction
| as a consequence of increasing scholarship by the faculty or
larger enrollments. It may be, he suggested, that student learning .
is virtually vnaffected by many of the obvious classroom variables.
In closing comments for the morning session, Dr. Tyler
Two kiads discerned two kinds of research endeavors that had been discussed
of research
by the several participants. On the one hand, confererice members
seemed concerned with ways of evaluating experimental programs
or manipulations that are taking place or are planned in the
regsidence halls. On the other hand, there were those who were
| concerned ﬁith exploring further basic psychological processes iﬁ
i relation to residence hall living--forréxample, ddovlescent develop-
ment in the college years and the way in which housing arrangements
aid or hinder the student 'in accomplishing his developmental tasks.
Dr. Tripp sparked the start of the afternoon session,
stating that despite the increasing foment in the field of student

» personnel work, he had not observed any large-scale imnnovations or
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major breakthroughs. He suggésted that some radically new
conception of the role of the residential unit may be required,
citing as an example Dr. Lane's suggestion that the reaidence
hall rather than the classroom may be the primary locus for
learning. Pursuing the latter concept, D;. Tripp proposed that
a new profession may be called for, a profession for applied
social scientists who engineer learning with individuals and
small groups in various sites, including the residence halls.
Dr. Kahn had his reservations about this suggestion, recalling

that in his experience some of the most effective staff members

‘ﬁin the residence halls were not particularly knowledgeable about

student personnel work or about learning and teaching, but were
simply devoted scholars with divergent types of personality.
Dr.ATyler explicated the research questions entailed in this,
discussion, pointing out that we need to know who identifies
with whem under what coﬁditions and what difference, if any,
this makes.

. - 7The discussion turnzi to the status, role and efficacy

. of the resident counselor, Dr. Keniston pointed out that the

counselor is often looked upon scornfully or is totally ignored
by members of the faculty. The effectiveness of the counselor

may be limited if he has a visibly inferior status vis-a-vis

the academic community. The scholar or professional who performs
this role, Dr. Vreelan& pointed out, has a competing commitment

to professional duties, including teaching and research., This

“ raised the question of the effect of the multiplicity of roles
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of the counselor on his impact on students. Dr, Lane stated
that a widespread assumption in staff selection is that the
acculturated individual is preferable as a resident counselor.
He wondered aloud whether there was any evidence for this and,
if so, whether the highly acculturated individual was more ef-
fective because of his range of experiences or bécause of those
more fundamental traits of personality which led him to seek
out that range of experience. Dr., Greenleaf stated that profes~
sional commitment and acculturation were not enough and that
these individuals require some in-service training so that they
may be aware of their possible roles within the group and have
some orientation toward the objectives amd means of their job.
fhus, a controversy arose over whether the most effective
representative of the university and the residence halls was a
devoted intellectual, whatever his personality traits and training
(or absence thereof) in the social sciences, or whether the most
eifective residence counselor would have explicit training in the

relevant social science disciplinesu or. Tyler suggested that two

distinct roles were under discussion and that research might show
them both to be necessary. Thé role of a person who is, perhaps
unconsciously, a figure of identification, and the role of the

person who uses various techniques to systematically plar and ar-

range effectiveness.,

e

Drs. King, Kahn, and Tripp emphasized the plurality of goals
of American educational institutions énd the consequent possibility

that different kinds of residence hall counselors would be appro-
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priate in each., Dr. Keniston raised several questions concerning

institutional characteristics in relation to learning in the
residence halls: In what kinds of 1n;titutibns does one find an
optimal recognition of the importance of active education? 1In ) '
what kinds of institutions are faculty members actively encour-

aged by the sanctions that the administration has at his disposal

to take part in the active educational life of the student body?

Are there ways of manipulating this reward structure, Dr. Lane

asked, so that a greater value would be placed on his institutional
commitment even at the cost pf a partial sacrifice of scholar-

ship? Research seemed to be called for on the roles and role

conflicts of faculty members. Extending this, Dr. Tyler suggested
research on the students' perception of faculty participation, |
citing his experience that at times the facultY'g desire to

influence students does not produce the desired effect.

Dr. Keniston proposed as a research endeavor a naturalistic

study of the defenses of individual studente and of organiza-
tional units against intellect and education. He proposed that
one night study the formitories from this ethOIOgicalipoint of
viéw, occasionally manipulating some variable such as the intro-
duction of a faculty member, and then observing student and
administrative behavior, including avoidance, denial, isolation,

etc. Dr. Keniston proposed that if we could determine which people

- had the fewest defenses against education, or learned which kinds

- of sccial structures were most permeable, then this would indicate

ways of making. residential programs more effective.
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Dr. Lane resumed grinding his reward-and-punishment axe,
arguing that many of these defenses against education would be
found to be sustained by explicit educational goals, Since the
institution places a primary emphasis on the classroom and per-
formance in the classroom and related examinations, it is not
surprising that the étudent works to accomplish rewards in this
area and views the educational programs of the dormitory, which
are clearly less valued by the university, as clearly less
valuable. This observation suggests manipulative research in
which the reward structure is altered not only for the faculty
member, as discussed previ;ualy, but also for the student. What
would be the effects, Dr. Lane asked, of increasing institutional
rewvards for intellectual activities that are not assessed by tests
in the classroom? Dr. Tyler cautioned that the ultimate reward
structure should derive from genuine satisfaction in intellectual
work and Dr. Lane concurred, contending that intrinsic rewards
could be made accessible and effective by .beginning with ext:zinsic
ones,

Dr. Williamson called for résearch which would analyze
the casual conversations among students to examine the relation
of their content to classroom content. He suggested that one
measure of educastional success is the degree of transfer.

Dr. Keniston raised the question of the degree of comnso-
nance between the values of students and values of faculty in

various institutions, and the effect of this consonance on

learning by the students. He suggested that only when a genuine




mutuality of purpose exists can educational programs involving ‘

students and faculty be successful., The undergraduate research

Role of ° program of the National Science Foundation was cited as a suc-
faculty

cessful program that capitalizes on this congruence of faculty

and student intellectual interests. Dr. Stern suggested that

the congruence, or lack of congruence, between student and

faculty values derives from the broader question of the insti-

tutional characteristics and of those of the student population.

In a large university one finds many differences in values not

only among the faculty but among the students as well. The

small school, with more homogeneous purposes, manages to provide

identity for tha student because he is so close to the faculty

and he sees them in a much more intimate way. A large school

fails to do either of these things to nearly the same extent.

Intimacy at the large institution might conceivably be provided
by the trained specialist in the residential setting, for
example, the sort of professional described by Dr. Tripp, but
it 1s questionable that he could provide a suitable identity
for the student. Thé highly-trained researcher who works oﬁly

within his own laboratory and at the graduate level is equally

unlikely to provide a source of identity for the undergraduate.

The discussion returned to the question of criteria for

staff selection. Mr. Eisman proposed a change in focus: we
should ask not what would make an ideal staff person, but rather

whht‘ﬁould'beAan ideal staff position for a reéidenéial unit,
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Dr. Lane suggested a study in which the assignment of staff

to student -units was prearranged according to different kinds of
rules; for example, one residential unit might be arranged with
what were considered compatible staff and student personnel--
compatible in terms of interest profiles, extrovertancy-intro-
vertancy measures, modes of social relating, or whatever; on
the other hand, another residential unit might be so arranged
that the students and staff counselors were presumed to be
incompatible in view of these measures. Dr. Tyler inquired
what mechanisms might be that would mediate the effects of com-
patibility or incompatibility. Dr. Lane noted that the peer |
group and the process of identification haye been cited as me-
diating mechanisms in the previcus discussion.

Dr. Stern concurred that an experiment such as Dr. Lane

described would be both feasible and desirable but he raised

the question whether there were not more fundamental factors
that determine the character of the fesidence hélls, factors
that should -be examined and pgrhaps altered first. He was
pointing particularly to disciplinary rules and regulations
concerning studént éonduct. br.‘Rikéf stated that many resi-
dence halls are operating under sets of regulations that were
pertinent at the turn of the century, that are no longer appro-
priate, and hence a source of conflict. He considered that the

desire of juniors and seniors to move off campus when given the

opportunity to do so reflects most basically a desire to get

| B

-a

R 3

-




\wﬁmfﬁwwﬂw’ - TR RN TR
] [ * ~

17—

away from restriction and regulation. Dr. Stern summed up his

point by saying that to the extent that the residence hall is

o the place where the student feels most keénly the lash of the

institution, it may be the least pracﬁical place to attempt -

other objectives unless you remove its punitive characteristics

first. Dr, Williameon pointed out that the effect of removing or
minimiziﬁg rules of conduct would be worthy of research in its
| _ ~ own right; although this has been done from time to time and

in various places, it has not been done systematically and there

is little more than anecdotal evidence.

The discussion returned to the question raised earlier

Perception concerning the way in which the students perceive the residence
‘ of ‘
: residences hall staff. Dr. King suggested that one way to get at these

perceptions was through the use of structured projective tests.

It was suggested. that some students may perceive the residence

halls as an extension of their home environment in which those

responeible had primarily a regulatory function. Dr. Williamson

. pointed out that we know little in é systematic way about the |
i environmental and personal factors that lead administrators t§

impose restrictions, {
| | i The discussion worked its way back towa;d ﬁhe question

raised eatlier of optimal sizes for student groups. Dr. Kahn |
felt that this problem represented the tack that research ought
to take; that is, to begin with a gross variable, such as size,

and then try through a series of hypotheses and successive
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research efforts to refine the variable. Refinement of the
variable of group size, for example, goes beyond a mere count
of thé number of stgdents or f;;ulty, to measures of: with how
many other peopleﬁhxstudent coordinates his‘activities; to what
‘extent he selects the number of individﬁals with whom he will
coordinate for various purposes; with what kind of population
(with reaﬁect to size and heterogeneity) he interacts most ef-
fectively. Dr. Keniston asked, what is the intermediate range
of the number of people that an individual can reéognize'and
know by name. He hypothgsized that eétablished residential
colleges tend to center around the range of 200 to SOd‘people
because an individual cannot recognize and identify many ﬁore
individuals. The answer to the question might provide one clue

relevant to the planﬁing 1f larger units., Dr. Stern pointed out

that the provision of a nuclear unit of some kind may reduce the

anomic alienation of the individual student, but it does not

necessarily bring the students into more meaningful relations
with~a largef institution,

Dr. Lane considered that the pPreceding discussion had

concerned itself largely with the independent variables in reseafch

research on size and related factors, and he pressed the question

of what would be the dependent variables. Dr. Stern suggested

that there were several criteria that could be used, One concerns
- the achievement of objectives that everyone agrees are part and

parcel of the inmstitution--like getting better grades., But academic
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productivity, the first kind of criterion, entails more than

grades alone; it may~entail making a commitment to future intel-
lectual pursuits, getting involved to independent research or a
tutorial project, and so forth. Cohesiveness is an entirely
independent kind of outcome, the extent to which one furthers a ,
closer sense of identity, feelings of mutual satisfaction, be-
longing to the unit--morale in the wider sense. Dr. Brown contended

that the criteria for college education have never been stated

- very well, that this clearly would impede the conduct of manipu-

lative research, and therefore that research is required in the
first place on what are thé desired outcomes in education as per-
ceiﬁed‘by~various populations, |

As a special case of this broader question, Mr., Widmar
emphasized the need for informatiqn on how the faCulty perceive

the role of the residence halls in the educational process, It

" may be that this perception is systematically different from one

institution to the next as a function of identifiable and manipu-
lable variables. Dr. Greenleaf considered that there were large
individual differences among faculty members in>this respect and
Dr. Keniston felt that it was important for the faculty member to
desire to participate in learning in the residence halls before

he becomes 1nvplved, consequently that he find some personal rewards
in partiéipation.’ It was suggested that if there are Iarge indi-

vidual differences in the perception.of the .residence halls and

willingness to become involved in them on the part of faculty members,
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- it would be valuable to assess the differences Ambng these indi-
viduals along other dimensions. Dr. Lane raised the quéstion of

whether, as the preceding discussion seemed to assume tacitly,

Faculty- the mere presence of a faculty member in the dormitories was
student | .
relations sufficient to have an effect, or whether it was necessary more

than this for the facult&-to have a fairly extensive and intimate

relation with the students in the house, perhaps in the manner of

'

a devoted faculty associate. If a personal relationship between

‘ the faculty member and the residents is not required for the trans-
mission of attitudes and values, if the students can identify

- without intimacy, it would be highly desirable to know this, Dr,

Tyler called for an analyeis of the kinds of interactions that

‘take place between faculty and student and how these vary from

one institution with a particular set of characteristics to the

next.

Dr. Tyler recalled Dr. King's earlier suggestion that

projective tests might be used as a means of examining some

More on- . features of residential enﬁirdnments. The Stern-Pace instruments
measures , o = , :
were also cited. Dr. Tyler asked what other measures might be

employed to begin to describe @ore completely and more helpfully

the differences among residénce envi:onmeﬁts. Dr. Vreeland des-

. cribed some of her experiences in research on Harvard houses

which indicated that revealing measurés may turn up in unexpected

ways. Thus, a natural=histofy approach was ghatacterizéd in

which the investigator becomes invblved deeply in the environment,

e v, e o




observing what seems significant and beginning to g+i notions

about dimensions that are worth investigating. In particular,
Dr. Vreeland stressed that the implicit values of the honse
master represent an important part of the enviromnment, and that
one way to get at these values is to observe the things that the
masters talk about and the nay that they administer rewards and
punishment for vafious student behaviors., Mr. Adams.described
some information that conid be obtained by student questionnaires
and Dr. King-described the technique ef the participant dbserver.
| Dr. Vreeland mentioned a technique of intensive interviews with
single informants while Dr. Gteenieaf inquired.about the utility
of interviewing recent graduates. Dr.,Dressel warned against
focusing evaluation too directiy_on the residential setting,
suggesting that the best way to find out the effectiveness of
various residences 1s to determine the relative importance of
the residence among other educational agencies in producing
student development. If students were askednwhat~were the most
important things'happening to them in the institution, he specu-
iatedl,i in many cases there would likely be no mention of resi-

~ dence haiis at all. Dr. Tyler pointed out that not all the
inpertant effeets may be recognized by the.student. Dr. Stern
suggested thatvthe faetor of dormitory size wouid overwhe. some
of the other distinctions among residentiai units--or at !‘ st
he posed this as an experimentai question.‘ Severai participants
saw the variables of size. and heterogeneity of gronping as inti-

mately related and again cited these as research areas, knowing

that‘various schools employ various ruies for grouping.
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Dr. Tyler reOpened,the question of the effects of different

Wkinds of restrictions on behavior in the residence halls and he'

v

' asked what measures of the independent variahie might be appro- |
'priate. Dr.‘King suggested that whether or not there were separate |

' rules for men and for women might be significant. Also worth

i ,
examining are restrictions about specific activities such as the

use of alcohol, firecrackers, and the creation of noise.- Several’
other restrictions on behavior were cited and‘Drt_Vreeland proposed
essentiaily,three categories: rules concerning behavior that
affects other peOpie, behavior that affects the university property,

and rules concerning personal morai hehavior. A discussion ensued

~of the effects of rules on rule-governed hehavior and on other

ancillary bechaviors that are not specified in the rules. Dr. Tyler

 identified this as an area inviting research: the relations of the

rules to student behavior. Dr. Stern suggested that the areas

within which sanctions are applied forna}iy could he, as Dr.

Vreeiand had said, fairiy simple to specify. At the same tine,
_he heiieved it is necessary to set down the consequences of in-

' fringement,,what they"arevin effect, and what they are thought to

be hy administration and'students. These research questions led

naturaiiy to & discussion of'methods of enforcing-ruies and of
'udealing'with infractions. Since enforcement is often carried out

~ 1_n'pm' by student judiciaries, Dr. Williamson asked what different

institutions'did to trainnstudents responsihie for rule enforce-

| nent;'“He suggested that some institutions'fail to train, while

o
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others accomplish this in diverse ways. Possihly the effects

of different methods of enforcement and of training those who

enforce the rules could be worked out hy systematic research

~ Dr. Dressel raised the question to what extent the rela-

| tive dimensions for describing residence hall life and its impact

e

'on.the resident are already 1ncluding‘within availahle instru-

ments, such as‘the'"organizational Characteristics Index." These

might-require only slight modification in order to learn ahout_

Jresidence.halls the kind of information that ‘has been'ohtained
'for colleges and institutions as a whole, Dr,: Stern suggested
’that althongh there are many'pre-estahlished parameters that are

- to. he found in both these situations and many others, one wishes

to develop dimensions of measurement that are specifically appro-

.priate to the particular_surrounding--in this case the residence

halls,

Dr. Tyler recalled the earlier research question concerning
the effects of physical configurations in the residence hall on

student performance, citing this as an example of novel dimensions

" of measurement that are important in the present context Dr.

Riker pressed the question of room size; noise_levels came up,
ag did the size of various facilities such as in-house libraries.
Other participants cited other physical attributes that they

helieved may play a role in influencing student behavior, including |

”the gize and location of the lounge, the degree to which the

| students are deployed horizontally rather than vertically, the
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'numher of students per room, room furniture and the modifiahiiity

of its errangement, the hours during which the dining hails are

'open, iliumination—-and many-others, These ohservations ied Dr,

ﬁiker tcvprcpose,a study_of how students distrihute their time

:Vover different 1ocaticns; especiaily where they carry out their

2
B Y

studies;

Based on the discussions summarized ahove, the prohien

~ scouts" rapidly drew up a list of research prohlens. The list
seemed to sort into five prdhlem areas which were tagged°
‘p-student deveinpment, studentspeer group reiationships, studenta

‘counselor reiationships, student-faculty relationships and

student-institution reiationships. Accordingly, five licis of

qresearch prohiems were dittoed and distrihuted to the participants.
'rThefconference.participants'then indicated their preferences for
: assiénnent%tc~cne of the.five‘task groupsend these assignments .
| Were}made with an eye to representation of both student personmel

.'officers and sociai scientists.'“

On the foiiowing pages, the iists are reprinted that charac—
terized each of the five research areas assigned to task groups.

Finally, the reports of theptask.groups‘are presented.
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| 6. “that are sone of the modeis for andrparaneters of the identification |

70

9.

10,

'RESEARCH AREAS THAT WERE IDENTIFIED WITH A LIST

_ OF QUESTIONS EXCERPTED FROM THE PROCEEDINGS

 STUDENT ‘DEVELOPMENT

What 1s a usefui ciassification of types of residence environments?

,What is a useful characterization of stages of deveiopment?

Is there an interaction effect hetween 1eveis of student development

- and the nature of the env1ronment on intellectual change in students?'

What are the psychologicai needs of the adolescent?

'Does the p*ccess of identification play a iarge roie in changing the

hehavior of students in residences?

process: and what are the nagnitudes of their effects?

‘What are some reiiahle and valid indices of inteilectuai development?

Are there systematic ways of identifying and distinguishing intrinsic

_and extrinsic rewards?

To what degree do we rely on the student for the conduct of his own

inteilectuai development?

In what ways do students seif=select in their choice of colleges? Are

there institutionai stereotypes? Are there aiso distinct institutional

~ patterns of student characteristics? Are these patterns changing and

how? Are the institutionai stereotypes accurate?

\""
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STUDENT-PEER GROUP RELATIONSHIPS

,What are the detailed relationships by which the peer group exerts

influence in the residential setting9

':*What is the relation between the degree of heterogeneity in the group

"Eand its effectiveness in producing intellectual growth?

What kinds of threats are there to the solidarity of the peer group

, and what are its nechanisms for preserving its solidarity’
What are’ the various hases for the assemhly of a peer group and what

_are the differential effects of these bases on intellectual developnent?

i

To what degree does the peer group influence the acquisition of factual

_'knowledge? - values and attitude32 - patterns;of social interaction? -

personal habits?

Low
IO
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3.

6.

7.

* STUDENT-COUNSELOR RELATIONSHIPS

‘What are: some of the indices of the effective counseior9
Does general training in the sociai sciences, including communications

skills, knowiedge of deveiopmentai psychoiogy, socioiogy, etc., enhance

the connseior '8 effect1veness’ '
What are the effects of different staff-student conjuries, e.g. in

terms of compatibie or inconpatible interests?

VHow ‘do the educational objectives of the students compare with those

advocated for ‘them by the staff?. Whatﬂare the implications of con-

. sonance and conflict in these mutual ohjectiveSWu‘

is the counselor emulated? Are there some types-of cOnnseior‘that are
more effective in,this role and, if so, what are some of their charac-

teristics?

_ What is the effect of increasing the identification of staff with

professional excellence? - with interepersonai sensitivity’ - with

~hreadth of personal experience’ - with greater institntionai status?

What are the mnitiple roles of the staff counselor and which of these
are mutually supportive,‘which’conflicting?

What is the job analysis for the staff connseior position? What are
the relative potentials_of selectiOn and training in meeting these

task criteria?

e & e
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B ZJ\J'How does the faculty perceive the opportunity for intellectual growth

3.

V' 4.0 .

6.

 'STUDENT-FACULTY RELATIONSHIPS

Y ) " . . . . Ty

How does the faculty perceive the students' educational ohjectives’

by students outside the classroom?

How does. the faculty perceive its commitment to the growth of the

',student outside of the .assroom’

““1

How large a resource of faculty exists in differing institutions for

‘various levels of participation in residential life’ Are there large

[
differences between various institutions in the extent of this re-

*source and what are the variahles which produce these differences’i'

How do- students perceive the faculty s willingness to participate?

-

Do they want this participation and if 80, in what ways9'

‘What are some possihle nechanisms for rewarding faculty participating

in residential life?




1,
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s,

lWhat evidence is there that iearning consonant with the inteiiectuai

STUDENT-INSTITUTION RELATIONSHIPS

'ohjectives of the university now occurs in its residence hails’

Hypothesis- By making the educational process integral to residentiai

living, inteiiectuai growth wiii he maximized

"How does privacy and the opportunity for inner-directed activity enter

into. the students intellectual deveiopments’ S

"What are the_differences hetween'the’actuai'and the perceived regulatory

powers,'activities and ohjectives ot the residential system’ L
What are ‘the defenses of the institution that tend to discourage research

on inteiiectuai deveiopment and change in the conditions under which it

Voccurs9

.What.is the relation between the personality characteristics of the

-

student and the characteristics of . the ideal residentiai environment

fin~his view.
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TASK GROUP ROSTER
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STUDENT-INSTITUTIONAL RELATIONSHIPS
William Duvall
Eugene Haun
Robert Kahn
Stanley King *
John Taylor
E. G. Williamson

S TUDENT-COUNSELCR RELATIONSHIPS

Jeffrey Eiseman *
Melvene Hardee
Harold Marquardt
John Pyper
George Smith =~
.Rebecca Vreeland

STUDENT-PEER GROUP Rnumomsums

Donald Adams *
James Allen
Donald Brown
Robert Helsabeck
- Robert Koettel
Fred W. Smith
Philip Tripp
William Warren

STUDENT-FACULTY RELATIONSHIPS

Nell Barnhart
Paul Dressel
Elizabeth Greenleaf *
Henry Klugh -
Harlan Lane
Lowe Maclean

" Gary Widmar

'STUDENT DEVELOPMENT

Kenneth Keniston *
Wilbert McKeachie
Harold Riker
George Stern

John Wright

*Recorders.
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General research problems and strategies

~~ Since little systematic knowledge is available about the effects of

residential environment on student development, this area provides opportunities

‘for two complimentary kinds of research strategy. First, there is much need for

anthropological, exploratory, participant observation, ‘and “field" research

‘which attemnts to specify how and whether residential. environment affects

personality development, and how these effects are mediated.r Furthermore,

before adequate generalizations are available in this area, a more comprehensive

taxonomy of.thedcrucia1~variab1es both in residential environments and student
personalities needs to be developed. In addition, the student residence provides
a fruitful arena for research which aims at testing explicit theoretically=
derived hypotheses., |

It is quite possible.that a given residential environment may have quite

different effects’ on students, depending on the prior characteristics of the

’students, and upon the general characteristics of the educational institution

'as a whole. For purposes of comparability across research studies, it is ”

‘crucial for research in this area to specify as fully as possible the charac-
teristics of the students and of the college. a

Relationships between environmental settings and personality change will

'often been curvilinear rather than linear. Both extreme-coerciveness and

-_extreme peimissiveness, for example, may have the same effect of increasing

e student tension and anxietY-

ldeally, studies in this area will be longitudinal, comparing the effects

. of a given residentisl setting on personality develOpment at a series of

»3:different points in time. t'*:;

- The more basic and enduring any personality trend may be, the less likely

,$<”it is to be influenced by residential setting. Research in this area will thus, C




P have quite difterent effects, depending on whether the values of the residence

best avoid studying the effects'of»residential environnent on underlying

personality variables, especially as measured through projective techniques.
- It can expect the greatest influences on relatively superficial or recently—

| learned patterns of behavior, outlooks and values.

’ Relevantﬁparameters for research’
ln-general,;three types of variables can be distinguished in research
" on the effects”of;residential environment on personality. First, the student

brings'to‘theucollege'residence's”series of background characteristics, outlooks

and traits which will aftect his experience and his responsiveness to any given

| residential setting; these can be called input variables. Second, the college

- residence-has distinct characteristics, many of them nanipulable for experimental

1purposes; which may effect changes in the individual's persondlity or values; -
~ these can be called residential variables.‘ Third, residence characteristics -
nny efiect student persOnsiityfand‘values'in a variety of ways;-tbese can be
. considered»dependent'orfgggggt.variables; '(Obviously5all'output variables may
also be considered input variables. lndstudies of personality or value change
as a result of residential experience, the critical measure of change will con-
sist'in the discrepancy between the same attitude,.value, or behavioral tendency
measured first as an input varisble and second as an output variable.)

The potentially relevant- cbaracteristics of the inconing student constitutes

"limitless*list.‘ ln addition to such obvious natters as socio-econonic background,
.'intelligence, etc., it is inportant to assess. the extent to which the student’ 8

prescollege background is congruent or discongruent with the residential atnospbere.

alt nay be, for exanple, that a highly acadenic student residence environment will

-*vrconform with or diverge from the values of the individual's previous environnent.»;

Lk - - PP . - -




.The characteristics of the residential environment itself must be‘carefnlly
specified, botb'as they relate to the specific design.of the research, and as
they may affeet'research results despite not being specifically inclndedvamong
the relevant variables of the reseatch design. rlt is probable, for enample,

that in student residences as in families, the effects of coeroivh’discipline

are partially dependent upon whether tbe environnent is natn and caring or cold
and’indifferent. Thus, interactions between different environmental charae—

teristics are»to be expected. Among the residential characteristics important

to assess are the following: a) Externally imposed coercive, punitive discipline ‘

vs. autonoMy'and selfsregulation; b) Nurturance, warnth, care vs. indifference,
lack of concend, neglect; c) Intellectual-academic vs. antieintelleetual values;
d) Emphasis on group solidarity, social interaction vs. emphasis on individual
activity, isolation, autonomy; e) Internal homogeneity vs. heterogeneity'within
the»dotmitofy‘context; f) Physical demnsity vs. sparseness within the residence
(crowding vs. privacy). | | -

Among ont-put or dependent variables wbich nigbt be affected by residential

environnentoare the_following. _a)_Pronotion or discouragement of risk-taking,

»otiginality, uneonventionality'vs; a submissive, eautions, and compliant

attitnde, b) Iension and anxiety vs. ease and confort, ¢) Student activities

and behavior in intellectnaleand social»areas, d) Emotional expressiveness,

"jd liberation” vs. constraint,repressiveness; e) Comnitnent to the educational

endeavor, aeadendc otientation.

'C}'Research bxpotheses and strategieg

rooe e

The most adequate format for a zesearcb hypothesis would seem to be the

o following. Stndents of Type A, exposed to environnent of Type B, will tend to

change in=Way_C. Ibis forn'would ‘deal adequately with the probability that

P e - Py X




“likely to lead to constrant, low activity level, and lack of expreseiveness,-

- but coercivenees coupled with coldness, neglect and indifferent is more likely

- an environment thet rewarde_academic achievement may depend not only upon the

. acadenic'notivation, ekill.and»orientation of the individual student, but upon

the student'e prior cheracterietics will differentially affect his reeponae to
a student environment, that the same environment may have a different effect

on different types of etudente, and that given a desired outcome, quite

"°different types of college environment_nmy be necessary to achieve it with -

| different kinde of students., Furthernore, in designing research, the inter-

ection of vnriables at the same conceptual level is to be expected. For

example, coercive diecipline in a warm ana nurturant environnent is probably -

to produce delinquency and "acting out" behavior. Similarly, the effects of

hie prior'familiarity with an environment that encouragee acndemic commitments.
Ideally, research in thie erea should be nultiveriate and longitudinal. 3
since such reeeerch is beyond the resources of most inveetigatore, it is important
that inveetigetors_doing,leoelconplex research nttenpt‘to specify very carefully
the “extraneoue"&varinblee thntierenot nmnipulated or etudied'ao a part of

their research deeign;




STUDENT-PEER GROUP RELATIONSHIPS

, Participants: Don Adams, Jim Allen, Don Brown, Bob Héléabeck,'Bob Koettel,

i ‘ Harlan Lane, Fred Smlth, Phil Tripp, B11l Warren
| Our major concerns in diséusslng student-peer group relationships were:
a. Positive and negative educational influences of peer grohps.
b. What defenses do student-peer groups employ to maintain their
‘solldarity?_

c. 'What orgénizational code does the student-peer groups subscribe

to in their day-by-day actiVity?

d. How can the structure of the pzer group be recognized and described?
Factors relating to thé methodology and instrumentation of studying student-
peer group relationships: |

We héed to'approach‘the’etudy of the student-peer group from #
theoreti‘cal' l:ases ,' e.'g. Rossi, Newcomb, Friedman, .Brmm and Sanford,

o Researchers with thelr specialized knowledge need~to be a part of

| the planning from the beginning of any project. ;

| 5 Imperfect scales exist but the best instrumentation needs to be

‘found. |

Sample selection and sampling conditions need speclal attention.

SPecial attention‘to survey questions that uncover interaction patterns

h is 1mportant..“ _"‘ B

Development of instrumamts to fit the presmnt situation is needed.

1 @1 3 '] Cross validation of survey or sociometric results with objective

test data (e g., Omnlbus Peraonality Inventory) would be helpful., |




Types of quceduxrés and instruments are:
Chapin Scale of Participation

- Omnibus Personality Inventory

;

Follow-up Studies
Rating Scileq_ | | | 4
COmell Study of Values | | |
OAIS |
Longitudinal Interview Studies | .
Ethnographic Observations
Sociometric Technology
chdnb-eur:ln Imtrmu
Hypothsses ‘ o ’ ‘
Pesr groups' fermation hu a nogai::lvp influence on the :I.nvtol.lcctul‘ climate
‘:of the oollogc. | h |
Peer group identity inhibits. pcmmal autcno-y. prﬂ.ucy and identification
with the conogo. | o |
~ Pesr group influence 10 more :uwolwd v:l.th short rangs goals than long,—
term gonh for cdmtion. ' ) ' ol
.mun nmdlmts leave the midmnco hau, (e.g. work upoz::lcncc) peer group |
-ud¢nhip 1- altorodl

" Peer mp mipuhtim at the residence hall level has little effect at the

| nllcm:l.nmmy 1m1. | o .
o ‘ Isolates hm Mttlt gfgoct on peer m fomtton.
Physicll fmutm »ﬁnﬂ.mnu poct m llldnrlll!.p.'

L ru: ¢rwp Mlmu u :thm by cluo lml..
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Peer group membership is influenced by age, high school size, rank in high
school class (multitude of variables~that bridge the high school senior and
college freshman). )

Peer group membership tends to prolong adolescent attitﬁdee and values.
Students who perceive their goals as vocational, academic, collegiate when
enterihg college tend to associate with (other) ﬁeers with a non-conformist
orientation or non-conflicting orientationm.

Peet group membership is determined by intellectual concerms.

Peer groups set cultural and achievement expectamcy.

Students tend to be influenced by other students with vhom they have (had)
some frequency of contact.

Peer group meuberehip depends upon the perceived needs of its members.

Peer group memterehip is influenced by formal residenee‘hall student gov-
ernment. | |

Intluenee in peer group membetehip is determined by membership in the formal
student government structure.

Peer groups can be used to achieve stated reeidemce hall objectives.f"
Peer group ﬁemberehip redueee role conflicts.

Peer grdﬁp memberehipeeupporte personality growth, .




STUDENT-COUNSELOR RELATIONSHIPS

| Participants: Melvene Hardee,'Harold Marquardt, J ohn Pyper, George Smith,

Y

Rebecca Vreeliand, and Jeffrey Eiseman, Recorder

Introduction
Our discussion was based on the assumption that the best way to study
theicomtributions a residence hall gtaff ﬁakea to its students is by examin&pg
the interrelationships among important variables. Such examination includes
the following sﬁepsz |
1) Creafg a list of variables relevant to the effects a residence hall !
staff has on its students that are assumed to be important;
- 2) Define thé variables operatiocnally;
3) 1Identify pairs (or larger clusters) of variables from this list
‘which are assumed to be interrelated in important ways; ‘

4) Select a set of one or more clusters of variables which is small

enough so that méaningful data can be collected on them;

5) Locate a relévant population;

6) the "before'measurements" and introdﬁCe the experimentai mamipu=
| lations (The research design may or may not call for either part - . l
' of this step); ‘

J-“v  e '7> Make "final messurements’; o

8)AAAnalyze the interrelationshibs among the vqriiﬂles in each cluster
| ‘(Possible analysis strategies include multipie regressions analysis,

o factor annlyais, and dispersion analysia), |

Af79) ;Derive implications from the findings with respect to staff selection

e w‘procedures and training progrnms, and L

e o e




10) Disseminate the'resuits and conclusions to the appropriate population.

We. saw our purpose to be carrying out Steps 1 and 2; we occasionally indulged

in Step 3. -

A, "Indegendent".and "Degendent" Variahies

Some of the important variables are attributes or dimensions which de-
scribe the staff memhers, their training, their behavior, the student population,
and relationships among the staff and the stndents.' Other variahies describe
dimensions aiong which stndents might change as a resuit of action taken by
staff members. We decided that it would be useful to think in terms of the
independent variable-dependent yariahie paradigm. Thus, one could analyze the
influences of.differences in thevformer factors (the independent'variables),.
tahen individually or collectively, on the latter measures (the dependent
variables) taken one at a time, |

We also discnssed'the.value'of studying the intertelationshipsjamong the
dependent variables; e.g., are some of these goals correlated significantly, °
and if so;'by‘design or by necessity? or, are latge changes in dependent

vatiables‘iiinconpatihle with large changes in dependent variable j, etc.

B. »Creating-a List of Variables
1. Field studies -- We‘agreed‘thatvfieid studies carried on in the

trndition‘of"Whyte's Stfeet Corner Societgrnight reveal the existence and

operation of significant variahies that might not otherwise be listed. Such

‘fieid studies conld range fron ohserving and anaiyzing ‘the decisions which

staff seiection panels mnke to a participant-ohserver 8 noting down the criti-

cal event as they unfoid in the resident hail with an enphaais on the actions

: taken hy the staff. Ashing resident counseiors to keep diatiee is another way

to collect this kind of data.,




2, Interviews -=- It might prove fruitfui to interview resident coun-

selors, students, student personnel experts, administretors,.etc. -One possible
direction might be to attempt to establish a priority list for the attributes
of a competent resident counselor as well as a priority list for his tasks:
The priority 1ists would indicate that the informants viewed as essential
aptributes and activities and which ones conld be sacrificed given the 1limits
of humanity and time, |

. .3.‘ Dependent variables -- We found it usefui'to rephrase the question
"What are some of the indices of the effective counselor?” so that it reads
“Wnat are ﬁhe different kinds of ehanges that different kinds of resident coun-
selors might facilitate in different kinds of students?" Here are eight possible
dependent variables: |

a) the nature of decision making:

This rather complex varieble includes such sub-variables as the range
of decisions the student is aware that he is making and must make, the extent
of his inquiry, the degree to which relevant factors are recognized, the nature
" of eeeources_eougnt out and utiiizedi and the thoroughness with nhich the
consequences of alternmative choices are identified and assessed.

Vreeiand and Bidwell et ai. searched through Harvard announcements and
catalogues and identified what they considered to be Harvard's four principle
goais. They have ‘used these goais as dependent variabies in their own research;
therefore, anyone seeking ciarification as to the definitions of the goals can
,eommunicate with them. The dimensions epecified by~these goals constitnte our
next four variables: | | | |

"'b)  individualism (which overlaps some without first variable);




c) technicai»competence'(which includes attitudes and habits as
‘well as knowledge and skills);
~d) social grace; and.
e) collective orientation(which includes leadership, citizenship,
ete.); |
f) tolerance of different values;
g)i nature and extent'of student misbehavior::
This 1s a variable which though simple to measure is not 80 easy to
interpret. It includes descriptions of the scope and sequence of such events
as student raids, riots, and drinkingkepiaodes, and the degree of noise, prop-
erty damag:, and poor housekeeping; it might even include non-academic activities‘
such as card playing and TV watching. It would be naive to‘assnme that the.
"more" of this that occurred, the less effective the resident counselor, even
though this may often be the case. | |
| Two factors'immediately come to mind wﬁich vould markedly affect the
interpretation of these measures: first, the historical background of the
resident hall in question (that 1s, how much miebehavior is a matter of "tra-
dition" and‘how much'influence do'"culture carriers"” vho,participated in creating
the house's history e;ert on the newer residents), and second, the cultural
environment (that is, to what extent such behavior is normative or deviant
in the nSighboring and more remote iiving groups on the campus) Even if these
' factors are taken into account however, the interpretation of such data is
not simple. ' |
Very eariy in 1ife, a child deveiops a personality system which influ-
;.ences his actions.; This aystem includes his values, aesnmptions, beiiefs, and

attitudes, his goais, ‘and his behavior patterns. These parts are interrelated




in such a way that a change‘inaone part usually impiiesia cnange in other
parts. As the child grows older, his primitive and undifferentiated system
becomes less and lessiable'to cope with the:new and‘more complicated demands"
made upon him, Rsther than revising the entire structure of his system -- a
huge and difficult undertaking - the child makes minor adaptations within
one of mnre.subsystems of the entire.system in order to deal with these new
demands. One can conceive of 1persfonai grouth ‘as this process of continualiy
adapting and modifying the system. | |

As the system becomes more and more conplex,_certainueonsequences obtain:
First, the aystem becomes sufficiently refined so that it adequately --.But
usually not optimally 7-’delineates the individual's actions and reactions
in almost all situations. Second,,the‘partsxof tne'systen become 80 highij
integrated and interrelated that a chamnge in.one part alone is virtually
impossible: the other parts with which any given part is interrelated
impose too many canstraints. In'othertuords, as the system increases in
complexity, structural inertia impedes . further growth' ' |

Thus, the typical graduating high school student operates under a. static |
and secure system which has proved to be reiativeiy adequate in terms of
guiding him‘through routine and semi-routine situations. If he tried to
negotiate the Twentieth Century aduit environment under the guidance;ofithisj
system, he would probably fail. The task-of the uniuersitp within tnis
frame

ork is to change the student 80 that instead of directing his efforts'
toward saintaining the system's status quo, he will marshai his resources |
toward achieving a dynamic homeostasis° that is, he shouid deveiop his
system so that it will anticipate future denmnds and make appropriate

preparations.




It~follows,fron'this viewkof~personal:developnent that education consists
of an unending sequence of challenée and resolution, His~values,.assumptions,
}.beliefs, andattitudes”are~chal1enged inithe classrooms and laboratories, and
.'. they - aloné'with his goals and hehavior patterns -~ are challenged in the""
o residence halls. In the residence halls, the student's systen is challenged
by faculty associates and other students as well as by etaff counselors.
© A few entering freshnen have huilt in or started to develop this capacity
to continue growing; But most of them have developed the ahility to digest and
.regurgitate facts and fiction and to ward off minor thrusts at their system
sufficiently well that they recognize no need to change. Mbst.students‘are
‘unahle,_however, to;travel through four years of college_without making'sone”p
adjustnents to-the demands of those who evaluatefthem. Unfortunately;'though
_ these minor modifications usually add up to no more than improving the diges-
| tionaregurgitation subsystem, particularly the process of re-organizing the
inputs so that they energe transformed. | |
| All of this carries an inplication for the educational process if it is
to achieve its desired outcone (as specified ahove) nsmely, that the challenges
._in the challenge-resolution sequence must carry more inpact., 1f the challenge

'consists of a nudge or a gentle prod, the systen will dispense'with it easily

. or with miniuum re=organization~ if it consists of a jolt or a fundamental

:rconfrontation, the systen 8 fragile and naladaptive parts and relationships

"nmy unsettle and shake loose.s Here is where competent persons must move in

'1 and stand hy to facilitate and assist in the resolution process.,lhese per-

“ sons should include faculty, and in some cases may involve student personnel
‘1workers of one variety ‘or another° it will includee-hy default if for no

other reason=-the-resident~counselor.

poTE i




This is all to say that "nisbehavior" per se does not mean that the college N
is failing ‘to meet its objectives.c lt may instesd represent ‘symptoms that
;fundamental change is occurring within the individual or group. The sequence

' snd the pattern of ‘the misbehavior must be viewed in perspective. Perhaps

more iuportant, its concomitants must be exanined for evidence to indicate
whether or not the individual is undertaking any steps to restructure his |
systen 80 thst he can use it to fulfill his needs and achieve his goals more
: vzsatisfactorily, and if he is, how well he is - succeeding.
Research needs to be done to differentiate patterns of behavior that are
‘pathological fron those that are symptonatic of "healthy” internal struggling. |

And more important, research needs to be done on what interventions by resident A

counselors contribute to the problen and which ones contribute to its resolution.
- (NOTE: the above theory was thrown 4in for free by the recorder ).

h) lntellectual growth - this variable ‘was put forth and delineated

by Group V. o

Group I discussed indices of student development' perhaps they identified

additional dependent variables.

4, Independent variables -

a) Attributes or individual resident counselors -
Variables such as the resident counselor 8 academic major, his sge,
'academic level (e g., senior or 3rd yesr graduate), undergraduate academic

sverage, aptitude,rpersonality trnits, goals for his work in the residence

' halls, whether or not he had had experience in the residence halls, whether

"or not he was an undergrnduate at that institution, whether or not he had = .
"trsining in the social ociences including comnunications skills knowledge of

| gdevelopmental psychology, sociology, etc., and breadth and diversity of past

1experiences.




b) The resident_counselor-as.a model --

-One could investigste the qualities of those resident counselors whom . | ll
studentstend to;emnlste; 'Some of the relevant questions are: Is the psychop o |
‘logical distsncefbetween the students and ‘the counselor too-snsll or too lsrge
for identification to occur? Whet is the effect of a resident counselor 8 being _
associated with professional excellence? with interpersonsl sensitivity?

| with different degrees of institutionsl_ststus? What are the. fectors’which
. facilitate or hinder the 1nternalisution_within students of-their»resident
counselor's'values? 1. N |
c) Staff compositio -
SR Studies of the differential effects of staff teams which differ in their
| conposition will alwsys be difficult to interpret. Nevertheless, staffs can
bevpurposely "bslanced” on one or more oflthe above7dinensionsl(etg., one
graduate in—the.socisl~sciences;.one undergrsduate in engineering, and a greduete
'and undergrnduate in the humanities) and the inpacts of varions combinations can

be evalusted.~

- d) Degree of'consensus end conflict anongqgoals snd;velues -

| ‘1. among the staff
i . 2; anong the students
o o “:35‘ among the staff end the students
Agsin, like the question of mdsbehavior, the questron of conflict and
? ‘”tconsonance is sonewhst sophisticated. One should really ask under whet conditions
. ’Fdoes whst kind of consonsnce or conflict contribute to which goels. ‘For exsmple,
,‘;there ndght be, snd probsbly is, a difference between the effects of conflicts

. in educetionnl gosls and the effects of conflicts in personsl values. »




R

- - lf we accept the challengeeresolution paradigm of education, then the

":ﬁsequence and pattern of conflict is important. Relevant considerations with

' orespect to a. disagreement or conflict are its intensity, its importance, the

"fi‘relative size of the various facticns, ‘and most important, the consequences of
:whatever steps are taken to cope with it. -
1, e) Staff training--=-f* -
‘Aol, Pre—service training
,vﬂa) training agent (former counselors, student
” -personnel workers, etc. ) | |
1‘~_b)lttrainee population (only the heads-of—staff all
- ,staff memhers, etc. ) |
“'t) training methodology (lectures, case history
'i'discussions, role playing, etc, )
d) | emphasis (on history and theory, on goals, on
f.f: action steps, etc )y |
g e)-amount (one 3-day session, a semester course, etc. )
. Z;VVInsservice training (Same sub;variables) |
There was some sentiment that a conclusive study would he 80 elahorate

and complicated as. to ‘be prohibitive, at least at this stage., Part of the

, prohlem with cross-campus studies lies in the dirferences in institutional

- '}goals and consequently in expectations for snd criteria for evaluation of

| resident counselors, nevertheless, one wsy to evaluate the Florida and Minne-

““.sota tratning programg’ for.exsnple, is to compare the accomplishments (that

'u is, changes on the dependent variables) of the counselors at Minnesota who
received training at’ Minnesota with those of the counselors . at MMnnesota who

'V.d had heen initially trained at Florida.~ o s

-

-




'*11.~Fiqlh'ﬁtu&i&ighhd,obsa§Vatibnn-"
2. Intervievs =
L '3;V Ratings (ad hoc or mensurea onch as GBA)
- 4,1 Queationnaireo (nttigude nnd otherwiae)
4'5.“'Content and latent amalyais “ |
iﬁ.' Recqrds (diaries, logo, letterl of recommendutions, awvards, etc,)
} »»7;fPsycho1og1ca1 tests. OMHPI CPI TAS BPP. CEEB Miller Analogy,
| »grevised F—acale, Allport-Vbrnon, ad hoc ctructured projective

 ¢@3£3, etc.)




- STUDENT-FACULTY RELATIONSHIPS

The taskefoxceifizet listed ezuas‘uﬁich‘needed inwestiﬁetioh in order to

Aevnlwete the reletionehipe vhich do end ehomld be encouraged to exist between

P

~ Ateculty and utudentn.

1. Hheteuee 1hhuhat:eﬁv1roheen;.de,et@deneeAhave'contactc with faculty outside
. the claeeroon? 5 | |
| 2;_ Hhet is the nnture of thie reletionship or contact? Is it assistance with
le:res«arch discuasion on peraonnl probleme or discueaion on social issues | ‘
ofm;day? o S | |
_=!3.ifWhat“ere the trequeneiee of theee contecte? How mmch time does the average
faculty nember apend with etudents outside the clasaroom?
'74. Whet are the pereonality cherecteristics of students who seek faculty .
'cthCt? | . ) ;} o Lo
GV'ISa:”what"are»the periohalitj‘charaetegietice,of facﬁltx;ého eﬁend'the greatest
.V't:hnewithetudente? o ". B |
“6;"Prom wham courcel do studemte receive their etimuletion for academic achieve-
ment° ettmmlefion for real learning? ‘How much comes from faculty and in

4’:uhet typen of eettinge?

- 7. “ 'About. vhit typee of things are feculty md atmdenta mutually concemed?

vé.%f studenta thally uunt ﬁeculty in their Reaidence Halle? Do faculty really

uunt to be thcre? (Studente may wunt relief fron preeeutes.)

Ne ;§;f}uan do £ncu1ty end how do etudenta really epend their’ time?
e_io,:;How do faeulty perceive etudent educntiomal objectivea? now do students

gfeel feculty perceive thig?




11, How do fnculty perceive the Relidence Halls?
12, Do we chunge the image the utudent has of the residence hall by moving
‘cultural and academic prog:ene into the hall? - |
13, How do echoole varying in eige differ in studentefaculty contacts? It may:
N be‘thnt small clnpueee hnve less need for faculty in the halla. If an
experiuental college is developed euch as poeeible at the University of -
Michigan, the Dean of the College might be in cherge of the hnlla, no
differentiation between 5.11. end'ecedemie program. What effect does the
eneil'cnllege end'no-eepn:nte edmdnietration-for halls have on faculty-
student contact? . 'v ' . | |
14, What is the melntiunehip of. fnculty lcholdrly commitment and commitment to
studente outside the classroom? How does the fecdlty menber perceive his
»role with etndente? | |
- 15, Ho? can we moet effectively nanipulate to bring,ebnut faculty-student
| contecde outside the classroom? (Reward mechanisms) |
16, What is the importance of eneffeetive student government in bringing
‘about 1nqunll faculty-student conencte? Does mere‘aeeeptance oﬁlrole in

 student. government effectdintelleetunl growth?

\ The tnek force conlidered wuye one might go nbout finding answers to the
'ubove que-tionn tnd cinilnr queltions, and how one could eveluate effects of
- faculty-student contncte. ‘ _ |
«: 1, Could we une two houees, and in one houee place a faculty member who wouﬁ.d - | . l
becone very mmch involwed with ;tudente, coneerned dbout their eoeiel-

pereonnl livee and in the eecond house have a fecnlty nember who would




sinply ptcscntfa scrics of Icctnrcs? One could then investigatc the

| charactcristics of students who relste to each and ‘the challengc students

‘ teceived from facnlty. Also, one could investigate the challenge faculty

‘-rrcccivesa~

3.
4,

5.
o

7.

9.

10.

“Pcrsonal 1ntcrvicws with facnlty and students could be used to inwcstigstc'

nmny of thesc qucstions.
Qnsstionnaircs to sccurc resction to prograns in the halls,

Wse of openeended qucstions.

, Usc of scales to investigate perception,

Time studies of sctivities of both faculty and students to see time spent

.together ontsidc of the clsssronn.

Hsve a pcrson or pcrsons living with stndents to observe and record these
facts.

Possibility of taking two halls, build‘in a series of programs in one hall

by facnlty whicﬁ relate to cultural progranm'on canpns and in another have-

jnst announccncnts. Investigate characteristics of students who attend

‘.the progtsms ‘on canpns and reason for attendance as wcll as secure an

evaluation of students' expcricnces who went and who had and had not
attcndcd pript progrsns'in.hsllsu

Send one group ofOfncnlty'a.ansticnnaitc_to.dctcct.thcir conccpt_cf

.~Rcsidcncc Halls; send another gronp nothing, 'Scchfron‘which group faculty
- accept invitnt;onsrto pnrticiputc'in hall programs. (Look for fall-out

)“tcsuits dfftcscsrch.,‘In invcstignting how facnlty pcrceive Residence

Effect of an sdvcrtising canpcign to chsngc imngc of a Residence Hsll.

P PR Y




11, Policy of student government and student officera in btinging about
:¢fecultyestndent contacte. | |

lzgt“Thete ie a need to involve faculty in :eseerch inclnding them. Idea of

‘feculty committee to work with Reeidence Hall stnff.

A ]
i
|
‘i ™ ¢ It
‘ - Tt e
S
oA
3
5
4l
“ ’;
-
B ~
o
\ e
|
[ S g




. STUDENT-INSTITUTION RELATIONSHIPS
-~flntellectual growth-is a value held in high esteem in colleges, and much
I . "of the activity that can be observed in the claesroon and residence hall ie
dlrected toward the fulfillment of fhaf value. Many colleges recognize other
valuee which are important, partlcularly personal natnfify, and would nafntain .
that intellectual growth can ccntrlbnte .toward the achievement of other kinds
_of values. In our discuselon we are keeping fntellectual growth discrete

fron’other areas where the college might seek to induce change. By this we do

not mean to lndlcate that other missions of the college are not important. |

".;we do feel that lntellectual growth is a key varisble and that the study of -
kintellectual growth could be a model for thinking and stndylng other kinds
of changes 1n etudents as they go through college.’

To put ‘this another way, we have considered lntellectual growth as the
mejcrcriterion variable for our discussion. Our basic assumption is that
thevdefiniticn andvneasurement of intellectual growth is of firsﬂlimportance.
Once that has been achleved we then wculd seek to make some hypotheses about
certain lnetltntional arrangements which might facilitate or inpede intellectual

: growth. These hypotheses could be formed into reeearch projects.' We did not

see our task as one‘of providing the“deeign of projects which other people

cculd’cerry ont, but ratherftc state the issues as wa sav them and hope that

i these issues might be utilized by other people in the design of projects.
Intellectual Growth | |
(l}’Aftitude'of curionlty'abcnt the'totel environment. Cnrloele will in-

volve ' aubst:ntlvc enthmsiaems“ of eome kind coupled with activities that are

‘ dlrecfed townrd the fulfillment of these enchueiasms. Curioelcy about the _ |
: enwircnment ohonld lcad to an expennfon of awareness, or an expaneion of life

space.
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(2) Curiosity about the total environnent ‘should include an extension of
intellectual interests to new areas, mnot only new greas in terms of ideas,
but new areas in terne of such things as aesthetic interests. There are two
aspects to this. One is_the visibility of new areas or their salience with |
the individual, and the seeond, of cnurse, is theiinvestnent of energy in
then. This-nspect of intellectnal éroyth can be measured, we wonls maintain,
b& fairly straightforward procedures of check iists and qnestions en a
questionnaire. We are thinking here about sn'inetease'of openness rather than
of closure as far as'ideas are concegned; it is a valid question to ask the
extent to ﬁhicb'given,institntions foster openness ot closure vis:a-tis ideas.
Also, it seemed reasonable to ask students if they realize that the college |

wants them to becone progressively curious. The Iatter.question perhaps |

: should not be asked directly but in some inditect -or projective form.

(3) Satisfaction with provisional answers. It is our thesis that many
students come to college with a kind of black and white thinking of iooking
for the answers to questions and of feeling that every problem has a yes or
no answer. Part of the problen_of the college then is to lead the student
to gray-type thinking and to tolerate ambiguity in problems;f The process

might be one in which curiosity leads to a time of dissonance which then

~ leads to tesolution of the probiem.hnt inherent in the resolution are new

‘issues. One aspect of the problem of provisional answers concerns the

expectstions of students as to the nature of college. Is it completed and

to be ingested. or is it open and to be constantly gought out and improved?
This can be~phrased as the pursuit of understanding rsther than the’conpletion
of understanding._. ’

(4) Acquisition of skills and the seeking of multiple sources of data.

ﬁe agreed that the acquisition of cognitive skills is an important part of
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intellectual growth, and we did feel that one part of this is the ability to
seek multiple sources of data and to handle the problem in depth. Single

minded consultation of one authority is not intellectual growth. The individ-

ual must learn to deal with multiple sources, and hopefully the acquisition of
certain kinds of skills such as reading and wriﬁing will be tools‘with which
he can open up new scurces for data about hié problems. Use of multiple
sources, of course, will lead to ambiguity, but the handling of ambiguity is
an important part of intellectual growth.

(5) Intellectual activity should be self-initiated. The student as he
grows should.ﬁake increasing responsibility for doing things in the intel-
lectual area. In part this is tied to our earlier concern with curiosity,
but what we really seek here is to help the student move from the doing of
assignments to the seeking out of answers and the seeking out of new problems.

(6) Adoption of the critical factor. Here we have in mind the ability to
determine #ﬁe relevancy of evidence and to base one's conclusion on that ,
deter;inatioﬁ;"The critical factor can be relevant to outside notions and
propoiitions. it can be relevant tc one's own views or values, and it can be
relevant to what constitutes an answer or what is enough for an answer. We
hope that the critical factor will help the student undérstand the difference
between provisional and more cdmplete answérs, or at least help him to know
when it is iwportant to frame the mext question, and when he has enough data
in hand to take action. We also hope that improvement in the critical factor

will lead the student c¢o realize that there are different kinds of answers

»

for different purposes. -
(7) The ability to interrelate data. As the acquisition of skills in-
creases, we would hope that there would be an elaboration across categories

in the intellectual growth of the individual, or that he has the ability to




-

4=
elaborate across categories. Ability to interrelate data, of course, involves
the cognitive process of loocking at a set.of facts and then going to a higher
level in terme of the abstract concepts that may serve as a relation among
these facts. The ability to do this, of course, is determined in part by
inherent intellectual capacities, but it is in part a process~that can be

trained and encouraged by the college.

Institutional Factors which Faciiitate or Impede Intellectual Growth

It was our conclusion that the inculcation of intellectual growth takes

'place first of all by having'models present who exemplify in their own lives

the kind of thing that we hope students will learn. This, of course, refers
to teachers but alsoc to other kinds of people in thg college or university.

A second aspect, however, is the allocation of reso&tces within the college
community, the extent to which college facilities are made available to the
student in thevkind; of tasks which are important to intellectual growth.
Finally, there is a factor which might be reierred to as the values which are
emphasized in the college and the importance of the manmner in which institu-
tional arrangements or decisions can emphasize the value position of the
college and thus provide a message for the student to take in.

(1) Modela. The number, the visibility, and the accessibility of in-
dividuals within the social structure who can serve as models for intellectual
growth is the important factor. These things, of course, can be measured in
any college. Intellectual growth will probably be increased to the extent
that there are more people available, visiﬁlg to the student, and accéssible
t.o the student. When that happens the student can be introduced to a series
of graded experiences that stimulate intellectual growth. One important
aépect of models for intallectual gfowth in a college‘is the amount of

enthusiasm wvhich they are able to show or the degree of excitement whiéh they
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are able to communicate to the student about intellectual tasks. Therefore,
if the college can present models wﬁo are coomitted and enthusiastic about an
area of knowledge, the student may sense this enthusiasm and perhaps bring
some of it into his own life. We feel that controlled experiments can be run
in colieges and universities where such kinds of models may be brought into
the residence halls in some situations and not brought in im other situations.
If residence halls of comparable size and composition can be studied in such
manner, and if in the meanfime measures of intellectual growth have been
developed, then the effect of models upon the students can be determined. We
emphasize that the introduction of such models into the environment is a
tricky proposition. For example, inviting a professor to lunch has quite
different implications than inviting him to dinner. In the ordinary course of
our lives, lunch can mean busineas but dinner can mean social interaction. If
the task is to excite the student about intellectual matters, it might better
be done over lunch than over dinner. Also not to be ignored is the fact that
at the end of the day the professor is likely to be tired and, therefore,
perhaps not as scintillating as he might be during midday.

(2) Allocation of resources. What array of opportunities does the institu-
tion, and specifically the residence hali, offer the student in the process of
getting intellectual growth. Beyond feeding and providinﬁ“%%oms, what can the
residence hall do. One area of interest here is that ofulibrary resources.
Another is the fange of permissiveness which the college grants the individual
student relative to the use of facilities and to the use of funds.

| (3) Institutional decisions as indicators of value positions by the insti-
tution. This category overliaps very much with the previous category.
(a) Extent to which the individual student i{s given permission to

act in some kind of relationship to people outeide of the college. The issue
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here is the permissiveness to cross imnstitutional boundaries. At the present
time with a great deal of social fervor in the area of civil rights one might
ask to whatvextent the student ig allowed to participate in picketing and
other events. A decision on this matter will indicate the manner in which
the college feels it is important to tie intellectual activities to events

of the world. ‘

(b) Freedom for crossing‘intra-institutional boundaries{ that is
between depzrtments or between colleges in an institution. The message here
of course is the freedom to change one's enthusiasms.

(c) Freedom of the studgnt newspaper to expfess editorial opinion.
To the extent that the student newspaper has that freedom, the college is
indicating the expectation that the students are able to behave in rational
and adult ways.

| (d) Freedom for advocacy of causes and to organize the advocacy of
causes. Along this line is the freedom tb petition public officials and
agencies. Also one might consider the extent to which students are able to
use college facilities for political activity. What kinds of groups are
recognized by the institution, particulgrly political groups?

Certain kinds of decisions and allccations of resources can reflect quite
‘dramaticslly the values of the college. For example, i1f the college library
closes every day at seven o'clock and is not open on weekends, we submit that
the message contained therein is that intellectual activity is not regarded
as important, except perhaps during highly regular periocds of time. Also
vhen an aging, uninspiring, nonintellectual person is put in charge of a
residence hall, the message is that thefs is nothing in the residence hall
which is related to intell&ctuﬁl activity. I1f indeed all aspects of the

college should reflect an attempt to encourage intellectual growth, then those
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in residence halls should bé individuals that emphasize that process. One kind
of research quection lies in an appraisal of the intensity of the press of on-
going involvement of students with the imnstitution. Does this press interfere
with the right of choice by the student. We have assumed that intellectual
growth involves individual initiaﬁive and choice. Many of the above points
about freédom have been relative to this, but certainly one problem is the
right or capacity to be left alone. Quiet and solitude as a choice by the -
student can be importaﬁt in intellectual growth. This leads to a very
important research question, that bheing what the res;dence halls do to foster
pfivacy. Tﬁo aspects of the residence halls relative to privacy concern
chﬁnging halls already in existence and designing halls that are yet to be con-
structed. What about the use of typing.rooms, or of library carrels, or of
libraries that enforce silence, or of room arrangements that provide an individ-
ual to work in privacy and still be in his room of residence. A fairly straight-
forward kind of resaarch would be an analysfg of the current facilities available
for privacy. We wonder to what extent various institutions insist that the
enthusiasm of the student for intellectual growth be placed in time and space
inhibitions. Many of the institutional arrangements in our colleges are such
time and space inhibitors of intellectual growth. How can we substantiate our
enthusiasm for reading and for learning by the presentation we make to the stu-
dents of our ﬁh}aical facilities?

We actually proposed a study relative to the allocation of resources and
policy decisions within an institution. This study would be one in congruence.
We would ask to what extent the allocations of resources in institutional
decisions agree or disagfee with the‘verbalization of the goals and values of

~ the collegé by administration and faculty. This verbalization, of course,

cbuld be  obtained from the college catalogue. Institutional decisions and
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allocations of resources could be analyzed as has been suggested above, and
the extent to which they agree or disagree with verbalized goals could be made.
We suggest that it might be worse for a student to be in a’university that shows

a great deal of incongruence between goals and the lack of expression of these

‘goals through administrative decisioms. Here there would be a great increase l!

in dissonance. This would be Qorse than an impoverished emvironment where the
arrangements ran somewhat counter to actualiizing intellectual growth. The
dissonance we have suggested above might well lead students to become cynical,
hypocritical, and anti-intellectual. Those who had a certain amount of ego
strength might leave of course., Therefore, one could study the dropouts in
terms of those who leave and go to another institution. These droupouts might
very well have goals and values of their own which closely approximated the
stated goals and values of the university, and, therefore, found themselves
irritated when theée stated goals were not borne out in institutional arrange-

ments and acts. Those who leave and go to another university could be compared

with thosé who stay. We might say that they are individuals who vote with their

feet. Part of the research design here could be to compare different schools

on the basis of students who stay and students who leave and g0 to other schools,

Here you would be getting at the uniutenéed effects of a college by looking at

the people they loee; or "expel.”" You might find that students who leave a

college under these circumstances have more interest in independent reading

than those who stay in. There are a number of rather direct ways of gathering

infotmation about intellectual activitie# from them, |
Another consequence of institutional arrangements and decisions relates

to self-esteem. Low self-esteem,we maintain, will interfere with intellectual

growth, If the university says that it doesn't care about students, there may
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be some difficulties with self-esteem. We feel that this can be measured in
three ways; objective public esteem, subjective publig esteem, and self-esteem,
Under objective public esteem the acts of the institution and of its faculty

and other staff members.can be assessed with respeét to the amount of esteem
which they convey. Interviews and-questibnnaires'will provide infofmation on
this, although if it were possible to use projective tests it would be even
better. There is a certain'#mount of positive response set in which faculty
members are likely to étate that they hold esteem for students, but in reality
they may not. Subjective public esteem may well come from the'messdges that
students get in a symbolic sense from the acts of faculty members. The illustra-
tion we thought of in this case was the reactions of the dean in a large univer-
sity to concerns expressed by a parent in a letter about his daughter's home-
sickness. Four weeks went by without any answer, at which time the parent

wrote again, and two weeks further went by before a somewhat apologetic but
rather defensive letter arrived from the deaﬁ. In this situation the under-
graduate got the message that the institution really didn't care about its
students. An individual self-esteem will be related to these two points but

also to the kind of general self-esteem which the individual has developed
through the years. There are specific psychological tests which of course |
can'méaaure this. - Some individuals with high initial self-esteem will be able
to withstand the assaults of the institution, but other individuals whose self-
esteem is gsomewhat shaky may not be able to take the added burden of lack of

regard by the institution. From a research point of view it is entirely pos-

| sible to set up experimental situations where there are definite institutional

} efforts to enhance self-esteem and compare them with other situations where the

status quo vig-a-vis self-esteem is maintained. If self-esteem is related to

©
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intellectual development in terms of motivation, one would expect that in those
inetitutronal arrangements that attempted to enhance gself-esteem there would be
an increase in intellectual growth,

Some of the institutional efforts as far as the regard of students is
coocerned could'be elicited from the priorities with which various offices
assign to their efforts. It is not unreasonable to expect that the acts of
administrators can be rated in respect to the extent that they eohaoce or de-
crease students' self-esteem. Certainly administrators could give an investigator
a sense of priority about the various kinds of acts which they carry out, If
acts which enhance self-esteem are high on the priority list, this is one
thing; if they are low on the priority list, it is another thing. The kinds
of skills needed here, of course, are those of the organization soclologist,
but the research possibilities are very good.

One of the final points that this particular discussion grouo concerned
itself with was the parallel between what we know from the'study of child rearing
and its effect upon the development ci the child and the parallel to the institu-
tion and the college student. For example, it has been deﬁonstrateo that the
way parents act is more important in child rearing than what they say. This
would emphazise the importance of modeling as a way of inculcating values in
either the child of the college student. We elso learn from the child rearing
studies that emotional deprivation in early childhood.results in a marked inter-
ference with cognitive development. Although the exact parallel need not be
found in adolescence, we might suspect that some kind of emotional deprivation
in the learning procese would interfere with it in the college years. -

As far as institutional deprivation is concerned, one might look at" contrast-

ing institutions where in one case time and place for leisurely conversation
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is provided, and another place there the student is rushed in and out of the
dining room for the next shift. These, of course, are only examples of one
kind of emptional deprivation or emotional enhancement. Where students are
4 - moved from one pldce~to another without too much choice on their part, one
ﬁould,suspect that the environment does not consider them important as individ-
uals. We also might predict that where there is a demegation of the individual
on the part of the institution that this might result iq the moving of students
ouﬁ of the dorm and into some kind of off-campus living. Institutions where a
lot of th1§ takes piace might be onéé where one could find various kin&é'of
institutional deprivation, It is a reasonable hypothesis that when an institu-
tion provides an anti-intellectual and anti-self-esteem environment the more
intelligent students and those who need self-esteem will attempt to escape by
L "~ leaving the university or shifting wifhin the environment to a different kind
of living situation.

These notes are rough and not awfully Qell organized, but they do provide

the flavor of the discussion and out of them hopefully there will be the possi-

bility of culling some ideas that might be helpful in designing research proizcts.
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A Questionnaire to Evaluate

the Effects of the Conference




1.

2,

3.

4.
3.

6.
7.

8.

PURPOSES OF FOLLOW-UP QUESTIONNAIRE ON

~ RESEARCH CONFERENCE ON SOCIAL SCIENCE METHODS AND STUDENT RESIDENCES

To see 1f research programs have been designed as a result of the confereace.
To see 1f social science research has been moved into or been contemplated
in residence halls as a frame of reference as a result of the conference.
To find out what problems have been enéountered in theory, design, adminis-
tration, and measurements of such research projects.

To obtain resumes of research design mentioned above.

To see ;hat.éffect the conference may have had on'prdgrams of research
already in the.planning stage or in progress.

To see if any research results, if only of a tentative sort, are available.
To identify devices or techniques of measurement which could be produced
again or utilized in other research settings. |

To identify problems with whkich members would

a. .appreciate some help,

b. like to stimulate comparable research at other institutions.

-

_a




3.

7.

1.

FOLLOW-UP QUESTIONNAIRE FOR RESEARCH

CONFERENCE ON SOCIAL SCIENCE METHODS AND STUDENT RESIDENCES

If more than one person from your institution participated in the conference,
we would like to know about the nature of your convers~tions on your own
campus concerning the conference. ’ |

To what extent did you discuss the expefiences (or papers) of the conference
with colleagues? ' .-

Did the contacts on your own campus iavolve the serious discuésion of
research possibilities, if so, please describe them.

If the conference was influential in the development of research proposals,
please provide either a copy of the proposal(s), or a statement of the plans
as they now stand. If you can be specific about the influence of the con-
ference, it would be helpful. The readers of the proceedings of the con-
ference will be keenly interested in your research design.

Please describe any research projects which, as a result of the conference,
considered or utilized a residential setting as a population for study.

~ Please indicate particularly bothersome bfoblems which were encountered in

theory development, design, measurement, administration, etc. in proposals
for projects mentioned above.

In what ways were proposals or projects already in process influenced by
the conference? ‘
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8.

10.

11.

We will appreciate it if you will share with us any findings as a result
of rasearch influenced by the proceedings, if only of a very tentative
sort.

Please itemize and describe devices or techniques of measurement, the
creation or use of which was stimulated by the conference. We will be
particularly interested in those items which you think might have
potentisl usefulness in projects on other campuses.

Please specify any projects meﬁtioned above with which you would:

a. welcome some assistance, or
b. hope to stimulate comparable research on other campuses.

Did findings or opinions stated at the conference lead you to take any
actions, other than with regard to research, on your own cam, us? Please
specify. :

_a
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A SUMMARY OF THE RESPONSES TO
THE FOLLOW-UP QUESTIONNAIRE EVALUATING

THE CONFERENCE ON SOCIAL SCIENCE METHODS AND STUDENT RESIDENCES

l. If more than one person from your institution participated in the conference,
we would like to know about the nature of your conversations on your own

campus concerning the coaference.

Of the twelve respondees, three were unaccompanied participants from their
respective institutions. Six others attended with one or more colleagues. Of
this group all but two became engaged in some kind of post-conference discussions.
Generally these discussions revolved about research possibilities, or on-going
research consonant with the aims of the conferenée. Two other responses, which
perhaps belong to this second cléssification, are unusual in that they come from
major participants who brought along with them graduate students. In both cases
there seemed to be a good many post-conference conversations,most of which centered

around thesis proposals. Finally, one response indicated "no comment."

2. To what extent did you discuss the experiences (or papers) of the conference

with colleagues?

Two participants carried the experience of the conference beyond their own
institutions. Together they extended contact to Oklahoma State University,
University of Denver, Tuskegee Institute, Averett and Centenary Colleges, The
Center for the Study of Higher Education at Berkeley and the Western Personmnel

Institute at Claremont. The most impressive aspect of the responses to Question 2

was the impact the conference apparently made on residence hall persomnel. Two
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.respondees both remarked on reports to ACUHO and ACPA. An article was written
for the guarterly newsletter of ACUHO and a memo discussing the conference was
forwarded to members of the ACUHO research committee, of which one of the
participants was chairman. In addition, three other participants reported
extensive discussion of the conference with student perscnnel staff. At least
in cne instance one of the conferees organized a half-day, in-service training
program centered around the working papers delivered at the conference. Four
responses indicated a much more general, less intensive discussion of the con-
ference centersd mainl: among‘research colleagues. One participant did not
have an opportunity to discuss the conference proceedings with anyone on his
campus. Finally, a report of the conference proceedings was published in

Guidance Guides, an organ of the Indiana Association of Women Deans and Counselors.

3. Did the contacts on your own campus involve the serious discussion of research

possibilities; if so, please describe them.

Three of the conferees either did not answer Question 3 or indicated that
they did not get involved in serious d18cuésion of research possibilities as
a result of the conference.- A fourth fouhd that the conference stimulated his
interest in systematic research on the probiem of college drop-outs. Seven other
participants all responded affirmatively to Question 3. One study involved the |
comparison of residence hall populations with a commuter-student population in
terms of the effect of the campus environmeht‘on student development. A project
concerning student reactions to their residential environment on campus, carried
cut with the assistance of Mental Health Services, was developed by another
participant (Riker). A study of fraternities aﬁd sbrorities, and a study of

the attitudes of prospective students, curfent students and alumni were reported

by two other participants. In another case a housing staff research committee
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was inaugurated and a sociometric research design was developed and implemented
to study studen; houéing personﬁel. A faculty group looking at the possibility
- of a longitudinal study of factors effecting the development and/or change of
student attitudes was discussed by another of the conferees; and still another
mentioned working with residence hall personnel in comnection with work on
doctoral student theses. Finally, for one of the respondees this questidn was

not applicable.

4. If t e conference was influential in the development of research proposals,
please prov{de eitﬁer a copy of the proposal(s), or a statement of the
plans as they now stand. If you can be specific about the influence of
the conference, it would be helpful. The readers of the proceedings of

the conference will be keenly interested in your research desigm.

Three participants of the conference did not respond to Question 4. Three
others, while they responded, said that they did not know of any research
proposals on thelr respective campuses that were influenced by the conference,
Six conferees responded affirmatively. Of these, three enclosed research
propbsals or act1§ity outlines. Typical of the other responses were the
following.kinds of com@ents: "In my situation, the conference greatly
encouraged me to enlarge upon and give added emphasis to plans for research
in the residential setting on our campus.” "Hopefully something will transpire
this year with a student who wili avail himself/herself of the proceedings."
"We had a diversity of housing and will alwﬁys do research; however, it took
this conference to stimulate our thiunking for theoretical concepts, research
methods and instruments that might be helpful.... The conference was excellent
and research and other results will be coming to support the efforts of the

people who planned it and participated.”
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5. Please describe any research projects which, as a result of the conference,

considered or utilized a residential setting as a population for study.

Five of the conferees either did not respond to Question 5§ or responded
negatively. Six others responded indirectly in that they saw the role of the
conference in their research, mot so much as creating new projecvs, but rather
as supporzing the development of on-going research. The following comments were
typical for the group: "I could not say, however, it was an outgrowth of tha
Ann Arbor Conference (speaking of a graduate student's research) since George
did not attend. I think a perception study, the nature of which he is doing,
has been discussed, and quite thoroughly, in the Ann Arbor cqpference." "I
could not say thaﬁ our present work is a result of the‘conf;rence; however,
the conference certainly serﬁed to stimulate our work.” "What was most important
about the conference was the opportunity to exchange views with other social
scientists interested in the relationships between student development and

institutional structure."

6. Please indicate particularly bothersome problems which were encountered in

theory development, design, measurement, administration, etc. in proposals

for projects mentioned above.

Eight participants either did not answer Question 6 or gave a negative
response. Four others listed the following difficulties which they encountered
- in conducting research in student development.
a. Securing adequate responses to quaetionndires, etc.
b. Maintaining within a building or section of building a student population

with the particular characteristics desired for study.

Full Tt Provided by ERIC.
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c. The losing of relevant data through the necessity of collapsing categories

in running tests of significance such as Chi-square and t-tests.
d. Securing the support of higher personnel.
e. Securing the services of knowledgeable personnel.

f. Securing funds for the proﬁect.

7. In what ways were proposals or projects already in process influenced by

the conference?

Six reSpond?es did not answer this question. Two others referred to
responses given to Quesfions 4 and 5. The four remaining conferees made the
foilowing kinds of comménts: "Reinforced the feeliing that our already planned
research project was needed."” "It golidified my topic. I attended this
conference as a research student and it gave me the confidence to continue.

The discussions gave me additional literature to review and theory publicatiénsv

I had not known before the conference."

8. We will appreciate it if you will share with us any findings as a result

of research influenced by the proceedings, if only of a very tentative sort.

On éight questionnaires this question went unanswered. Two respondees sent
along additional material that provided some initial findings; and ancther will

send along a report of his work on the completion of his dissertatior.

9. Please itemize and describe devices or techniques of measurement, the
creation or use of which was stimulated by the conference. We will be

particularly interested in those.items which you think might have potential

- usefulness in prujects on other campuses.




Eight participants did not respond to Question 9. Two mentioned the in-
fluence of George Stern, a particip;nt, who has done important research on
devising measures of evaluating student perception of the college environment.
Another respondee mentioned the Forced Choice Evaluation Scale; and one thought
that the stimulation to do research and the recognition of the great need for

research in student housing were the main stimuli from the conference.

10. Please specify any projects mentioned above which you would:

8. welcome some assistance, or

b. hope to stimulate comparable research on other campuses.

There were only four replies to Question 10. A number of topics were

mentioned either in terms of weléoming assistance or of stimulating comparable
research on other campuses: the development'of norms for the Forced Scale |
Evaluation; the study of factors involved in the development of "an educationally
productive residence éommunity}'particulariy those related to the intensity with
which students identify with their living unit; and the investigation of the

influences and barriers to residential cohesion due to ethnic backgrounds.

11. Did findings or opinions stated at the conference lead you to take any
actions, other than with regard to research,'on your own campus? PFlease

specify.

Of. the four people who answered Question 11, two seemed to think that the
conference had a good deal of effect on them personally. "Participation in the f
‘conference gave greater emphasis and had considerable impact on my decision to
return to teaching and research.” "It (the conference) assisted me personally,

as I have been working with upiversity faculty members engaged in a total |
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- university self-survey." The other two felt that the conference greaﬂy
influenced their work on campus. "It (the conference) helped most with the
inservice training program we have for our staff..." "Almost as 'impo;ftant an
outcome has been that of reinforcing a unit I teach on research on 'coilege'
students for my advanced class in student personnel work. The contributions

of the conference have become text at points for the course."




