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Student Version

LESSON ONE - PURPOSE COMES FIRST

Everything we see, we gee arranged in some kind of pattern in spece,
and, before we stop to think about it, at least, that seems to be a simple
enough matter, And if we want to tell somsone else about the arrangement
of a bedroom, the veins in a leaf, a marching band, a footbull offensive
formation, a mountain range, the United States Senate Chamber, or
anything else, the easiest thing to do is to take a picture and explain
how they are related to each other,

l

|

|

|

l The job gets considersbly more difficult when we have to explain

[ an arrangement by telling about it or writing about it without the help of
& picture, Everything that we explained with the picture or by pointing

| has to be explained now with words. Finding the words to do this job
is not easy; it requires first that we understand ali of the parts of the
arrangement and understand how the parts are related to each other;
then we have to use words 10 describe the objects and explain the connec-
tions among them, But it is important to be able to do this; often, when

| we are writing, the reader will miss our point unless he understunds

t the arrangement of the things we &re talking about, .

In this lesson we will tackle the problem of using words to picture
an arrangement or a scene, . ¢ .

Here is & description of & stage as it is set for a play in which a king,
his queen, and members of their cour: are the chief actors, As you
read the parugraph, think about how the scene is arranged, o

. As the stage curtains part, the audience can see that
- - 'the scene is one of royal splendor, A huge scarlet and gold |
tapesiry emblazoned with rampant lions hangs from the ceiling at
‘conter bacs, In front of this | is a carved and gilded s
double throne mounted on & raised platform which is richly
‘carpeted. To the right and left of the throne stand two immo-
bile figures in red and gold livery, obviously waiting for some-
- ‘thing, At the left front are two high-backed gilded chairs
" wpholstered in scarlet, and at the right front is a low cettee,

. #fiited out with gold cushions, An arched window on the left
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-arched doors on the right., Through the doors can be seen
two prges dressed in red and gold doublet and hose, Holding
long golden trumpets to their lips, they are ready to lead
& royal procession into the throne room, The trumpets

sound and the action begins,

1; Whet words and phrases in the paragraph help you to understand
what the objects on the staqe look like and what they are made of?

'3, What worde and phrases in the paragreph help you to understand

- how the objects are arranged on the stage?
3. Why is the stage arranged as it ig?
4, What was the writer's purpose in describing the scene?

S, What would one o find on a stage that the writer didn't
mention? Why 't he mention these things ? -

8, The writer doesn't describe the objects on the stage in grext detail,
Why doesn't he?

+
7. lay out a stage plan of the throne room, Enlarge the following

dia on your own paper, and locate all of thy st» roperties
and actors mentioned in the paragraph, (Net:xh%' ?‘p and "left"
~on & stage are as the actor facing the audience see them, )
. BackWanl =

~ Right Wal / -

n

| When w'e"arrange‘thlngs, we arrange them with & purpose in mind;/ .
~ what we are going to do with things determines where we put them,

The stage setting we just read about, for instance, was arranged to

. suit the action of the play, Because the thrones are at the center of the

8,- we know that the king and queen who are about to enter will be
at the center of the action'that will follow., We arrange chessmen in ,_
order to play chess, and croquet wickets in order to play croquet;

the furniture in your classroom was arranged to suit the purpose of con~
© ducting a class, (You might stop to think for a minute about whythe
~ various things in your classroom are placed where they are. ) | ‘

'However, when we describe an arrangement our purpospa are going -
. 10 be somewhat different from the

‘%@_'an arra ent, The 208

have in inind when we

o5 we

-




whenever we describe something we have to understand both our pur-
pose in giving the description and the purpose of the arrangement we

are describing, What we choose to include in our description, how much
detail we use, and how we describe the relationships among the parts

of the arrangement will depend on what the purpose of the arrangement
is, and what our purpose is in making the arrangement,

The following paragraphs were not written to enable someone to
set the st'age for a play; instead, they were written as & part of a
larger narrative of the writer's childhood. Read the selection carefully
and answer the questions that follow it,

I loved my grandfather's country store., It was the
mecca of my childhood to which I went with my family on
annual summer pilgrimages, I can see it yet, basking
in the Columbia River sunshine in a little hollow where

~ the plateau dropped down in easy folds toward the river,
There a meandering creek brought moisture to the little
clump of cottonwood trees which served as summer shade
for the store and the post office next door,

Inside, it was always cool and dim, the two windows
in the thick walls being weli-ghuttered to keep out the
glare of any sun which might find its way through the
shade trees. Coming into the store at midday in July
was like coming intc a cool cavern, an Aladdin's cave
filled with all manner of treasure., Across the entire
room ran a roughhewn counter behind which rose shelves
almost to the ceiling, The shelves were filled with every
variety of housechold equipment and supplies: lamps,
lanterns, tin pails, clothes baskets, rolling pins, bolts
of cloth, and boxes of every size and shape, Standing

. on the floor in front of the counter were boxes and barrels
labeled in various ways. On the counter there was al-
ways a box containing licorice whips, and beside it
was a glass jar filled with strong white peppermints,

- Hams and bacons hung from the ceiling in one dim

- corner, and across the room, within easy reach of the
. . counter, hung a big bunch of hananas, A few kegs of

nails were lined up against one wall with a scattering
of farm tools fastened on a rack above them. On the wall
behind the counter, a door led to the supply roomn, =

~ which was set into the hillside, a storage area cooland
delightful in summer and safe from frost in winter,

1. Somebody built this store and arranged everything that is in it.
. What purposes did he have in mind when he arranged things as he did?

2, Waa the purpose of the writer to tell us how to.arfénge the inside -
of a country store? Why did the writer describe the store?

5. How roight the descrigtion be iffecent ifshe purpose of the writer

. were to tell us how to arrenge the inside of & country store?




| ~ entrances--whatever you need-~clearly in the right place,

wdu

4, Why did this writer use more details than the writer who described
the stage setting did?-

5. Do you find clues that tell you whether the store is being described
from the point of view f a small child or from the point of view
of anadult? X you were to degcribe the store strictly from the
point of view of a child, what changes would you make? Would

your description emphasize different things? Would you describe
1gs differently? 5 o :

WRITING EXERCISE

Assume the country store you read about is the setting for a play,
Describe the scene 50 a stag: manager can sét ip the stage in preparation
for the action of the play, Before you begin you must decide what the
action will be. Choose any action you wish--a holdup, the arrival of
two trappers who wish to furnish a cabin for the winter; the arrival of
a child whomsten cents to spend, or any other action that might take
place in a country store,

When you have finigshed your description be prepared to tell the |
class wm action is going to take place and why you described .ae setting
as you | - | o

ASSIGNMENT FOR SPEAKING

| bhoase & setting from a story, play, or novel y@ur class has read
this year. You are going to give a short talk in which you tell the other
members of your class how to set up & stage for the scene you chose,

After you have chosen a setting to describe, make a rough Sketch ;
of it, Remember that one long side of the rectangle representing the

- floor of the stage is open to the audience, Plan your setting as the

audience would see it, placing all buildings, furnishings, windows,

R

" Carefully reread the section of the story, play, or novel that is

~ Pelevant to your setting and make notes which will help you describe

it, (I you have a ch~*~ on the stage, does it make any difference to the
action what kind of chair it is? If go, be gure you teli what kind of

chair it is, If there is a house in your setting, does it make any differ-
ence what color the house is? If so, tell what color it is, If there are

. flowers in the scene, doee it make any difference what kind of flowers
~ they are? Ete,) | ' R

b Using your sketch and your detailed notes, plah & short talk to the
class, Remember that they must set up the stage using only your des~

; and everything that will be needad for the action must be in the

right place on the stage when the action begine, - .

R oy .
I AR
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If your setting is not too elaborate you may sketch it on the board
befors you begin your talk. Howsver, you may wish to prepare a drawing

~ &t home on a large sheest of paper or cardboard and bring it to class. Re- .

iember that whother it is on the board or on paper, the sketch umust
be large enough to be seen by all members of thp class, |

Plan carefully am practice at home.

1, Begin with a general statement about the setting and the action
that will take place.

2. Plan out the order in which you will mention the properties on
the stage.

3. Practice your talk at home, using your sketch to help you point

out the locations of items in your stage plan, {(If you can find a

good listener who kncws sansthing about your subject, see if
you can make him understand the arrangement of the setting and
how it fits the action.)

&« Be sure you have included everything that will be needed in the
acazi.on that is to follow. Have a reason for including everything
you include, | .

5. Ghecic with a diclionary to be sure ydz can pronounce correctly
all tho words you want to use,

After you have given your talk, the other students will check to see
- whether you have included everything that is needed for the action and
| mthor your description was clear enough that they soyld have set up

III -

Imagine that you are a movie director. You are going to film thé
novel My Antonia by Willa Cather, from which the passage below ia
~taken. TYou have decided to have your movie begin with a scene early in
the noval in which ten-ysar~old Jim Burden first visits his grendmother's
garden. The time is in the late 800's, First read Miss Cather's des-

exiption of the setting and of the action that take place in the setting.

by Wills Cather, published by -
, begimning "Early next morning®
entirely hapry" on page 18,7

(See pussage from My Aut
Houghton Mifflin

/on page 13 and ending "

»
was

. s \
Rl i W ' 7‘\
B - ) '
. X . '
=g : - R !

in your movie with & distant shot of ‘e preirls
shetch of the scene go Jour helpers o find
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a auitable location and have the necessary stﬁxctures built,

‘On a sheet of notebook paper write N, E, S, and W as the diag‘ram o
below indicates, Using the symbola given below the diamm, locate RN
- the itemu listad. | | |

| W < B
road == | G S

e spz} " vitiow g f{

trees bushes

e loughed L S
. \ giregbreakd@ | cornﬁeld

gull:lea WMM

corncribs f

e | A N m B)
windmin . e graas \] m
| The firgt two pnragraphs in the pawsa e from will give

you «11 the clues you need, If you have di%ficul Eie‘e%ﬁ%w the items

ara located on the fa.rm. perhaps these suggestions will he P you.

"1, For every item you are to locate on the map, there iz a phrase
i which provides a clue, However, not ail the clues point to an .
" exact location, Sometimens you wﬂl have to use your own iudg-t

2, Locate the house and tha windmill ﬁrst. then the barn!, mriesa S
. and pigyards, |

 §.‘ Where daes the land slope dom to a draw and then rise again?

4, Draw the road Jast. Although the route of the road cannot be s

- mapped exactly, there are several clues to help you, and S
- the rest of it you wﬂ.’l have 0 pnt in wlmt aeemn to be the moat
SR _likely lecstion. i R
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WRITING ASSIGNMENT |
After the opening 1on§ shot of the whole farm, you are ready to begin

the action of the movie, You are going to write a paper in which you
describe how the trip to the garden should be filmed,

The most important thing to remember is that the audiznce will see
what the camera sees, You are in control of the camera, so it is By
to you to decide what the audience will see, Assume that you can move
the camera around on & truck or even put it in a helicopter, You can
move it in for a closeup or you can move it back for a panoramic view.
Also you must decide from what angle you want the andience to aee
things: should they see a character from the front or from the side?
Should the camera look up at the house or down on it? When the characters
move, the camera should follow them, but how close should it be?
So close that we can see only the heads and shoulders of the characters,
or far enough away that we can see the landscape and tell where they are

going?

Even more difficult is to show the scene in such a way that the audience
will understand the boz;ﬁ feelings about the farm and the land, that they
will feel as he does.- What the camera. gees and how it seas are important
to creating the impressions Jim had; impoxrtant too are colors and details,
and you must think about how you can use colors and details to create |
for the eudience the impressions Jim hud of the farm and the land,

Read through the scene again, and make notes about how you will
film it, Pay particular attention to Jim's impressions, In a few sen=
tences explain what you think Jim's feelings were ard what he saw that
caused his feelings. Make notes too about how you might craate feelings

~ ke Jim's in the minds of the audience,

Now, write & set of instructions for the cameraman, First uphin ~
to him in gensral terms the effect you want; then tell him how to handle
the camers in order to get the effect you wint, ‘




‘thing happened to me the uvther day, " we expect to hesy more abg
"hﬁ‘&" “that happensd to him, X “'!‘,”k someone, .- " How was the

LESSON TWO - EXPRESSING THOSE FEELINGS
I

Ordinarily, we see what we see, and that is about all there is to ite
But soraetimes the things we see and touch and hear strike our feeiings,
and they seem important to us, It isdifficuli-to put our feelinge into words,
but we sometimes want to put-them-into words b2 e we would like
other people to understand thz way we feel, We search around for words
that will tell them what it was we noticed and what effect it had on us.
We say things like "What a beautiful morning!" or "Isn't thni great
or "Man, it's quiet this morning!® When we see that the perscn we are

talking to isn't impressed, we try again: "Isn't this morning the greatest?”

And, if we still get no response, we are likely to give up and say some=
thing like "Well, I think it's pretty nice, even if you don't," We realize
that somehow we didn't succeed in getting across what we felt, but we
don't know what went wxcng.

I, on the other hand, the other person says ''Yeah, that's really |
beautiful, " we still don't feel very satisfied, We don't really know if
he felt th% same way we did, or even if he was noticing the zaxe things
we noticed, ’

When we are talking we usually let it go at that, It doesn' seem worth
the effort to try to make the other person understand our feelings;
besides, there are other things to do, and for some reagon talking about
beautiful things is usually emberrassing, BEut when we are writing there
is time to try again, to try to figure out what went wrong, and to
a way of sayii things differently so that someone else can understand
our feelings and reactions, | -

In this lesson we are going to try to discover what does go wrong,
and to discover how we can say things differently so that we can be sat-
istied that other people do understand how we feel,

025 p}l?ce to start is ;w;th ghe words weé emphtasizvsd in thg::h sentences
-=words like morning, qu &t%g,‘ and great, We expect these
words to tell somebody else "how we feel-~that's why we emphasized
them~-but for some reagon they don't do a very good job of it, In order
to understand why they don't, let's look at them from the point cg view

of the person who is hearing them, When someone says to us A g:-:at

el e
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game?" and we get the answer, "It was exciting, " wé immediately

say, ''Well, tell me about it." Woras like_gﬁ ' rp_g%m

gqiﬂm, and gﬁg%aroum our curiosity, but if%ng follows them,
ey leave us dissatisfied. And other people feel the same way when

we say things like "What a b morning!" What we must do, then,

is not stop there; we must go on and tell more, But how do we go on?

Whit should we say?

In & few mihﬁtes we will look at how a professional writer starts
with such words and then goes on, but before we do we will look at these
words a little more closgely,

EXERCISE 1 -

- 1, Begin with the list of words we have mentic:ied: %gg_gw'u
vi

greet et, morping, %‘Aﬁng, game, and e&x cit;g%.f Now e these
wo,rd; o two groups, one group put the words that name some-
thing. In the other group put the words that are used to describe
things we can name, (Can you put the word quiet in both groups ?)

2, With the help of your teacher and the other membera of your
class add words to both of these groups, In the first group put words

that name things you know about and which other people like to
know about, In the second group put words that might describe the
things you have named, o
3. Using the sentence patterns "
‘The morning was "

"The game wag .
make a list of worde which could be put in the blanks. Do all of the
words on your list describe or tell something about what was named
in the sentence? Can you think of words that describe but that could

‘not be put in the bianks in these particular sentences? Why couldn't
they? Could some words be used in one of these sentences but not in
the other? Why not?

4, When we use a word like excit or it desoribes the
thing we are talking about, Does it tell no about the feel-
ings we have for the thing we named?

.. 5% With the help of your teacher and the other students in your
\ - class, make a list of words like exciting and beaytiful which do two ,
- Jobs at once: that is, that describe the thing we are talking about, and
~ &lso describe our feelings for the thing,

6, Ordinarily words like big or red or square are used only to
describe the we are talking about, and they reveal liitle or
about how we feel, But can you use these three words in a sentence .
so that they not only describe the thing the* is named in the sentence
but also ravesl how you feel about the thing? ~ -

" 7. Keep a notebook 'i'n ivhich"you write down sentences of the pattern:
The game was exciting,” These sentences should name things you
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really care about, are interested in, and know about from personal
sxperience, later you are going to use some of these sentences as
starting points for papers, and unless you have named things you do
care about, you won't be interested in writing about them,

_The words that fit into the "exciting” place in these sentences
need to be words that show your feelings about the thing you named,

u

Now we will 1cok at what & professional writer does with sentences
like the ones you are putting in your notebook, ‘

In Life on the Miggissippi Mark Twain describes his life as a
a river-boat pilot on the Mississippi river, Although he did not work
the early morning watch and did not have to get up early, he says,

I had myself called with the four-o'clock watch, mornings,
for one cannot see too many summer sunrises on the Migsinaf
They are enchanting,

In these two sentences Twain has aroused our curiosity, He says that
even though he didn't have to go to work, r:.fot up at four o'clock of
his own free will-~it takes something unu to get most people out of
bed at four o'clock in the morning,

Then he tells us why he got up: to see the summer morning, In
a way he has satisfied our curiosity, but we still have questions, "Why
is a summer morning so important?" "What is there about 2 summer
morning that would get him out of bed at four o'clock?" The word

raises more questions in our minds than it answers; Twain has
only told us what he wants us to be curious about,

‘ Then Twain tells us that summer mornings on the Miasissippi are -

"enchanting, " This word describes the morning, but it also tells ua

how Twain feels and reacts when he sees a summer morning on the Missisgip~

Pl «~it enchants him. Ina way, this answers our questions: he gets

up &t four o'clock in the morning because the summer mornings enchant .

him, But it raises still more questions: "What i= it about summer mornings

that enchants him?" '"How does he feel when he is enchanted?” Twain |
S hagn't gone much farther than we go when we say, "Isn't it a beautiful

morning?"” We are dissatisfied with his words morning and enchanting

just as the people we talk to are dissatisfied with morning and besutiful,

If Mark Twain had never learned any more sbout writing than that,
no one would read him, and he would have been forgotten a long time
ago. | ‘ | |

But Mark Twain did.not stop there, - He.went on.to. satisfy the - -
curiosity he'had droused, I the falldwing sentences he says, ,» .

NG
"
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- the morning just to hear silence. You counld hav

“1lw

‘First, there is the eloquence of silence; for a deep hush

© broods everywhere, Next, there ig the haunting sense of
loneliness, isolation, remoteness from the worry and bustle
of the warld,

He has picked out one- quality of the morning to tell us about: the
quietness, the silence, In answer to our question, "What is it aoont .
the morning that enchants you?" he has answered, "It is the quietness,
In a way, this da'es answer our question, but we are still digsatipfied,

We say to him, "OK, it is the asilence, but what is so special about
this silence? It hardly seems worthwhile to get u% at four o'clock in

, e heard that in hed,

And when you add 'a deep hush brooda everywhere! I get a little more

of an inkling of what you are getting &¢, but it doesn't really help much, "'

- The words ailence and hush are similar to enchanting; they raise
more questions than they answer,

In the next sentence Twain turns away from describing the morning
and describes his own feelings, the feelings that the morning aromges
in him, They are, he aays, feelings of loneliness and igolation, This
is much less vague than 'enchanting"; our imaginations are able to
form a much clearer picture than before of how Twain felt, We think

to the feelings we have had, But we still have a question: "I have never
beena river-boat pilot, and J have never seen the Mississippi river

at four o'clock in the morning from the deck of a river boai, so the
feelings of loneliness and remoteness I have had must be different from
the feelings Twain had=«but how are they different? He has promised
to tell me what it is like to be on a river boat at four o'clock in the
morning, and he has given me a vague hint of what it is like, but is that
all I am going to get?"

. Twain, of course, didn't stop there either, He went on to fulfill
his promise, Let us look at how he did it,

The dawn creeps in stealthily; the solid walls of biack forest
soften to gray, and vast stretches of the river open up and re-
veal themselves; the water is glass-smooth, gives off speciral
- little wreaths of white mist, there is not the faintest breath
- of wind, nor stir of leaf; the tranquility is profound and in-
finitely setistying, Then a bird pipes up, another follows, and
soon the pipings develop into a jubilant riot of music, You see none
of the birds; you sinply move through an atmosphere of song
which seems to sing itself, When the light has come up a little
stronger, you have one of the fairest and softest ‘pictures |
. imaginable, You have the intenge green of the massed and crowded -
- foliage near by; you see it paling shade by shade in front of you;
“upon the next projecting cape, a mile off or movre, the tint has
~ lightened to the tender young green of spring; the cape beyond
-~ thet one hes almost m-f _color, and the furthest one, miles away
under the horizon, sleeps upon the water a mere dim vapor, and
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hardly separable from the sky above it and about it. And ail this
stretch of river is a mirror, and you have the shadowy reflections
[ of the leafage and the curving shores and the receding capes pic-
tured in it, Well, that is all beautiful; soft and cich and beautf~
- - ful; and when the sun gets well up, and distributes a pink flush
; hoifle alﬁldathpo;c‘l:: :ft! g:tld yonder mtml; hase wheres it

w e ect, you gra ve seen something
‘ that is worth remembermgy. you

What did Mark Twain do to fulfill his promise? In one word, he

gave us details, Not only details of his feelings but especially details

ge%gcmﬁ %ﬁm‘! and heard that caused or fﬂﬁgio%ﬁ &eimiﬁ
et his d back, and, in his n, he over the

scene in detail, and then he told us about of those details that had

given him a feeling of enchantment,

| After we have read those details, after Twain has filled cut the
picture he saw when he stood on the deck of the river bost-~then we are
ready to grant that he had seen something that is worth remembering,
Then, we understand what he meunt when he said that mornings on the
Misgissippi are enchanting, It is the details that have made the difference,
But it was mostly the details of what Twain saw and heard that helped

~ us to understand the way he felt--not only the details of his feelings,

If we want someone else to understand how we feel about something,
we gxuat tell them the details of what it was tha. made us feel the way
we do, |

EXERCISE II

1. Return to your notebook of sentences, Choose one or two of
those sentences, Be sure you choose sentences which describe something
_ you really care about, If the sentences in your notebook describe things
you don't really care about, stop and think of some others; because if
you write about something you don't care about, you can't expect anyone
else to care either. Now, put each seutence at the top of & pn:ge in your
notebook and begin adding details, Concentrate, let your mind drift
. back, Go over the scene or the incident bit by bit; use your eyes and
"~ your ears and your fingers, Record everything that helped to give you
the feeling that you got. Remember the arrangement of the scens, and
¢ remember what you have learned about describing arrangements.
Decide on the order in which you will describe s,

2. Keep your nctebook handy; whenever you think of a new asentence,
~ write it down; and when you think of new details, write them down, |
- Later your teacher will ask you to write several papers based on your
" notes, and the more notes you have, the easier it will be to write papers
~ that succeed in telling how you felt, "

. 38, Check over your list of details to find out if all of them really
helped to cause the feelings you had, Twain, for instance, could have
described the crew in the galley, joking and laughing while eating break- o
fast., Why didn't he? | - e




We have discovered that sentences like "?M; boyfriend is an interemst-

ing person," "Family picnics are a bigbore,” and "My first day in

r high was frightening, " are places to start, not places to stop,
we want someone slse to understand what we mean by 'mo

1
& big bore," and "k&mwchuntcmlmmma

what it was that gave us
Turn to your notebook, Fick out the sentence and set of details
that interest you the most and write a paper that wili make someone

else understand how you felt, Be sure to include 21l the details you can
think of that helped to make you feel the way you did, Eliminate the

Whenever you uss a word like |
*or %dwemmm%m

yourse his position and ask the questions he might ask,

Mnrhnhalrugthoppir \uughomdortopint "Taet

"*muu‘hon or "'That way f ening, "
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LESSON THREE - SECOMD TWOUGHTS

Read the following raragraph by E. B, White in which he tells about
the birth of lambe on lils farm. White was a city-man who knew nothing
about farming until he bought & farm, so the birth of & lamb was a new
experience to him,

You will not find the paragraph easy to read, The first time through
you will probably only get a vague idea of what White is talking about.
But don't be discouraged; often thinge that are interesting are hard to
read, and we have to read them several times before we understand
thu. Read the paragraph a ascond and third time, thinking about it
as you read, Emhrudinsohouldgiveym;clmridaott&
White 1s saying, but don't expect to understand the pavegreph very well
mumhavodinu-ditﬂthymtowmrmmmmmin

[ ] -

(See paragraph beginning "At first, birth strikes ons . . ." and
ending ¥ . . . but extraordinarily moving." in selection entitled

"A Shepherd's Life" E. B, Wnite, ol
o R Bl e i e psi

EXERCISE I

1. With the help of a dictiocnary try to discover what White means
- by the following words and phresea: jlloadviped, functioual process,

wmw::mmmm \
pation. Discuss these words with your teacher and the other students in

your class., If you still feel you do not understand them very well, do
not be disccureged, we will come back to them later,

2, With thc help of a dioctionary tutodhcmﬁmuutcm by
the word yicarious in the last sentence,

| 3. !mcmﬁndanothornntomainthhwagnphmmichmto

. tells us what he means by « Which helps you more to understand
- what White means by the ,wmmm'wmnamwam
explanation? m-mmummnm L

* BKSROISE IT |
.1, White begins by saying "At Zirst . . .," and two sentences later
he says, "But after, . . ." Head thees untonc;aminmdmc s with

A,,‘ﬂnathorawmainmclmﬁﬁmmtmtolc . Haa
f»bcmdmcm &Mﬁnﬂ ummm

Toa
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EXERCISE III

1. .Af.ter the ward ovi%g, does White begin unmediately to list
details of the birth of a lamb? What does he do in the firat three lente ces
of the second paragraph, and how do these three sentences prepare us .
for what is to follow? Do they give us a clearer idea ot wha.t to expect
than we had befora? ‘

2, m the first gentence of the second paragraph White uses the

word ive, Does he let the word lie there, or does he go on to
give details that help to explain what he means by ingtinctive? -

3.: After reading all the way through the pagsage, write a short t
po.ru graph in which you explain what you think White means by the word
iv » Compare what you have written with what other students
t g8 have written, and discuss any diﬂerences you find,

4. i there are other words in this pusage you do not ttmlerstmd.
ask your teacher about them,

5, Write a sentence in which you describe White's first reaction
to birth,

6., Write a sentence in which you describe the feelings White had
about birth after he had been involved in the birth of lambs.

7. Compare the words you chose with words ather students choue.
31: ame of ?thene words do a better job of deacribing White's feonngs
n others

WRITING ASSIGNMENT

A!ter he had helped many ewes to deliver their lambs, White decided. -

. that birth is not "the supreme example of bad planning." Instead, he
- learned to have quite different feelings about birth, All of us have had

similar experiences, We think we know how we will feel about something

- even before we become involved in it, But after we live through the

experience, we find that it isn't what we had expected, and we have different
feelings about it than we thought we would have,

Write & paper about an experience that changed your feelings abont
g‘aou first what feelings you expected t0 hlwe, and then tell

~ what your feelings were after you actually became involved.

| " Remember, it was the detailx of the rience that changed your
- feennp and if you expect the reader to retand why ourf

4
v

" Ywmyhnmmmcmmmwtmmm | S
ntthhm lnot. mﬁomwmmdfwtbhum .

selings
you munt give him the same dcto.ﬂ. of the oxpcriancn that ntfectod




I con¢emrate, think baek, and note down dataﬂa. Are you going to preaent
& scene to the rexder? If so, how should you arrange the dcqne?

- nd of Geweribing f«M? mm' "m‘ ’ ous “‘“’h’r
- nuhm other mé:g | L W | 4

e ) . - v \ \ -
y . H .
..,..1'7... / B , 4

You can, if you wish, buﬂd the paper around two aontemaa. "At
ﬁ.rst (or 'Before) I feit tha _was ___ and "Aftsy
(or "Later ) Ifelt that was o Into tha tirst blank in
sach aentence will go the ;me tor fhe exgeraence you are writing about,
Into the second blank will go & word that describes your feelings, |

- After you have finished wri:i:&the paper look back at the words
you put in the blanks, A satisfied with these words, or can
ywnowthinkotwordlt!ntdoabttterjobd tha experiquce

o
A

- & c*"&‘ i"‘ ‘ le" f ‘j‘é& ;C o

e t‘ﬂ e G ,&31 gt m 4

i 8 m%w w.; Car
S , L * ) )
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’
LESSON FOUR - MIXED FERLINGS

o g AR
Read the follow!“g selection from Alan lloo!'thcd‘l'l essay "The

Great Barricr Reef," As you read, look for the words or phreses Hoorehead
uses to describe his feelinge about the reef,

(See selection entitled "The Great Barrier Reef” by Alan Moorehead

printed in Yorker Magagine, Inc. August 15, 1953, pages
3640, mgﬂwmmmmwmnm&ummm

beginning
~ day, mmm in this overpopulated sea. )
EXERCISE I
1. Use your dictonarv to find the mean:lnga of technical woxrds like

| t
iy gk as.
| factory: tho -uniuo of these mrd-‘r ¥here could

you l"l’- more information?
2. Waat doss Noorehead nnn by a "houow show of mhﬁmo“ in

‘th- second paregreaph?

3. Perhaps your teacher can show you a mxdocapo by Rmnuu, the

m,wmm"wnbmtmkmmmmmmmmmm

h. After reading this selection and thini:ing it over, £111 4n the

~ blank space in the following sentence: "ir. Nocrehesd folt that the Oreat

Barrier Reef was o Gmﬂnm:mchoouuitbm

 ‘words chosen by othcr menbers of the class,

5. Plck out the words Moorehead chose to describe his tnl'lngu.
Can his feelings about the reef bs summed up in one word, or does he

~ have mixed feelings? If you believe he had mixed feelings pointuatdo-
 taile he used to help us understand his different feelings, ~

6. In the first pavegraph Moorshead uses the protoun michwo-"

Te mr&mmﬂzmm;m&mwmmmu

N ,ﬁmm:mmmuu:m Minthomondm;upbh.
. '-,fmcmmmmuhumhﬂumm :

instead

g to the
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8. Does Moorehead present a scens to us? How does he arrenge it?

II

Read the following selection from Ernest Humingway's esaay "On the
' Kus Water: A Gulf Stream Letter." The selection is based o a sixple
sentence: “Desp sea fishing is thrilling.” But the word thrilling or
is only the place where Hemingway begins, As you read decide
the word thrdll doss a very good job of describing Hemingwey's
feslings.

g‘» aal:e:;iqn entitled "On the gue Water: A agA,; mmgé Letter
Erneat Hemingway, printed in Esguire Magazine Ap:dil 1936, pages
3k, 184-85, bog:lmi’r’)g with "This friend was speaking of olﬁ’tfg"
and ending with "nor does it help to thirk about it.")

RXERCISE IT

1. After reading the selection do you feel that the word ihrill
aequately describes Hemingway's feelings about fishing for marlin and
swordfish? What word would you use to describe the feelings he cxpresses
in the last two paragraphs?

2. Canyou find one word that adequately describes the feelings
Hexingway shows in this selection?

3. What feelings does Carlos revesl when he calls the fish "he
bread of wy children™? How are Cariocs's faelings about the fish different
from, say, the feelings of an Awerican businessman who has gone to Cuba
to catch a big marlin and have his picture taken with it? What words
would you use to describe the feelings of the business man? Can you use
the same words you used to describe Oaxlos's feelings? Compare the words
you chose with words chosen by other members of the class.

ke Describe how Carlos feels when the fish is lost.

5. Do you have different feelings aboui Julio than you do about
Carlos? Can you explain why? Look at the details Hemingway uses to des-
‘ cribe each of the men, arnd look at what they say in the dialogue. What -
feelings about the men do these details arouse in us?

6. Why was it necessary for Hemingway to ;i.n us o many details
about catching the fish? : “

7. Hemingway has shown us that he has several different feelings
about desp sea fishing; his feelings are even more mixed and complex
then are Mocrehead's feelings about the Great Burrier hesf, Identify as
any of Bamingway's feelings as you can, and point cut the details
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in the essay that caused you to undersiand his feelings,

. . . WRITING ASSIGNMENT

o It is not very often that the feslings we have about our experiences
are clear-cut enough or simple enough that we can sum them up in one
word, When we tell someone else about them, we fesl very strongly

that one word like ex or dis or menacing or thrilling won't
cover the mixed feelings we have, en, we must use & ¢ nation
of words, undﬁl rly, we must do the best we can to the
detafls that will allow gomeone else to understand the feelings
we had, |

Write a paper about an experienge that gave you mixed feslings,
Try to make your feelings clear to the rud:: Im;omnc him in detail
what it was that caused you to feel the way you did,

l:g:.ln, concentrate, think back, make notes, Is there a scene you
\ug rvoader tfo oee?i.?Munt he unggrm the scene in order to
understand your feelings? (How mu the scens doos Hum;;n y give
us? ?Iilow iraportant was the scene to understanding Hemingway’s f«E

You will probably need to organize yduf paper around a sentence
like, "I felt bath amdandfi‘a ' or "1 still laugh about
%, M.Imof«lmammdmld&” .

B S 3 -t . “@ ., .
B W BT el
. <
"
LA
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LESSON FIVE - FOR YOU TO FIND

In the papers we have written up to this point we have sexrched for

| a word or a combinstion of words that will describe our feelings: words

like hte sgrﬁg, excit %ereﬁ%m, etc, We have used these
words to help us decide wﬂiﬁ%f& wé should include and which we
should not include, We have also used these words to let our readers
know what to expect~--go that they will know ahoad of time that the detaiis
which t:dn:w b:re supposed to be exciting or boring or whatever they are
suppos 0 D8,

Now, let's make the job a liiile more difficult, Let's not give the

- readers & word as a clue to the feelings we want them to feel and under-

stand, Let us give them the feeling by means of the details alone,

We must pick our details so that they all contribute to a feeling

or a set of feeg!nu, and then we will ask the other members of the
class what feelings we have succeeded in creating in their minds, Of
course, as we have found out before, our feelings are not usually so
simple that can be summed up in one word, If they could, that
one word w do the job, and we wouldn't have to worry about details,
So, we shouldn't expect the other m~mbers of the clasn to be able to
come up with one word that will describe the feelings we wers trying
to convey, But they should be able to give us & word or a combination
of words that will let us know that they a:e on the right track, And by
discussing their reactions with them we will be able to determine how
well we succeeded in conveying the feeling we wanted to convey,

First, however, let us look at how some profassional writers have
done the job we will try to do. Let us study the details they gave us
and see {f the class oan agree on the feelings these writers were trying
to get us to feel and understand,

EXERCISE 1

Ing?% Er_t_q ng% the English I.ngsg ge you will find John Keats's
poem o Autumn, 'ot-%e'ﬁntntanza sats says, in effect, that
everyons talks about what a great thing spring is, but that he likes the
foll and has special feelings about it. doean't tell us what those
mam instead, he describes certair details he has noticed and

us t0 understand his feslings from the details he gives us,
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Bead the stansa and answer the questions that follow it.

Were are the songs of Spring? Ay, where are they?
Think not of them, thou hast thy music $00, ==
While barred clouds bloam the soft-dying day, |
And touch the stubble-pleins with rosy bue;
Then in & weilful cheir the small gnats mourr
Ancng the river sal’owe, tne aloft
Or sinkirg as the light wind lives or dies;
At ~grovt lambs loud bleat fiom hilly bourn;
Bedge-orickets sing; and now with treble soft

mwmm‘w
And gathering swvallows twitter thc-ldui

1. Wo is Keats talking to in this stansa—who is "thou"?
2. Can you find one word that will aum up all of Keats's feslings

m:mtotmmwﬁdmmom-'-ml For each
bonuytopome.cutadm»hmadmutbm

(boe Mie 2z 00 Ktds & 16 g Dhitawtial Nblishews, 2me.)

1. mmm%cmumww:mﬁrtﬁnymm?

2, Are the feslings the child has the kind of feelings you have

,0 , m ' m 0‘ the 7 | u“; b A g ,,.‘“%
) k by " " . Ny . L LY -a M%r* (A
? o -
- . ol Y 3 3 ;;:-. ':!”’3 PN
N 218 ST RPN b Calle ¥
/ "‘3;".3"1}‘.'.4 { A 4 P




EXERCISE I1X

(See selection entitled "The Glimpese of Pathoe™ by xt Hubbell .
beginning®, . . I was eight or nine years old* and “He didn't
oven know what 'vanilla’ was called." Printed in the Yorkar

MAgasine December 2, 1961, pages 6364, ) ]

wil

1, What feelings does Hubbell want us to have for the boy? Can '
you find a single word or a combination of words that will adequately
degoribe these feelings? ,

2. Point out details in Hubbell's descriptich of the bay and tell
what feelings they arcuse,

3. What feslings did Hubbell have sbout the Jukes befowe the in-
eident in the ice-cremm-and-candy-store?

L. Discuss with the class the feelings the boy had after the incident. 4
Can you f£ini a single word or a cominbation of words that will adequately
describe his feelings?

WRITING ASSIGNMENT
o Write a description of a scens or an incident you have observed.
 Your job is to select those details that will give the reader a partisular
mnngmthomr:w:ib.‘rg, gr ;g;uc, mst know what word or
words ¢ %o us esc e feoling: *, |
o3¢, But do not use thoss words,. I%n ragtho
without telling him what the feeling 1s.

After you have written the description, allow the cther students in 1
your class to read it; then the teacher will ask thix what feelings the
description was supposed to convey, Discuss with the ¢ how well you
suoceeded in gi them the feslings you wanted o give them, Oan they
suggest vays in you could have doowe a better jed of cxeabing the

WRITING ASSIGNMENT

Shwbuic&temthatmmmmluﬂorpcrﬁcm
Bach of us hase.on cusht. tn haveeohis own Shaneri-la tucked scmewhere in -
the back of his mind, What sort of place is your Shangri-la? Is it the
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| Wherever it iz, whenever it is, and whatever it is, tell your class-
mates about your Swagri-La. duss 1t Yook 1ike? What are the
Shings you do there? .
) | Only describe giving specific details; do not use words i
il T i S e
S R, Yo ¥ hald sy, YI0s, & Yy is' |
TR : ¥ ' B T ‘ - s >
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LASI0K SIX - THE LAUGH WAS ON ME

A feo wmlnw,mmotténthmﬁlikatomﬁ,hmbmuu

- tent, and 3t not a feeling that we usually like to tell other people .
about. We are usually embarressed about times when we made fools of our-

selves, Mwmuupwtnthmuﬁodummum
disappenred froh the fene of the darth Mk nd ond would ewe know About

But our embarressing moments are really ssmusing, at least to other
peopls, and they can be to us too--after they are d

we cah look back at them. Also, when we stop to think sbout it, cthex
psople are not so much different than we are, and they

smbarrassed for the same reasons we have, 8o
smbarrsssment and be amused by it too.

In this lesson we ave going to write about an embarressing m.
: ; ' o
that scmeons else can feel the embarrassment we felt, we will also want
to tell of the incident in such & wey that the reader will be amused by it.,
In order to do this we have to pick an ewbarrassing mament that is far
shough in the past that we can laugh at it curselves, If it dossn't amuse
us, we cantt tell it in such a way as to make it amusing to other pecpls.

In to get some clues to how we can do the Job, we will look at
sphen Lescock's desoription of his battle with a bank,

*

- (See selection entitled "y Financial Career" beginning "When I go
into a bank I get rattled.™ and ending "I keep my meney in cash in
my trousers pocket and ay savings in silver d in a sook." from
Fw)wwmmw. Oopyright 1930 bWy Dedd, Mead

EXRRCISKS |
1. Foint out some of the details which show us how Leasock feels

- about depositing his money.

2, Point out scme of the details that show us how he feels about the
bank and the people in the bank,

3, Wy did Leacock use the word pgttled in the first pavegreaph rether
than the word sgbarressed? |
A. How many details of wvhat the bank actually locked 1ile does Lea~

. . quck give? What was more important in making hin esbarrapsed, the bank - =

Wilding or the people in the | ,
"5, Dissuse with the clase how Lescock chose details Shet weuld show

o
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p—

e with Laoock'u embarrassment? Why?

f

. v Pick an embarrassing moment in your past; be sure thet it is far
in the past that you now think the incidont was
80 thot* the reader will be able to wnder




LESS0N SEVAN - I'M SURR YOU'LL AGHEX

| Uptothinpointwmoinwritinahumnbbcmtohaw r
other paople understand the faolings we have had about our experdences,
'hdwhndmmtmwcbutwumommirundmtm
mrulingnintocnmunﬂu-uunpinhiom. S0, we have besn
creating feslings in the mind of the read by re-creating in words the
mawmouucmuuummmawm

wall satisfied, or we may fesl distaste or disgust. Consequently, when we

.unmbmiuommm-,wmmmmu'm

-tmlharwotolt,maleamthuto:)o:lnuoinlmwdhnking-

Mmritnm‘mtqningthulbwt. | o

o want to say, for exsmple, *Last Ssturday's class pionic weg & lot

of fun," but we also want to say "I 1dked it, and I think we shoui? have
ob

Pl 17 a1 w70 o g e B o
you are -abg wAS Jou o
Mt him to sdy, afber you have told him about it *I too think we should

P




1, Assume you like Fabian (0x some other singer now popular with
teenagers); would you choose different details from those Crosby chose
to describe him? Give examples, ) |

2, 1t you liked Fabian would you compare him to Medusa or & top?
What might you co:npare him to? you compa | | |

3. If you liked Fabian, would you use the word racket to describe his |
aceompnni:g:xu? What words migletro you choose? o

4, Even are . young, do you begin to agree with Crosby that
young people s dn’t be able to decide what of music adults %v_c_ |
to listen to? Do you think adults have to listen to singers who sing for
teenagers? Why did Croeby exsggerate? ‘

5, 1Is there any truth in Crosby's charge that today the revolt of
young peopl e is against music itself and language itself?

6. Does Crosby think it is wrong to revoit agairst music and language ?

How can you tell one way or the other how .he feels? Are music and ,
language important ? :

7. Do you think Crosby's retions and his snide tone turn us

1
| al"zs-
EXERCISE S

against him so that we reject what be saya?

' 1, 'Think of an experience or a group of éxperiencos you have had that
left you with a strong feeling of liking or disliking, The feeling must

be strong enough that ’y‘ou want other people to share liking or dis~
i detatls wiish oK t?h{lt cl!.ngu o lﬂdng dli:iikint o

cover those w Ave Y (3 | or e
Make notes of those details, e yu -

2, Think over these details and decide how you would tell them to the
other members of your class in such a way that they too will like or dislike

- whatever it is you are talking about, ¥ you think mors details, note
tham down, o ‘

~ 3, Think again about how you feel. If you are writing about som -
you dislike, are you angry, do you want to make fun of it, or are you d o
merious? How can you make your readers understand these feelinga? P

| - I you are writing about som¢ you like, do 1 like it because |
- it amuses you, because it is exqiti M , ‘_‘ yo:rm. o
think it is very important and vy -S4 oD, you make the resder .

 WRITING ASSIGNMENT - o " i

~ understand these feelings? RN T




LESSON EIHT - OPINIONS
. .

In the last lesson we studied ways of conveying our attitudes toward
an experience so that cther people will share ocur feeling about it., Our
purpose in describing an experience is often--like yours ir the last
paper--~to convince other people that ther will like what we like; they will,
we hope, agres with the opinion we expreas. But opinion scmetimes means
more than just what we like or dislike, If you say, for cmnple.;_"l love
chocolate cendy but I can't eat it; I know it isn't good for me," you are
expressing a different kind of opinion. Can you see why it is different?
What is this kind of opinion based on?

| When we are trying to think what we ought to do, we often must con-
sider more than just what we like; we consider what is wisest or beat,
It other people disagree with us about what is wisest to do——and they

often may disagree--we do what you did in your last lesson: explain our
reasons for believing as we do; listen to other people’s reasons for be-

 lisving as they do; and perhaps make up cur minds which course is best.

You might be interested to ses how people have trisd to express this
kind of opinion, perhaps to follow scme differing opinions on the same
guestion, In our American history ons of the groups of people who had

“owy aifficult decisions to make ware the Indians, They often disagreed
‘gihaut the best policy to pursue and the proper attitude to take toward

the white men. Here is a speach made about 1862 by Chief Red Cloud to a
council of the Sioux tribss who were gathered tc consider whether they

- should go on the warpath, Thsze are Red Clond's uords,as translated

by "C&W,mommotﬁaw

»T(Su_ seloction beginning "Friends, . . . it has been our misfortune"
and ending with "to be herded like the cattle of the white man *

_ from Indisn Esxces and Oreat by Charlos Esstman, Published

1. What did Red Cloud think the Indians should do?

f

vy

| 2. What mh:h reascns? How did he think witc,»m had deceived
the Indiane? What 4s tbe "epirit water"? Wy is it deceitful?

3. How does he feel about the things that are important to the white

‘men? Wnat attitude does he suggest toward the white men and the way they
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ke um-h way of 1ifa *‘moo hs consider better? M \m'dl tell mf

~ How would he answer the qxeatﬁmhe e.sks at -the end? Iathiaum
@estion? -

Red Cloud expressed an opinion he belisved was right, but i was not

"+ v the only opinion held by Indians., Some of the leaders of the tribes
_thoughit he was wrong, and believed his policy would bring disaster. Here
. 1sa speach made about the same t:lme by SpotteclTail, & very brave old man
R ottbomulet-ribe- o

e “Ji&m mel & mﬁw’rhwﬁm Bém - '&u Gdsg-
« » o ElVar counsel as old menin

~ $apa by Charles Eastman. Puhlishad by Litt.h, Bram,m Go,, 1918,
. ‘Boston. ' Pagu 35~36,) o

. e .
.
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1, How does Spotted Tail disagree with Red Cloud on whl.t is best to

S »do? ‘Wist does he recamend? ' What reasons does he give?
. 2. ﬁre his raaspm hore o less conv:!.m:lng than Rnd clmd'at
e How s his description of the white man dirferorrt. fran Rad clmd's?

Oneof'bha mtfmou& u:l.amr. heroes ofa.'llias:ltting Eull, who also
opdnions sbout what the trihes sheuld do. Here is his speech

o d vmd ab m or the m cmﬂs m Rod clmd a.nd Spottad rau.

(sse aelehtion beginn:lng "Behold, my friends, the spring is cuw'" snd
~ ending with "Piret ki1l me, ‘before you can take poaaesﬁ.zn of w uthu'u :

l.and!u fm o zﬂﬂi‘.! 28 E 1_‘ 1o

1. | _Does Sitting ﬂﬂl agree with Red Oloud or with Spotted 'l'd.l? Do.c

, f*»f;‘v_.ha givm ‘the same or dif:l’eront ‘reasons?

2 umf. att&;tude dooo h- upreaa tcmrd thp uhitc mu'a uqr ot lito?

3. llnt dou ho tmnk &o Indm ahonld do? M m don ho

I\ -

ﬂmu:m elehm-mummoﬁmm. |
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5. Which of the apeeches sesms to you to explain most effect esly
the opinion it sets forth? Why? *

Whenever opinions differ about the best policy to follow, we Lave a
problen of deciding which opinion is wisest and Lest. Can we assume that
. all opinions are equally good? If not, ¢ \n we find any useful ways to tell
& wise opinion from a foolish ons? Reading the following selection may
offer some suggestions, It is an account of an Indian council by a white
man who was present and noticed how the listeners decided which opinion to

ascept:

(See selsction beginning "The typicel Indian is always showm with a
warbonnet ., « ." and ening with "to back up his threats a:ud fiery

demunciations." from Bogk Iare by Ernest
Thompeon Sgb.n:n. Gnrdnoﬁgc:l.ty, gwm & g'ﬁw,
1926, Pages 483-438.) . ’

EXERCISES
1, Wy does the author tell you so much about headdresses in the
first part of thes selection? '

" 2, In the description of the council, why did the first speaker seem
otfocti'to to the author?

3. What is surprising about the effect of the second speaker?

4, Wnat does this suggest to you about the way to evaluate different
opinions? What makes a man's opinion worth having?

ASSIIMENT FOR SPEAKING

~ As we have been discussing differing opinions and tke problem of
recognising & wise opinion, it may have cccurr«l to you that smong the
people you know are sowe whose opiniuns you pay little attention to, others
whose opinions you value and listen to, Think carefully about the people
whose lideas you are usually willing to accept, and then see if you can

. $hink of oné person whose opinions generally carry weight with you, Now
try to decide why you comsider the opinions of thie person walnable, and
poepare to explain your reasons in a brief speech,

~_When you have bad a chance to prepare what you want to say, your
Seacher will divide the class into small groups of four or five peopls, and
4n the group sach of you may speak sbout the psrson whoss opinions you ra-
gpect. Hhhen everyone has spoken, your group should select the spesch you
think would be most interesting for the entire class to hear; the speeches
- selected may be repeated for the class. Inchooogm pesch from
group, you mey want to consider which speech i »est olaexly

Lo
(
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RHETORIC OF THE SENTENCE

If you have already read 2l of the Wild by Juck London
yon et alzeady To0d The gy of g WUg by Juck London
stolen from his master in the States and sold to serve as & sled dog
in Alasika during the mad days of the Yukon Gold Rush, Here he
learns to toil in the traces, eventuslly esrning his place as the
leader of & team of hard-working dogs. The siosy is not only

1. Look carefully at the second paragrach of this excexrpt,

Change the verb in the first sentence of this paragraph from
passive to active, What word will you have to !nurtpl:sthc

subject ?

S. B you were to name the subject of this paragraph in one word,
- what word would you choose? Does this word give you a clue
to why London chose {0 make this firat sentence passive?

& e hom th poik o iew o e delvens oF oo
m the e drivers
the point of view of the dogs

It is not very likely that Jack London deliberately’ decided to
make the first sentence of this paragraph passive, nor is it likely
Mhedoubeutdydocidedﬂntthcmuﬂnthummphahould
bcmm:tcdfromthopointotviowofthcmo. Once he had decided
that he wished to portray the difficulties and the horrors of life in the
mmmmdﬂwdtboumm‘gawhoqurorwo
:ueuthv: :onldf" p:‘:.?o nm' o toOm be really undcmood:‘l @“Mbﬂw o

ve nces, Once | 3

zoltwhntitilnhtoboan]:obintho to
accomplish difficult tagks delivering the mail; once he felt these
things deeply and honestly, the chofce between making a partioular
sextence active or pauivc' became sutomatic, Of courss, svea s

’

:
]
4
3
£

writer like Jack London slips oocasionally and it was neces for
himto&bukmrhhworkmdrwheninordortobom was
telling mwhhmwhmmﬂn“ﬂo

prension he intended i give kim, When rouind
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he had to kaow that making a ssutence active or passive affects the point
of view from which the reader sees what is happening, and therefora he
had to check sach sentence to make sure that he had chosen active or
passive verbs that would be consistent with the point of view.

EXERCISE 11
1. Look now at the third paragraph. Point out the subjscts of the first

five sentences of this paragraph, What are the subjects of the next
three sentences? Is London writing this incident from the point of

view of the dogs as opposed to the drivers, or is he writing from the -

point of visw of the dogs and the drivers as opposed to the North?

2. The next to the last sentsnce in the thir< paragraph is passive. If
you turn it around, you will discover that this sentance can easily be
made active, but, either automatically or deliberately, London chose
to make it passive. Can you think of any reason why he wanted this -
sentence to be passive? Is Dave strong and haalthy, a dog who does
things, or is Davs sick and weak, a dog to whom things are being
done? Is there a connection between the fact that Deve is dying and
London's choice of a passive verb?

The look we have taken at Lordou's active and pasiive verbs in these
two paragraphs remionds us that wheo we write we have to auotice whether
our active and passive verbs will have the effect we want them to have.
We have noticed that if we make a verb passive, we change the subject of
the sentence. We must remember that our choice of active aud passive
sentences and our choice of & subject has an effect on the poini of view
from which the reader sees the events, and we must learn how to chooss
the kind of verb that will maintain the poiat of view from which ws want
the reader to ses what is happening.

EXERCISE I

You may ~ecall a student paper about a shoestring which you read i
the saventh grade. Part of it is reprinted below, :

When 1 first rsceived this (shoestzring) it was & magnifi-
cent striking white, like the clouds on a warm spring day.
It is still striking, but it i3 now wrinkled and is a dark,
dark black in the corners. R has withstood violent rain.
storms, battering hailsterms, and massive smowstorms, R
has besn mauled. . .

1. The last sentence is passive. If you were revisiag the paper, weuld

you leave this sentence as it is or would you make i active? Wesld

you make sthey chaages ia the paregriph?

’ 1 . - ’ X "’"“ oo ST ' o N 0 " Lot i‘ Ak St O " & ¢ LAY
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3, Maks some notes in defensa
to discuss the question with

EXERCISE IV {Optional)

Look haok at & paper you have writien which describes some

thing or some event,

1, From what point of view is the thing or the event seen?
3. Ars you satisfied that you chose the point of view from

of
ﬂu’::t of the

mu:ﬁ::dbomd

which you wanted the reader to see what you described?
3. Are the active and pagsive verbs you chose esnsistant with

the point of view?

1 A
Read the follc
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to Y rent of the class.
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EXERCISE I ,

l. Your teaciior will ask some ol:the. rnembers of the class to read
Gertrude Stein's paragraph aloud. Can you decide among yovrselves
how each asntence should be read aloud” Are you able to tel! which
sentences are questions sven though there are no question mavks?

2. In spite of Miss Stein's arguments against punctuation would her
paragraph have besn easier to read if she had used commas, colons,
ssmicolons, and question marks? At what point would you as a
reader like to have punctuation marks inserted?

. 3. What is the first question Miss Stein asks in this paragraph? What .
is the answer to this question? Has Miss Stein told us her answer to
the question before she asks the question? Does she want us to find
our own answers to the question or does she want us to agres with
her answer?

oS

4. Discuss with the rest of the class whether vou think Miss Stein makes
her point more sharply and effectively by asiing a question to which
the answer is obvious rather than by simply mnaking a statement,

A writer can use a question for comic effect, particularly when the
auswer to the question is obvious or absurd. In the following passage
Mark Twain is being somewhat unfair to James Fenimore Cooper bscause
we all do foolish things at tim=s, and Fanimove Cooper was no different
from the rest of us on that score. Twaia is making fun of a foolish thing
Cooper did, but, for the sake of exuggeration and humor, he ignores all
of the thing3 Cooper ever did that weren't foolish,

Mark swain felt very strongly that all good writitig has to be based
on careful and accurate observation, and he used a passage from The_
Deerslayer to poir’ out what happens when we do not observe tccnrutcly.
Notice the questions Twain asks in the secand and third paragraphs and :
answer the questions about them that follow the excerpt.,

. | If Cooper had been an obsexver, his inventive faculty would have
worked Latter; not more interestingly, bui more rationslly, more plavs-
ibly. Cooper's proudest creations in the way of "situations" suffer

’ noticeably from the absence of the observer's protecting gift. Coopar's

- eye was splendidly inaccurate. Cooper seldom saw anything correctly,
He saw nearly all things as through a glass eys, darkly. Of coursa a
"man who cannot see the commonest little everyday matters accuratsly is
working at a disadvantage when ho is constructing 3 "situation.” In
SR ~—stiteDesrslayer tale Cooper has a stream which is Iifty feot wide whexe
it fiows out of a lake; it presently narrows to twenty as it meanders
-sieng Ser no given reason, and yet whea a stream acts like that it
ubnﬂmnmﬂ-mw mm Mkﬁc“&m
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brook's outlet from the lake has suddenly shrunk thirty feet and become
‘the naxrowest parts of the stream." This shrinkage is not accounted
for. The stream has bends in it, 2 sure indication that it has alluvial " .-
banks and cuts them; yet these bends are oniy thirty and fifty feet long.
If Cooper had been a nice and punctilious observer he would have ncticed
that the bends were oftener nine hundred feet long than short of it.
Cooper made the exit of that stream fifty feet wide, in the first
place, for no particular reason; in the second place, he narrowed it to
less than twenty to sccomodate some Indians, He bends a "sapling" to
the form of an arch over this narrow passage and conceals six Indians in
its folinge. They are "laying" for a aettler's scow or ark which is ’
coming up the stream on its way to the lake; it is being hauled agsinst
the stiff current by a rope whose stationary end is anchored in the lake;
its rate of progress cannot be more than a mile an hour. Cooper de-
geribes the ark, but pretty obscurely. In the matter of dimensioas "it
was littel more than & modern canai-boat. " Let us guess, then, that it
was about one hundred and forty feet long. It was of "'greater breadth
than commci. " Let us guess, then, that it was about sixteen feet wide,
This leviathan had been prowling down bends which were but a third as
long as itself, and scraping between banks.. where it had only two feet
of space to spare on each side. We cannot too much admirs this miracle,
A low-roofed log dwelling occupies ''two=-thirds of the ark's length"~-a

 dwelling ninety feet long and sixteen foet wide, let us say-~a kind of -

vestibule train, The dwelling has two rooms==each forty-five feet long
and sixteen fest wide, lat us guess. One of them is the bedroom of the
Hutter girls, Judith: and Hatty; the other is the parlor in the daytime, at
night it is papa's bedchamber. The ark is arriving at the stream's exit
now, whose width has been reduced to less than twenty feet to accommo-
date the Indians-~say to eighteen. There is a foot to spare on each side
of the boat. Did the Indians notice that there was going to be a tight
squeese there? Did thaey notice that they could make money by climbing

" down out of that arched sapling and just stepping aboard when the ark

scraped by? No; other Indisns would have noticed these things, but
Cooper's Indians never notice anything. Cooper thicks they are marvel-
ous creaturss for aoticing, but he was almost always in errdr about his
Indians, Thers was seldom & sane one among them.

The ark is one huadred and forty feet long; the dwelling is ninety
feot long. The idea of the Indians is to drop softly and secretly from
the arched sapling to tha dwelling as ths ark creeps along under it at |
the rate of a mile an hour, and butcher the family. It will take the ark
a minute acd a half to pass under. It wili take the ninety foot dwelling
a minute to pass under, Now, then, what did the six Indiane do? It
would take you thirty vesrs to guess, and even then you would have to
give it up, Ibelieve, Tiiexefors I will tell you what the Indians did,
Their chief, & person of quite extraordinary intellect for a Cooper
Indizn, warily watched the canalboat as it squeexed along uader him, - .
and when he nad got his calculations fined down exactly the rigat shade,
as be judged, ke let go aud dropped. And missed the house! He missed




yst it knocked him silly, He lay there unconscious. If the house had
been ninsty-seven feet long he would have mada the wip. The fault was
,Cooper's not his. The error lay in the construction of the house, Ceoper
was no architect,

There still ramained in the roost five Indians, The boat has passed

‘uader and is now out of thuir reach., Let ms explain what the five did-~
you would not he able tc reason it out for yourself, No. 1 jumped for the
’ boat, but fsll in the water astern of it. Then No. 2 jumped for the boat,
but fell in the water still farther astern of it. Then No. 3 jumped for the
boat, and fell a good way astern of it. Then No. 4 jumped for the boat,
and fell in the water away astern. Then even No. 5 made a jump for the
boat--for he was a Cooper Indian. In the matter of intnllect, the differ-
ence between a Cooper Indian and the Indian that stands in front of the
cigar shop is not spacious. The scow episode is really » sublime burst
of invention; but it does not thrill, because the inaccuracy of the details
throws a soxt of air of fictitiousness and general improbability over it.

This comes of Cooper's inadequacy s an pbssxven, - :

EXERCISE II

1.  VWhen Twain asks "Did the Iadians notice that there was going
to be a tight squeeze there?' and "Did they notice that they could
make monsy by climbing down out of that arched sapling and just

- stepping aboard when the ark acraped by ?' do we know the answar
‘before he telis us? Has Twain specifically told us the answex to

_these questions before he asks them? How can we guess what the

. sapswer was before Twila gives us the answer? Discuss with the
class the clues to the answer that Twain has given us before hs asks
the questions, "

+ -8 ~When Twain asks the question "Now, then, what did the six
. Indisns do?" 8o we kaow the answer before he tells ws? Is Twain
;. right when he says "It would taks you thixty yeaxe to gisas, sud even
° ... then you would have to give it wp, 1 believe"? . Why did ¥wein ack the
~ woaifusstion at this peint? |

o ct . We have examined two kinds of questions that professional writers
bave used. The answer to tha first kind of question has already been
+.0gl to us by the writer, or else the answer to the question has been .
made obvious. The writer's purpose in asking this kind of question ..~ .
ls the right oue, aad by telling us the snswer ahead of Hme, be mekcs
- anee that we will withhime In fask: a0 nentlere wa.fesl that we
amn.mdﬁ:mo the answer to the quastion seems 89
L Cavelally ried the snutan R Buia eldre of w;h DR res
' x&r&i&n& spuce, 'ﬂ;a aob 4 %’ﬁp&ﬁ&‘m ahent o Pager e down ke

RS wr

G
the house and landed in the stern of the scow. It was not much of a fall,
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The second kind of quution has not been answered beforolnnd. It is
asked to arouse our interest ia whit the answer will be; it is asked to
crm suspesuse, |

. The second kind of question is used in Kipiing's "Danay Desver. "
- The irst stansa of that ballad begins with & question: |

' "What are the bugles blowin' for?" said Files-on-Parade.
"To turn you out, to turn you out, ' the Color-Sergeant said,
"What makes you look so white, so white?" sail Files-on-Parade.
"I'm dreadin' what I've got to watch, "' the Color-Sergeant said.
"For they're hangin' Danny Deever, you can 'ear the Dead March phy
The regiment's in 'ollow square~-they're hangia' him today:
They've taken of his buttons off an' cut his stripes away,
MAn'they're hangin' Danay Deever in the mornia', " :

And it is not antil the C;olo:-S.rgont answers the questions of Filesq
| on-Parade that we learn what is W ta Dcnny Duvna '

mxmcxsn 1I (Optional)

1. Write a shoxt paper in which yon bog!n vlith a quouou:m thtn
 answer the question, ‘

a.  Write a sbort paparx that ends w&h a qmtiqu m vhich yon have
mudyomdmaumg o S VT
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When we form a sentence conjunction it-is possible to connect the..
- ., w0 sentences that have been joined with.a coz\iunction. ‘You have leatrned
) shat some of these conjunctions are and, but, or, nor, for,yet, and so,
- When we decide to use a sentencs conjunction we kust also decide which -
- of these conjunctions we will-use, They all diffpr: in meaning and aré

. . ased to connect different’kinds of ideas. In this lasson we will be con~

. . ,éerned only with ths qu pOe .”ggg‘tgi qé; and we will attempt

© .k dacide bow we chaogs YA K4y FYB werdp When we want spcces
) ﬁtm “mu“‘ Y. B &‘h‘dy,\‘ S ' H‘ ‘ ‘5"‘*“{"{ P
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Threy paragraphs frum Tha Call of the W g ars roproducod below,
‘but in place of the and or Sut that- sck Loados uud to comnect two sen~
5_ tences, thereis a blank space. | | ‘

oo

Ja  Carefully read the sentencss oa both sides of each mhoud

| ?'_3\ (19 abluh m«. 'rlnn a s u.tmo th«t dm un Muw | .
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numbers and write the word and or thé word but according to which
one seems 1o fit best, in each of the blank spaces, (Do not write on
the unit itself,) Be prepared to defend your choice,

. 3, Compare the word you chose with the words other students
chose and discuss with them the reasons for your choice,
’ 3. Look back at the excerpt from The Call of the Wild that was

printed earlier in this unit and compare the words you chose to
the words London chose, Discuss any differences you find with the
rest of the class,

It was a hard trip, with the mail behind them, (1) the

heavy work wore them down, They were short of weight and in poor

. condition when they made Dawson, and should have had a ten days’ or
a week's rest at least, 2) in two days! time they dropped down
the Yukon bank from the Barracks, loaded with letters from the out=-
side, The dogs were tired, the drivers grumbling, _ (3 to make
matters worse, it snowed every day. This meant a soft trail, great-
er friction on the runners, and heavier pulling for the dogs; yet the '
drivers were fair through it all, and did their best for the animals,

Each night, the dogs were attended to first, They ate before
the drivers ate, 542 no man sought his sleeping robe till he had
sezn to the feet of the dogs he drove, Still, their strength went down,
Since the beginning of the winter they had travelled eighteen hundred
miles, dragging sleds the whole weary distance; _ (5) eighteen
hundred miles will tell upon the toughest, Buck stood it, keeping
his mates up to their work and maintaining discipline, though he, too
was very tired, Billee cried and whimpered regularly in his sleep
each night, Joe was sourer than ever, __ (68) _ Sol-leks was unap~
proachable, blind side or other side, o
(7} _ it was Dave who suffered most of all, Something
had gone wrong with him, He becarne more morose and irritchble,
_ ;82 when camp was pitched at once made his nest, where his
ver fed him. Once out of the harness and down, he did not get
| on his feet again till harness<up time in the morning, Sometimes,
. in the traces, when jerked by a sudden stoppage of the sled, or by
| straining to stop it, he would cry out with pain, The driver examin- -
¢+ edhim, 19}  could find nothing, All the drivers became interest- IR
d ed in his cuse, They talked it over at mealtime, and over their last ..
- . pipes before going to bed, gm; one night they held a consultation,
- He was brought from his neat by the fire and was pressed and prod-
- ded till he cried out many times, Something was wrong inside, _ (1)
they could locate no broken hones, could not makeitout,
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ou might have joinod a sentence t.nqiunction with and or }
. Make notes dafénding the choices you have mulo or : *
nphiﬂq any clun(ol you vould like to make now,
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