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. INTRODUCTION

- This unl, "Varieties of English,” ia intended as an introduction to the
junior kigh schocl pupii's study of the English langnage, The primary pur-
% pose of the unit ie t make the pupil aware of the diversity of American
g English, w0 encourage him to see his language a8 & varied instrument which
{3 adaptable to an infinite number of uses. As far as it is possible, the pu-
pil should he encouraged to adopt the view of an interested observer of 'an~
- guage~-an chserver who carefiily notes the facte of ianguage and draws
generalizations from those facts. Perhaps most importantly, the unit pro-
y - vides a structure within which the pupil can snake gense oul of ine severai
varieties of English that he hears, reads, and spoaks dafly. He sees Eng-
B 1lish in its full complexity of dialects and styles, nct as a single corvect way

2* of speaking and writing that only English teachers know how to use properly.
\ The exercises and illustrations included in this unit are not intended to
e be used 9% test items, They simply illustrate the differences among the ver-

ious dialects and styles of English and, as such, should not be usged to de=
termine the pupil's mastery of the subject matter, The irmportant thing for
the pupil to know i8 the principle or ides that is exemplified by certain facts.
Jor example, it is no} imporiant for him to remember that "anake feeder"
and "darning needle™ are regional variants of the name for an insect known
cornmonly as the dragonfly, But it is imporiant that he remember that vo=
cebulary is one way in which regional dialects differ,

,7!" The pupil, then, shovld gain from this unit a recognition of the exist-
" ence of both regional and sccial dialects and aiso the existence of several
5 styles within the dialect cailed Standard English, Furthermore, 28 a con=
% sequenca of this knowledge, he must take upon himuel! the obligation to use
i the dia_ect and style of language which is most appropriate o the situation
- in which it is used,

A I, SUGGESTIONS FOR INTRODUCING THE UNIT

C Since this is an introductory urit, it may prove best not 20 hand out the

N pupil materiais until the class has discussed some of the questions pro-
vided in this introdiction, These questions have been designed to draw from
Iy the pupils themselves the idea that the spoken and written language which

% surrounds them in their daily lves is not homogeneous, Language differ~
ences, even among members of the same family, G indeed exist, It is for
the purpese of arousing the pupils' curiosity about these differences that the
introductory questions have been provided,

The questions lead the pupil from (1) recognizing certain differences in

e his own speech and writing which distinguish his use of lenguage from ¢that
3y of each of his classmates to (2) understanding that there are several varis ;
" cties within what is called American English, his native tongue, Further=

more, thege differances in the use of language are not simply "errors'’ made
e by persons who lack knowledge or gkill, He must realize that these differ-
- ences coild not be eradicited by an act of government or by the efiorts of
school teachers, college prof«assm:s,‘ or politicians, The differences with-
\ in any language are just us "natural” es the differences found among the
' native languages spoken in cther ¢ountries: Spanish and Portuguese in

South America, German, Ralisn, and French in Europe, and Chinese and
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Russian in Asia. Not only are there many different languages, there are
many different varieties within any single language,

The following questions can serve as a drief introduction to the unit:

1. Just for a few minutes, think about the ways in which you use your
native language, Are there any words, expressions, or pronunciations ihat
you use habitually but that your own classmates might not nzcessarily know?
In other words, how is your langnage different from that which your class«

madans naa?
AWV WE WEFW &

(The discussion will certainly turn up differences of all three kinds:
pronunciation, vocabulary, and the ways in which certain expressions are
put together., For example, one pupil may proncunce either and neither with
the same vowel sound as in the word geed, but another would say these words
with the vowel sound in the word by, Simiiarly, one pupil may call certain
carbonated drinks pop, while another might call it tonic or seda. Some pupils
may even have unique names for common objects, Finally, some pupii may
have a special way of expressing a particular idea., These may range from
common ezpressions such as ''goofing off, " "pulling a boo=boo, "' and "taking
a whirl at" something; or they may be such curious ones as telling another
person that "he must be cut of his tree' or that he needs to "'get an appoint=
ment with the head-shrinker,” Later, the pupils may be agked to write a
paper in which they discuss the peculiar aspects of their cwn speech habits, )

2. Are there any noticz:able language differences among the members
of your own family? Does the amount of schooling a peraon has had, the
peraon's age, or his occupation seem to have anything to do with the kind
of lenguage he uses?

(This question may lead to a wide range of comment and speculation,
The teacher may try to elicit comments that pertain most closely to the
problem at hand. In some families the language will be quite uniform, but
in others there will be a wide range of differencc, In those families where
the parents are foreign-born or have moved to their present home from..a
distant rint in the United States, the language differences will be mos¢ pro=
ncunced, The children may bring up differences [ususlly a matter of a spe=
cial vocabulary/ that are largely a result of the persen's occupation. This
subject could be pursued indefinitely, so the teacher muet choose an oppor=
tune moment to go on to the next question,)

3. Bo you use the same kind of language in all gituctiona? For example,
what kind of language do you use when answering a question in the classroom?
Is it the same wvariety you use when talking to your friends on the pleyground?
If you say that you use different varieties of language in these situations, can
you explain how these varieties differ from each other?

1These questions are closely related to a central point: linguistically
sophisticated persons use several varieties of ianguage, each variety suited
to & different social situation, Again, some children sre linguietically more
sophisticated than others, They may claim that they use the sume variety
of language in &ll gituations, and this may be very nearly the truth, Most
pupils, howevar, will report that they modify certain aapects of their lan«
guage according to the situation in which they find themselves. For example,
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they will certainly confess to using s different language when trying to ime
press adults or gpecind girlfriends or hoyfriends than they would use when
talking to their parerts or brothers aud sisters.)

4, Do the psople who live in parts of the United States that are distant
from your home uge exactly the same kind of Janguage as you do? Can you
give specific illustrations of differences that you have noticed?

(Naarly all munile will be able to renort pronunciations. vocabulary i=
tems, or expressions that are usually associated with speakers who live in
a particular part of the United States, In most cases, the pupils will report
only those items which sound peculiar to them because these items do not
occur in their own particular dislect. Perhaps there are pupils in the class«
room whose dialect is exceptionally different. In such circumstaices, you
have the opportunity to exhibit a tolerant end enlightened view of such differ=
ences in dialect by hie handling of the dlocussion, Language differences
should be Seen as the natural outgrowth of gecgraphical separation, It ghould
be emphesized that the educated person understands and accepts these differ-
ence;a and does not consider his own particular diaiect to be the only “'correct’
one,

5. Do Americans (as a group) speak exactly like the people who live in
Fngland, Austrzlia, and Canada where English ie aise the native language?

(Again, nearly all pupils will be sble to mention language differences
that dist/nguish Britigk or Canadian English from our own American varieties.
Here, you should stress that everyore in England or Canada does not gpeak
exactly alike and that dinlects also exist in these countries. British Engiish,
like Arserican English, containa a great variety of speech habits,)

6. (Optional item) How many different languages cza you name? Can
you estimate how many different languages now 2xist ca earth?

(The pupiis will certaiznily be able to name the most common langunges
guch ag French, German, Russian, Spanish, etc, But most of them wiil not
have heard of such strangz~scunding names like Serbo=Croatian, Albanian,
Kurdish, Urdu, Sinhalese, Samoyed, Basque, Araharic, Copiic, Tuareg,
Songhai, Mandarin, or Algonquian, The totai number of languagea is diffis'
cult to estimate, precisely vecauge of the difficulty in defining s language'
as opposed to "different dialects of the same language." Some estimates as

? otgg t)otal nember of langusges now existing on the earth run as high as
) .

At this point, you may wish to read the discussion of language which
3ccurs ig’Hucklebeg_gx Finn, What is the centzsl point that Jim fails to un-
erstand?

'""Why, Huck, doan' de French pecple talk de same way we does? "
"No:i. Jim; you couldn't understand a word they seid=-not a single
wor

""Well, now, I be ding-busted! How do dat come?"

"I don't know; but it's so, I got some of thoir jabber cut of a
book, S'pose 2 man was to come to you and say Polly-
voo-franzy==what would you think?"

SN POO-
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8 "I wculdn! think nuffn; I'd take en bust him over de head~=
9 dat is, if he warn't white. I wouldn't *low no nigger to
i{) call me dat, "
‘ Shucks, it ain't calling you anything, It's only saying, do
12 you know how to talk French? " v saying
13  "Well, den, why couldn't he say it?"
14 "Why, be i8 e~saying it, Thai's a Frenchman's way of
15 saying it,"
16 "Well, it's 2 blame ridickious wav, en I doan’! want to hear
i7 no mo! 'hout it, Dey ainf no sense in i¢, "
18 '"Looky here, §imi does a cat talk like we do?"
19 "No, a cat don't,’
20 ''Well, does a cow?"
21 "No, a cow don't, nuiher,"
22 "Does & cat talk like a cow, or a cow talk like a cat?"
23 '"No, dey don't,"
24 "It's natural and right for 'em to talk different from each
25 other, ain't it?"
26 '"Course, "
27 'And ain't it nataral and right for a cat and a cow to talk
28 different fromus?"
29 "Why, mos! sholy it is,"
30 "Well, then why ain't it natural and right for 2 Frenchman
31 to talk cifferent from us? You arswer me that, "
g2 "Is 2 cat a man, Tuck?"
33 "NOQ L1]
34 "Well, den, dey 2in't no sense in a cat talkin’ like a man,
35 Is a2 cow & man?~-er is a cow a cat?"
3¢ "No, she ain'% either of them,"
37 "Well, den, she ain't got no business to talk like either one
38 er the yuther of ‘em, Is a Frenchman & man?"
39 ''Yes,' ,. . ~
46 "Well, den! Dad blame it, why doan' he talk like a man?
41 You answer me dat!"

You should point out that Jim reasons (incorrectly) that if we share cer=
tain characteristics with Frenchmen (i, ¢,, Americang and Frenchmen are
human beings) we must aiso share a common language, His analogy com~
paring the noises made by animeals and the sounds of human speech is not
appropriate in that animsl sounds are simply instinctive and are not a part
of a culturally determined system which (in the case of human beings) must
e learned from other speakers. In other words, a cow wouid, in the ab-
sence of other cows in the environment, still make "mooing" noises; but
man, althougi he would have the inborn ability to make sounds with his
vocal apparatus, vould not learn & language unless other humans were pres=
ent for him to learn from, He would, of coursge, learn only that language
spoken by the cther human beings in his environment,

At this point, it might be advantagecus to pass out the student version
of the unit and ask the purdls to read the first section,




i, VARIETIES OF ENGLISH

The study of the English language should not ve restricted to gram=-
mar alons, Pupils are primarily users=-more often than analyzers==of
their native language. That different varieties of English are used in dif-
ferent parts of the United States is a faci recognized by even the dulicst
pupil, A more percaptive pupil may have noticed less obvious differences
in both speech and writing, renging from the "book tslk' of cextain members
of the community to the informsl slang used by school children. The pupil's
understanding of these different varieties of language may well determine
his attitudes toward the study of English, If the pupil decides that the lan~-
guage of the claszroom is totally unrelated to the langnuage he and his friends
use in everyday affairs, he may conclude that the study of English has little
practical value to offer him, Clearly, then, the junior high school pupil
needs some knowledge in the areas of language usage and dialects if he is to
become 2 competent wriler and speaker,

Before proceeding further, we must make a distinction between the
terms grammar and 1gage. CGrammar is a term used to identify the system
of rules that explains the grammatical utterances of a language, It has three
components: a syntactic component, & phonclogical one, and a semantic com-
poneat, The grammarian makes statements about spoken or written language
-=gtatements degcribing what the language is like, not what it should he like,
He ie not limited to describing formal written English, since other verizties
of language have "grammars' also, Usage, on the other hand, is concerned
with reporting on the status of words, expressions, and pronuncistions in
the speech and writing of particular social groups, For example, if an ex=
pression is restricted to the usage of a single sccial group o social situ~
ation, it is so labeled by the student of usage. Such stat:s labels simply in-
dicate that the particular expression is preferred by tat social group; simi-
lar expressions used by other groups are by linguizcic standards neither bet-
ter nor worse, The fact that the expression "Ain't I?" lacks approval among
cultivated speakers of English does not prevzat the expression from being
used freely and with no resultant disapprsval in other social groups., It ig
assumed that the usage of the educatez will be taught in the classroom, but
the teacher should understand that thie practice is a reflection of rhetorical
values, not the obiective applicziion of ''rules”, When usage is taught as an
element of style, the pupil szes it as an essential colnsideration in deciding
upon the appropriateness of words and expressions.

The purpese of this unit of study is to presen* “formation which has
been gleaned from the writings of linguists on the suizect of regional and
social variziions in language, In the interest of clarity, the pupil should
be exposed to the phenomenon of regional dialects before he congiders the
subject of social levels of language., Once pupils have recognized the his=-
torical and linguistic bases for the differences in regional speech, they can
e led to see that social forces such as education, urbanization, aud ciass
structure can also produce dialects=-that i3, varicties of speech and writ-
ing, Reference books commonly used in the classroom=~dictionary, hand-
Look, or thesaurus--contain various labels which refer, among other thinge,

\ ~Tjames B, McMilian, "A Philosophy of Language, " College English
; IX (April1948), pp. 385-390,
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£o uth region.l Glalects and social levels, One reasonable objective o: this
unit would be to clarify the meanings of thease labels,

Regicnal Dialects

The English-speaking visitor to ithe United States soon recognizes
the existence of geveral distirctive dislects to Americen English. He is

alss siruck Ly the fact that, although thees Melgcte ewigt, he hag iittle dif-
ficulty cemmunicating with speakers of each of these dinlects, Ir other
words, the differences among regional varieties of Aimerican English are
relatively insignificant, and the highe» the individual goes socially the less
significant regional differences become, Another observation he might make
if he were quite perceptive is that no 3ingle regional dialect is generally con=
ceded 10 be the bast, as is the cas?2 in England, Severa! "standard dialects”
exist in the United States and each has & valid claim tc the title standard
within its own region,

Origin of regional dialecis. Teachers often hear from pupils image~
inative exp%anat{ons regarding the presence of regional differeneces in speech.
The "Southerner’' speaks with 2 drawl because the warm climate makes him
shigzish, or the Negro cannot pronounce the x sound because of hia thick
lips, Sclentific observation yields other findings, Idinguiets have found the
folicwiag faciors to be most important in the devslopment of reglonal dialects;
the speech habits of early settlers, raigration routes, old politicel or eccle-
siasticel boundaries, physical geography, the presence of a cultural center,
gocial structure, ard the ianguage of foreign im:igrents, 2

American English hes three major regional dialects~~Northern, Mid=
iand, and Southevn=~which are in turn divided into smaller dialect areus, &
‘The Northern dialect area includes all of New England, New York State, sad
she northern sections of Pennsylvcnia and New Jersey., Included in the Mid-
land ares are the Delaware, Susquehama, and Upper Dhio Valleys, West

Virginia, eastern Kentucky and Tennessee, and western Carelina, The
Southern area inclzdes geaerally the scutheastern coestsl sres of the United
States, extending fromn Maryland to the South Caroline low country. These
dialect areae extend from east te west acrces the continent, but they are
most sharply distiaguisheble on the eastern coast where they first developed,
The speech forms found in the Pacific NMorthwest, for excmply, represent
the mingling of dislects from several regions, Evidence ssems to indicate
that immigranis from the Northern dialect srea were predominant in the
eazly settlement of the entire Pacific Coast. Both Northern and Novth Mid-
Jand forms are found in the Pacific Northwest, but residents >f Washington
gshow a preference for Northern forms in contrest to the Midland forms which
a~e preferred in Oregon and parts of eastern Weshington, ¢ Later immi-
grations of Germans and Scandinavians may also have Jeft some traces iv
the aneech of the region,

?Reven I, McDavid, Jr., 'The Dialecis of American Fnglish",
in The Structure of American English, W. Nelscn Frencis,
(New York, 1958), pp. 2483-85,
. 3McDavid, op.cit,, p. 5. See also pp, 580-i, Msp 2, "Dialect Areas
of tiie United States'', '
4 Carvroll E. Reed, '"The Pronunciation of English in the Pacific Northwest",
Language, XXX VI (October~December 1961), p, 563,
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Development of a gtandard dialect, The development of a standard
dialect within a nation follows a common pattern, ® A particular region or
town;, as a result of such things as political events or economic advantages,
becomes a center which is visited frequently by inhabitants of the surround-
ing country, ‘The forms of speech favored in the trading or cuitural center
become the preferred forms for the entire region, A develepment such as
this took place in England during the laie Middle Ages when the speech of
London and vicinity became the standard for much of the naiien, A simiiar
development has not taken place in the United States probably beczuse nc
one region has acyuired the necessary prestige, Although & few regions
have laid temporary claim *o cultural and political ascendancy, new centers
of culture and political power are developing in the United Stafes and, as a

result, their particular speech forms have acquired new prestige.
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Social Levels or Dialects

It is also apvarent to the perceptive cbserver of American English that
within any eingle language community {e.g,, a regional dialect) there exist
several varietirs of speech and writing which differ not only in sentence
structure and vocabulary but (for speech) in pronunciation as weli. Cne
might call these varieties of language “social levels" or "social dialects".
The latter term does not carry with it the implications of higher or lower
positions on some arbitrary scale of language excellence as does the former,
In 2 nation such as England, where social cleavage is sharper, it is rela-
tively easy tc determine which variety of speech is granted the highest pres=
tige; the publiceschool dialect of southeastern England persists as 2 re-
quirement for upper«class membership. In the United States, where bound-
ariecs between social classes are less closely derawn, education seems to be
the est single indicator of a speaker's cuitural status,® One might clas-
sify the two sccial dialects in American English as standard, the language
of the educated, an subsiandard, ihe languege of the uneducated, Sub-
standard English is language which is never (or rarely) used by the influ-
entizl classes in cur society, The standard dialect is the one 'sed by the
prestige groups in American society in conducting he impertant business
of the nation,
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The socigi dialects of American English can be classified in several
wayad, Raven I, McDawvid, Jr., recognizes three &ncial levels of language
pe in the United States: cultivated speech, comnaon speech, and uneducated
speech, He defines them as follows: ''Cultivated speech is eimply the
o speech of those who have had educational and gocial advanteges=-normally
four years of college or beyond-~and hold a position of esteem, or at least
o responsibiiity, in the community.'"? iIn contrast to the speech of the cul-
tivated, uneducated speech i3 the language of thcze who, have had little or no
education awd whose status in the tominunity is definitely inferior. McDavid
explains that the term common speech is not as cleariy defined as either
cultivated or uneducated speech but represents ‘'what is socially the middle
s class, though the economis status of its users may be very high or low. ''8

5 McDawvid also makes an important distincxion between socizl dislects and
occupationgl varicties of speech, The pecularities of cceupationsal speech

] . " .
{ . SLeonard Rloomiield, Language (New York, 1933),
pp. 418-4£5,

8 McDavid, on, cit., p. 537,
- 7 Ibid. 2 p- 5 50
8 Ibid. , jo. 536.
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are primarily those of the special vocabulary used in certain types of work,
hobbies, or special interesis. Thus cccupational speech is not a different
level of language. In the interest of siraplicity, only two accial dialects
will be distinguished in this unit--gtandard speech and substandard speech,

Functional Varietiesg of Spciten and Written English

It is necessary to go beyond the discussion of regional and social vari=

adinne in Tlansmana If wea uriah 2a anannrint fAar ont Athen Jd3ffarsnnans vhinh ava
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ist in both speech and writing. Thesc¢ differences are usually discussed
urider the heading of "style.,"” Careful observation will confivm that users
of both standard and substandard English have different forms and expres=
sions for informal and formal occasions and for speaking and writing, John
S. Kenyon was the first American linguist to draw the distinction between
what he called ""cultural lewels of language" (standard and substandard) and
"functional varieties" of speech and writing,® He pointed cut that these two
terms are based upon entirely different principles of clussification--cultuzre
and function==and therefore should not b2 mixzed (as they sc often are} in
scales titled "levels of usage." Thus such terms as "colloquial,” "famil-
iar, " and "intimate' indicate differing degrees of Jamiliarity; whereas other
terme such as "‘literazy, " "scientific, "' and "formal" specify different de-
grees of formality. The above terms do not distinguish "levels' of lan-
guage at all, but rather varietics, A speaker of standard American English
does not ordinarily change his level of usage In differen: social situations;
he simply selects the furctionsl variety of language called for by that par-
ticular situation, Since the classroom is by definition a standard language
situation, teachers do not often concern themselves with the differeat vari~
eties of substandard usage {except to mark them in red), but it should be
rememberead that substandard English also has functional varieties of lan-
guage for use in speaking or writing in different social csituations,

In making the above distinctions, it becomes apparent that there are
innumerable shades of familiarity and formality calied for in hoth speaking
and writing, It is possible to illugtrate the grosser differences among the
several functional varieties of English, but the obvicus relativity of the term
"formal" and "familiar" makes a refined system cf claszification imprac-
tical, Thiy difficulty extends also to the classification of words and expres-
sions as being standard or substandard, For example, an educaied speaker
from one region migit well use words or pronunciations which would be
shunned by educated and uneducated alike in snother region., The dronun~
ciation of the word ate as /et/, for instance, i3 considerasd elegant in
Charleston, South Carolina, but it would be considered illiterate in many
other regions, It is easy to iabel an utterance such as "Tkey ainit never
gonna go ' as substandard, but the use of the pronoun who in the expressicn

Who did you see?" presents a more difficult ciassification problem, Sim-
ilarly, some people would consider the expregsion '"To wiom o you wish to
speak?' quite appropriate in rather informal circumstances, cut others
would avoid the expression even in very formal situations. Use of the word
may in certain contexts identifies a formal variety of standa:d English, as

YJjoln S, Kenyon, "Cultural Levels and Functional Varisties of
English, " College English, X (October 1948), pp. 31-386.
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does the use of the pronoun ¢ne by the speaker ie reference to himself or
members of nie sudience. 'The expression 'Come on!" would just asg cer=
tainly identify a casual, more familiar, variety of standard English, Fine
distinctions are always difficult to make, and distinctions in language usage

are no exception,

? Differences in prom:eiation and vocabulary sre usually associated with
regional variations in language, and differences in sentence structure are

A usually considered the main distinction between cultural levais of language
n (social dialects), Thie generalizatic.a does not slways heid, McDxzvid found
that among the 2ocial differences in American pronuncistion (1) some dif-
ferences are purcly regiosal, (2) a few pronunciotions iack prestige every=
I where, (3} other pronunciations lack prestige tat occur in limited areas,
and {4) several %cnunciaﬁons may lock prestige in cne area but be accept-
et able in another. ¥V I sesms evident, thea, that regionsl dialects, gsocial
dialects, and {to some extent) functionsl varieties of Engiish are characier=
ized by variations of vocatulary, sentence structure, and pronunciation.
Perhaps the following chart will more cleariy show the relationships which

'ﬁ exist among the different t¥pes of language dlscusged gbove,
. ENGLISH _

g ! ] N
British Australian vdian American Others
Northern Miland ~Southern
2 Standard//\‘Substandard

R (educated {uneducated)

\\ .

Written Spoken

A ()
Formal Informal Fo/rmal ormsal

c Pleage note that each of the other branches couid be developed in 8 aimilar
> manner. By reading up the loft-hand side of the disgrare, we can identify
the type of ianguage required in the noxthern United Status in written docu=
ments dealing with a sexicus subject=-formal, writien, sitandard, northern,

S American English,

s ‘2’ N . R XTUR R, T
% v, . S \ LR
it R v

Current Usage and Usage Labels

% | Recognizing the existence of regional, social, and functional varietioa

of language is the first step towerd developing a comprehensive view of the
problem of usage, Unfortunately, some people hold to the belief that there

wﬁaven-l.'ﬁcmvi'd, J r; "gorae Social Differences in Promaaciation, "
Largueze Learning, V (3952+1953), pp. 102118,
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exista but one correct form (word, pronunciation, expression), and all de=
L partures from this single standard are digenerate and hene-; incorrect, Any
e close examination of writien and spoken Znglish, however, should turn up
evidence which would render such a position untenable, Maitin Inc., uaing
S the metaphor of several clocks which tell the time for several different *ime
o zones, pointe up the existence of five distinct si;les of English and deplores

G- the fact that many people (especialiy school teacners) coniimue to demand
"that all the clocks of language he ast to Central Standard Time, " 11 The
" five varieties (or clocks) of English are identified as (1) intimate, (2} casual,

(3} consultative, (4) formal, and (5) frozen., Jooe says that consultative
style is centrsl to all other styles, others being described as departures
from the pronunciation, grammar, and meanings of consuliative style. As

a person perceives the immediste social gituation, he selects the appropriate

: style of speaking or writing, For example, it is quite nafaxal to use con=
sultative style with strangers; but, once the stranger becomes & meraber of
a sociai group, the speaker shifts to casual style. Similarly, iniimate style
b would he reatricted {o ‘he private and personel etmosphere found in one's
home or in the company of close friends,

Current practice among linguisis and lexicographers favers descrip.ive
usage labele rather then ihe autherisarian or conderanatory ones of earlier
writers, Reference books and compositicn bandbooks are by no razans uni=
. for=n in their labeling of words, promunciations, and expressicns., In view
Ry of these conditions, it appears that one of the thorniest tasks facing the pupil
s as he writes or speaks is the selection of approzriate words and expressions
£rom among the :many possibilities, For instance, ons dictionary will label
a word slang, wheress another will not label it at gll, One hanabook will
label & ceriain preterite form ag gubstandard, tut ancther will call it ac-
ceptable, Such lack of uniformity is not necessarily bad, but it does create
tiic need for the exercise of discrinuination in the application and interpre=
tation of usage labels. Shouid the teacher not be a native of the zegion in
which he tezches, he iust also be aware of specis] pronunciations, word
forms, and expressions which are customary usags iu that particular r¢gion,
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Current labeling practices, Webster's Third New Intevnational Dic=
tionary uses the following status labels: obaciete, archeic, suhstandard
nonstandard, slang, and dialect, 1 Substandard is defincdas follows: "The
N Btylistic label substand for 'sugste:adard‘ indicstes status conforming to a
- patterrn. of linguistic usage that existe ihroughout the Amwerican language
N commt;:i:ia but cii.ffe:lz'gi in cggee Igf z;:rd 1or form ésmmdtbﬁt ﬁf the ps:gggig
kS group t community: self, hissel, ,...8ubstand, onstan
defined in the following way: '"The stylsiic label nonstsnd for 'nonstandard
— is used for a very small number of words that can hurdly stand without some
= status label but are toc widely current in reputable context to be labeled
substand: irregardlesg,....adj... .nonstand, " The definition of 3lang
follows: ''The stylistic label slang is afiixed to terms especially appro=
"’ i priate in contexts of extreme informality, having usually & currency not

L!'

o ““II'Martin Joos, The Five Clocks {Bloomington, Indizna, 1362), p. I
. 12 ll;ihﬁip B. Gove (ed. in chief), Webster's Third New Intet;national

.- ctionary of the English Language, Unabridged (Seringfield, Mass,
8 1961), pp. 18a-19a, ’ ’
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limited to a pasticular region or area of interest, and composed typicaliy
of clipped or shortcned forms or extravagant, forced, or !aceti'oua figares
of speech, There is no completely objective test for slang....'" The label
dial for dialect is used to indicate regional patterns of usage which are tco
complex for labclng, Standerd words are labeled for regional restrictions
if there are any.

Waohsatarla Now Warld DMatinnare of tha American Lononadge usies the

UV W Ty W " HY RV VY W WD S T WO S S

following status labels whnich ace accoﬁpﬁfamti Jetinitions mimilar to
those given above: collocuial, slany, obaclete, archaic, poetic, dislect,

« T

and British, The only mention in the explanaiory notes of the terms jten=
dard and substandard occurs in the following statement: ‘It cannot be
repeated too ofien, however, that such classification has no e':gnnectlon
with good {or standard) usage and bad {or substandard) usage."*3

The Perrin-Smith Handbook of Current English lists the following prin=
cipal "levels of English usage;" ' Formal English, CGeneral English, In=
formeal English, and Vulgate English, "14 Each level is broken down into
typical varieties and uses, Formal English is "more often written than
spoken, " whereas Vuigate English is ""chiefly spoken.' The terms are fur-
ther expiained by the following statement: "The Formwl, General, and In-
formal levels make up what is generally known as Standard English and the
Valgate level is equivalent to Nonstandard, "15

A recent publication in the field of usage, Current American Usage by
Margaret M, Bryent, avoida the use of single status labele. Baser ~—on
mmerous language studies and published writing, the book contain, 0
alphabetical entries discussing one or more debatable poinis of usage., Each
entry includes a summary which attempts to report on the current status of
{h e word or expresaion in the actual speech and writing of Americans on all
levels of education, The cultural levels of English are defin.2¢ in the intro~
duction: (1) Standard English-="Any expressior is standard Eaglish if it is
used by many cultivated people to communicate in speech or wriliag, {2)
Nonstandard English~-"Nonstandard English is ianguage rarely or never
used by members of the infiuential <lasses; for example, double negativea,}

.

such as 'We never gotno money fiom him. ¢, . . [Nonstandard expressions
are disaj proved of socially and the disapproval is likely to be atiached to
thove who use them"18 Bryant also lists and defines three varieties of stan-
dard English: (1) formal English, for use in serious writing or in formal
addresses; (2) informai English, for use in writing intended for the general
public; and (8) colloquisl Engiish, for use in dialogue and in writings that
are conversational in tone,

I3Joseph Friend and David Guralnik {eds.), Webster's New Worid
Dictionary of the American Language, College Edition (N, Y., 1980),
. X1V, (
14%0rter G. Perrin and George H, Smith, Handbook of Current English
{Chicago, 1955), pp. 8=9,
' 1o1bid,, p. 9.
16 Maygaret M, Bryant, Current American Usage (New York, 1962),
p. xxii,
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A few examples from Currsnt American Usage will acrve (o illustrate
the descriptive approach to usage, Under the eniry FARTHER, FURTHER
is the following summsary: "Further, meaning ‘ia addition’ or ‘more, '
occurred in formal written Englich 53% of ths time; referring to distanes,
farther is used 62% of the time snd further 38%, Usage is divided, "17
Under the entry REAL, REALLY is the following stetemsat: "In forral
English, real precedes a nours, &8 in ‘real courage'; in collequisl English,
real serves &8 an intensifier, meaning 'very'; really, an adverb meanirg
Truly' or 'genuinely’, is employed in both formaj and informal English, "18
The entry WHILE, CONJ, has the following summsry: "The connective
wiile, metning 'whereas, ! eccurs as frequently in atandard English as

s g in Mo mocean Af S Tk 4 XA
w‘n'ereagah 'i.h‘si%!, it also occurs in the sansaes of é;.-.r-_...,, the time thst’ and
CONCLUSIONS

On¢ of the primary purposes of the study of English is to develsp in the
pupil a thorough knswledge of the complexity of our native tongue, Amsag
the fruits of evch a knowledge would be the follawing: (1) beirg auble to gsee
and undersiand difierences which distinguish one reglonal dalect from an=
other, (7) recognizing those differenc<s which distinguish standard from
nonstanderd English, and {3) understanding that it is the responsibility of the
writer or speaker tc choose the appropriate style (or functional variety) of
English to auit his aubject, his audience, and his purpose, In short, the
pupil should view his native language &3 a varied and complex instrument
requiring careifiil use.

Once a pupil has acquired this compreheusive view of English, he meay
even be more willing to learn the specific skills needed in effective writing
and speaking, Furthermore, it {e unlikeiy that he can ever become 8 truly
effective writer or speaker uniesz he thoroughly uncerstands the variety of
langugfe that surrounds him, To cne who believes that it I8 necesssary and
possible {0 dztermine the correct word, pronunciation, or e'xpre‘sgaioxa. re=
glonal dislects appear to be examples of “incorrect” language and "funny
accenis.” Even the speech forrus used by coilege professors from other
parts of the United Staiee will be judged as not quite “acceptable" by one
who does not recognize that Standard Americen Englich is aimply the lan=
guage used by educated Americans, To one who does not realize that the
only standard of language correctness that we possess is the actual usage
of native speakers and writers, the search for the correct iorm will lead
only {0 frusiraticn. And, to cne who does not recognize the existence ot
several different wiriting and speaking styles, the casual conwersation and
informel writing of some of our best authors will be found to contais Lun-
dreds of "errors,"

Two concepts which are fundamental to the view of lang: aje usage ad-
vecated in this unit are the following: (1) The only source o: information
and authority for statements about English usage is the actual writing and

Tiibid,, p. 87,

s 1&%?.’:&‘ pa 1699
197814, , p. 221
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speaking of native users of the langnage. (2) There is no single variety

of written or spoken English which represents the fixed and unchanging
standard against which all others are to be measured., W. Nelson Efa.ncis
calle these two ideas the "usage concept" and the “dialect concept, """ Their
implicationg are clear,

The pupil cannot appesl to logic or some "universal grammar' in choos~
ing between alternative pronunciations or ezpressions, The decision as to
whether one construction or another is acceptabl2 lies in the hands of those
who write and speak the language. "in regara o is no better by linguisiic
standards than "in regards to, " but we know that the former expression is
preferred in standard written English and the latter is not, Nor can we con=
demin expressions found in the writing of educated persons on the grounds
that such expressions have been proscribed by some "authority" on ianguage.
The only thing that can condemn a particular expression is the disfavor of
the language community itself, Even then,many condeinned expressions and
pronunciations continue to enjoy favor in the language of some social groups.
Togic is of litile help when we iry to discover why educated people say
"brought" rather than "brung, "

The notion that languages coneist of several different kinds of dialect
is & most useful idea. It permits the pupi: %o understand why other users of
English speak and write differently. He knowe that these differences of pro-
nunciation, vocabulary, and sentence structure have arisen from historical
and social conditions as well as from the phepomenon of linguistic change,
Furthermore, he realizes that, of two or more expressions, one nieed not
be right and all the others necessarily wrong, Finally, he looks upon the
learning cf standard English as simply the task of learning a particularly
useful new "dialect," In the process of learning standard English, he under=
stande that he need not "unlearn'' the other social and regional dialects he ma;
have, jor it is simply edding another weapon to his arsenal of language,
Teaching the facts 2bout English usage can lead to more effective writing
and speaking only if the pupil recognizes that is is his job to choose intelli-
gently and purposefully from among the varieties of English at his command,
Good writing or speaking style is not restricted to formal written English,

"Good" style is possible in all varieties of language.

~Z20%rancis, pp. 567-68,
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V. TEACHING METHODS AND ANSWERS T EXERCISES

Once the initial discussion of langusge has been completed, you should
preceed with the unit as you think best. Several methode are possible: (1)
The pupils could read each major section silently and do the exercises on
paper, and you could follow this work with a discussion; {2} you could read
orally all {or part) of the text to the pupils, discuaeing difficult poinis as
they come up and handling the exercises orally; or (3; you could devise
another approach,

A. Regional dialects

If you desire to have additionsl information about regional dialects, you
should go to the scurces listed in Part IV of this unit, Exercises 1, 2, and
3 in the student version develop the concept that dialects can be distinguished
on the basis of {1) grammar, (2) vocabulary, and (3) pronunciation, ‘The
dialect items in the excrcises were selected on the basis of their simplicity
and meay be supplemented by other examples if you wish to do so, A large
meap of the United States weoulid be an extremely valuable aid in teaching this
part of the unit, Any recordings, films, or filmstrips to which you have
access might al50 prove to be a good source of supplementary information,

Regionsal variations in common expressions, The following expressions
are found in the speech of educated Americans in various paris of the United
Statee, 4! " struct the pitpils to mark those expressions which they use in
normal conversation. The expressions most frequently marked will be those
which are native to your region, A mixed response indicates a mixture of
regional dialecis in your area, Expressions found primarily in one or more
dialect areas have been marked as follows: Ne--northern, M--midland,
S—=gouthern., Those not labelled have ne clear regional restriction,

Exercise Numbey i,

I want for you to take it, ©)

I want you to take it,

I want to talk to you, .
1 want tc taik to you-all, (M,5) (both addreesing e group)

He felt sick to his stomach,
He felt sick at his stomach,
He felt sick ia his stomach,

Tae boy dove into the water, (N)
The boy dived into the water, (M,S)

Those children were not raised properly
Those childres: were not brought up properly. (N)
Tkase children were not reared properiy.

I waked up early tkis raorning, (N, S)
I awakened early this morni-g, (N)

1 woke up early this wmorning,

I wakened early this mcrning, (N, M)
I ewoke early this morning, (N)

2Raven I, Mcbavid, Jr,, "1he Dislects of American English, ¥ in
The Structure of Adiaerican Engiish, W, Nelson Fisacis (New York, 1958),
pp; 51\'5“555.
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He lives on Jackson Street,
He lives in Jackson Street, (N,Y, City, Canada)

We stood on line,
We stood in line,

A Ty,
. € F

> It is quarier till eleven, (M)
N It is quarter of eleven, (N, M)
It is quarter to eleven, (S)

I sweated all afternoon yesterday, (S)
I sweat all afternoon yesterday, {(N)

Tabulate the results of the exercise on the chaikboard. Read orally
. those expressions which are most common in your region. If ¢there is no
7 strong preference for any one of the expressions in each set, it will be
~ aecessary to discuge the phenomenon of mixed dialects, Draw from the
pupils the conclusion that one way in which regional speech varies is in the
construction of some common expressions,

— Regional variations in vocamlagy. The following 3eis of words con-

" tain common rnames for various objects; educated people living irégarious
parts of the United States use these terms in their conwersation Instruct
the pupils to mark those words which they use normaliy in their conver=

sation,
Exercise Number 2 '
pail (N) clapboards (N)
bucket (M, S) weatherboards (M, S)
weatherboarding \M S)
. swill (N) siding
v garbage
slop {M, S) panczke
fritter (N)
stoop (N, S) hotcake (M)
porch flannel cake (B
batier cake {S)
faucet (N)
spicket (M, S) angleworm (IN)
. spigot earthworm
rainworm (M)
‘ spider (N, S) fishworm (N, M)
- skillet (M) dew worm (Canada)
: fryiag pan mud worm ()
. cherry pit (N corn meal pudding
cherry seed (N, M) hasty pudding ()
- cherry stone A mush (M, S)
5" brook {N) andirons {N)
ereck {ive dogp (S)
N E_ggnch (i1, S) dog irons (T, S)
"’L'““ - aZ2lnid, , |
-, |
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lightwood (S) johnnycake (N)
fat pine (71} corn bread
fatwood (S) corn pone (M, S)
kindling (1)

mosquiio hawk (S)
cottage cheese derning needle ()
curds (14, S) snake feeder (M)
Dutch cheese (N, M dragonfly
glabber chesse I snake doctor v

common
Tabulate the resuits and read aioud those words which are most
your region, IL.e=dthe pupils to conciude that vocabulary is ancther area
in which regional diaiects differ,

Re%ornal variations in pronunciation. The following exercise lists
pronuncisiions which are used by educated people in va: ious parts of the
United States, 23 Instruct the pupils to mark those pronunciations which they
use 'n normai conversation,

Exxercise Number 3

greasy --with an /s/ sound, as in sis (N)
greasy==with a /z/ souad, a3 in zco (M, S)

can't~=with an /a/ scund, as in got or father (N, esp. N.E.)
can't=-...th an /&/ sound, as in paint (S
can't-=-with an /ae/ sound; as in cat

S’

creek=-~with an /i/ sound, as in pit (M, N)
creek=-=with an /i/ sound, as in gheep (S)

path-~with an /a/ sound, as in got or father (N, esp, N.E.)
paih=~with an /ae/ sound, as in cat

barn-=with an /a/ sound, as in father, and approximately the
{r| sound, as inroar

yarn-~with an /a/ sonnd, as in father, but no /r/ sound
{parts of N, and S,

either~~with an /i/ sound, as in he
either--with an /ay/ sound,as ir bite (N. ¥, City, Philadelphia)

ate=<with an je/ sound, as in paint
ate~-with an /e/ sound, as in pet (N, also Charleston, S.C,)

catch-~with an /ae/ sound, as in cat
catch=~with an /e/ sound, as in feich

Tabulate the resuilts of the exercise and jrepeat the pronunciaticns
which are most commeon in your own region, Lead the pupils o conclude
that pronunciation is s tkird way in which regioral dialecis differ from one
another,

23Tbid.,

-
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You may wish to read orally sther exumples of dialect found in liter-
ature,

Centrel Mississippi Valley dialects found in other Mark
Twaln sclections, from ‘Tom Sawyer or Huckleberyry Finn

Kentucky hill speech in Jesse Stuart's Tiie Thread That Runs So True

"Cracker" speech of norther» Florida in Marjorie Rawling's
The Yearling

Yankee speech of James R, Lowell's Bigslow Paners

Central Georgia Negro dialects in Joel Chandler Haryris's
Nights with Uncle Remus '

Yc1 may wish to explore further the subject of language change, Two
supplemental exercises are offered here to provide specitic illustrations.

Supplemental Exercise I

The purpose here is to give the student an awareness of the historical
devziopment of words. The following list contains words whose meanings
heve ghifted interestingly (for example, Old English steorfan 'to die'':
Moucin Englich starve), The exercise can be dore in class ox at l:ome, or
started in class and completed at home, Probably the classrocm would be
the b?:ﬁr piaclzs since you might bring Walter Skeat':OEjymolo cal tlziction;'
ary of the English Language and show the students how to look for the word's
#g'iﬁ'ﬁeanhg. The first meaning listed after each word is the older
meaning; the second is the newer meaning.

i, starve--to die; to perish with hunger

2, nostril=-nose; an external opening of the nose

3. husband~=houscholder, peasant; the mar who has a wife

4, drench=-to give to drink; we* thoroughly

5. saloon--hall, room; a shop where intoxicating liquors are sold

8. blees~=to make holy with blood; pray for happiness

7. curfew=--a rule that fires be put out st a ceriain hour; a signal for
children to leave the sireets

8. deer--any wild animal; a particular wild animal

9, ghost-ghastiy~~the spirit of man; a Spirit of a dead person

10, woman~-(wif) wife + (mann) man; 2n adult femele person

11, marshal--gervant in charge of horses; an official

Supplementel Exercise 2:

The purpcge here is to show the foreign influences in the development
of the Engiish language in America, After the words have becn marked
for the language they cage from, you might want tc group all the Spanish
items, all the German, all the Italian, and 80 on, to see if the student can
detect which areas of our culiure these foreign culturcs have coutributed to,
No Greek items have bcen included, but an interesting exercise leacding from
this one might ba to collect a iumber of scientific terms (atom, oxygen,
ete, } from the students 2nd aee what percentage are Greek., Not every item
will reilect the particular contribution of a foreign culture, but most will,
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west (gold prostpecting, rafsing of horses, ete.); from the Italian, words
for particular foods (apaghetti) and musical terms; from ths German,
mostly narnes of particular {oods (wurst) tut also sorae cominon tolioquial
and slang {(bum, ouch); from the Franch, words conncting a developed cul-
ture: literature, dress, dining (cuising), and the military; from the French
Canadian, some words for topcgraphical fermations; from the Duich, terms
in painting and relating to the ses and ships; from tie Latin, philosophical
and religious terms (oilz altar); from the Scandinavian, very common words

in generai the words from Spanish derive fiom our experience in the South- E

o{_&\:ery‘day experience them, glve), many Eegiming with an sk~cluster,
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plents and wnimals (muskrat) and certain implements (tomahawk).

1l boranza=-~S3janish 28. yen-=Chinese

2, chipmunk--Am, Indien 27, noise--muisance~~French

3. colonel==French 28, pizno==Italian

4, tycocn--Japanese 28, bracelet-=Latin

5. 8ketch=-=German 30, butte=~-Frenzch

6. bum=-German 3l. loafer--Angio-Saxon

7. coyste~=Spanigh 32, sloop==Dutch

8. pretzel--German 33. hickory=--Am, indian

8. squash==Algoncuian 24, sextet-=italian

Indian 35. atory=<Latin
10, cil-=Latin 36. ouch==German
11, cobnoxious-«French 32. bronco~=Spanish

12, dJdope--Dutch % kindesgerten==Germsn
i3, wrangler--Middle Eng, 39, altar=l.atin

14, canoe=--Spanish 40, palomino==Spanish
15, uncle~=Latin 4], -houiny=<fn, Indlan
16, skirt--Scandinavian 42, hamburger«~German
17, prairie-=Latin 43, conceri==Latin
18, pecan-~Algonquian Ind, 44, school==Anglo=Saxon, Latin, Old
18, dunke-~German French
20, silo--Latin 45, stampede=-Snanish
21, pizza--~Italian 48, landsiape«-Intich
22, tobogian--Algonquian =~ 47. novel==Latin, Italian
Indien 48, sky=--Scandinavian
23, music--Latin 49, mustange=Spanish
24, cinch-~Spanish 50, franltfurter---Germsn

25, beef=--Latin

The pupils may went to pursue the topic of how regionnl differences
come about, The discussion on pages 6 and 7 of this unit wiil give you some
information on this question. The important thing to stress is that any group
which is isclated geographically from other groups (and the language of those
other groups) will tend to develop a differeat dialect, Both the languege of
the parent group and that of the isolated group will undergo changes in the
passago of time, but these will not likely be identical changes,

Bridge the gap to the next topic of study (i,e., s:2ial levels) by ez=
pleining that within any region of the United States thz language of the edu=
cated and of the uneducated can be shown ‘0 have diffarences in premanciation
vocabulary, and senteace siructure. Like regional dislects, the language
of both the educated and the uneducated «:an also be cailed dialu2ts, since
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they are varieties of a language, Varieties of & language which are the re=

sult of social or cultural forces such a8 education are called social dialects
or social ievels,

B. Social levels or dialects

The foilowing exercise contains expressions which are found ia the
Speech of the educated, and others which are found primarily in the speech
of the uneducited, Instruct the punils to write standard after the ones which

"]
they believe an educated persen would use in normal conversation with

friends. After those expressions which would be found only in the speech of
the uneducated, instruct them tc write ihe word substandard. To tke right of
each expression, you will find a status la%el and other information based upo
data found in Mergaret Bryant's book, Current American Usage. Remember
that the status label in this exercise is for spoken English.

. Exercise l

I feel quite spry today. standard

Jack isn't t¢ home today. substandard

You-uns betiter quit that, substandard

Who did you see on the bus? standard (not in forraal written
or spoken)

They aiat gorma give up. subsfiandard

That boy has t:ven doghit, substandard

He fell outn the bed, substandard

Bob dove into the water, standard {also dived)

The garbage pail stank, standard (alsoli_ij};‘;)ng in spoken
Eng

The wind blowed it down, substandard

fle had to wait till I came, standard (also until, which is

preferred in written English)

Leave me be! substandard

His clothes fitted well, standard (alséd fit)

He behaveg pretty well, standard (not in formal spoken
or written) .

It's me, your neighbor! standard (i in forr?al spoken or
wiitten

1 dreamt last night, standard (also dreamed, which is

preferredin writion Engiich)

I might could get it for you, subgtandard

I brung my coat aiong, substandara

You hadn't cught to do that! standard in certain Noxthern

dialects, but substandard la
ctner regions,

Read the labels to the class and explain any which resuit in disagree«
ment, Explain that usage is8 frequently divided ag to preference for one
form or ancther, It is also possible for an ¢xpression io be standard in ore
region and substandard in another. Explain the following important con-
cepts: (1) the epeech of the educated person differs in several waya from
that of the uneducated; (2) the forms usad by uneducated persons communi-
cate meaning just as well as standard forms=~brung is as cleer as flunge-
but educated people disapprove of substandard forms for other reasons;
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(3) in certain social groups, certain speech forms arz disapproved, and
this disapproval i lkely to be attached to persons using the expressions;
aad (4) the language forme of the educated are the cnes taught in the nation’s
schools, It might be emphasized that ocne good reason for the teaching of
) ! standard English ia that there are fewer regional differences found in the

: language of the educated, Uneducated spesch, capecially what might be
called "'fo’k speech, " siows much greater regional variation than standard
K or written English, Thus Standard Engliek i3 the most useful and practical
dialect for pupile to learn,

C, Functional Verieties of Standard English.

o The following exercises illustrate differences in functional varisties of
- spoken and written atundard English, :

1.' Spoken Standard Engligsh

Each of the following sets of expreasions is arranged roughly in de-
, scending order, frow: fornial to informul, {Nofe that in the student unit
e they ara in random order,) Instruct the pupils to arrange the expressions
7. in descending order, from formal o informal. Then, next to each expressios
= have them write the number(s) of the situgtion(s) in which they would uge
- 8 tzat exgression, The zituations cre the following: (1) in an interview on
television, () in an orzl repert in class, {3) in a conversaiion with a teacle
er, (%) na conversation with a pupil who is not a c¢lose friend, (5) in nor-
mai converestion at home, or (6) none of theee,

I have none,
T haven®t any,
I don't have an7,

I haven't got any.

- To whom did you speak?
. Who did you speak t0?
) Whotd you speak i ?
Who are you talking to?

e
J‘ Exercise &

I am not well,
I don® fee? well,
I feel bad,

. T feel badly.

£ I'm sick,

/ : I thank you for the inviiation,
, Thaok yoa for the invitation,
Ny Thanks for the invitation,

A Thanks for the invite,

T May I Lely you?
U Car 1 help you?
/1] C*n I help you?
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Am I not?
Aren’tI?
Ain't 1?

Tabulate the results and inform the pupils of the suggested order of
arrangement. Thers may be some disagreement, especially upon usaga in
the middle range of sitnations, The main point to be stressed is that spoken
Englisn dogs vary according to its use in formal and informal situstions,

This exercise {and perhaps the one following it) includes several ex=
pressions which contain debatable points of usage, You musi decide how you
will handie expressions such as "Ain't I"and "I feel badly, " Such decisions
should be based upon the actual facts of English usage, In other words, you
should determine whether educated Americans actually say such things in
certain situations, The following evidence, taken principally from Bryant's
Current American Usage, may help you decide what to tell the class:;

a. Ibaven't got any, =~Have and got, used in such constructions, is
characteristic of conversational or informal speech, both standard and
substandard,

b. Who are you talking to? -=In informal spoken English, whs is used
more often than whom as the object of a verb or preposiiion when the
pronoun occurs at the beginning of a sentence or clzuse,

¢, I{feel badly. --Usage is nearly evenly divided on the use of bad and
badly in such 2 consiructinn, ''Feel badly' occurs more frequently in
irformal spoken English,

d. Thenks for tfe invite, -~Invite, s a noun, is frequently used humor-
ously in informal szuiken English,

e. Can I bzip you? ~=Can is used to express permission on zll levele

ko L%

of spoken English,

f. Ain't I?-=Ain' is not used in stzadard speech except where it is
“"homey" or said with kumorous intent.

Stress tne following points in discussing the above exercise: (1) people
speak differently in different social situations; (3) some words, pronune
ciations, and expressions are more appropriate to formal taliss, whereas
other forms are more appropriate to intiinate conversations among friends
or relatives; (3} the expressions used in very informal situations {zlang
and colloquial terins) are not "bad" English, but are simply appropriats
forms for informal enoken English; and (4) uneducated people also use
different varieties of speech in different situations, but a greater nurmber of
functional varieties are found in standard English,

2, Written Standurd English,

Each of the following sets of expressions is arranged rougiidy, in de=
scending order, from formal to informal, (Again, note that in the siudent
unit they are in random order,) Instruct the pupils to arran~> the expression
in descending order, from formal to informal. Then, next to each expression
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have them write the number(s) of the situation{s) in which they would use
thet expreacsion. The situstions are as follows: (1) in an essay dealin
with a serious subject (2) in an article writien for the school paper, (3
in a leiter ¢o a friend in another city, (4) in a note to a brother or sister,
or (5) none of these,

Exzercise 3

1 have no uae for it,
I've 1o use for it.
I've got no use for it,
Got no use for it,

I have an appointment with him,
I have a date with him,

I've got a date with him,
I%ebeen dating him,

I have not decided for whom I shall cast my ballot,
I don't know whom i'll vote for,
I don't know who I°l1 vote for,

Politics is one subject about which people are curious,
Politics i8 one thing people are curicue about,

That is 2 real adventure,
That iz & real thriller,
That ig really a thriller,
Thet is real thrilling,

The reason he is late is that he becan.e lost,
'The reason he is late is because he got lost,

He went a little way down the road.
He went a little ways down the road,

Tabulate the results and inform the class of the suggested order.
Through discussion, emphasize the following idea: (1) as with spoken °
English, written English varies with the situation, the audience, the sub=
ject, and the purpose of the writer; (2) in form writing, the reesder ex-
pects a variety of English usage which would not be appropriate for a per=-
sonal letter to a friend; and (3} the expressions used in less formal writ-
ing situations are not "bad" English, but are simply informal varietieu of
wriiten English,

The only poin. of debateble usage that might cause sgome difficulty in
this exercige is the use of real ©s an adverb ¢v intensifier, Facts about
this use of »231 may be found on page 12 of thiz uait,

D. Review

It is important that the studeni conclude his study of the erientation
unit with the following basic concepis:
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1. The speech of well educated persons is different from that of 1288
well educated or froin that of uneducated ones. Point out that these differ-
ences are most easily detected at the upper and Jower extremes of these
classes, There ia a greaier difference belween the speech of 2 hackwoods
hillbilly and that of a college professor than can be found betwees: the speech
of a high aciwoocl graduate and a college senior. In the interest of simplicity,
only two classee of cuiltural level are distinguished in this unit: the speech
of the educated and the speech of the unieducsted {cultural levels of language).

2, Dducaied persons and uneducated persons speak diiferently in dif=
{erent soclal situations, The language of a formal talk is not identical with
that of inrformal converastion at home, Similarly, the language used insa
formsl report is different from that used in & friendly letter. (functional
varieties of language) '

3. People judge others on the basis of how they speak and write {(or
how they behave at the dinner table), Like matters of table etiquette, the
criteria used in judging your specch are primarily social=-not linguistic
-<in nature. Suny is no better, linguisiically speaking, than the word brung,
but educated peonie use the formey and shun the latter, '

4, The language used in the English class may vary greatly or slightly
from the sneech used in the pupils! own homes., On written asgignments,
the dialect of educated persons who write is the one which i8 expecteq; for
clagsroom talks, the speech patterns of educated persons are the ones which
pupils are expected io follow, The jcb of the teacher is to teach pupils to
ug:tthishdialect well in both speech aad writing, Society ha= decided this=-
not teachers,

8, Prcaunciations, words, and expressions used by educated persons
are no better, linguistically speaking, than those used by uneducated per=
gon3; the preference for one variety of language over another is rooted in
the prestige and power which educated pesopie command in cur society, Sime
ilarly, the language used in a formal address is grammatically no better
than the informal language used by that same individual in his own home;
both varieties have their complexities, The point to rememher is that the
variety of language used in one situation may not be appropriate for another.

6, Dictionaries and composgition handbooks sometimes use various la-
belz to indicate the status of menry word« and expressions, The definitions
of such status labels (e.g., subgtandsrd, slang, collognial) must be under-
stcod befcre the information car be of heip to the per - using the refer~
ence book. You might take advantage of this opportt . %o read orally that
gection of your ovm classroom dicticnary which des - with siatus labels,

7. The distinction between grammar and usage should be made clear
to every pupil, A clear distinction betwecn the matters of usage and those
of grammar will faciiitate the study of grammar in Part II of the course of
study., The study of grammar deals with the rules which explain the gram-~
matical utterances of the language=-~the structure of words and tke larger
structures made ap of words. The grammatical rules fc - standarcd English
are different from those of substandard English, The study of usage is a
matter of style concerned with the appropriaieness of words and expreasions.
Bsth standard English and substandard English have formal and informsal
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varieties of speech and writing, For sxampls, normal word order in ques=
tiors is a veriiiabie fact ¢ grammar; preference for "in regards to'' is e
matter of usage, The pupil must recognize that when he is using standard
English it is inappropriate for him to mix usage levels or to apply gram=-
matical rules from substendard English,

E. Summary Questions

Again, 3 single "correct” answer is not intended, Generally, the kind
of response desired is:

1, Az cno group beoomes in stms way isclated from sther groups, its

language changes in different ways.

2. {a) As the settlers encountered people from other countiries and
dizcovered new products in the New World, words from other languages
were borrowed, new words were added as needed, and word meanings
changed, In addition to these vocabulary changes, there are those linguistic
chgeng%s involving produnciation and grammar which are too complex to con~
sider here,

(b) The influences described in answer (a) above, made American -
English different from British English, The Englishman's English is no
"better' linguistically, than American English,

3, No specific regional dialect i8 raied higher socially, except as in-
dividunls reflect their own peraonsl preferences and prejudices.

4, Differences are likely to decrease because of beiter communication
via redio and television and as higher education becomes more widespread,
Twe anvwer to this quesiion is purely coajectural, since we lack scientific
proof o such changes.

5, Standard English i, in genersl, thet which is used by the msjority
of people with at least a high school education, Standard English has the
advantage of allowing & person 0 commusicate with the largest language
cocramunity,

6. The chief differences between oral and written expression are:

g &) The speaker can respond to the immediste reaction of his au~
ence,

(b) Writing raust observe conventions in spelling to facilitate com-
saunication,

(c) Speakers convey informetion through intonation, pauses, facial
exprecsions, and gesturee in addition to sounds; writers substitute written
sy:=abols for sounds and use punctuation, capitalization, and paragraphing
to aid comraunication,

7. The choice of words and the sentence struciure illustrate the pri-
mary difference. That cifference does not occur ouly in standard English,
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There are levels of formality in other dialects as well, Differences of for~
mality occur in both speaking and wiriting.

F. Related Assignments in Speech and Composition

Each teacher must decide for hiragelf how much additional work on
dialects will be desirable or necessury. The following agsignments can
Ef atlxsce% to extend and deepen the pupils’ knowiedge of social and regional

ee ™

1. Make a list of debatable or interesting expressions gathered from
pupil compositions, ¥ave the pupils determine the status of each of the ex~
pressions, Another method would be to assign a single word or expression
to each student who would be responsibie for an oral report upon the status
of his assigned word.

2, Encourage pupils o keep a notebook in which they record examples
of dialect, both regional and social, Thc following are good sources of in-
formation: television programs, radio programs, relstives in the home
(especially older persons), and neighbors,

3. Have the pupils write a short piece of dialogue in which they attempt

to illustrate how a person from ancther region speaks, For example, they
might select one of the more obvious regional dialects (e.g., New York,
EBoston, or Charleston) end show how th.s person might ask for directions
in the pupil's home town or neighboirhood., This assignment should prebably
Le read aloud, since most pupils will have difficuity representing regional
speech in writing.

4, Have the pupils give several examples of how an an2cdote or some
expression might be worded in each of the following situations: (1} speak~
ing to the principal of your school, (2) giving a talk in class, (8) telling the
family at dinner, and (4} telling & brother or sister privately.,
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Teacher Version

USING THE DICTIONARY

Most sevenih greders have a good background in syllabication and
many other basic dictionary skills as a result of their lower grade work
in spelling and reading, This unit does not devote much space to aipha-
betizing, syllabication, etc,, but seeks to encourage expioration of the
dictionary itsels,

In preparing o dictionary unit it ic neceasury ¢6 use materials and
exercises which will adapt to any of the several dictionaries in general
ciassroom use. An efiort hzs been made {0 keep the work general

enough to fit into any classroom.

We have not thought it necessary to supply a key for ike exercises,
since nearly all of them call for kings of informnation about dictionazics
and their use that teachers can be expected to know already., Besides,
you will no doubt want to work through the exercises with your studenta
and so wiil necessarily loctte the answers to the questions at the same
time they do,

In the hope that you may find time and opportunity to reirforce the
unit by additional drill, we have included several suggestions for drill

exercises, below, You will no doubt be able to devise othars of your own,

WORLD WORDS

A large map of the world on the bulletin board may be utilized as
a class project on an extended assignment bagis, Pupils waich for
words originating in the various courtries of the world and then attach
their word to the map in the proper location,

A gimilar procedure may be followed with the teacher supplying
typewritten slips with words; the studemts look them up for origin and
pin them on the bulletin board map or on notebook maps, Pins with
colored heads add color, or the words may be written on vari-colored
papers,

WHAT KIND OF PERSON AM I?

A list of personality traits, geod and bad, may oe presented by a
committee of the abler students. The pupils select a dozen or 8o to

describe themselves, and write sentences using them in a situation which

shows they understand the meaning, For examrple, 'Inthe mornings
Iam q;ntg {rritable until Pve had my breakfast. ‘Then I am rather
amiable,
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BLACKROARD REIAY

The class is divided into two or three teams, Identical lists of
words written phonetically are placed on the board by the teacher or
& neutral committce, At a signal, the first member of each team goes
#2 the board and writes the first word in its orthographical gpelling,
and hurries hack to touch the rext team member's right hand, who then
goes to the hoard, etc,

Orthographizally speiled words may be listed and the teams can
use their dictionaries to ascertair :he phonetic spelli~gs and write
thern on the board,

Syllable division may also be used,

Team members may challenge members of the cpposite team as
:g ﬂ;e correctness of their words, ¢ id penalties may be enforced against
e loser,

CODE-WRITING

Alphabet codes can be ugad for writing messages and jokes, This
will give practice in alphabetizing in 2 painless way, The code may
be ore in which the letter before is the key, as z equals a, a equals b,
etc. Cn xnt tmedqrszme? (Do you understand?)

WORD VAR

Students collect ammunition in the form of words taken from text~
books used in the class. Sides may form for the war, with one side
challenging the opposite, Failure to define the word is a casualty., The
side with the most men left at the end of the given time wins the war.,

WORD HISTORIES

" Students may be interested in looking up word histories and reporting
back to the class. Some words with an interesting past are curfew,
sandwich, salary, aftermath, pedigree, bonfire, panic, macadam,
tayialize, assassin, halcyon, journey,




