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}_gsroducﬁon

The primary task for teachers of English is to help students enjoy
reading, If the ctudents discover that their own experiences can he
intensified, clarified, and broadened by literature, they will have
learned the most important thing that any literature curzicuivm can give
them, VZith this erd in view, the teacher mast first choose selections
that will appeai to students of 2 particular age group and second, aid
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of a literary work whick contribute to its effectiveness but which may
escape attention unless an analytical approach is adopted. Of courses,
the anzlysis shouid be subssquent to the response, since literdture,
unlike mathematics, is designed to affect the readsr emotionaliy, as well
as intellectually. But in turn, the analysis should help to clarify the
response and permit it to become & subject for reflection.

Accordingly, we need some method of analysis that will be acces-
sible to eighth graders. It is right te begin with the students' response
to a particular work, but they should ther be asked to account for its
effect by means of a three~fold analytict.i approach.

The first step is to inquire what the poem, story, or essay is about.
Is asking this question concerning any piece of literature, it at cnce
becomes evident that the complete answer will probably have iwo levels:
cne will describe the outer subject; the other, e inrer subjeet or theme,
If it is & otory that i3 being analyszed, the plo: line (what happens) would
on one level be what the story is about; but students will socn come to
see that the story also tells us some truth that we may call the real or
inner subject of the story. Hence, the approach through Subject will
inevitably lea d to the ¢rucial question of the underlying them e of the story
oF poem:. In other words, the concrete oy sensucus term s of the work
imnply an abstract or s pirituzl meaning. Yet the two must ks cne, bacause
good literature can hardly result from the combining of iwo disparate
understandinge of truth., Even allegory fails uniess there is some rveal
amalgam sf the two levels of m eaning. For sighth graders, tho discovery
that a posm or story means more than it says in direct terms could lexd
them to & Awarsness of the other dimension of meaning in thair own lives.
Feor example, such & posm 26 ""Zhe Shell” by James Stopheno simply
cannet be grasped on ths iliteral lovel. Wiat the poern io about is not the
sontrasting wounds of & soa shell and 2 cart but the whole claster of
assoclations for which these tangibles stand. An underctaniing of symbol
or mataphor is fundamental to answaring any questions about the avbject
of & pisce of literature, Thus the analytical approach through questions
dealing with subject can do a great deal not only to assist comprehension
but also to strengthen and clarify th students’ response.

The second analytical appr oich is through Fozm. Included in thiu
concem are sl) the choice which the writsr makes, , aither consciocusly
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or uncensciously, in order to presgent his subject most efiectively, For
eighth grade discus sion, the most basic choice governing the form of a
literary work is batween sto ry and non-story. We consider that the
writer who has something to say may choose to say it sither in nar-

rative or discursive form. This difference, rathe. than the seventh

grade distinction between prose and verse will lead the students $0 an
awareness that stories may be told either in prose or verse and

equally, non-storied material may be put into prose or verse. They have,
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i - tell stories and that neith er "Loveliest of Trees" nor "The Genuine

) Mexican Plog' tells a story. Thus the distinction between storied and
non-storied is not really new to them but will now be used to explore
some problems of form in more depth. Briefly, this distinction concerns
the formal pattern governing the large -scale organizatior of the work.
If the primary organizing. principle is a plot line, we call the work storied;
if the primary organizing principle is something else--question-answer,
ciassification, compesrison; in fact, any logical, as distinct from
chxonolocial organizing principle«-then it is considered non-storied.
Because rosi children prefer plotted works, these predominste in the
curriculum, but because they also come to enjoy essays, lyrics, and
other non-sateriesd types, some of these are also included.

But the analysis of form includes all the othexr decisions that any
writer has to make. For the meost part decisions about genve, imagery,
meter, and othsy aspects of form, 2re made unconscicusly; yet the
students need to learn what contributions are made to the presentation
of a theme by these formal decisions. In emphasizing that each choice
is dictated by what the writer wants to say, it will become avident that
the subject in its m ost profsund sense determ ines the form of a work.
Instead of vie wing the form as 2 mold into which the subject ic poured;
it should be s een as the shape which best communicates tha writer's
meanirg,

The third aaalytical approach ie concerued with Point of View. If we
. interpret this term ay not only the aagle of narratica zn but also the writer’s
attitude to his subject, it is clear that guestions about point of visw will
often get to the haart of the writer!s meaning. Fraank O'Connor talls Low
~ many times he rewrcte one of his stories, tryi:g to make it say what he
- wantad it to say, and finally, he dioc oversd that what it needed wac a shift
in point of view from third person to first persan. Obviously, one cannct
generalize about the best point of view for any picce of fiction; the theme
alone can determina it. Students should be shown that who tells the story
is impiritant and that it ie not nocessarily the authox who is speaking if’
it is & firat person narrative.
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This unit has two parts. The first, shorter partis intended as z
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raview of our anglytic al approaches, It covisists of two poems, one
storied, the other non-storied, to emphasize this przticalar distinction,
Following this review of the basic principles, more extensive treatment
of gstoricd and non-storisd forms is given by means of a ballad, a group
of lyric poems, a sho.: story, and an essay.

Note: In the exezciges, the mo re difficult questions are marked with an
an asterisk, and may be omitted in Giscussion with wezker students.

PART X

1.. Wiliiam Oldys, "Oa a Fly Drinking Out of His Cup", in Immoxréal
Foems, p. 186,

Exglication

This poam should remind the studeats of "Loveliest of Tress', which
tirey read in the seventh grade. But Oldys varies the carpe diem theme
by letting an unappealing creature, the fly, instead of the usual lovely
fiowers remind him of the brevity of life. It seeras that the poet is
almost refusing to indulge in the mood of regret that pervades "Loveliest
of Trees''; rather, he lets his wry sense of humor speak in the invitation
to tha fly to drink from his cup.

Studr Qusstions

1. What real life incident suggests the subject of the poem to the
poet? -« A fly is drinking out of his cup.

2, What is the zubject? Does it remind you of the subject of any
other poem: that you kavs read?--The bravity of life theme may remind
students of their reading of "Loveliest of Trees' in the seventh grade.

3. Does this poem differ in the way it treats the subject from other
poermus with the same general meaning?-~The fly is as fitting 2 symbol
for the iirevity of life as the bioasom 3 on a cherry tree, but ¢of course
most caipe diemn posms use beautiful things in order to intensify the
yeurning for life and regret qver its fleetingness.

4. Why bas the spsakey put himself on & leval with the fiy? What
about & mouss cr a spider ?--The fiy is a traditional symbel of the short-
ness of lfs; it also, traditionslly, is & symbol of low, vile life, from
its associstion with filth, At the same time, it is a winged creature and
hag, on occasion and in & negative sense, been a symbol of the human soul.
(Ge3 Theodozre Rosthke's poem "In a Derk Time': "My soul like some
hastemadduzed fly. .. ."; or John Donne's poem “"The Canonisation': "Calk
her ons, me aoother fiy...."}) In this particuisr poem, the posthas
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deliberately hurabie hira self by putting himself on 2 level with the fly,
but be has perhzps suddenly seen “ie nead for humbling himself and
ridding himself of his human pretensions by reminding himsslf cf his
own mortality.

5. Suppose the pozm used the proroun "he" instead of "I, what
difference would it make to the idea of the poem ? ~-~The whoie point of
the poem lies in the poet’s direct address to the fly cn terms of equality.
A change to third person wouid resuit in such indirect iccutions as
17de said to the fiy that. ..." The students sheouid see that much of the
effect of the poem consists in the sudden, startiing address to the ily.

. 6, Do you see any difference in the content of the two stanzas?
~=The first stanza presents the actual incident from real life that sug-
gested the idea of the pocem; the second stanza reflects ou the meaning
of the incident. The student may be shown that the stanzas of 2 poem
are ke the paragraphs of an essay: they indicate shifts in thought.

*7, What do you call the kind of thyming lines that you get in this
peem? Why are they specially appropriate hers ? ~-Each stanza con=
sists of three couplets. Since parallelism is thz escence both of the
subject and form of this poem, it would be a good idea to have the
students pick out ail the examples, such 25 ""Drink with m e and drink as
I" and "Both alike are mine zad thine."

8. What does the poet mean whea he says, "Thine's 2 summer,
mine's 10 more"? «-From the perop ective of eternity, the life of man
is as flecting as the 1if= of a fly. Students might also be acked why the
post chooses summes, inctead of one of the other seasons. They should
gsee what connotations of the word "'summer' mszke it the moot appropriate
choice. First, it does suggest a chort seagon; cecondly, it suggests
a time of enjoyment and ths fullnsco of life. As = time of cunchine, it
contrauts with the coldness of death, (And, of course, on the literal
ievol, cummer is the tim e that bring o out flies, but students chould be
taught to read poetry ac metaphor and therefore the implications of
summer should be pointed out, )

% Could you describe the poet's mood in this poem ? ~-He seemao
to be cheerful encugh in welcoming the fly on torms of comradechip,
but 2t the same time, the connctations of "fly" suggect that this ic a
forced comra dechip, rather than 2 Gnsuen, (Studentc might be acked
whethez they would choocs to have a fly chars a drink with them.) Hence
enly tho post'c refucal t5 mourn and hin cense of humor protect him
from the dar)k i cality of death, ‘

15, Why are the line o of the poem fairly choxt? Count the
cyllables, == The shortress of life & o symbolized by the fly and the
olightecn of the incident, ito lack of beauty or grandeur of any cort,
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seems to call for a slightness of execution; while the poet's sense of
hwmnor also permits a rather sprightly rhythm ; considering the serious-
ncsa of the subject. For thosu students who had pr eviously read it,
"ioveliest of Trecs" ie an excellent poem for comparison in terms of
tonz, mood, var ying attitude toward the same subject, the relation of
form to thought, and other topics.

2. Leigh Hunt, "The Glove and the Lions", in Story Poems, p, 173.

Explication

This is a story poem that illustrates a moral, which is stated ex-
plicitly in the last line, As a masculine, "extraverted' type of poem,
it presents no real problems of interpretation. For eighth graders,
however, examination of the details that contribute to the total effect
can be instructive; for example, the description of the lady's appearance
as a preparation for her action and the atylized, yet effective description
of the lions,

Study Questions

1. What differencc do you notice immediately betwecn this poem and
the one you have just read? -~ This poem tells a story, wher:as the other
poem was a T eflection upon an incident.

2. How muck longer are-the lines of this pcem thai those of "The
Fly"? Why are they longer ? o~ This is a narrative poem; the longer
lires assist the movement of the story. The students could try e
experiment of splitting up each line, so that each iz only as long as a
lins from the preceding poem. They should see that short lines would
detract from the smphasis on what happens, putting undue einphasis on
partial actiona, By using fourteen~syllable lines, ithe poet is able to
make each line relatively complete as the statem ent of on e part of the
'torYQ

3. Can you state the s ubject of the poem in two ways? ~-What
bappens, the plot l1ine, may be one answer. The other will, of course,
be the moral which is stated explicitly in the last line, Students zre
uvsually delighted when a story has & Jdefinits moral, for this is one kind
of meaning that they are looking for and can grasp, one kind of order in
the universe.

4. Who tells the story? «=An omniscient nazrrator; he knows De - -
Lorge's faelings for the lady ~xnd the thoughts that go through her mind,

. 8 What would ba the limitations in an eye-witness account? =~We
could not have such direct imight into the ‘ady's motives. And this poem
is nothing if not divect.
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6. What feeling do you get from the description of the king as
"heazty', the lions as'ramping", the vigor of the count's actions?~=This
is a poem that puts the smphasis on action, not on thought; it is ''red-
blooded", masculine in tone,

7. What contrast does the writer draw in the last two lines of the
firet stansa? Why does he call it 5 "gallant thing" and how-do wr view
this judgment. whea . «we have finisked rading the poem? -= The contrast

betwssn ths nchbls assembly and the iion pit balow seqme at thia momoent

to the speaker (whose words are ultimately ironic in view of wiwat happens)
» gallant thing; admiration for the assembly is accentuated by fear
inspired by the lions. . But notice that the Hons are called "royal beast",
which links them with the king, In addition, the contrast between those
above and those below proves to be less strong once we have seen the lady
in action., Again, a touch of irony comes out in the king's statement:
"Faith, gentlemen, we're better here than there. "

-— 8, What Imprecsion ig created by the description of the lions? -
-=These are lions behaving as we expect them to behave. It is a cone
ventional description and yet vivid through the detsils, The students should
pick out expressions that help o create the picture for them, such as
"horrid laughing jo ws',

-— 9, What do you expect of the lady from the way she is described ?
-=Although she is d escribed as beautiful, students shovid pick out the
“smiling lips and shar p bright eyss' as a give-away of her charzcter,

10. What does she mean by calling the osccasion ""divine"? -«There
are many pecple to see how great her power is over her lover,

11, Did the lady,in your opinion, deserve what ghe got? --Thisisa
questior that invite s the students® participation in the poem.

12, What knightly cu stoms aze alluded to in thir poem ?-=-Particularly
the throwing down of the gauntlet as & chellenge and the throwing it in the
face of one whom a knight wishes to insuit,

13, Whatis the valus of being aware of these ailasioas to the codo of
chivalry?«+-Oxne can see the deliberate parallel betwemsn Icve and war,
The lady's throwing down of her glova is a challengs to her lover; his
throwing it in her face is the ingcult which maris hir defeat.

14, Why-doen the king have the laat word, rather than the lady oy
De Lorge? =-He { tha objective, authoritativs perscn hore (compare Duke
Theseus in A Mideummer Night's Dream). His judgment is dacicive and
ﬁtﬁagly conulhdez the poem,

15. Thcico atre three parts to the poem--wh'y‘? Could there have been
one or two ? ~=The drama neatly falls into three parts; the setting, the
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activating cir cumstaace (the king's words in the middle of the poem),
and the rapid action and conclusion,

16. Why is the middle section the longest ?~~It gives the elements
that precipitate the action in the last stanza. These elements are
described in detail; the action, which is performed very quickly, is not
described in detail. Students should ses that what - gets the emphasis,
therefore, is not what happened to De Lorge in the lion pit but the lady’'s
motives, Thus the conclusion ia an apt summ ing up of the themse of the
poem.

PART 1II-
.1, "“Edward, Edward", in Story Poems, p. 5l

Explication

One of the most popular old ballads in literature, "Edvard, Edwerd, "
has a power that is created iparticularly by the manner in which the story
is told. The horror of Edwazd's circumstances is learned gradually.

He is unwilling to adm it his guiit pos sibly even tc himself, First he
claims the dripping blood on his sword comes from his hawk. His
mother's penetrating comment, however, impels him to change his position,
He gives a second explanation : this time the blood comes from his korse,
His mother quickly dispels this alibi by meking his explanstion appear
illogical. A climax appears in the middle of stanza three as hs suddenly
blurts out the true confession. Still another climax culminating iu the

. complete horror of the situatior does not reach the rezder until the la st
line. The process of moving slowly step by step, until this final curee, --
creates surprise, making the poem vivid and dramatic., From the begin=-
ning to the end of the poem there is & constant build-up so well dons

that interchanging stanzas at any point would weaken the total structure
of the ballad,

*he ballad contains other qualities that Zocus the reader's attention
completely upon what is goirg on in the étory. Because the tale is
writien entirely in dialogue, the reader never leavse the two speakers.
No extranesus matezial interjected by a narvator lessens the reader's
concetration upon the speakers and the tension created by the suspense.
Cortinual uge of repetition of worde and linae creates an echo i he
ear: of the reader., Repetition of quustions and snswars in each stansa
and the repstition of such words as "Edwerd, Edwerd" and "Mother,
mothez™ a9 well as "D at tiie end of each spesch enhance the amotional
intansity. Reopestad long lines contrasted with shoyt linas crende a
pounding cadence that echoes and rs~achoss ke the voice of doom,
Finally, a great deal of what has abppened to canse this family tragedy

ie efthey implied or omitted, The veader, then, is forced to use bis
imagination, thersby becoming involved in the poam.




Study Questions

(Answers to most of the student questions can be found in the
explication.) Read the baliad "Edward, Edward" in your anthology.
—
Note: Point out to the students who are familiar with the seventh grade
tape of the ballads that theve are countless versions of this and
other popular ballads, ' ’

1. Why do you think Edward does not admit his guilt immediately?

2. Can you detect climax in thic ballad? Where does the first one -
occur? the second?

3. Are all the étanzas necessary? .

4, Notice that the hallad is completely in the question-answer
dialogue, Can you aee advantages in writing a poem this way? What .
does it do for this ballad? ,

5. What does the person telling this story think about it?

6. Cean you see reasons for repeating (a) certain words over and
over, {b) certain }aes cver and over, (c) a uniform series of lorg line,
shoxt line? L :

7. Why does Edward leave the "curse of Hell” to his mother? What
does this show about her part in the-killing? Is she really 26 incrant
oz the killing &s it first appears? == The revelatios of her possible guilt
seems to be implied at the end; it makes her the more villainous of the
two, ‘ ~

8. What shocl:-effect then does the poet gain by resesving this
stanza ior the last? -~ Many answers are possible here. If the previous
question is considered, then the last stanza is a kind of capstone: the
mother finds out what the wants to know; and we find out what we hardly
expacted to know, .

2. Four Sea Poems

Dealing with a single subject, the sea, this group of poem s should
make students avare of the variations that sre possible on a single theme.
But not only does the sea excite different reactions in diffsrent people at
particular moments of their lives, but even seemingly objective elcments
of description may alter their connotations with the context. Thus
studying this group of poems, :students may learr something about kow
language becomes the expression of an individual,
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. 8e "James Stephens, '"The Shell"

Explication

Accepting the sea shell as the traditional carrier of the sound of the

sea, the poet allows the familiar sounds to carry him into & drcam world
_which becomes more and more a nightm arc. until he is awakened by the
. sound of a cart "jolting down the street”. These contrasting sounds of
ihe sea and ihe caris symvouss the wililernsss of untamad nature and the
world of civilizéd man, Nature is seen as impersonul, indifferent, and
essentialiy non-human. To emphasize this view, the poet pictures the
sea in its primal state, not only before tke creation of man but before the
creation of th e sun and moon. From this grey, formlees world, the voet
turns with relief to the everyday world of men.

Study Questions

l. What is the poem about? -«The student may say something about
the sound of the sca a3 heard in the sheil, but if he notices the end of the
poem, he should get the idea of the confrasting associations suggested
by the sound f the sea and the sound of the cart. This poem provides a
good introduc tion to the idea of symbeolic . values, ’

—. 2. What would the sounds of the sea and the cart suggest tc you?
-=Students ought to see that for some, the sea might bea call to adventure
and the cart might be nothing more than a rominder of the ills of civiliza-
tion. It is net the sounds in themselves but what they suggest to the poet
that provides the subject of the poem,

—— 3, Why is it appropriate for the poet to speak directly of himself?
-=He is writing about a very personal reaction whick, in fact, has o
meaning exce pt as a subjective reaction, At the same time, }is feeling
is common enough to mankind to be shared, at least momentarily, by
everyone,

4, What kind of world does the poet picture as he listens £o the
sound of the sea? Pick out sxpressions that coniribute to the impression
you get, =« The nightmare wcrld is conjured up by siglits and sounds of
Jdegolation, Students can make a list of these,

5, Are there any words that particularly suggest something
frightening or depressing to you? ~= The connotations of such words as
tentacles" and "gray" will cause them to be selected; the teacher could
then ask what associations the students have with these words that makes
them frightening or depressing. '

6. Vhat does the poet mean when he says that there was no dey or-
night in the world he imagines? -~ To intensify the impression ¢f forme
leasness and ter roy, the poet has described the sea as it might have
appeared at the beginning of creation, before the sun and moon bzrought
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beauty and confort to the world,

7. Looking at the arrangement of a poem as it appsars on the page
can prove interesting and informative, What do you notice about the
appearance of this pcem? «=The point here, of course, is that the poet
bas, consciously or unconsciouely, varied the length of his lines so that
they look like waves ona sandy shore, Have the students put a sheet of
plain paper over the poem and draw a line over each line of the poem.

Yoining cach Moo from one 8o thivty will show the pattern. You may wish

to do the machanical part yourself and give eack student 2 sheet similar
to the one which follows these explanations.

8., Write the last word of each line in a column on your paper.
Join with a curved lMae the words that rhyme. Discuss these rhymes
with your teacher, == See question 10. The students chould leara thaf .
two lines ia a rov/'that rhyiae are called a couplet; thiee lines.ina . ° !
row that rhyme are called a triplet.

9. Readthe last six pairs of rhyme as you have them listed on your
paper. Do you find one pair that seems to be different. Ask your
teacher to explain the difference between perfect rhyme and eye rhyme.
«=''wind" and "blind", of couree, do not rhyme except to the eye.

10. Use of rhyme does more than create a pleasant sound effect.
Foets use rhyme to enhance or contribute to the meaning. Rhymes also
help to bind s eparate lines into a pattern and produce & greater unity in
the poem. Thus line two and line five rhyme. What does this help to
achieve? How does the use of many couplets coatribute to the meazning
of the poem? --Understanding a poem requires understanding the syntax
of the poem. KEighth grade students can be led to 2 greater appreciation
of poetry by seeing how the poet employs poetic techriques to clarify the
syntax. The first nine lines of "The Shell" form a compound sentenc e.
"Ear" cloging line two in the first clause of the compound sentence
shymes with “clear'! in the fifth line of the second clause of the com-
pound sentence. The rhyme links the two clauses and helps to carry tae
meaning. :

b. Alfred Lord T ennyson, "Break, Break, Break'", in Immoztal Poems,
p. 373.

Exglicaﬁon

The second poem refers less to the sea than to the poet's state of
mind, Whereas in “The Shell" the poet dencribes how. his mood was
affected by a vision of the sea, Tennyzon comes to the sea with a state
of mind produced by the death of a friend and finds in the sea a reflection
of his own unhap py mood, Hence we have far lass description of the
soa in this poem ther of what is in th e poet's mind; instead of the specific
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details used to develop the theme of Stephens® poem , here we have only
the ccld grey stenes and the sea breaking on them. It is the repetition

of the word "bre ak' that most effectively suggests that¢ the sovud of the
sea io a counterpoint to the poet's emotions; in the succession of heavy
stresses we seem to hear the heaviness of the poet's heart speaking.

In contrast to his comfortlesmess, he thinks of those who in their
huppiness or euccess view the sea quite differently: the fisherman's boy,
the sailor lad, and the ships that reach a safe harbor. This is an

slegiac lysic, & ~2ingle-hearted lamaent for the death of a friend.

Study Questions

1. Read "Break, Break, Break'" carefully. Tennyson wrote thie
poem after the death of his friend, Arthur Hallara, W ith this in mind,
write a paragraph telling what this poem is about. -~ Refer to the
explication,

2. Why has the poet repeated the word '"break'"? Why did he choose
this word instead of the word "crash' ?--The succession of stresses makes
this line echo the heavinecc of the poet's heart and his sense of the
finality of death. The connotations of the word "break' make it more
appropriate than the woxrd "crash", ¥Fox one thing, heartec ‘'break'; the
idea that sum ething precious has been destroyed is far more effectively’
conveyed, therefore, by this word, than by the word 'crash"< But also,
the word ' “'break" is less noisy than the word "crash"; it puts the emphasis
on what is lost rather than on the sound of the waves,

3. Why does the poet speak as if he had difficulty in exprecsing him-
sclf? See the end of the first stanza, --He is overccme with emotion;
thus he speaks in exclamations that suggest a cry from the heart,

4, Why is "O" repeatcd so often in the poem? --The sound sugg ests
a moan; the Tepetition is cumulative in effect and helps to maintain the
mood of & lament, .

> 5. Do you see any sim ilarity between this poem and "The Shell"?
~=Both refer to the indifference of naturs, the absence of human quality.
Pechaps students can see that this is the reason the poet specifically
mentions the ''cold grey stonea’. '

6. Which of these two poems seems to you to be more musical ?
-='"Break, Break, Break'" uses the ballad stanga abeb, and as the expres-
sion of 2 Jorainant euiotion: is nore songlike then '"The Shell", which is
a momentary yielding to a nipghtmare world. It is important that Stophens
can wake up from his bad dream:, whereas Tennyson cannot. It is the
senge of inescapable reaiity that rings relentiessly through "Break,
Break, Break'. .
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7. VWhat is the poet saving in the second stanza and the first two
lines of the third? --He is thinking of those whose asgsociation vith the
gea is a happy one, including the fisherman's boy, the sailor lad, and
the ships sailing to ‘a safe harbor. But these scenes confrast with
his o+ sense of loss.

L. What do the "touch of a vanished hand" and "tie sound of & voice
that ia still"” contrast with in the poem? -- See the preceding guestion.

¥9. What does "the tender grace of a day that i¢ dead'" mean?
-=Symbolically, day stands for life; the word :"tender" suggests the
vulnerability of al! life; and the word "grace' suggests beauty. Hence
the phrase sums up -vhat Tennyson has lost. At this point in the poem,
for the first time he becomes cxpliéit.

10. 1s there any point in the pcem: at vhich the poet comes closest
to uttering the thoughts that he hag such difficulty in expressing? -- See
the answer to the preceding questions, but even the second last line of
the poem is metaphorical and hence indirect as a statement, using other
terras thaa factual, objective oner. Remind students that & metaphor is
saying one thing in terms of another and that noats write this way bécause
the direct terms will not express the faeling so accurately as the
emotion-chasr ged terms of the metaphor.

c. Henry Wadsworth Longfenow. "The Tide Riaes. the Tide Falls! in
Immortal Poems, p. 350.

Explication

The contrast between man and the sea is once more dominant in
this poem. Using a8 a refrain "And the'tide rise, the tide falis", the
poet emphasizes the constancy of the sea. Man comes and goes, lives
and dies, but the sea continuss the same. In the quiet, detached tone of
the poet, we sense the impersonal quality of the ebb and flow of tides.

© Study Questions

1. Does this poem teli a story? --Although the poem foliows a
chronological order, the ref~rin indicates that something other than plot
holds the poeﬁ's attention . ‘

Why does the pcet repest and the tidc rvises, the tide falls'?
-=To emphuixe the constancy of the uea in contraet to the changoableness
of human life

8. ‘Whatsare thd main di,vicion. of the poem ?. What is tho reason for
tha stanga divisions? «- The stanses cech represent a period of time:
(1) evening (7} night (3) mcerniag. As the time of day changes for the
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traveller and altere his activities, nothing happens to change the ebd
and flow of the tides; hence the refrain uniderlines the coatrast between .
man'e life and the sea.

4. Who is talking in the poem? -- An omniscient narrator.

%5, Y/hat seems to be hie attitude to what he teille? -- He is simply
stating vhat is, with as much detachment as possible. Only the thym es

b dle o s ol bl maswme flosconaecanmal! and Hoahacwa!ll! haewre & smasawnfial
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sound.
6. Look up the words '"curlew' and '"hostler".

7. Notice the use of the word *'calls" in the second line of each
stanza. Vhy has the poet repeated this word? -- Each time of the day
has its characteristic call.

8. How does thes atmosphere of the three stanzas differ? ‘hat
word pictures help to create these different atmospheres? -- in stanral,
the twilight atmosphere is created not only threugh the word '"darkens"
and’'the calling of the curlewr, but most vividly through the deacription
of the sea-sands as ""damp and brovm". In stanss 2, the repetition of
the word "darkness" creates an impression of blackness ag2inst which
the white hande of the waves show up in sharp contrast, In ctansa three,
the business of day is suggested by the noisy activities of the siceds and
the hostlor; whereas stanza two suggested noiseleesness.

9. Inthe second stanza what dses the description of the waves at
night suggest? Why has the poet spoken of the “'soft, white hands" of
the waves? --Here the sea is quietly removing every trace of man's
presence. The waves are personified to intensify the sense that the sea
is more poworful than raan, though it works in darkness and through,
in this instance, gentle little wavaes.

Q. Psalm CVII, Verses 23-30

%ﬁcaﬁon

This passage comes from a psalm which is a call to thanksgiving.
As ca2 of the reazons for thanksgiving, God's rescae of sea merchants
in a storm at ses is described. It is one of the signs of Cod's power that
he can raise a great storm at ses, but when those in dangsr call upon
God, he calme the ocean and brings the seafarers to a safe haven.

Unlike the other ses posms of this unit, this psalm bas for its
subject & direct relntionship betwasn man and the sea. #ere the sea is
viewad not merely ag it affects man'a emoticns but as it afiects his very
suxvival when he hae th trevel on it. At the same time, the imperscenal,
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inhuman quality of the ses, which seemed dominunt in the othsr thr.s
poems, 18 here transformed by the religious view, Now the sea becomes
2 symbol of God's power: he can raise a grest atorm and just as easily
still the wawves, If some of the students h to interpre: the passage

as a total allegory of life, there is no reason why they should not,

Study Questions

1, Comparing this psalm w/ih the poems you bave just read, do
you ses a difference in the way man's relstionship to the sea is treatad?
==See explication,

2, What contrasting examples of God's "wonders in the deep” does
the Paslmist describe ? =~Both the storm 2nd ths calm are the work of God,

3. How does the Psalmist create a picture of the sea merchants!
distress in the storm? -=Both physically and mentally, the mea lose con=
trol of themselves: two express describe their mental staie ("their
soul is melted becaus2 of trouble’" and they "are at their wit's end".);
and one describes their physical state (** They reel 1o snd fro, and stagger
like 2 drunken man®’),

* 4, Why do we call 2 piece of writing like this, poetry?=-The
panuemm of each lire creates a rhythmical balanre; for exzmple,
"These sce the works of the Lord, and his wonders in the deep, ' The
gvi?ﬁg!:f the imagery is anociker indication of the emotiomg intensity of
e .

"The Love Leiters of Smith," H, C. Bunner’
(See Student Verrion for text) S

cation

The story is set in the late 1%h century, and that period is quite in-
fluential on the behavior of the characters in the story, They act like late
19th century Victorians in many ways, but they also have that indispensable
universality of meaning and action 13t makes & story timeless, The plot
of the story is fairly simple: the liitle seamstrees is wearing away in the
oppressive tenement and working conditions of New York, She is thin, pale,
and anxious, and that anxiety reveals itself in several waya. chief of which
i3 her indignation and suspicion at the gestures of friendliness by her neigh-
bor Mr, Smith, One night, exhausted from her work, she is ready to go to
bed without eating, As she sits Lofore the window, too tired to move, the
first humwan kindness that has come her way for ten years, & ently since
ghe has been in New York, comes sliding along the window 8 Properly
Victorian, rhe slams her window on Smith's kindness. The irony of course
is that bseause of her hidobound ideas on what is proper, she is denying her
own humanity, She forces herself inte cruel actions, slways rebuffing Sinith,
and finally even pours the portsr on the flowers, But Smith, child of nature
that he is, is unfettered by false notions of propriety, He is only a good man,
not & "polished” one, and everything he does is natural and kind,

ITA Book of the Short Story, ed. E. A, Croas, New Ycrk: American
Bock Co., 1954, pp. 200-208,
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Smith is a man of intense honor, He has given his word that he will
not address her, and even when he is performing as her protector against
the band of loafers, he will nct break his word, Instead, he startles a
passer=by, shouting at him thet"I ain't gaénothing to write with!" so that
he dces not have to address the seamstress directly. In their nightly cor-
respondence, only the warm detaila of the smoke of his pipe and the clink
of his mug as he sets it down give the seamstress any evidence of his being
a person, not just & writing machine. His character i8 revealed mainly
through the letters, but also ihrough such episodes as that mentioned r hove,
when he refugses to violate his oeta, and thrcugh his bringing back flowers
froin the country to the woman,

His vitality and experience-~travel all over the world, farming, bear-
killing==contrast with the seamstress® secluded, inexperienced life, They
are opposites in that respect, but alike in their basic shyness, gentleness,
and Bimplicity.

The point of visw i8 mainly the thirdeperson narraior, with an occa~
sional intrusion by the author, e, g., after tellin’; what the seamstress
thought of Smith’s appearance, the author says ''Most people would have
called him plain, " Another example ig the suthor's editorializing about
the greed of tenemens ownerse in the first pavagraph., He tells us rather
than lats us decduce from actions whenever he wants to speed kis narrative
along, The story i3 told through narration and through the use of ietters,
The letters are more for character revelation than for plot advancement,
Each short migspellad epistle from Smith givee new insight into his char-
acter: simple, honest, forthright, determined, The author connects the
letters with a stream of more important commentary and series of actions,
occasjonally asummarizing the detaile of their correspondence in one para-

graph,

The story illustrates the important principle of fiction that character
determines incident and that action illustrates character, Everything these
tws psople do I8 completely in character, completely plausible, They are
made believable cheracters through their responses to the situations, "Char-
acters responding to situations” is a fair short definition of a narrative,or
storied form, Your students should be led to perceive that the "meaning"
of the work grows out of the form in which it is cast, and that the storied
form is one of the most common methods of organization,

Study - Queations:

1, What are the living conditions of the seamstress ? ~~Tenement, walk up
of seven flights, hard bed, hard work,

2. Do those conditions have anything to do with her response to the first
mug of porter ?--Ves, She is suspicious, remembering the "mndred smaill
:al:%htg; atrléas‘ she has received, thinking that nobody is naturally good and

- e .

3. What else might have influenced her actions? ==19th century marners,

fﬁin V{‘l.xat kind of man is Smith? -~Kind, gentle, honest, forthright, deter=
e
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5. What besides the letters shows you what kind of man Smith ia? ~~His
defense of her, his refusal to speak, his bringing flowers, and his attitude
of gentle understanding when she pours the porter on the geranium,

€. How long does the courtship take? ~=Spring to September, a plausible
length of time considering the way they were getiing acquainted with a few
notes every evening,

7. What is the biggest change Smith's friendliness makez i s seam~

stress ? ==She changes from being downtredden to taking joy iu life, Even
her annearance changes.

8, Why 8 Smith given no first name and the seamstress no name at all?=-
It helps support the atmosphere of formality and stresses the fact that they
do not krow one another, It fite 19th century customs of address.

9. Xow does this story help us to understand people ?=~It helps us realize
that sometimes people have to be worked with before they overcome the
barriers they throw up against other people, The seamatress is unable to
respond to Smith's kindness for a long time,

10, What is the only time that Smith deviates from character? Why?=<in
his letter of proposal, but it is really in keeping with his policy of doing
everything the right and proper way. He copies a model letter, thinking

thet he is proposing the correct way, But he immediately reverta tc his own
natural ways by sending a short note in his own language asking her to marry

11, This is a fairly typical story of boy-meets~girl, boy overcomes ob=
stacles and wins girl, How does Bunner keep it from being trite? ~=lfainly
through the character of Smith who is not typically handsome but who is
gemuine and mature,

12, Can you guess how the seamstress is going to react to Smith's kindneas
after you have read a few pagea? Do her actions fit her character? --Yes,
Once she is established as a lady-like Victorian, we cax fairly well predict
her alamming the window on Smith's porter, But her attention to her gera=
niums and her sensitivity as a human being foreshadow her ultimate response
to his flowers and kindnesses.

13, Does Smith act the way you would expact him to? ~=Yes, After ths
initial offer of porter, we know that whatever he does will 2 from the
same kind impulse to help someone (he thinks porter is good for her health
and will add meat) and to make her happy (he brings flowers from the coun~

mide)m
4, Excerpt from Thoreau's Wslden

cation

This paragraph is an example of non-storied prose. Instead of
being organized according to a plot line, it focuses on the establishment of
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a fact, in centrast with a myih. At the same time Thoreau by no means
leaves the iuyth of the Bottomless Pond hehind, even when he has established
the fact that Walder Pond does have a bottom. Thus this simple experi-
meni i determining the depth of a pond ends as & commentary on the
humsan mind. From generalizing about the myth, to the very specific
measurements recorded in the middle of the paragraph, and back to the
myth as a philosophical necessity, Thoreau has given the paragraph a
pattern that lends itself to analyeis. But not only should it prove useful
to students to see ine generaiization-spsecific deiaii-generalization paticrn
of the paragraph, but also'it should suggest to them that fact and fancy
rnay be brought together in literature.

Study Questions

1. Vhich of the first two poems in this unit does this selection most
resemble ? ~-This question introduces the distinction between storied and
non-storied form. Students should see that this paragraph is like "On a
Fly", in that it does not tell a story but instead takes a matter-cf-fact
subject and gives it wider significance.

2. Is there any difference between Thoreau's account of measuring
the depth of the pond and a scientist's account of a similar experiment?
--Studente will readily see that while Thoreauds purpose in measuring the
depth of the pond i not very différent from a acientist's, he records his
experiment in a non-scientific fashion, by embedding it in a paragraph of
fanciful speculation.

3. This paragraph does not primarily tell a story; how, then, is
it planned? In what order does Thoreau tell things? --He discusses.th.
myth of the Bottomless Pond as the reason he set out to measure the depth
of Walden; then the actual experiment is recorded ia detail; and finally,
he zeturas to the myth for the meaning that it still pcssesses in the face

4. Look up "Styx" in your dictiomary and then explain why Thorean
mentions it. --The mythological allusion suggests the kind cf mystery that
hurnan beings associate with the unknown.

5. Why does Thoreau say that the pond has "a reasvuauiy agit
bottom" ? --This is a little humor directed at the notion of the bottomless
pond,

6. Whut Goes he mean by saying that not an inch of the pond's depth
"can be spared by the imagination"? «- The fact that the pond is fairiy
deep encourages the imagination to believe that it is infinite.

*7, Whatis a symbol and what does the pond symbolize ? --Something
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Jnown that stands for the unknown; something definitc that stands for thu
indefinite. The pond, because of its depth, ig able to stand for the
infinite.

8. 1s there any sentence that sums up the whole paragraph? Can
you explain why this seatence is placed where itie? -«Tho last sentence
swms it ap. The cnd of the paragraph gives particular exaphasis to this
sentence. ‘

9. Has Thoresu robbed the pand of mystery by measuring its depth?
Vhat about-the climbing of Mount Everest; did that rob the mountain of
. myatery ?-«~This question, at least as far as Thoreau is concerned, should -
be answered in the negative. ‘In fact, he is quite willing to let Walden be
a symbol of the infinite «a ke says, forgetting that he has determined its
depth. The students may wish to disagree with Thereau's conclusion,
and, in this scientific age, have a good cuse.

£
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TRAVEL LITEIATURE

Introduction

At thie point in the curriculum w2 feel it is important for the
students to yvesalize clearly that a storied form can be either fiction
or non-fiction, Later, they will begin to see that questions of storied
or non-storied form also involve guestions of tcne and purpose.
(Pilgrim's Progress, for example, is & storied form, but no one
rsads it as a novel.) Rut such concepie are best left until later,
when the three basic headings of Subjeci, Fori, and Point of View
begin to merge. Hence the introduction at this point in the cur-
riculum of chort, stcried, but non-fictional selections. Further,
the action, excitement, and suspense found in the selections shouid
be refreshing, and their shortness makes them lecs difficult to
compzrehend and discuss in their totality than the later novels and
piays. :

Discussion of tne selections can take several profitable directicus.
In contrast to earlier works, the students should be brought to see that
here the basic structure is narrative, that the primary organizing
principle is the relation of a series of events. The point of view in
all the selections is first person, but profitable distinctions can be
made between the degree of perscnal response and of projection of
personality thei appears in each piece. This distinction in turn can
lead to discussi-m of subject: the subject of the Lindbergh selection,
for instance, is almoc; entirely reportorial, factual description of
the flight itself; while the subject of the 2yrd selection is as much
the man Byrd as it is the incident.

Since one of the main purposes of writing of this sort ie to make
the reader participate in the experience, the students' attention should
be directed to some of the formel aspects of writing, euch as diction,
vivid simile, selection of incident, paragraph construction, and any
oths» agpect of the work that saems usable. The students' undex-
standing of the form and structure of narrative prose can be extended
by writing exercises. For example, following a discuszion of the
begiming-middle-end narrative form, the students could be asked
to write & short personal account. They should be encouraged to
use vivid details, concrete words, sensory impressions, and

figurative language,

Any good narrative should stand alone without a detailed intro-
duction, hut many students respond better and achiave fuller under-
standing with the help of background preparation. These selections
lend themselves well to the introduction of such aids as pictures
from magacines, motion pictures and slides, maps, and aciual
objects. These should inspire interest, provide the environment
for th; action the characters are engaged in, and help develop
new ideas.

The arrangement of the selections hes been determined by the
degree of personal involvement the author demonstrates. Thus, the
first piece, from Charles Lindbergh's Yo, is almost completely

B
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reportorial. Then follow gelections from Nansen's Farthest North
Heyerdahl's Kon-Tiki, St. Exupery's Wind, Sand, and Stars and
Byrd's Alone. The last selections will be seen to have moved a
considerable way in tone and consequently in subject from the pure
objectivity of the first.

I. Froin We, by Charles Lindbergh,
. Text. See Student Version.
i Explication,

It is difficult for young people to catch the flavor of an era as
distant in time to them as May 1927, when Charles Lindbergh flew
the Atlantic, the first non-stop solo flight across the ocean. Perhaps
it is too much to expect thein to visualize the gaudy, glittering era
of the Twenties, that ten-year party celebrating the end of America's
childhood, with the terribie hangover of the depreseion years to fol~-
low. Equally difficult is it to try to imagine the wave of adulation
and hero-worship that swept the country as the result of Lindbergh's
- achievement. Perhaps those historians are right who see it 25 a
- desperate attempt to relate to a lost innccence and a simpler code,
an attempt to make Lindbergh a symbol of what America no longer
was but wished it might still be, an attempt to deny the reelities of
iife in the Twenties. For against a backgrcund of loesening morals,
easy money, graft in high government circles, and a nationwide
disregard for the Constitution and law as evidenced by the total
failure of Prohibition-~a disregard for law and a basic dislike for
the “cops" from which many sociologists say we have never re-
covered--Lindbergh's achievement, his modescy, dedication, &nd
integrity, stand in sharp contrast. This is at least an explanation
for the pheromenon of his unparalleled popularity. Lindbergh could
have had anything he wanted, Some of thie should, if possible, be
conveyed to the students, because with this background the simplicity
and total lack of self-drarantiz.ation that one finds in We is even more
remerkable, The students could weil draw parallels from their
own experience in the roughly similar attitude of, say, the astronaut
John Glenn, in a roughly similar situation.

It might slso increase their sense of history if it is pointed

out to them that the Wright brothers flew the first airplane barely

sixty years ago, and that barely thirty years separate Lindbergh's
- epochal flight --a flight made now in six hours by commercial jets
hundreds of times monthly~-from the fiight around the world of a
humanbeingina manned space capsule. The acceleration of phenomena
is 8o rapid that one barely has time to gasp. Lest they think all this
is as ancient as Adam, it might be pointed out that Charles Lindbergh
is still alive and vigorous, and still active in avistion,

In discuesion the point should be made clear that this, though
factual, i nonetheless a storied form. It is the atraight chronological
account of a flight from America to Europe. The studente should
notice that the conceniration is on what happened, and very little is
said about the author's state of mind or his emotions. To fit the
tone, the atyle is simple, the sentences and paragraphs short, and
there i8 no 'mood writing.” This aspect of the piece will serve well
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for later contrasts with St, Exuvpery.

Study Questions

Note: For the first couple of selections, no attempt has been inade

to distinguish between easy and difficult questions. The selections

are simple, and most of the study questions deal with'concepts that

should be grasped by all students. '

i. You have been dealing this year with various meihods of
organizing writing. What is the basic method of organization
of this selection? --The students should see that this is a
chronolcgical narrative, a storied form. Discues the dif-
ference between storied and non-storie2 forms with them,
so that they get the distinction between a work structured
arourd the narrative of a sequence of evenis and other
principles of organization.

2. Lindbergh's flight actually happened. It is truc, not ficiion.
Would it have mede any difference to the organization of the
selection if it were fiction? --Again, the students should see
ghaft both fact and fiction, prose and poetry, can be storied
n form.

3. One of the main differences between storied and non-storied
forms is that storied forms usually have a clearly defined
bezinning, middle, and end. In this selection the divisions
are particularly clear. Find them.-~This should be very
easy, as the first and last paragraphs constitute the logical
beginning and end. The students should be made aware of
the advantage of having a beginning-middle-end pattern in
writing of this sort. They should be encouraged to relate
their observations to their own writing, where an introduction-
body -coniclusion pattern serves the same purpose.

4, This is & first-person narrative. How much did you learn
about Lindbergh from reading this passage? -~-Most of them
will probably see that very little of the man's personality
comes through. He never mentions his {eelings or his re-
action to anything. The writing iz quite ob,ective. Lind-
bergh is quite laconic in describing such dangers as ice
forming on his wings, or having i5 fly blind through the fog.

5. The word "style” is a loose term used to deccribe the way
gomeone writes. It is possible to recognize many writers!
works through their very distinctive style. Style involves
such things as choice of words, length and type of sentences,
use of imagery, and other aspects of writing. What can you
ssy about Lindbergh's style? Does his style contribute any-
thing to the tone of the piece? -~The students will probeibly
nctice the short, simple gentences, the short paragrapha,
and the total lack of any imagery. They should see that
this ie an integral part of the objective, laconic, reportorial
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tone of the passage. Later comparison with the highly ornate
St. Exupery will help them become aware of some of the as-
pects and effects of style.

8. Many stories deal with some sort of conflict. It is the out-
come of the conflict that interests the reader. Is there any
conflict in the selection you have just read? If there is,
what was the outcome? --Some students will undoubtedly see
that though it is unspoken, there is a conflict here between
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succegsful crogsing is one of the things that gives the passage
some coherence.

7. No writer is perfect. Can you find anything which you might
wish to criticize in thia passags, as far as organization,
development, or unity are concerned? --There are several
paragraphs in which Lindbergh veers away from the flight
narrative to make observations which he then does not develop.
Some cf the students may nctice that thege tend to break the
unity of the selaction, and to distract the reader by opening
up side traila, Cf. the three paragraphs beginning with

The English farras were very impressive....

8. What does the following sentence really say: ''The sun went
down shortly after passing Cherbourg, and soon the beacons
along the Paris-London airway became visible.  --This is
one of the most common errors in writing, and if the stu-
dents can gee it in @ model, perhaps they will become aware
of it in their own writing. The sun, of course, did not pass
Cherbourg; Lindbergh did.

II, From Farthest North by Fridtjof Nansen
Text. See Student Version

Fridtiof Nangen, the famous Norweigan explorer, was a
humsnitarian, statesmen, marine zoologist, pioneer ocean~
ographer, and author, In 1888 he and five other men crossed
Greenland from east to weet, Then in 18983 he outfitted the Fram,
having built it to withsiand ice floes, and sailed North again, He
and Hialmar Johansen lefi the Fram and iried to reach the North
Pole by kayak and sled. They came within some 272 imiles of their
destination, closer than any man had ever lreen before. The two

%eﬁg the men had spent in the Arctic became the subject of Farthest
orth,

In 1922 the famous explorer was awarded the Nobel Peace Pr'~>
for his work with World War I refugees. Franz Jodef Land was 1. -
named in his honor. His most enduring morument, however, remains
Farthest North, an able and exciting account of man againe the ele -
ments.

]
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Explication

The pagsage included here illustrates the basic narrative pattern
of beginning, middle, and end., It is a brief episode, occurring when
116 mei were nearing the end of their terrible journey. It is this fact
that lends a specigal poignancy to the episode. To have come so far,
so painfully, to have endured two years of lonely ¢ravel across the
Arctic wastes, and then to be faced with death and defeat, with the
end almost in sight, not as a result of the elements, but only beceuse
of one second’'s carelessness--gll this adds to the horror the reader
feels a8 he watches, with Nangen, the kayak drift out into the icy sea.

Point out to the studenis (or better, let them iell you) the under-
lying narrative pattern, the situation, complications, and solution.
Ask them to note the use of concrete words, The language is simpls,
direct. From what has been told in this passage, can the studeuts
draw any coriclusions about the author? The fact thai Nansen had
gurvivea two yeors in the frozen wastes of thie Arctic speaks for it-
self, of course, Tut in this one egisode alone, one quality emerges
that is essential {o an explorer. Ha acts as quickly as he thinks,
and he does not hesitate. Such hesitation would have been fatal here.
He was couragerous as well as decisive., He poinis out that, since
ae had no choice, big action would hardly be termed courageous.

Asgk for opinions.

The students should notice that this selection is far more personal
in tone than the Lindbergh selection, It might be interesting to have
them count the number of times the word"I" appears in the iwo sel~
ections, It might alsc be instructive to have them compare the num«~
ber of timee such abstractions as “joy" "delight" or "courage” crop
up in the two pieces. In this way they could begin to see how within
the same basic narrative form ths subject and point of view of &
piece can vary enormously.

Study Questions

1. Discuss the incident related in this passage in cless, to make
sure you understand the words and the gituation. --Make sure
the students understand such things as the wind being "off
the ice, ” tl. - certain death involved if Nansen had turned

back, what auks are and why Nansen shot them, what a kayek

is, and anything elge that is unfamiliar,

2. Is there a beginning-middle~end pattern in this story? I
80, whereweuld you make the divisions ? --Cne cannot be
arbitrary about divigions like this, and the studenis may
disagree about where they woitid make their divisions.

But they should all come up with som . One probable
division would be paragraphs one and two for the beginning;
three through six or geven for the middle; and seven or
eight 0r the end. Thu main thing they should see is that
there is an introductica, a conflict, and a resolution of
conflict, a pattern which arouses and thei satisfies our




expectations.

3. How much do we learn about Nansen from thie passage?
How does Nansen's story differ from Lindborgh's in such
things as tone and subject? --See explication. The students
should be able to notice the increased emphasis on the nar~
rator's internal state, and hie concern with his predicament.

4, Good writing involves, among other things, the use of concrete
details and vivid description, Can you find any exampies of
gsuch things in this selection? --Select pertinent passages from
the text end discusse them with the students.

5. You have discussed conflict in the Lindbergh selection, Is
there any conflict here? --Yes indeed. Again we have the
conflict between man and harsh nature., 3But there is also
the conflict of Nansen with himself, a type of conflict of
which Lindbergh makes no mention. This is, of course, &
function of subject, and the students should see that the sub-
ject of this selection ig almost as much Nansen ag it ie "'man
against the elements. "

6. Compare Nangen's style with Lindbergh's--Thoge students
with an ear will readily see that Nansen's style, though perhaps
a bit stiff and formal, is still more mature than Lindbergh's,
which is barely better than what they could write themselves.

7. No writer is perfect. Can you find aaything which you might
want to change, or criticize, or elimirate? --This question
will elicit all sorts of answers. Probably some of the stu-
dents will question the intrcduction of the shooting of the
auks in a narrative concerned with the saving of a boat,

This is a moot question, and & good case could be made
either for its inclusion or its exclusion.

III, "Catching Sharks with our Hands" from Kon-Tiki, Thor Heyerdahl

it was not simply a yearning for edventure that took Thor Heyerdahl
and his compenions acrcss the Pacific on a crude balsa raft. The jour-
ney wag undertaken to prove a theory. Heyerdahl believed that the
islands of the Pacific had been settied by early American Indians who
sailed there hundreds of years ago. Other anthropologiste believed
Agia to be the source of all Isiand cultures, and doubted besides that

an early American crafi could posaitly have sailed that far. The
question of course was debatable, but Heyerdahl undertook to prove

his point by making the voyage himself. He left the coast of Feru

in Aprii 1947 on a baioa raft named Kon-Tiki in honor of the ancient
pre-Inca sun god,

Although the expedition was scientific in nature, it was neverthe-
less a great adverdure. Piloting the crudely mede vessel across the
world'e greatest ocean was an undertaking that required great cou-
rage. ore were many dangers to be faced, known and unforsseen.
In a gudden storm, they would be st the mercy of great waves and
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screaming winds that could emesh the tiny raft to matchwood, They

might miss their goal and drift on until they died of hunger and exhau-
stion. And there were sharkd....

Text. See Student Version
Explication,

This is really two excerpts that we have put side by side for
comparigson. The first selected passage (A.) is part of s section
Qgaling with the living creatures ihai abounded ia the ocean sur-
rounding the raft. Whsgles and dolphins have preceded the sharks,
the octopuses, squids, and tunas follow. The students should
quiciily see that this ig not an esssy about sharks. It is a nar-
rative which relates in story form some of the author's exper-
iences with sharks. He tries to share these experiences with
his readers by using vivid descriptions that are impressionistic
and sensory. His chummy use of "we'" seems to include us-with
the crew, and 8o vicariously we feel the threatening presence of
the sharks, "the dorsal fin always stuck up menacingly." Heyer-
dahl's masterful use of diction should be pointed out to the students.
Help them to understand the effective use of metaphor and simile,
as well as girong, precise verbs and pictorial adjectives. Have
the students read again the passage that describes the sharks as
they follow the raft, t» appreciate the force of words like "un-
bridled strength, "' "st ‘eamlined bodies, ' "steel muscles,”

razor sharp teeth, " "crencent-ghaped jaws.'' '"broad fiat head
which buiit vp the fzeling of fear and danger. Also notice the
verbs chosen to describe the high points of action--"heaved him-
self toward the raft," '"water boiled round us, " "lashed the water
into a foam." The sirengih of the shark and its behavior are
details expressed by comparigons--"gaffs bent like spaghetti, "

shark jumped up lik: a begging dog, = 'parallel rows of sawlike
teeth, "' "amall green cat's eyes and enormous jaws which could
swallow footbails, ” "till the war dance was over, "

Get the siudents to notice the order in which various experiences
have been desi: with, Eeginning with the vague feeling of beingz men-
aced b the dersel fins sticking up out of the water as the sharks
follow the raft, each paragraph adds more detail of the strength of
the sharks: the bundle of steel muscles, the rows of saw-like
teeth, and finally the impenetrable gkin that turns aside a knife.

The cumulative effect is very pewerful, and is skilifully handled.

The second section (B. ) cccurs after the crew has vigite. «aster
Island. Seasoned sailors--cr rather rafismen--by this time, they
have become familiar with the ocean; and with familiarity, respect
has dwindled. Even the sharks do not awe them so much any more,
and they begin to take liberties with them that would have been un-
thinkable in the beginning. They start by feeding them bits of fish
tied to the end of a rope, ard making them beg like pet dogs. Grad-
ually they arow braver, until they end up pulling the sharks' tails.

A
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However, they still respect the five or six rows of razor-sharp
t:;lth’ and the iron muscies that make a sledge hamamer out of the
tail.

Longer than the first excerpt, this narrative lacks the easy
flow of the first selection, and the students might L2 able to detect
weaknesses in the order of the paragraphs. While the account ¢?
hnut's close escape from the jaws of a shark is very interesting
and full of suspense, it interrupts the continuity of thought that
began with the feeding of the sharks and ended with the tail pulling.

This would be a good time to discuss with the students the
difference between narrative used to tell a fictionsd story, and
this kind of narrative that conveys actual experiences. The fictional
writer is able to choose exactly what he wants in order to bring
hig story to the desired ending, and he uses only those details
that contribute to his planned effect. The reporter of actual ex-
periences is limited by the necessity for truthfulness in the telling.
He must report what happened, and he has ro control over the
sequence of events. It takes imaginative writing to maintain a
feeling of suspenee in this prolonged conflict ko ween a handful
of men on a raft, and the ruthless and omnipotent sea.

The tane of the writing is worth commenting upon. It is not
the impersonal reporting of Lindbergh, nor yet quite as personal
as Nansen's account, which includes dinlogue. Vhile describing
accurately and in detail the dangers that surrounded them, the
passage is restrained in treatment and plays down the courage
and endurance of the author and his crew.

Suggestions for Activities especially helpful for slower students,

After reading the title of the narrative the students may want to
tell about sharks. They have had some experience with sharks from
the ‘'TV programs they have observed and through their reading. Dur-
ing their discussion, listontheboard. the facts they mention. Later,
have the studerts compare these facts with the information givenr by
Heyerdahl. What knowledge did they obtain from the selection?

To . help the students visualize the geography of the narrative,
have them lccate Callao, Peru (naval harbor where the raft was
built): Marquesag Islands; Pukapuka (an islend sighted by crew);
Raroia reef (the boat grounded on this reef); Tahiti (the island
where the raft was towerd); Humboldt and South Equatorial Cur-
rents (the ocean currents that carried the raft).

If they are curious about the construction of the raft read
"Acrogs the Pacific by Raft" pp. 83-86 in the ''Permabook’’ paper-
back edition of the book. Why did Heyerdahl ingist on using a
raft instead of a boat? Read about naming the Kon-tiki, p. 91.
Encourcge students to read other incidents of the adventure.

T . o7 &
T : oL :
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Thor Heyerdahl, the author of the selection, chose the
first-person point of view--that iz, he was one of the
seamen, a member of the crew. It is through his writing
that you 1earn about the members of the crew and their
experience in capturing sharke. Why does this choice of
the first person make the adventure secm: more real?
Weuld the narrative have been the same if it had been
written frorm the third perscn point rf view? Give your
reasons. =~-The emphasis which personal interest adds
to certain details would be lost, and the effect could be

2 lack of involvement for the reader. This, of couree,
is not necessarily true, and an interesting discussion
might ensue.

Heyerdahl said, '"We had great respect for sharks on |
account of their reputation and their alarming appearance.
What did he mean? How did the shark earn the crew's
vespect? Describe his "alerming appearance.” What
features of the shark seemed most terrifying to you? -
The sharks! size, great strength, swift movements, and
sharp teeth caused the crew to respect them. Also, the
creatures had the reoputation of being the man-eating
variety of sharks. en the crew cttempted to cepture
the sharks, the gafis bert and the spearheads of the har-
poons were broken. The students shoiild notice how the
author describes each part of the shark's body: for ex-
ample, "the fin always stuck up meracingly." Have them
find other illustrations.

To help you sze and feel the excitement of the "hectic struggle"
and "tug of war" with the shark, the author has suggested
comparison# between two different things, "small green
cat's eyes' and "sandpaper armor on the shark's back, "
He haa used the figure of speech called a metaphor in these
descriptions. He used another figure of speech called a
simile--"gaffs bent like spaghetti” and "bamboo stick stuck
up like a periscope, " which states the comparison by the
use of the word 'like". Discuss the meaning of other
metaphors and similes you found in the selection. Why did
the author use comparisons? ~~-See explication.

To help you share his impressions of the gharks, the
author has used many descriptive vwoids to add meaning
to the nouns: "unbridied strength, " "steel muscies,

crescent shaped jaws, = Find other descriptive worda.
--See explication,

Notice the verbs Heyerdahl has chicsen to describe the
exciting moments---"Knut heaves himself toward the
raft, "' "the water boiled round us, ¥ and "the tsil lashed
the water into foam. ' Why did he choose those verbs?
-=-Se¢ explication,
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"8, Cormapare the organigation of selection A with thet of
selection =, How do they differ? Which do you feel ==
is the more effective writing? -~-See explication,

7. Although the narrative reietes time incidepts, many of
the elements found it fictional storytelling sre priesem.
One of these is conflict. Explain the conflict in these
selactions. “hat is the effect upon the reader? --The "
conflict betwween the men and the sharks creates suspénge.
and heightens interest in the story. '

8. What kind of pecple are the author and hia compeniors .
. on the raft? How do you kmow? V’hat ara your feclings ' '
about them? --The students are gure to say the men 3
are brave and that they admire thom. The narrative
itsolf makthea: mﬁm of this, but th%a undzfmking
was one r great coursge. 7t of tha
appesl of thig type of literature is the vicarious

gmrieace of facing danger and identifying with the il
ero.

Suggestions for Composition:

1, Ifhyou weredglven th; tis“x’ne and money t:h make a journoy,
where wouid you go rite a paragraph giving rensons
for your choice and what you would hope to learn.

2. Prepare a report about one of the following and present
it to the clasa:

a, Who Peopled Polynesia
b. Legend of Kon-Tiki

c. 3Building the Bzlaa Raft
d. Choosing a Crew -
e. Course of the Journey N
f. Winds and Currents of the Pacitic

Information about the suggested topics can be found in

the complete book Kon-Tiki, which is avallable in a
paperback edition (Permabook P 243).

Other Activities . _

- Go to the library and find oth travel storics that mi N
intercet your clags. Make gfu of them for the Mﬁ?ﬁ A

bosrd. Checl; with the libridian about the correct way
to Q;?ée a bibliography. - Choose one of the stories and
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IV. From Alone, Richard Evelyn Eyrd
Author

Scientist, explorer, and military commander, Richard Evelyn
Byrd was an importani figure in the exyloration of both the Ant-
arcticand Arctic regions. In 1928 he led an enpedition to the Ant-
arctic and established a bese at the Bay of Whales. The following
year Byrd and three crew members fiew over the South Pole,
the first ever to do 30, indeed the first to actually sece the Pole.

Byrd's adventures began at the age of twelve when he left
hiz home in Virginia and traveled alone to the Philippines. At
thirteen he had already sailed around the worid. Longing for
further adventure, Byrd made careful plans to explore the North
and South Poleg. Since this would require seamanship, he entered
Virginis Military Academy. After graduation, he was appointed
a midshipman at Annapolis, but due to a series of football accidents,
he was left unfii for active duty, Stiil interested in exploration,
however, he decided to become a flier,

On May 9, 1928, accompanied by Fi Bennett, he made the
first airplane flight from Spitsbergen to the North Fole, going
there and back in fifieen hours. ater he began. his comjuest -of
the Antarctic. On his second expeadition he spent several montbs
alone at the advance base.

During the iong winter ruonths, Admiral Td kept an accurate
and detailed record of his experiences at the Advance Weather
Base in Antarctica, This record provided the basis for his book

_Alone, His problem in writing was to select and condense the per-
sonal and scientific material in his journal which would be inter-
esting and meaningful to his readers, The result was & vivid and

exciting description of his existence in the hostile wilderness of
Antaractica,

Text, See Student Version.

Explication

Byrd's account is much more personal than Lindbergh's or
Nansen's, In explaining his purpose in manning a weather base
alone during the Antarctic winter night of 1934, he states that he
wanted to 'know that kind of experience to the full,” the experience
of being physically and spiritually on his own. In many respects
he shares with Thoreau the desire to give up the complexities of
modern life and all the pressures that push a man this way and that.

In the solitude of the Antarctic winter night Byrd ho to confront
life deliberately and take inventory of his soul, ped

The episode assigned is sufficiently self-contained to illustrate
narrative form. From the safé beginnings of the storm, while Byrd
remains in the shack, to his growing awareness of the storm, to the




climaz of the storm and the shutting of the trap door and the re-
gulting moment of panic, to the search for the shovel and the re-
turn to safety, we have a dramaticelly organized unit, The zccount -
gains its power t0 move the rcader by the fact that it is a true
story told Ly the person who lived through the experience and who
was sensitive enough to respond in & more than animal-like struggle
for survival, 4As readers, we are fully aware of ihe vuinerabiiity
of humsan life, the will to survive, and the perscnal courage of

the man, This is not an anonymous human being in danger of
losing his life, but a particular individuel who suffers and whose
sufferings become universal as well as individual,

Apart from the dramatic skill of the telling, the writer commun~
icates the experience by his ability to use language viwidly, His
figures of spesch--metaphors, similes, personifications--and his
considerable powers of description enabie the reader to share
the experience and not merely hear a report of it, as in Lindbergh's
narrative. Preserving a fine balance between the record of what
happened and the interpretation of it, Byrd keeps us very much fa
touch both with the objective realitier of his situation and with his
subjective responses, relating them with the detachment of a wise
yet fully human person,

Study Questicus

1, How has Byrd organized the account of this incident to make

it complete as a narrative in itself? -~ He begins with the first
signals of a storm, shows it growing in strength, reaching a climax
as he climbs the pole, and a catastrophe as he lets the trap-door
close; his moment of panic, his rational approach to the p-oblem;
and safety once more~-all this clearly gives the narrative a
beginning, middle, and end,

2, What was Byrd's purpose in going aloft? -~ He was a scicrist
seeking information about wind velocity; he wap not simply taking
risks for the sake of adventure.

3. What kind of man is {his who observes the beauty of a red
candle against "the rough-hewn snow?" What do you. notice about
his ip:iescriptiow gene ? -~ Tne artist® eye 'and powers of des~
cription,

4, What part do comparisons play in Byrd'e deecription of e storm?
Find the one that he uses repeatedly, ~- To the reader who hss of
course never beem in Byrd's situation, the esperience can be compre=
hensible only through comparison with more iamiliap axperiences;
hence Byrd uses many similes and metaphors, The one that he
uses most often ie a Ssomparison of the drifting snow with the sea:
.88 an incoming tide;" "I breasted it as I might a heavy surd;"
pounding like the surf.

5. How does the telling of Byrd's experiences differ from the
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others you have read in this unit? -~ Byrd shares his thoughts with
his readsrs. The other writers do not do thie, but limit their
writing to an account of what happened. Byrd specifies his reactions
to his circumstances, and allows the reader to get inside his mind
and feel the frustration, panic, weariness, and blessed deliverance
thst ne experierces emotionxily.

6. Under ordinary conditions, the shack would not appear as the
most desirable place in the world tc be, BHow is our view of it
affected by the storm? -- The shack becomes a sanctuary; Eyrd's
glimpse of it down the ventilator sums up its value for him at this
moment,

7, Although the events Byrd is describing are true,he uses many of
the devices employed by a fiction storyteller, How, for example,
cdoss he hold the reader in suspense as he struggles to open the
jammed trap door? -- The contrast between the danger and discom-
fort of his predicament and the safety and warmth of the shack, '
the confiict beiween the powerful forces of nature amd the frail
creatire, man, the repitition of struggle followed by feilure until

success is finally achieved are all literary devices that heighten
suspense.

8. The fact that Byrd survived to write the story of his experiences
leaves no doubt about the outcome of his dangerous adventure,

Does this knowledge destroy the suspense or lessen the reader's
Inierest in the narrative? =- No, the dramatic quality of Byrd's
writing involves the reader emotionally so that he identifies with the
explorer in his struggle againsi the eélemenis,

o, What series of emotions does Byrd pass throush from the moment
he discovers that the trap-door is shut? =~ Pani¢c, desire for his

shack, hope of finding the shovel, relief and happiness at regeining
lis shack,

10, This is more than simply an adventure story about a mam.:

who survived the rigors of life in Antarctica, cdeals algo with
humen quelities and epiritual experiences. What are some of the
abstract subjects of thig narretive? o= Courage, hope, fear. endur-
ance, the search for knowledgc, truth, integrity, loneliness are all
subjects treated through the concrete facts of this story,

1. In what way has this experience, lived vicariously with Byrd,
. changcd your view on life in general? -- He has helped us to un-
‘ dersiand the tremendous natural forces which dwarf man until he
.- appears small and helpless by comparison. We also appreciste.

p more the strongth of character that can endure and overcome such
relentless opposition.

12, What quslity in Byrd impresses you most? -- Hig courage, &
courage that is all the more impressive because the sensitivity
of the man in some ways make- him more vulnerable to the
destructive effecis of the whole experienca,
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13. When you read the exceipts from Kon-Tiki, you discussed

the importance of precise verbs, pictor‘i'éi aﬁjectives. meataphor, and
simile. Byrd also uses these things effectively, and adds another
interestiing figure of cpeech, p vsonification, attributes human
qualities to inanimate objects, or instance, hewrites that "the
gale pobbed in the ventilator." V/hat other example of personification
can you find in this Q,election? VWhy do you think Byrd uses this
tigure of speecn? -- the Darrier wawrenches iiseif from quieiuds,
“the blizzard vaulted to gale force, " (the ﬁ]ei pounded the roof
with sledge-hammer blows," The use of personification makes the
storm appear to be a personal ememy, ''vindictive" and "malevolent,

which heightens the drama of the conflict between man and nature.

V. "The Elements," from Wind, Sand, and Stars, by Antoine de
Saint E:upéry.

Introduction
"The Elements" is taken from Sand. and Stars, a re-

markable book that recounts Saint- ry's ezperiences as a
pioneer pilot. It is filled with excitzment and adventure, but
that is not its chief charm. The French pilot had a remarkable
feel for language; his book captures in an almost indefinable
manner the very essence of flight,

Saint-Exupéry wes an air pioneer, opening commercial routes
over Africa, the southern Atlantic, and the Andec. He published
Night Eli_gt_?t in 1932, Southern Mail in 1933, and Wind, Sand, and
Stars in 1938. In that year he received one of France's top
literary awards.

His plane was sihot down in ilay 1920, while he wac f
the vermans., Eventually he made his way to the United States
via Portugal, He Kublished three books while a resident in the
States ~-~Flight to Arras in 1942, Airman's Odyssey in 1943, and

The Little Prince, a children's fantasy, 1943,

He managed to find a way to rejoin the French forces resisting
the Ge.mans in France, and was reported missing in action in

1944, His plene had disappeared over the Alps during a battle with ¢
the Germans,

Explication

"The Elements" is more than just an account of the author's
experiences when he was caught in a cyclose glong the cocst of
southern Argentina, although his description is masterly. & is
also a philoscphical reflection upon the duality of man whose phy-
sical being dominates the spiritual in mome:ts of crigis, The
Form, however, i narrctive, with the incidents arranged in
chronologicel order, and the students will have no trouble in iden-
tifyir ; the beginning, middle, and end pattern of the storied sorm.
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Discuss with the class Saint-Exupéry’s reaction to the storm.,
He analyzes his own feeling at some length, and concludes he is
rot ithe same man now as the one that was caught in the twister,
He believes tiat horror is not present whiie something happens; an
event can only be looked at with horror afterwards. Such an
analytical reaction will causé.students to think about Point of
View in an new way, Tuis is written in first person, but here
we have Saint-Exupéry, the writer, describing the emotions of
Saint~-Exupéry, the . He looks et this altogether different
man dispassionately, as he had looked, during the storm, at his
hands frozen on the controls. Can the students see any diffevcnce
in the way Saint-Exupéry , the writer, feels about the storm, and
the way Saint-Exupéry, the pilei, caught in a life-and-death struggle,
felt? Ask them to note that the idea expressed in the opening lines
is returned to again at the close, leaving a feeling of narrative
completeness,

The euthor's gtyle iz worth commenting upon. Although all
these selection have been written in the first person, there is a
world of difference betwesn the impersonal reporting of Lindbergh,
and the emotional involvement of Saint-Exupéry. His treetment of
detail and skillful use of figurative iansuage create aensory im-
pressions that make the narrative 'ccme zlive' for the recder.

If therc is a flaw in his style, it is that in the more reflective
passages Saint-Exupéry borders on the ''flowery.

b This aeifm%:; ggre than the I%thfear; sg:ws u::ory gt;ae;zrlyitthe
abstract et pasgage , the authop 62

himself ig%%ﬁnal aem“:i? The physical drema itgelf cannot

touch us uriil someone points oui itz spiritual sense,” Several

time3 during ‘he narrative, in addition to ihe intooduction, he makes
the same point that there is a0 drama et all except in human relations
This may be rather difficult for some eighth grade students ¢ un-
derstand, but digcussion in cless should help them to grasp the idea,

Study Questiona

1. Why does Saint-Exupfrv think Conrad's description >f the

effect of a typhoon upor & group of cople in the hold of a ship
was more effectivs than an attemp*® to describe the storm itsclf?
-~ It is not the accouni of the physical viclercs of a atorm that has
power to move people but th: effect of the storm on human beings.

2. Wny does he doubt whether people will be affected by his battle
with the storm? -- He is trying to convey as objectively as gossible
what weunt on at the time of his great struggle with thc eloments. He

is to tell the tale without adding to it the horror that is part
* of the afiarmath of such an experience,

3. Does ne succeed in kesping a sense of horzvr out of his account,
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while yet presenting the experience in its full intensity? ==~ Yes, he
records what happened and what he felt at the time, which was noi
borror but rather a fecling of emptiness, He was far too busy
trying to keep alive,

4. How does he create ar atmogphere of forebodlng' before the storm
breaks? -« The unusual blueness of the cky. which 'glittered like
8 new-honed knife," upset the pilot. He also reports that he was
bothered by ''a sort of ash-colored streamer in the gky" which
he "did not like the look of." He tells of tightening his harness, cnd
the "vogue distaste” which he felt as he prepared for physical
exertion. The whole tone of the three paragraphs before the
storms Lreaks prepares the reesder for something unpleasant, and
it is largly the author's choice of words that creates this atmos-
- phere, such words s3:'secret little quiverings,” and “a warning
drum on the wings of your piane,’

8. Why does he have a single sentence as a parggraph ai the moment
that the.storm breaks? -tﬁ?o emphasize the dramatic effect,

6. What is his definition of a symbol and why is his choice of
image a good one to describe his situation? --".,.the event to
which one is subjected is visualized in a symbol that represenis
ite swiftest summing up.” His image, the man carrying plates
on a waxed flcor, suggests the precariousness of his position,

7. Are his emotions similar to Byrd'e in his struggle with the
elementa? ~- No, on the whole Saint Exupéry is too busy handling
the plane to have time to feel much; he mentions only brief
spasms of panic. "I had nu thoughts. I had no feolings excopt
the feeling of being emntied owi. My strength was draining out of
me and 80 was my impulde to go on fighting,'

8, Why does he repeat ovor and over to himsel?, "I shut my hands?"
-~ Everything depexds on his grip on the wheel, and he is afrcid
his numb Iingers will let go,

8. Compare his dascripticn of the ges with Lindbergh's. What
difference o you notice? -~ Saint Exupéry is mwuch imore vivid,
using similes (the whiteness of crushel sugar and the green of
ezlx‘li:ralds). ,Lindbergh &imply says that the ocean was'tovered with
wite caps,

10. Which oi these two writers who describe things os seen from
the sky glves you a greater sense of what it is to be flying? o=
Saint Exupery, becauses hie similes and matephors are much more
grepbic than Lindbergh's bald description, Students can e asked
to pick out 2 number of effective similes and metaphors,

U, Find the beginning, the middle, and the end of thig narrative,
What do you notice about the baginning and the ¢nd? ~=- The be
and the end both deal with the seme idea: there is no drema withe
but humm” n relationships. The Yong middie section contains the play-
by-play account of the storm.
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12. What do you notice about the order in which the events of
the‘;i storm are related? -~ They are arranged in chronological
order.

13, Now that you have read and discussed this eelection, what would
you say it is about? I= there an ahgiract subject iliat lies deeper
than the story itself? -- Yes, See Explication.

14, You have already discussed some differences batween Lindbergh's
writing and Saini-ExupSry's. How does Saint-Exupéry’s purpose

in writing differ from Lindbergh s? Does this ect in the author's

point of view? If you think it does, explain how, =~ See Explication.

15. All of the selections you have read in this unit were writien by
mer whom we might consider to be adventurers. Do you think
that at the time they ware living these experiences they felt the
adventure? Explain your answers, ==& -Exupéry answers:this
qucstion very well in "The Elementsa,

Su ed A 8

1, With the aid of your librarian, compile & bibliography of
aviation stories that you think studenis im your class would enjoy

reading.

2, Chooss one of these books to read, then prepare a report for 5
the class, recounting some of the highlights.

3. Have you ever lived through an experience that was not at all
funny at the time, yet afterwards you were able to lmugh about it?
Or perhaps you suffered a painful experience from which you
emerged a wiger person, r prepere to recount your experience
orally to the class, or write a few paregraphs about it, In prepar-
ation you wiil need to list all the events in the order in which they
happened, You will also need to plan a good introduction and &

satisfying ending.

4. Search current newspepers and magasines for examples of people
whose experiences you think would balong in this unit, Make a brief
gtatement giving your rsascons for inclu each,

tsl; Make 2 bulletin board for the clagsrocm using Advepture as the
eme,
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NARRATIVE POETRY

Introduction

This unit is intended to build upon the knowledge of poetry gained by
the students through the seventh grade study of ds, and to prepare
shem for the study of iyric postry to bs introducsd next year. All of
the poems included here are narratives, although many of them do more
than merely tell a story, We have tried to order them so :hat they will
gerve to bridge the gap between the storied ballad form, sid the non-
storied lyric, " Most of thg.m lie somewhere between the entertaining
narrative of "Lochinvar. which opens the unit, and the philosophic
treatment of "The Man He Killed" which cortains many features of a
}yric, and with which we have ended the unit, '

Only one long narrative is included, "The Prisoner of Chillon, "
The others are all rather short, and each has besen chosen for its own
special emphagis which will provide a basis for comparison and contrast,
I is not intended that each poem shall be studied in exhaustive detail,

We hope rather to acquaint the students with a variety of narratives of
& non-baliad nature, and to introduce a number of poetic terms such
as symbol, dramatic monologus, continuous form, connotation, and
imagery, and to reinforce what hag already been taught about meter,
rhyme scheme, simile, and metaphor,

The questions focus upon the poems through a consideration of
Subject, Form, and Point of View, and have beer: degigned to bring out
the relationships that exist between these useful if arbitrary divisiona,

it will be noted that severzl of these poems deal with varying attiludes
towards war, It was felt that a few poems grouped around a aing};tmpic
(and currently such a timely topic) would stimulate discussion &
such things as the writerts attitude toward his eubject, the golicited
response of the reader, irony and bombast, the power of poetry to
pevsuade, and the whole question of poetry a8 an emotionsal ae well as
¢n intellectual stimulus,

All of the poems used here are to be feund in Story Poems edited
by Louis Untermelyer. and published by Wachington Square 'Fr'eas,
Paperback W555 [ 80§, Page numbers refer to the pags in that volume
where the posm will be found, NOTE: For your convenience, the
questions asked in the Student Version are printed here, along with
possible answers, except where answers are readily apparent and
therefore not needed heore,

READ: LOCHINVAR by Siz Waltar Scotit, n. 153,




Study Questiong

1, There are a few words in the poem that might be unfamiliar
to you, Some of them you wiil be sble to guess from the context, Look
up the others in ycur dictionary,

Line 5 dauntless Line 30 '"Now tread we a

Line 7 braka mensure"

Line 1! laggard, dastard Line 32 galliard

Line 18 ecraven Line 38 charger

Line 26 quaffed Line 38 croupe

Line 41 scaur

2. Retell the events of the story in your own words,

3. On the concrete level, this poem is sbout & bride who waa
carried off on her wedding day by her lover, On the deeper level of
ideas, what abstract subjects does this poem deal with? :

4, Where does the action of the story take place? What clues do
you find in the poem? - This is just inside the Scottish border from
Northumberland, The clues are the Eske River, the Solway, the mention
of the Border in stanza 1, Netherby,and Cannobie Lee,

5. How does this poem differ from the ballads that you read last
year about lovers? == The guy got the gal in this poem! Inthe balleds,
they were always parted,

8, Why had Lochinvar been refuscd parmission to marry the bride?
Where did he go with her when they roce off? What was the groom's
name? Why are you not told these detaile? Is this « baliad? -- We are
not told these details because they are not essential for the telling of
this story; indeed they would detract from it, A good case could be
made for calling this poem a literary ballad on these grounds; however,
the language is far from simple, and the poet's views are very apparent,
Alsc there is no incremental repetition,

7. What is the meter of the traditional ballad? Does this poem
follow the same pattern? What does the rhythm suggest to you? -~ The
traditional ballad meter has four accented syllables in the first and third
lines, and three accented syllables in the second and fourth lines,
Obviously this is not a typical ballad stanza, and the rhythm suggests
the galloping of a horse,

8, What is the rhyme schame of the traditional tallad? How does
it compare with this poemn? == The traditions? balled rhymes ABAC,
This poem has rhyming couplets throughout,

3, Conversetion end repetition are two things frequently found in
traditional ballade. Are these devices used here very much?

16, A simile, you remember, compares two s that are not
obviously similar, Can you find an exsmple of this? t does it
mean? == "Love swells like the Solway, but ebbs iike its tide,” Love
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is not a static thing, but grows and recedss much as the water level in
a tidal river, |

11, Compare the language of this poem with that of a traditional
ballad, -- It is much more sophisticated,

12, Is the writer of this poem telling the story in the detached manner

of the traditional ballads? Do you know where his sympathy lies?
How do you know" -~ By the adjectives ho uses to describe the bridegroom
==laggard,” "dastard, "eraven" compsared with Lochinvar who is

dauntless, " "faithful," "gallant," While Lochinvar sweeps the lady
off her feet and dashes off. with her, the bridegroom stands "dnngli‘gf
ihiio!bonnet and plume,”" There is 1o’ doubt where the poet's sympathies

e

RE%Q% THE PRISONER OF CHILLON by George Gordon, Lord Byron,
Pe

Explication and T'eaching Suggestions

Since this pcem might prove difficult for aome students, it is suggested
that you present it to them orally, After reading it through completely,
it migih be wise to clear up any problems of vocabuiary tnai you feci
it neceasary to deal with before beginning a discussion,

The first question in the Student Version is designe& simply to
ensure that all the students understand exactly what the poem tells,

Although the poem is about human cruelty, suffering and death,
most students will recognize that it is chiefly concerned with the yearning
of the lnunan spirit o be free, Perhaps this would be 2 good time to
tell the students a little about Byron himself, Born wealthy, lame from
birth, moody and often unpredictable, he yet valued freedom 80 highly
that ko joined the Greeks in their struggle for independence against the
Turks, He contracted a fever while compaigning with Greek troops and
died at the age of thirty-eight,

The poem is a dramatic monologue; the first person account makes

the experience more personal for the reader, involving him emotionally

g - go that he feels intimetely related to the sufforing of the prisoner whose
: presence ha is constantly aware of throughout the narration,

v The meter mainteins a rather steady rhythm in iambic pentameter
which the occasional variations only tend to emphasizs, reinforcing the
idea of ths dull monotony of the weary endless days spent in the dark
dungeon, Similarly, the repetiiion of the couplets emphasizec the endless
sameness which again the occasional variations in the rhyme scheme
serve to heighten by corirast, Questions 4-8 are intended to make the
students aware of unity of thought and form, and to demonstrate
how the poet has carefully constructed his work to create a vehicle
which will appropriately carry hia ilcos,
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Agk the students to read again the firgt stanza, paying special attention
to words like "rusted, " "vile," “spoil," ' xmed,e'a “"Barred,"
'forbidden," and "wreck,” Help them to understand the connotations
these words convey, and encourage them to f£ind other well-chosen
words throughout the poem which contyibute to the mood,

Guide them to appreciate the imagery that Byron uses to appeal

to our gcnean, and digeuas hig nas of gimila and meatanhor to reinforce

VW W W weonw W el

these sense impresaions, Here are a few examples:

"Our voices took a dreary tone
An echo of the dungeon stone” (stanza 3)

"For he wus beautiful as day
A poia;' :'hfy .win::l;v;ﬂl not see
A sunset till its summer’s gone, (stanze 4)

"He, too, was struck, and day by day
Was withered on the stalk away" {stanza 8)

"Among the stones I stood a stone”"  {stanza 9)
Encourage the class to find and comment upon other exampl es,

Discuss with the students the symbolism of the bird, Does it
stand for light? joy? beauty” love? freedom? the humean soul? or
all of these and more? Explain the economy of a symbol which, meaning
more than what it is literally, enables & poet to suggest so much with

just & few words,

You will probably need to guide the students to an understanding of
the final stanza, Readjusting to the demands of normal life in society
is very difficult for someone who has long been cut off from the main-
stream of life, Returning priscners of war could be used as an example
of the insecurity people feel who have been out of touch and lost the
ability to make decisions, and acceg the daily reqponaibmties thaa
have long been denied them, Read Hemingway's ~Soldiers Home,

Study Questions

1, Byron follows the traditional narrative pattern of beginning,
middle, and end,
a) What do you learn from the introduction that is necessary
to an understanding of the story?
b) What are the main avents relsted in the body of the pcem?
Tell them in the order in which they happen, |
¢) What event ends the stoxy?

2‘3 What are the main ideas or absiract subjects that thie poem is
about
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3. Compare the characters of the three brothers, Why do you think
the olic‘iiest brother survived? Find references in the poem to support

4, From what point of view is the poem written? Why do you think

the poet chose to tell his stoxy this way? What effect does it have upon
the reader?

5. Look at the way the poem is printed on the page, Are all the
stanzas the same length? What has determined the nunber of stanzes?
This kind of organization is known as continuous form, Why is this
form suited to the subject?

8, Does the main part of the poem follow a general rhythmic pattern?
tl-iow wo(\ixld ‘;ou describe it? What effect does this meter produce upon
e reader

7, Find some variaiions in the rhythm, What do they contribute
to the poem? Look especially at the description of the isle in stanza
13, How does the change in rhythm accentuate the thought?

8, What is the dominant rhyme scheme? How does the repetition
of the couplet, along with the rather regular meter, contribute to the subject?

9. "Repose" is a word thet usually has pleasant connotation, It
is used to describe the sweet sleep of an infant, or the grateful rest
after toil, and is usually a blessed thing, Vhat is the effect of coupling
it with the word "vile" (line 6) -~ "a vile repose"? Do you see how
this shocking contrast has made vivid the unnatural inactivity of imprison-
ment? Find other words in the first stanza that thcough their conxio-
tation create the gloomy, fearful atmosphere of prison, Explainthe
line in stanza 2: "'That iron is a cankering thing, "

10, What poetic device is Byzon using when he says that a sunbeam
in the dungeon is ''Like a marsh's meteor lamp ' ? (stanza 2) Explain
the meaning, and why it is especially effective here,

11, Find other examples of gsimile and metaphor in the poem, axd
comment upon the contribution they tnake to the iseaa they are helping
to express,

12, Re-read stanza 9 in which the poet describes his withdrawal
into temporary insanity, What imagery does he use to create the lack
of all feeling, the emptiness he experiences during this time?

13, The prisoner's sanity was restored by the visit of a bixrd,
Explain how the bird became a symbol for the poet. Find the metaphor
in stanza 4 where the youngest brother is likened to a bird, Do you
think the poet made a deliberate connection between the two? Why?

14, Summarize in your own words stanza 11, Why was this tran-
sition necessary before the prisoner wase able to bring himssi! to view
the outside world again? '
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15, What is the mesning of the couplet

"And the whole earth would henceforih be
A widor prison unto me,''? (stanza 12)

18. Discusg the symbolic meaning of the final sianza, Why would
8 man, cut off from society for years, be reluctant to face the responsi-
bilities aud problemn. £ everyday living? Does this mean that he has
1ogt the ability to live a free life?

17, Now that you have studied the whole poem in some detail,
why do you think Byron wrote sibout captivity to illustrate freedom?
1s Byron expressging his own views ? Find examples where you think
the poet himself is speaking,

READ: HOW THEY BROUGHT ‘HE GOOD NEWS FROM GHENT .C AIX
by Robert Browning p. 16

Study Questions

1, What was the good rews ? Why was gpeed so urgent? Why are
we not told these things?

2, In your own words, tell the events that the poem describes,
8 it a complete story?

3. VWhat is this poem about on the level of ideas? What abstract
subjects does it contain? -~ Responsibility for the safety of others,
endurance, courage,

4, What does the rhythm of the poem suggest to you? Have you
read ancther poem wiia a similar rhythm? -- A galloping rhythm, similar
to that of ''Lochinvar, "

6, What is the rhyme scheme? -~ Rhyminz couplets,

8, '"Lochinvar" and thi» poem are similar in meter and rhyme,
Which is the more dramatic? y ? =This, being told in the first person,
has the greater dramatic impact,

7. What other poem have you read that was a first person narrative?
-= "The Prisoner of Chillon," What is the name we give to & poem
written from this point of view? -- A dranmatic narrative, or dramative

poem,
2. How has Browning achioved the echoe effect in stanza 1? -« Dy

& »o in rhythm? "speed”’ inline 3 has a hesvy accent, in the nest
lina it ks 1., and suggestive of an echo,

3. Lool 2t lne 34, Did the sun really laugh? Do you knuw what
we call thin poatic device whan goinething in2 iimate is made to have
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personality? What ig the poet sa nere through suggestion? -- A
litile time might be well spent on o discussion of persorification, since
it will be met with sgain, more importantly, later on, Help che students
to see the power of suggestion at work, so that pexsonification becomes

¢ kind ~¢ shorthand for the poet, It euables him to convey & lot of meaning
in a few words,

10, Find two examples of simile in the poem, Explain why they

are esrccially effective in creating an image for the reader, -- Line

& ‘The haze, as some bluif river headlend its cpray, and line 47,
#ith his nosteils like pite full of blood to the brim, " among others,

1, Read line 40 aloud: "$Neath our feet broke the brittle bright
stubble like chaff,” What do you notice about 1t7 Why ie this effective ?
Do you know what we call this device of the poet? -~ Help the studenis
to hear how the repetition of sounds suggests the acival sounc of ¢he
horse's hooves over the dry grass, Wheth.r or not you give the students
the terms “alliteration," “asgonance," and '"consonance" at this
time is unimportant, The main thing is to help them to vnderstand that
the way this is said has meaning and contributes to the effectiveness
of the poem,

12, Who is the real hero of .ais story? How has the n2rrator who
is telling the story in the first person managed to keep himself in the
background? -- The poet keepe the focus upon the horse, who obMously
ig the hero, and tells nothing of the rider.

13, Earlier you were asked to tell the story in your own words,
Which account was more interesting to listen to, yours or the poet!s?
Why? Find words and phrases used in the poem that convey vivid sense
impressions  and make the experience come alive fo the reader,

-~ Encourage the students to find and co:nment upon parts of the poem
that appeal to them,

RE?;): THE CHARGE OF THE LIGHT BRIGADE by Alfred, Lord Tennyson,
p&

Study Questions

i, What does the title mepn? -- Since "charge" to today's children
Jrobably means buy now, pay later, it might be a good idea to discuss
the military meaning of the word, The Light Brigade of course was &
cavalry unit carrying only light weapons, as opposed to heavy artillery
units, It is iroportant thet the students understand the attack had little
chance of success, and was the result of & military blunder,

3, 'This is a fast-moving poem with only two accented syllables in
each line, Beat ihe rhythm on your desk, What does it suggest to you?
~= If they have seen enough Civil War films, the students will surely
say it soundslike the steady beat of & war drum,

N
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Now clap it 2 rhythm of each syllable, what does it suggect? -~ The
galloping of horses, Discuss with the class how the was the story is
toid is as important 88 what is gaid, ang thet in this case it recreates
the noise o? battle, If the class is iie~ested in prosody, you might

4

introduce the term for this type of rhythmic foot == "dactyl.

3. Pick out the words that rhyme in 2ach stainza. Are any rhymes
carried over to the ne..; stanza? Where is rhyming more frequent,
. at the beginning, or toward the end? Can you see a reason for this?
' ~= Discuss with the students how motion is given to the poem through
the use of rhyme, and the more frequsnt the thyme, the quicker the pace,
i It is the rhyme and rhythm fogether that make this a fast-moving poem,

4, What other device besides rhythm and rhyme keeps the poem
moving quickly? -- Repetition, Have the studenis notice the variations
in repetition also, where there is a slight change from stanza to stanza,
This aiso keeps the action moving forward,

5. What is the poem about? Is the fast pace suitable to the subject?
- Why? -~ Th2 poem is about action in battle, no time for reflecting,
ju- unthinking action, The fast pace is very guilable,

6. What is the poetls attitude toward the event? Is this a realistic
; picture of war? -~ This is a typical nineteenth century view of war as
" glorious, The individual is unimportant, the honor of country all that
; raatters, It ignores completely the sordid details of fighting, the real
suffering, cruelty, and pain involved; therefore it is quite unrealistic
) and dramatic in a general sort of way, like watching a spectacle from
* a great distance-~-dehumanized, _

- 7, Can you think of a comparable event in American military

, history? Were the soldiers heroes? What do you think the reaction would
be today if an officer made a blunder that caused the death of most of
his men? Would a modern poet make heroes of them all? -~ Custer's
Last Stand will prcbably come to mind, Making heroes of the victims
probably helpe salve the conscience of the blunderer, as well ao helping
. the next-of-kin to accept the needless death of a relative, Today the
R guilty officer would be investigated by & Congressional Committee!
; Newspapers would deplore the bungling, It would be difficult to imagine
a poet making heroes cut of the victime, Civilian involvement i» war
has taken away the glamor,

8, Would this be a gocd subject for a ballad? Inwhat way does

V the poem resemble a ballad? Why is it not a ballad? -- Battle and death
i have always been subjects suitable for ballads, and in recounting such

. en incicent, wtthout any background, but plunging right into the action,

'f' the poem does rescmble a ballad, PBut there the resemblance ends,

o This is uot toid simply and irapersonslly. The technique is complicated,
: and the post injects himself into the teiling,

9. What yoetic dovice i used when the terms "Vallsy of Death, "
g "Jaws of Death, " "Mouth of Hell” are inserted in the poem? Is it
- effective? ~= P~rgonification is used here, meking Death 2 living presence,
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and Hell synonymous, but since the terms are so hackneyed, they loze
a it of their effectiveness, :

10, Wouid the poem have been compilete vithout the isst stanza?
Does its addition strenginer. or wesken the poer.? Give your reasons,
-« Of course thiz is & matier of opinion, but the poem would probably
have been stronger had it endcd with the fifih stanze. Urging people
to offer glorv and honor to the helpless viciims of a stupid mistake
is a poor argument, Besides, the second line of that stanza does not
rise to the dignit- o the sentiment expressad in the first line. Even

post=laureates are not perfect.

11, What is the appeal of the poem? Is it an honest one? -=- Most
of the students will probably respond with favor to the stirring rhythm
and emotional appeal of the excitement of battle, It is like watching
a Hollywood spectacular, Is this what war is really like? A good dis-
cussion could be made out of this, especially if students have older brothers
or friends fishting in Vietnam, A discussion could protitably arise about
the &izsu?sive power of poetry, and the authior's point of view, See
auestion 7,

READ: OLD IRONSIDES, by Oliver Wendell Holmes, p. 220,

'
Study Questions

1, Who is the speaker in the poem? In your own words, summarize
what he is saying.

2, What did you notice about the language of the poem? Are these
typical English sentences? What about the vocabulexry? Why do you think
the poet choge this style? -~ The normal order of English sentences has
been reverscd in some insiances, ard the words themselves are not
the ordinary words of everyday lungusge, The style is stilted and formel,
with many high sounding phrases, to lend importance and dignity to the
poem,

3, Compare this poem with a ballad, What similerities and what
differcrices csn you find? -~ The meter and rhyme scheme are the same
as those of the traditional ballad, although each stanza is eight lines
rather than the usual four, The point of view is not the impersonal one
of the ballad, and neither is the subject the reteliing of an incident,
Rathor it i an impassioned plee to cave a historic battleship from the
ignominy of the scrap heap, The langusge is very sophisticated, unlike
the simple wording of most of the ballads,

4, What does th> post mean by, "she harpies of the ghore” (line
16)? How does thie reiate to the 'god of siorms” mentioned in the

lact stanze? Why io the co ion important hore? == In Greek mythology,
ﬁ%‘ﬂmd monsters with the head and '

the harpies wera hideous, fi ,

trunk of a women and the tail, l2ge rud taloas of a bird, wito éarried
off tho souis of the dead, seized the ood of their victims, and wers
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generally r lentless and suatching, ''The harpies of the shore, "' therefore,
refers 10 the salvage ccmpany that would brealk up the ship and sell

the pieces for scrap, The connotation ic an extremsly unpleagant one,
Sirce it invokes memories of Greek mythclogy, the god of storms
mentioned in the last stanza obviously refers iv Poseidon, god of the

sea, To be sacrificed to Poscidon has much more dignity than to be
snatched away by harpies,

5. Zxplain the symbolism involved in the term "the eagle of the
ses,” -- This of course rofers to the battleship. The one worg ~eagle’
at once suggasts power, grandeur, pride, traits in keeping with the
dignity and glory of & groat nation. The word appeals to patriotiam and
pride ir performance,

6, Find examples of metaphor, end discuss their effectiveness,
-= Line 7, 'the meteor of the ocean 2ir," refers to the flaming cannon
ginc’a suggests super-human power-~hurled from Olympus perhaps?
Her thunders shook the mighty deep” is another way of saying the same

thing, The myihological connctations make the poem heroic (or try to).
Students might ciscuss the success of the device,

7, Compare this poem with Tennyson's "Charge of the Light Brigade, "
Do you see any resemblunce?-Although one describes an English cavalry
attack, and the other tells about an American battleship, both poems
glorify wer, Both use extravagant language and appeal to an emotional
kind of petriotism, typical of the nineteenth century,

READ: THE RULER OF THE QUEEN'S NAVEE, by William Schwenck
Gilbert, p. 305,

Study Questions

1, How does this poem differ from the cthers you have read in this
unit? -- It is humoroue in tone,

3. Hew do the meter and rhyme conwribute to the humor of the poem?
-= The variec meter and rhyming couplets result in a quick, lilting movemerit,
suitable for comedy, The rhyming of 'mavee” and 'carefulles” aiso

indicates a lack of serious infention,

3, What other device used by the poet edds to the humor? ~- Repe-
tition, The fourth line is repeated in ¢he fifth, scmetimes with variation,
while the 1as. line of each stanza is the same, except for a slight chenge
in the final lne of the poem, Thia type of repetition was commeon i
the many humorous songs of the day, so the form itself suggesets comedy.

4, Bofore the Pariiamentary Reform Bill of 1832, it wa- possible
for one person or family to control the represantation of a borough in
rliament, What politicsl comment is the poet making in stanza 67
borough is & votlag district,) =~ For & fee, 2 man conld be assured
of & scat in Parliament, but b2 would have ¢o vete according to the dictates
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of the powerful family that hired his gervices, He was hardly & repre-
sentative of the pzople!

5, What is the poet's opinion of naval command? Explain. ~- An
appearance of industry, especialiy in minor details cf no consequence,
a willingness to do what you are {old without question, and a complete
lack of thought are necessary attributes if you are to succeed in the Navy;
you are also helped if you have a total lack of any practical experience,
These requirements seem to the poet to fit the "top brass' inthe
Quesn's Navee, "

8, What do we call this kind of humor that pokes fun at dignified
institutions and makes them appear ridiculous? Why do you think people
find it so amuging? -- Satire appeals because there is truth in the
exaggeration, It is rather like a cartoon that blows up certain Zeatures
out of proportion, The resulting grotesque caricature is still recognizable,
but humorous compared with the image the pubiic is offered seriously,

We laugh for the seme reason that we find it amusing te see 2 pompous
dignﬁtary. full of his owr. importance, slip and fall on a piece of banzas
pee

7. This poem is part of & comic cpers, % Mf S, Pinafore, that
satirines many aspects of Victorian society, Military bTﬁ'ﬁ'd'é’i‘s were not
uncommons=-remember 'The Charge of the Light Brigade’'? How does
Gilbert's attitude compare with Tennyson's? ch do you consiider the
more effective? Why? -=- Students of course will probably have diflering
views, and a good disenssion could result, Some might find Tennyson's

glory" theme inspiring, Others will find it false and sentimental,
Same wiil admire Gilbert's atti*ude as being more realistic, and wiil
argue that hia humorous approach is healthier thana tirade would have
been, and certainly more effective, No official investigetion could
gave been as devastating us the public laughter at the expense of bungling
sreaucrats,

v

READ: THE BATTLE OF BLENHEIM, by Robert Scuthey, p. 232.

Note: During the War of the Spanish Succession, English and Austrian
forces under the Duke of Marlborough and Prince Eugene of Austria
defeated the Eevarians and the French in bettle on Au 13, 1704,
This battle, which saved Austris, was the most notable victory of
the famous Duke of Mariboroug™, and Blenheim Palace in Oxford
woe erected for him by a vratsful English Parlament, This was
{ats, & be the bisthpiace of Sir Winston Churchill, Britain's l2ader
W Werld War II.

The Battle of Blenheim wes fought n the left kank of the Danube
aear HGchotadi, Bavaris, which is the setiing for this poam,

Stydy Questions

1, Resd cimply a8 & story, what is the poem about? How is the
story toid? =< Encourage some=ne to give a short accound of the story
in kis own words, <f the students do not corament upon the amount f
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conversation, point o1t to them: that much of the story is told through
question and answer, in the menner of the ballads,

2. What do you notice about the last two lines of each stanza?
Whsat form do tho first four lines of each stanza take? -- Students will
probably recognize the hallad stenza in the first four lines, in both
rhyme and meter, with ¢ rhyming couplet at the end, They will also
comment upon the regetition of "the famous victory.

3, Ig the story told impersonslly? Do you know the poet's attitude
about war? How can ynu tell? -~ Since the story is told through the
people talking, the students might say it is impersonally told, But
they will almost certainly detect the poet's ironic attitude toward war,
It may not be easy to get the students to see how he gets his ideas
injected into the poem, Ask them if the questions of the boy and girl
secm normal for childrzn, They will probably agree that these are the
poet!s questions, and that through them, and through the children's
comments, he is expressing his own views, which go counter to the
popular acceptance of war as glorious and necessary,

4, Compare this poem with the three that you read before it, How
is it different? -= The tone is different, Temyson and Holmes are
expressing patriotic sentiments glorifying war, Gilbert is satirizing
it, and Southey is making a comment upon the useless suffering cnd
death that war entails, "It was a glorious victory!," but no one remembers
what the war was all about in the first place, nor what good came out
of it, if any, Thousands of soldiers died, innocent civilians were driven
from their homes, and suffered unspeakable hardship-~for what? The
glory of a general? A discussion of various attitudes towards war should
lead the disucssion to questions of tone and attitude in poetry,

5, Explain the irony of the last stanze, -- Presumably irony was
discussged in the last question, This may not be an easy concept for
eighth graders to grasp, but a discussion here should be well worth-
the time spent, It is something the students will encounter again and
again in theix r2ading, Just how far you take it will of course depend
upon the readiness of the class,

READ: THEDESTRUCTION OF SENNACHERIE, by George Gordon,
Lord Byron, p. 23,

Note: Sennacherib was King of Assyria from 705 B, C, until he was
murdered by hia sons in 681 B,C, He consolidaiad his empire by conguering
all his neigubors, and most of them surrendered without putting up much

of a fight, The cities of Philistine and Judah resisted for a while, but
eventually these too were taken over by Assyria, This poem is based

upon a biblical account of one of the battles, although historians are

agreed that it is misplaced in the biblical sequence and must have happened
at enother {.me, if indeed it happened at all, X you would like to read

the biblical account of the story, you will find it in the Old Testament,

in II Kings 18:17 - 19:37,

e




Study Questions

1, Who is the Asgyrian? Vhat is the meaning of "cohorts"? What
is meant by the word "mail" in verse 5?

2, Tell the story in your cwn words, What do you ruppose caused
the soldiers %o die during the night? How do you interpret tne "Angel
of Death"? -~ There is no explanation giver. Perhaps the water had been
polsoned, or the food, or a rapidly spreading plague took iis toll. The
deed is attributed to an ¢t of God=-=hence the Angel of Death,

8, Find the two similes in the first stanza, What information do
they convey in a very condensed form? -- "like the wolf on the fold'
givee an understanding of the helpless position of the Judeans, and the
savage strength of the Assyrians, 'like stars onthe sea. , . .' gives the
geographic location,

4, Discuss the power of the two similes used in the second stanza. - . .
-« Point out the emphasis of the contrast,

5. How has the poet used rhythm and rhyme to contribute to the
total effect of the poem? ~- The regular rhythm (anapestic teirameter)
and the rhyming couplets reinforce the image ofa weil-ordered army.
The triple meter may suggest the prancing of horses, while the cloze
rhyme mey suggest the ranks of soldiers,

6, Explain the line in the last stanza "4nd the idols are broke in
the temple of Basl'; what kind of victory does this imply?

7. How does this poem differ from the others you have read in
this unit? -~ The point of view from which it is written is different,
This poem brings in an outside power, God, who rules over the natural
outcome of tha opposing armies, The religious element brings in over-
tones of moral judgment, The wicked Assyrians are destroyed, pre=
sumably because they worship false idols, while the army of Hezekiah
is scved, not through any strecgth of their own but because they acknow-
ledge the power of %‘rod. Right prevails with divine intervention, The
mighty have been brought low, K is God's worid-«a comferting philo-
sophy, declaimed in the final ¢wo lines of the pcem, which ring majes~
tically in & powerful climax,

READ: THE LISTENERS, by Walter de la Mare, p. 350,

Study Questiona

1, Who i3 the Traveler? Where was he going? Why did he stop
at the house? What wus the word he had kept‘f Who are the listeners?
Why do you think the poet did not explsin thage thingo? -- Cbviously the
poet intended this to be more than a story, The whole riem breathes

an aura of mystery, and we are iuvited (¢ inake of this mystery what wo
will, Parhaps the Traveler represenis Man op his journeythrough life,
As he knocks on the door, he is conscious of ''s host of phantom listeners
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--gpiritual beings perhaps, but he is answered only by silence, The deep
questions he aska about the meaning of life, his search for the Tonlity
at the heaxt of things, remain wnanswered, but et the same time he knowu
they have been heard, so he leaves his message and gocs on his way.,
Some people see a religious meaning in this poem, The Traveler is
Christ, returning as he has promised, knoc on the door of the soul;
yet receiving no answer, But to force any one erpretation destroye
the delicate, mysterious quaiity of the poem, A recognition thet the
poem does present & mystery, and that it makes us aware - of cur owa
spiritual natures is perhapg gufficient,

9, How did you feel when you finished peading the poem? Lo you
think the poet wanted you to feel this way? Why? == " ais question of
course is tied closely to the first, No doubt the students will sey they
felt puzzled and wanted an explanation, The poet presents &n enigma
without an answer, end has spent a great deal of telent in producing
this effect. It is fairly safe to say was his intention. The pcem
appeals ¢o something we have all felt, but never explained, something
indefirable, yet at the same time real,

3, We usually think of silence as the absence of sound, How does
the poet think of 'silence? -« He makes it a positive sorce, like the aea'.
something that "surged softly backward" after the sound of the horze's
hoofs had gone, This is 2 metaphor, as gome studen:3 may percieve,

4, Have you ever been alone at night in the country? Did you fsel
the presence of life around you in the wey de 1a Mare describes it2
¥ind words and phrases in the poem tiat express the awareness that you
are not really alcae,

5, What do you notice about the meter of the poem? How does it
add to the atmosphere of mystery? -~ The meter is for lese regular
than in any of the cther poems read thus far, Indeed there is a hesitancy,
with rather long silences imposed by the arrangement of the words,
that adds to the feeling of strangeness and unreality.

6. Examine the rhyme scheme ugsed by the poet. What eficct does
this Tgrcduce, expecially when regerded in conjunction with the weter?
-=Thea b cb d e f & progressiom givee forward direction to the poem,
egffhet by the hesitancy of the rhythm, hich adds to the strange quality
of the poem,

7, Whatwords and phrases has the poet uged that increase the
mystery of the poem?

3, Inwhat important way does this poem differ from the others
in this unit? -- The narrativc is less important here than it is in the
other poems, De lu Mere has created o mood, and the elusive desper
meanisg dominates the poem, K is far closer to the lyric than any of
the other poems read so far,

i T e NS S o fe A —ny
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READ: THE MAN HE KILLED, by Thomas Hardy, p. 85.

Study Questions
Vocabulary: nipperkin -~ a half pint cup

fae .2 -~
‘iist -- cudist in the army

Lenamanon — _ dla &
iraps == the tocls of & trade

1, Is the speaker of the poem the author? I not, who is it? What
ig the cccasion? What kind of poem is this? ~= The speaker is not the
author, but a character created by the author, inthis casea goldier,
The nccasion is some time after a baitle in which he has killed a
man, and obviously it is the firet time he has takena life in battle,
Since the soldier is telling the story, this i3 & dramatic poem,

2, How much do we know about the speaker? What clues do we
find in the poem? == The poem tells us quite & lot about him, He is
not a professional soldier, but enlisted because he was out of work,
He ig o simple working men, probably a plumber, carpenter, or handy
man, and he has sold his tools, He uses the eciloquial speech of an
uncducated man, He is kind and friendly, the type of person who likes
tc engage in corversation with a stranger at the local bar, and treat
his new friend to an occasional beer, He is generous, knowing what
i: is to be poor, and will jladly lend half a crown (roughly half a dollaxr)
to help out a man in need,

3, Why is the word "becausc" repeated in stanza 3? -- The soldier
has just killed & man in battle, Norinaily he would be horrified at the
thought of taking a human life, and he is trying to figure out the implica~-
..ons; repeating the word gives him time to think, and so he comes up
with the answer ''because he was my foe, "

4, Coming as it does at the end of a stanza, the word "e1though"
gets more than the usual emphasis (stanza 3), What purpose does this
added smphaais serve? -- The soldier realizes that his expianation
"hecause he was my foe" s not a good one, I gives a name without
a reason, He is not much of a thinker, but even he is not satisfied with
hie answer, though he cannot see already what is wrong with it, He does
realize that, met under different circumstances, the mua could have
been his friend, The stress on "although” serves to emphasize the doubt.

5. What do you think was Hardy's purpose in writing this poem?
What idea has he conveyed through the story? -~ There is no rational
defense for war, Men who have no grudge against each other kill without
imowing why, The problem is as great a puzzle to us as it is to the soldier
in the poem, '

. 8. Compare the language of this poem with the la ge used in
“"0O1d Iironsides. " Which do you find more effective? ? v

uses understatement, while Holmes used hyperbole, The simple words
of this poem are closer to real life and therefore more effective, Thare
is strength in the stark fashion in which Hardy's idea is presented,

7. The author's attitude can ofien be detected through his choice of
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character, situation, and language. How would you describe the tone of
this poem? -~ Help the students to understand the irony of the under-
statement that Hardy uses here, This may be & very difficult question
for eighth graders to understand, but some of the quicker students

will enjoy discussing Hardy's fatalistic attitude ==it is all a question

of luck, mere chance that the two met as soldiers on the field of battle

q - insitead of meeting over a beer in friendly faghion,

8. In what way does this poem resemble "The Listeners' ? How is
" it different? -~ Both coems are saying scmething far more important
than the story itself, The poet's meaning is very clear in this poem,
but the other poem iz more open-ended as far a3 interpretation goes,
The poets have different purposes for writing,

SUGGESTED POEMS FOR SUPPLEMENTARY READING

THE TWINS, by Henry S. Leigh, p. 320,
A SPANISH WATERS, by Jobn Masefield, p. 31,
- BOADICEA, by William Cowper, p. 222,
THE SONG OF THE SHIRT, by Thomas Hood, p. 122
THE DEATH OF THE HIRED MAN, by Robext Frost, p. 90.

SUGGESTIONs FOR WRITING

G4

1, Choose one of the supplementary poems, and answer the following
questions, us coimplete sentences, :
a) t ig the subject of the poem? .
b) What is the poei!s purpose in writing about his subject?
c) Who is the speaker in the poem? 1Is it the poet?
@ Is there anything in the poem that strikes you as noteworthy ?
#hat impressed you most? :
(*Note for the teacher: For superior students you could use these

questions {o form the outline for & connected piece of prose writing, )

2. You have read & number of narrative poems, all different from the

»allads, and often different from each other, What is it that determines

the form a poem will take? Hlustrate your answer by using a poem you
g have studied, and showing how it differs froma ballad,

' or
. 3, Compare two poems you have read on the same subject, showing

what it is that has made them different,

4, Read "Ah, Are You Diggint on my Grave, " py Thomas Haxdy,
p. 380, Write a few sentences explaining the comment upon human
nature you think the poet is making through the poem,




