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Preface

This report summarizes the findinss of a cooperative research
project (Wo. 2107) in social diaiects spousored Ly the
Uriversity of Chicazo and the Illinols Institute of Teche-
nology and supported by a grant from the U.S. Offlce qf
sducation,

As concelved by the investigators, the design of ths
project was simpie. It seemed easy enoush to find repre-
sentatives of middle e¢lass and lover class speech, of
whites and ‘ezroes, to codlify the differences, to select
characteristic utterances of each srcun, to dub these on
tape in random order, to record the wvay in which selected
populaticns of respordents identified the raciel and social
status of the speaker of each utterance, and then to deter-
mind the validity of such identifications. Yet fronm the
vezlnning, complications crept ine.

Dislect interviewins in urban areas is difficult enough;
but it was assumed that the experience of the investigavors
and@ their assistants mould take these difficulties in stride,
So it mizht have been in any previous years so it might well
be in the future, Dut, a8 anyone vho reads Ameriocan nevs-
papers must realize, the period from ’..e summer of 1963

throush the election of 1964 was cne in which there were more

than usual difficulties for the interviewer of urtan infore
i1
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ments, especially in the .egro slums, Ozly the persictence
and dedication of the intervierers--ielvin Hoffman, lLee
rederson, and John P, Willis--provicded the field interviews,
upon which the rest of the project depended,

It vas originally hoped that the data from the field
ixzvervieus could be put on punch cards for computer anelysis,
dowever, it soon heczme apparent that no prosram existed for
treating anytring but the lexical and gremmatical data,
for both of vhieh the intvitive and informal socisl identi-
flcation 1s elready accurate, Prograus for phonemic corre-
lations are few; for sub-phonemic differenczes in pronuacia-
tion no satisfactory program has yet besn worked out, thoush
dcser Shuy of Lichizan State shiould pverfuct one before the
end of 1965, For suprasezmentals and wara. anguaze the
programs are not yet conceived, Conseguently, it was decided
to sort the pronunciation data manually--o0ld fashionel and
slow, perheps, but more accurate than mechine manipuilation
could be,

The preparation of ths instrument for ascertaininz
gnclolinzuistic reactions also posed & number of technicsl
broblems, notably the finding of representative sveakers from
each group vhose tapes were of hiszh cacush fidelity to be
easily duplicated in partz, the selection of control sub-
Jects, and the search for an extant computer progrsm that
could be adapted to the needs of the project. ‘hatever
success this part of the project has acihieved 12 due to the
intellizence and devotion of Vernon S. end Carolyn H, Larsen,
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whose formal training in lingulstics has been enriched by
thelr knowledse of psychology and statistics, by thelr
practical experience as test desizners and publishers®
editors, and by their deep appreciation of irdividuval human
dignity. They were zlded by iarylou Lionells. by Phyllis
saplan, and especsially by Thome . Creswell, whose lifelong
intimate experience with Chicago schools--from kinderzarten
pupil to teacher of methods courses in Englishe-provides in-
sights into the direction which a more effective school
prograan must take,

It should be emphasized, however, that though the
table of contents indicates primary credits, each investigator
and research assoclate has discussed and examined each part
&nd has made his contribution tnroughout, Credit 1s also
due “etly Jacobsen, edltorial assistant durins the prepara-
tion of the report, and to twe zroups too numerous for specific
listiaz: the administrative staffs of the two sponsoring
institutions and the citizens of Chicago vho served as
informants, as respondents and as liaison betwean these
groups and the investigators,

The study of specific correlations between pronunciae
ticns and social judgments will not stop with this rerort,
It would we interesting to see what responses would be made
in castern or Southern communities; the coneclusions here
presented are valid only for tre Chicazo metropolitan area,
though one misht expeat similar rsactions in other Inland
Yorthern urban areas, These conclusions, tentatively ade-

veaced, are as follovs:
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1, Vocabulary reflects cultural experience, and can :

be expected to chanze as peovle besome ad justed to city living, %

The survival of certain humble ethnic words in ethnic nelgh-

borhooda, of whatever kind, is traeditionals; it may even be

reinforced by a feeling for in-zroup solidarity.

2. Gremmar reflects social and educational advantages,
Grammatical differences between middle-class and lower-class S
gpeech are easlily identified, They are most striking in
areas {such as the Southeastern and South-Central states)
where sharp differences of caste and class have long been
recoznized, Since the Negroes of the Chicago slums are nore -
mally from the lower class of the lower caste of such regions-- )
whether vorn there or in Chicago--it is to be expected that
their speech would show strong divergences frem the grammatical
norns of middle class Chicazo, and that in turn middle class
Chlcagoans would identify as “Negro srammar" features that
are widely distributed in uneducated Southern speech of both
racese The existence of these diverzent grammatical forms
has long been recoznized in the schools; the tiraditional
treatment, however, has been in terms of lapses, errors or
deviations, with no recoznition that they are part of a
resular system, Future educational programs should be de-~
veloped in terms of substituting for the grammatical systenm
of lower-class Southern speech the system of middle~class
Chlcago white speech--at least for those economic and social

sltuations where grammatical norms are important,

3« In pronunciation, differences between middle-class
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end lowsr~class white speech or between middlie~class and lover-
class Neagrc speech are much less easy to detect than differ-
ences betireen the speech of white Chicegoans and Southern
Jdegroes, ioreoveyr, the fact that middie-~class white Chicansoans
often identified as a Southern Negrc the Southern white
contrcl speaker susszests that for middle-class whlte Chicagoans
any palpably Southern pronunciation 1s automatically registered
a8 Negro, rural and uneducated though the speaker in question
is city bred and the most highly educated of the speakers
selected for the inatrument, Thls kind of identiflcatlon
suggests that any educational application of thls project
should taka two directionss

(a) Since for the moment the stronzly Southern »ronune
clation of the Chicago lower-class Nesr¢ constitutes a scclal
handicap, it would be desirable to teach Chicazo middle-
class pronunciation to the children of this group, beginning
with nursery school, Such teaching should be informal at
the beginning, in an effort to orovide & substitute for the
characteristic lansuage learninz prozess where chlldren arrive®
inz from various communities pick up the local idiom from
older children in their neishborhood, Since the normal
situvation will operate only after zenuinely integrated res-
ldential patterns are established, teachers in this artificial
situation must recognize a discrepancy between the "target
pronunciation® in the schools and the home pronunciation--

and avoid stigmatizing the latter, The alr is functional

bidialectallism, with the chlldren able to switch codes as
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occasion demands,

(b) At the same time, 2s a part of education in human
understanding, it would be desirable to include in the school
4nglish program, from a rather early period, something about
the nature of languaze, the origins of dialects, and the
variety of cultiveted pronunciations to be found in the
United States, 3Some texthooks already provide this kind of
informatlion, and several series of illustrative recordings
are cither in prosress or planned,

ho It is an intuitive reaction that supraseguentals
and paralanguacse are more effective indisators of ethnic
background than vocabulary, crammar cr pronunciation, Since
oniy the crudest statements exist of regional and social

differences in these features, extensive further research

13 necessary,

Raven I, licDavid, Jr,
Willian I, Austin
April 1965
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Soclal Dialectss Cause or

Symptom of Social laladjustment

taven I, icDavid, Jr,.

University of Chicago

I am going to be scmewhat anecdotal, but I think this
treatment will lead into scme of the ccmplications that we
encounver in working on social dialects, and perhaps the
anecdotes will help us to realize how intricately these
probiems are inter-related with research, with ocnes own
personael Weltanschauung, and with one's pedagosical career
and interests. Here we mizht make a minimal statement of
the commitment of the .inglish teaching profession as a
commitment to see that in a democratic society, every
cltizen should have a command of the standard idiom suf-
ficient to enable him to fulfill his intellectual potenpiali-
ties, whatever kind of job, career or ambitions he may have,
Mow 1f this sounds like one of the early phrases in Milton's
Of Zducation, the similarity is deliberate, as coning from a
retired kiltonist,

We have three strands of operation, leaving out all of
the things that are gzoing on in our major cities, in the halls
of Conzress, in the U.N. and so on, %o come to grips with the
fact that a number of citizens of variouvs counitries, of var-
lous socio-ethnic backzrounds, are rot belng given an op-

portunity to fulfill their potentialities. iet us first ree

1
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view the research of the last generation. It is 33 years
since the Linguisiic Atlas of the United States and Canads wag
begun with fieldwork in New England., Ve have in this atlas
the first attempt in linguistic geography to take into

account the problems of social differences and the dimension
of time. Those of us who have been working with the Linguis-
tic Atlas have no illusions about having definitive answers,
and no illusions that the findings of the thirties and forties
are applicable to other situations that have kept on arising.
In fact, from the very beginning Eans surath, directer of thc
Atlas, has insisted that we needed many larger scale studies
on particular problems., tie simply could not cover more in the
first investigation which had, as its major purpose, estab-
lishing the baselines and the general direction of apparent
change in the speech of the United Stabes,

The first suggestion that maybe we ought %o say some-
thing to the social scientists came from Gordon Blackwell,
then chalrman of soecislogy at rForth Carolina, now President
of Furman University, where he and I were classmates. One
day when we were talking about the atlas materials, he said
that we ouzht to have some comments in Social Forces so that
we could at least start arguing intelligently. This conver-
satlon led to an article in the December 1946, Social Forces,
pointing out the directions which ny concern. with social diae-
lects has since taken. The intricate problem of the status

indicator in South Carolina was then discussed in American

Speech, 1948, Later came a note, based on the situation in
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Buffalo and elsewhere, which 2ot into Studies in Linzuistics.l

In 1951, my wife and I did a paper for the Dialect Society

and the Speech Associstlion at the request of Allen “alker Read
on the relation cf the speech of American Negroes to the
speech of Whites.2 Lorenzo Turner's 20 years of investiza-
tion of Gullah along the Carolina-Georgia coast was one of
the major items that we had to take into account in this
paper and that everyone who starts from some of the more mar-
ginal socizl dialects in the United States will have to take
into counsideration. For a number of years since then I have
been 1lnvolved in working through the materials put together
first by the late H. L. iLiencken, and part of the problem of
upditing and reorganizing these statements entailed recapit-
ulating what had heen said about problems in socizl dizlects,

I grewv up in a community where we said there were three

races: whises, Negroes and cotton-mill workers. iHere we had
white and black separated by caste lines., We also had an ine
dustrial system of tfr > closed mill village, the closed eme
ployment situatlion with the company store sellinc almost
everything on credit, and we had separate, segrezated schools
g‘ for the cotton miils. In this community we could see a num~
:; ber of soclal differences in dlalects. Ve learned, very easily,
i that certaln vowels were identified with the poor whites, the
hillbillies, and their derivatives, the cotton mill workers.
e knew that there was a rural white speech=~not hillbilliew
which nice but unassuming psopie used, Ue knew that, in the

city, ..ot only were there differences in white speech and
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Negro speech; we even learned that many of the more intelli-
gent Negroes were bi-dialectal, I[hat is, when they were
speakinz to the quality they would use cne mode and when they
were Speakinz back in the kitchen or to the yard man, they
would use another. This intuitive perception is the kind of
thing that one might expeet from little boys playinsz arouna
in grandmothers' houses and hearing things that maybe they
were not supposed to hear; they would conclude intuitively
that people lecarn to differentiate their mode of communication
according to the situation in which they were oommunicating'
and according to the people to whom they were atitenpting to

comminicate,

In the course of my particular pedasogiecal career, I was

and observed there another kind of dialect situation where in

many phonological matters the urban Negro and the urban white,

upper-upper, were very much alike, The city also had the

strivers and strainers, in between, who were not accepted by

either of these grouvs. On the streets, one could hear some
- of the varietles of Gullah from the flowér sellers and sea-
food peddlers who would come into town., Goinz out for fish=
ing in the country, we often had trouble finding our way

because we did not know the lanszuasze in which to ask directions

. properly or to ascertain what the directions were when we got

= them,
Later, I gpent tuwo years in iLouisiana, in the center of

-}- the Cajun country. There were many excellent speakers of

transiated to Charleston across a major bundle of isozlosses l
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local standard English. Unlike the situation in South

Carolina, there were few pcor whites who were native speakers
of non-standard varleties of inzglish, In thelr place were

the rural Cajuns-=French=speaking poor whites, Aocording to
Wallace lambert, of thill? these peorle are doubly unfortu-
nacve=--a2lmost completely deculturized, illiterate in all langua-
ges; they have been made to feel that French is inferior,

but have not been given a falr opportunity to learn anything
approximating standard snglish,

Somewhat later, after three years with the Armed Forces
Lansuage Program and two decades with the Linguistic Atlas, I
found myself increasinzly involved in the problems of teaching
in metrupolitan areas,

In the fall of 1959, preparaticns for the Darwin
Centennlal drew me into a profitable association with the
Chicago Jepartment of Anthropolosy. One of the first frults
of that association was an invitation to participate in a
seninar in "caste and class," along with lieiim iiarriott and
Jullan Pitt-Rivers. As a scion of an old family of 3ritish
landed gentry, Julian could evaluate the American scene
objectively and dispassionately; he remarked several times thatf,
in the allezediy open society, social competition hecomes
keener and the unstructured markers of class increasingly
important, He pointed out that the new “open society" has
actually created a pattern of social segresation in the new
one=class neighborhoods. and particularly the one=class

suburbs like Levittown and Park Forests &s people move up
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economically they want to move away from those that they feel
are economic and social threats, and toward those witn whom
they feel entitled to associate because of thelr neu affluence,
The flight from the central city to the suburbs is not

soclely white backlash, but a reflection of the faect that
pebple in a democratic society have to keep running on the
treadmill if they want to keep their place, and if they

stop, they fall off and are considered faliures, FIrom these
observations have come the motives for such research as the

5

dissertations of Lee Pederson& and Gerald Ucdeil”, and the
proposed dissertations of Thomas Creswell, John Dawklns and
Vernon Larsen.

So much for the theoretical background of our Chicago
researches As we would like to think, these theories have been
influenced by practical teachinz problems in particuler site
uations, besinning with ﬁy first teaching in South Carolina,

rhe first strilklin~ situation where it was clear to me that

work in social dlalects was a necessity for the schools was 0
that in southern Loulsiana. Since the demeccratic philosophy
of the state school system sought to avold saddling students
with the stigma of failure, no matter how submarsinal thelr
accomplishments, many freshmen who entered tlie state college

with diplomas and four units of Ensiish could literally not

grammar and pronunclation, there wag a sharp divergence be=-
tween the language practices of these people and those of the

dominant .nglish-speakiug culture., Iioreover, it was apparent

read, write; speak or understand Englishes In crthosraphy, in I
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that the esro speakers of French in southern Louisiana were
much more removed from standard southern Louisiana Znglish
than were the white Cajun French, because Louisiana then
rigidly maintained the Southern tradition of separate and
unequal accommodations in education and other social amenities,
Clearly, in southern Loulsiana, it was desirable to begin, at
an eérly age, the teaching of .inzlish as a foreign 1anguage.6
After lorld war II and seversl years of fisld work, I
went to Uestern Reserve, in Cleveland, Ohio, a qéality
university with periodic illusions of football zrandeur,
Harelson Dillard, the great Negro hurdler, was & former student
under our coach, Iddie Finnegen; thus Reserve attracted many
Negro athletes, especially from Warren, Ohio. 'arren, a
town of about fifty thousand, is not large enouzh for
educatlonal segresation tc have any particular impact on the
quality of “nglish %teachinz in high schools., Yel. the Negro
sraduates from Varren Hizh, who usually did well on the college
boards, showed in their compositions all of the gzrammatical
features we associate with uneducated egro speech, especially

the nomadic appearance of the inflectional endin«s of verbs

F-,. . . 4]

and nouns, One concluded that vhoush the schools were not
segregated, other social contacts were, since these grammatical
forms could not have survived if whites and Nearoes lived
side by side and played together as equals,

In 1956<57 my wife taught in the Cleveland extension

program of {ent State University, aimed at producinz cadet

teachers for the Cleveland public schools., In the prosram on
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the east side of Clevsland; the overvhelming majority of the

students were regroes, They were, as a rule, hishly motivated
and hishly intelligent; but st of them had the non-standard
srammar one assoclates with .iississippl or Alabama, for many
had growvn up in those states, iany of these students had to
take non-credit English before they could get into freshman
worke The grammaticeal problems were especially acute with
the non-credit students, just as they have been in my wife's
remedial and freshman inglish ecurses at Chleazo Teachers
Collez2, South. A casual comment of hers--“All week I have
been tryinz to teach standard :inglish as a forelsn language, ‘==
was probebly the first sugzestion I had that the techniques
of seobnd lansuage teashinz mizht be adapted to this problem.
Atlthe same time 1 dilscovered, throush eveninz classes for
in-gervice teachers, that the olassroom teachers in Chicaszo
are aware that the asrammar of the slum Nezro Ls a major problem.
However, most teachers do not know what toc do with this problem,
and when they start to talk about the srammatical charscter-
istics that distinguished iMezro and white speech, professional
rasemen may say, “Don't mention this; this is discrimination."
3ut amons scholars concerned with the fate of cur country,
mentioning these features is not discrimination; we must
talk about things that oceur, for failure to mention them and
o seek a cure will help perpetuate disorimination,

rhus theoretical concern, social obsarvation and
practical experience lie hehind rederson’s dissertation and
the zrowing cooperation with public and private groups inter-

ested in removing the educational, ecomonic and social
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handicaps of the underpriviledzed urban ilesro, we conclude

that we must remove thelir linguistic handicaps if our educa=-
tional system is to survive. The grammatical problems are
of such an order that we advance the susgestion--wthich i.encken
had reported before the war and which my wife independently
derived from her teaching experience=~that in our urban slums
and other areas where diver-ent social dialects exist, we
misht teach standard inglish as a forelgn lanzuasze,

One other problem 1s invclved in our preoject: to
convey te the dominant culture a better understanding of
what standard Znglish actually 1s. ‘e must keep reminding our
neighbors that standard American Znglish has many varieties,
all good. lie must remind them not to confuse what is regionally
and vhat 1s socially different. And we must also realize--and
make others realize-~that a person's dialect 1s one of hisg
mo3t intimate possessions. Ve may went to glve a persoen
other modes of his language 0 communicate with in other
gltuations, but we do no%t want to make him too self=conscious
about the faet that he and his famlly and friends naturally
use & non-~standard dialect. After all, 1t may somecvimes be
to one's advantage to be able to switceh back into the child-

hood mede, to communicate naturally with these who are

still strivins to improve their lot.,
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Gathering the Dats

Aivg Lo Lavis

and

Raven L, McbBavid, Jr.

The evidence om whick the specific studisg srs based was collacted
by & modification of technigues £irst devised for the Atlar Livgulstigrs
de la Frence (1907<76), by its d.recter Jules Giliidvons

=3 1o Izdentifiabls inaformsnts.
\ 2, Traiuned investizstors,
e 3. interviewing in 2 situation familisr to the infsrmant,
" 4, & questicanaire of specific relevant items,
S5 5o Simmitancous tramscription ca ths spot, fa &
finzly greded phonetic aipbabet,
6. Recording of s single, spontanecus, nofve rvespoase,

Cf these pefpeliples, L, 3, and &4 wore (clliowed consistently, The others
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vete wod9ified gomevhst becausa 4f the 2ituation, and because of 8 techo

nologicsl gdvancs through the fnvantion of Cthe tape recorder, ESince

every lutarvisy way vecorded om tape, &t was possible to wse interviewers
lees bighly shilled in simuitarecus phometic transeription than, say,

Edmond Bdxont of ths Freoch Atls: «p Quy &, lowman, Jv., of the Lingrlotic
Atins of Now Ergland: only Pedorsen was experienced in field imtewviewlng,
and aver: he had fouvnd thot Che taps Teecrder srovided oppoxtunities for
chocking fleld transcrintions sud for picking vp adulrional uwgverded

\\/ responses, A good desl of the twenmesrigtion {rom the tape=-iuncluding the
refinement of field~worker tramscripticus=~tizs done by Devis, Since 3

part of the vecord of Americam dislests (end paveicvlariy of eocfal dlalesnts)
is the vaciilating batween competing forms, varlants sere udted insofar es

they occurred in the record,}

IA detailed investigetion of a limited number of variebies is found
in the dissertation of William Labov of Columbia Unlversity, published in
1966 by the Center for Applled Linguistics, Washington, D.C.




Unlike traditicnal linguistic atlases, the Chicago investigation did
not confine itgelf to natives of the community; a precedent §s Juenita

Willisnson, & Phoncionicel and Morphologicel Study of the Speech of the

Negro -of Memohis, Teunecsee, diss, (microfilm) U, of Michigan, 1961,

To ascertain the linguistic acculturation of recent immigrants,
notebly Southern Negroes, two groups of informants were chosen, representing
shorter’ and longer residence im Metropolitan Chicago, For the local
baseline, one 1s referred to Lee Pedersoen, The Pronounciation of Engiish
in Chicage; Consonants and Vowels, dissertation (MS), U, of Chicago, 1964,

The questiomnaire was based on the Short Work Sheets for the
Lingnistic Atlas of the United States and Canada, originally deviged in
1233 by Hens Rurath, Directer of the Linguistic Atlas, and modified in
1949 for the North-Central States by Davise snd McDavid, Since the Northe
Certral wersion as used in the field cowprises something like ¢G0 items
and requires ghout five hours of interviewing, it was considered desirable
te zbridze them further for this study, The final version comprises
about 260 of the most easily elicited ftems, snd can be covered iz an hour ;
and a half, Most of the items are significant for gronounciation
dlfferencus; several of the grammstical items that might revesl socizl
distinctions sre retsined, and a very few of the vecabulary items, The
omigsions dre almosi always mattexs of vocsbulary, especially itemss of
cid-fashioned rural culture that heve been found unproductive in urban
areas and ¢f little consequence for social differencas, At moat they
would reveal what is kuown slready, thar recent suvriveic from Apgalachia
oF the Decp South have & familisrity with cural living thet native

Chicagoans do oot have,

Pox purposes of ceaparison, the page mumbers of the Nortk-Csatral

worksheets hava been reteiued,




Horksheets for Metropolitan Chicago

Introductory psge Date:
Traenscribed by: Reviewed by:

Locality

Full Address

Naze Age

Place of Birth

Other communities where informent has 1ived (give dates):
Education: Occupation:

Soclal Contacts (church, lodges, other associations):

FPanily history:

Character of the community

Character sketch and aspeech characteristics (familiarity with other
dialects, tempo, clear or slutred, stress and pitch range, etc,):

Items by Pages

1) one two three four five gix seven
eight nine ten eleven twelve thirteen
fourteen

2) tuenty twenty~-seven thirty Forty forty-four

seveaty hundred theusand first second third
fourth fifth gixth nivth tenth all at onge
twice as (good)

3) Januacy February Aprii Tuesday Wednesday
Thursday Saturday gond morning

&) yasterday tomorrow half past

5) this year this-here

6) chimmay

6 A) a list of rooms in the house
7) soot ashes chatr furniture
3) window

=3-



9)

10)

1%)
13)
15)

16)
17)
18}
19)
20)

21)

22)
23)
25)

26)
27)
283
33)

34)
33)
36}

3?)

38)

©

ERIC

Aruitoxt provided by Eic:

lavadry waching and 4roning porch shut the door
dréve /past tense/

r00% I have heard it /note unstressed have/
Z haven't done it /stressesc and unstressed; note ain't, kain't/
ha deas

dairy

china

wash the dighes rinses €aucet (on kitchen szink)
faucet (iu yars) whip

bag sack

candle

bruch

(railrocad) trestle

grease /verb/ greray oil kerocene (inner) tube
I am going. w, ¢ o 5 they, o o /18 auxiliary verb omitted?/
Am I golag (to get s0me?), « ¢ ¢« they ¢ o o

I am not (going to hurt h'mj, he ( ¢« ¢ , they ¢ o »

foote use of ain't, hain’t/ (I'm right) am I not?

/note zin't 17/  We were (going to do it) No, il wasn't mo
brought bulge

purse umbrella (it goes) ¢lear {acrcss)

cement road (ke izn't) at home vithout (wmilk)
with (wilk) /with beforc voiced zound/ toward (8)

dog (he was) bitten (by a dog)
cow norese
(ha fell) of€ (the horse}] °~  horseshoes

a little way anywhere at ail /record examples of
2 'sr a, ne 'er a, airy, nsiry/ /examples of muitiple negative/

yours ours theirs his hers

you /[record sing, and pl,/

(to) pounds (of flour) yeast yoik
yeliow /the csloxr/ boiled eges /vhat does %soul fpod" ..ot
mean?/

(ve) ate (at six o'clock) (have you) eaten

(X' zoing t5) make coffee

ol
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39)

40)

43)
45)
47)
42)
50)
52)
53)
56)
55)
56)

37)
58)

59%
60)
62)
63)

64)
65}
66)
67)
68)
69)

70)

a glass of water wilk (X) drank (it}

(how ouch hkave you) drunk sit down! /invitation to sit
down at table: for family; for strangers/

(I) sat doun help yourself

warned over Jof food/ vegatebles genuine
those (boys) tals way
tomateesg cnions

(I) can't (L) doie (wozk( all day) /only emphatic?/

cobweb /in house/ gpider web /in woods or fields/
(uy) fhusband (ny) wife widow pareants
daughter aon boy girl

/slow end fast form of Mrs,/ {your) aunt

Judge (¥M=zshsll)
foretiead the right ear
beard mcuth pelm /of the hand/ fists joint

chest (I'm) o%rald {she) didn't uess to (be afraid)
/negative of used to/ careless

tized
(che) got sfck (he) caught a ccld hoarsge

(haven't you) taker (your mediciue) deaf (he) sweated
(ke) took (it)

bell /a ‘discharging :ove/ pus

{they &sre in) wmourning don't worry

rarried

railway station /contrast with bus station; try for four-stress
items/ fiotel hospital nurse

Alabama Louisiana Tsnnzgsece Mississippi

Detroit Birningham

(thay) Joiued (the church)
a hauntzd house (X'd) ratker (not go)
(4t) costs (too much)

borrow {I) swzm (across) (he) dived (in)
(he was) drowmed (he) climbed (a tires)

(she) xnealed (down) (X) woke up (early) step (the floor)

[P TVROE-SURTY e Y T TR O IS T —
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72)

73)

14)

75)

pull push (don't you} touch (i)

(who) caught (1t?) give me another chance?

(I have) written (to him)

(who) taught (you that?) (that's the one you) gave (me)
(he) began (to talk) {he) zan (away)

(he) came (over to see me) (he) saw (me go in)

{the voad was 211) %crnm u (ha) 4id (1t)

alvays (they) fought might couid (do 1it)




Chicago Phonolozy

Alva 1., Davis
I11linois Institute of Technology

In Ianguage (1933) Leonard Tloonfield sets up 32
'primary phonemes'! and nine 'secondary phonemes'! for Chicago
speech, Although more recent studies of the pitches and
stresses have resulted in the establishment of fouvr stresses
and four pitch levels (with the strong possibility that the
highest pitch may be part of the paralanzuage and that the
stresses may be predictable from pitel contours), 2loomficld's
desoription was highly useful, The Linguistic Atlas fremework
for stresses is similar to his in all respecte, while pitehes
are not systomatiocally recorded, It is now generally held
that investization of the pltches, siresses and Jjunctures must
be studied in longer utterances than those usually elicited
by the Atlas questionnaire,

cloomfield's symbols for the segmental phonemes differ
somevhat from those used by the Lingulstic Atlass

3 4

€ &
(of Ay o
the 32 'primary phonemes® consisted of 24 conscnents and
8izht vowels, with eight diphthongs (or 'ocompound primary
phonemes®) consisting of a vowel plus one of the senivowels

/3su/« The secondary phonemes consisted of four types of




stresgs--ecxtra loud, loud, less loud, syllableity (for syllablc
consonants)=--and five levels of pitch--falling, rising-falling,
rising, extra hizh (*distorted!) and pause=-continuing,

In his treatment of the vowels RPloomfield finds two lower-

mid phonemes /¢,0/ and two low phonemes /a, / (or /2,05 a, /). r
There has been no ceriain evidence in the materiais collected
for this study to substantiate the /a, / difference, as in
alms, odd, a difference which he notes for some Central idld=-
‘lestern speakers, His use of /o/ for [A,a], and for [o]

when followed by /u/ is consistent, Another way of handling
the same data would be to write o for [o] and separate his

two allophones of /o/; e

T D
oy ou
o) )
) o)

For unstressed /o/ 3loomfield uses syllablcity; or mere re-
duction of the related stressed vowel, as in /batg/ "hottonm?,
/erf/ ‘error?, /bat%/ ‘hottla?, /rlesez/ %glasses?,’/lended/

tlanded.*

For present day middle-class Chicaso speech the fol=-
lowing vowel sound units can be set ups

Front Central Back

G

. hizh 1 (iy) u (uw) |
_ I (1) U (u)

L Qg mid e {ey) e (o) o (o)

o (er)

e {e) |
low a (=) a (a\ Pal




The symbols in parentheses indicate the Tre Jer-Smith equiva-
ients, uwhich have ".een videly used by .werican linzuists
during the last fifteen years. it.: uge o the simple symbols
is in accordance with the practice viuglly employed in
handlinz ILinzuistic Allas data, but the Trager-Smith notation
could e used for the Chicaro materials by substitution of
the anpropriate symbols,

iIn the high-central area of the chart, no pnionene has
been set up for Chicazo native speech. Phonetically, the vowel
does ocour, but it is allophonic with /I/ or with /o/.
In the stressed veowel of wish it may “e intervreted as /I/
retracted and lightly rounded by the initial /w-/3; in the

gecond syliable of furniture and ashes, it may he interpreted

as a ocentral vowel raised by the adjacent palatalized alveolar,
Use of an over-all frame of phenemics would Justifly the setting
up of the high central phoneme, but there would be 1o resul-
tant econoumy 1n representation for this dielact, and such a
procedure would tend o obscure dialect differences in
phoneimlic oppositions. A nonesyllabiec variant of the hiche
central vowel 1s aiso & very common second clement in such
diphthongs as those of buy and boy.

The wide diphthongs to be set up ere:

al (ay) al (aw) oI (oy).




Examples from the Data

three elaven
fourteen twenty
greasy tairty
kerosene seventy
we January
he February
me chimney
yeast laundry
eaten greasy
depot cement
Loulsiana Mississippi
Tennessee Detroit

In stressed syliables /i/ has a slightly higher
off-glide. In unstressed syllables the off=-glide may be

absent,
/1/
six bit
fifth 1ittle
living his
kitchen drink
window this
chimney widow
did fists
dishes Mrs,
whip 111
. In both stressed and unstressed position [I] is
)
' typical, After /w/, as in whip, window, there may be
/- sentering and rounding.
A Before tautosyllabic /r/, as in year, here, beard,

gar, it may be lengthened end sometimes slightly raised,




Wn

tomatoes taken
station gave
canme nay
rallroad Tuesday

Stressed /e/ is a diphthong beginning a iittle lower

/e
LevI]
ate elght
April day
make way

than [e] and gliding to a higher position, close to lower

high-central, In railroad the off-glide may be absent., In
unstressed position, as in the names of the days of the week,
/e/ may ailternate in careful speech with /i/.

/e/

seven yesterday
ten bedroon
eleven trestle
twelve uvmbrella
twenty trestle
seventy umbrellsa
second cement
seventh fell
Wednesday help
chest deaf

Le] is usual, but there may be an in-glide as in

deaf, sweat, knelt, chest. In eggé the in-glide is common,

Before tautosyllabic /r/ as in chair, theirs, scared,

careless, lengthening usually ocecurs,

In trestie some centering occurs: This may be a
compromise wvowel,' in that the folk pronunciation has the

voriel of cut, and the word is rare in urban speech,




/z/
man candles
Saturday sat
January glass
hal.f past can't
bath aunt
ashes Alabama
1 taps swam
¥ bag began
N sack ran

| A centering off-glide may occur in any of these
EL words, without apparent patterning but perbaps caused by
L tempo or Sentence=-stress, In bag, the off-glide often

f extends to the high-central position.

; Such words as aunt, half past, bath, glass --

i shibboleths for the "broad a® in other forms of English ==
}7 regularly have the vowel of bat.
}
|
|

) /a/

3

1 wash cob

R palm borrow
‘ caln not

. hospital water

/a/ is 1likely to have length and a centering off-
gllde, There seems to be no contrast betwsen lower loWe
" front and lower low-back, as between balm and bomb.

Before /r/, as in March, are, there is fronting,

/o/
Laundry haunted
wash caught
faucet taught
brought saw
dog fought
off coffee

Sof't daughter




negularly in stressed open syllables, as in law,
frequently clsewhere as in ought, this vowel is accompanied

by lenzth and a centering off glids.

four door
fourteen towards
forty horse
fourth hoarse
TOMOTITOW morning
vorch mourning

The vowel of law is regular before /r/ in these
and simllar words, but there is an occasional ralsed variety
in four, a remnant of the former contrast between such pairs

as horse and hoarse,

/o/

[oU]
drove TOmOYTOW
g0 window
won't yellow
over tomatoes
home widow
yolk borrow
coid
depot
hotel
dove
don't

/o/ is regularly diphthongized in stressed position.
In weak final position, as in tomorrow, there may te no

verceptible off-glide,




/u/
good pall
scot took
roof push

your
/U/ 18 usaally accompanied by & centering off-glide,
In push the off-glide is very high, almost suggesting the
/uy/ of Trager and Smith, Before /r/, as in your, /U/

variegs with the vowel of cut, depending upon stress,

/a/
[W, qu]
tvwo February
Tuesday January
room genuine
you
tube

In stressed syllables /u/ is a diphthong, the
first element frorted after /t/.

in genuine, January, February, the syllabic is
monophthongal, with /w/ beginning the following syllable,

/a/
one, once onlons
hundred son
: sudden Judge
front pus
done touch
N does something
<A brush nothing
- bulge drunk
1.
Ry In stressed position the wowel of out may vary

‘“%! from wid-central to advanced lower mid-backs it s usually

monophtihongal, though a centering off-glide may occur,




7 In unstressed pcsition, as in sofa, ago, it is

usually mid-central, slightly raised before /d, s, z, n/

as in added, careless, ashes, kitchen,

(2]
v thirteen girl
I thirty worry
: first nurse
: third heard
. Thursday were
__ furni ture hers
worked over

In both stressed and unstressed positions the

vowel of s8ir, father always has constriction, which

usually begins with the onset of the vowel,

/al/
S nine spider
~ white wife
twice right
dining tired
ironing climbed
I've, I might
¢hina why

/al/ normally begins in the low-central position,
sometimes slightly fronted, and glides to lower highe

central, Even in unstressed syllables it is clearly

diphthongal,
/au/
N thousand pounds
g without down
' BN cows mouth

ours drowned
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/at/ normslly beginz in the low-central positiorn,
sometimes slightly fronted, and glides to lower high~back,

with increasing lip rounding,

/o1/ %
oll Doy, boys
Detroit Joint
boll Joined
/>1/ vegins in the upper low=-back position and
zlides to lower high-central,
Syllabic consonants
thousand candile
sudden trestle
haven't vegetables
bitten
eaten
and (weak stresscd)
written
Syllabic n and 1 ere regular after /i, 4, Sy 2/ “

In this position the 1 iz always dark.
No evidence for syllabic {m, n] -- 2s in possum,

bacon ~- was found in the meterials examined for this study,

€74

ashes window
furni ture widow

No firm evidence appears which would justify

!§ setting up & phoneme /i/., The occurrences of a phonetic
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nigh-central vowel san be expleined as allcphones of the

vowels of bhut or bit,

Consonants

Aithough the anzlysis and organization of the vowels
of /American English has been a controversial subject for
more than three decades, this has not bveen srue of the
consonants except for minor detalls, Accordingly the

followilng description 1s somewhat condensed,

Stops
velceless voiced
bllabial o) b
alveolar t d
velar k g

The volceless stops in initlal position in strongly
stressed syllables are followed by a puff of breath

(Yaspiration?).
porch two careless
past Tennessee kerosene
pounds taught cold
pull twice caught
push Tvesday can’t

After /s/, when initial in unstressed syllables,
between vowels, or in polftevocalic position the aspiration

is ne*~ present, exscedt occasionally for emphasis at the

ends of words,
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April taught scared
whip past second
spider front make
hospital soot milk
Illssissippli station taken

/t/ mey be aspirated in twice. When intervocalic
/t/ follows a strongly atressed syllable and precedes a
weakw-stressed one, it is normelly voiced and masy become
a flap, In this position, /t/ is often indistinguishable
from /3/; for many Chicago speakers th.re is no centrast
between intervoealic /t/ and /d/. A glottalized /t/ occurs

occasionally as in mountain, sat down,

thirty seated
seventy sweated
Saturday tomatoes
water daughter

/k/ varies its position, depending upon accompanying
Scunds, It is fronted or palatalized in six, make, keiosene;

velarized in caught cold, cool, school,

The volced stops have little if any espiration.
They may be partially devoiced in word-initial and worde
finsl positlen. Like /k/, /g/ varies in the position of

articulation from front to back, aecording to environment,

bedroom dining good
bag doox bag
brush drove greasy
umbrella do &0
bitten sudden dog
beard hundred glass
Febxuary bed gave

tube Wwindow rag



Fricatives

volceless volced
T v
€ 3
i s Z
B 3 5

wH

/f/ and /v/ are lablodentals with air passing

rapld spsech,

through the teeth or between the teeth and lower iip.
Ar. cceasional bilabial fricative may be substituted in

f v
, four seven, seventh
‘ five eieven

’ fourteen twelve
forty seventy

i first of
front drive, drove
furniture haventt
roof over
off vegetables
sof't
8oft
coffee
wife

- /i/ and /3/ appear to be most commonly made with
the tip of the tongue behind the upper teeth, but other
varieties occur, as with the tip of the tongue between

the teeth or against the lower teeth,

[ 4]
Q1

three they
thirteen there
thizrd #ithout
with those

thils

Py




N
N
4
o -
¢ -
. .
' 7
D
N
L4 L
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In with end without both the voiceless and the
voiced fricatives occur,

/s/ and /z/ are articulated at the alveolar ridge;
/z/ may show considerable unvoieing, especially in final
position, This unvoicing is most frequent in neighborhoods
with heavy concentrations of recent immigrants from Central

and Bastern Europe.

s 2
six Tregdsy
severn diskes
first candles
sudden is, was
faucet towards
whips COWS
sack yours

Arong middle-class natlives of Chicago greasy
always has intervocalic /s/.

/8/ is made a little farther back than /s/, often
with 1ip rounding aﬁd 2 wide flat opening between the
tongue and the alveclar ridge,

washed shut
dish shall

/%/, the voiced counterpart of /8/, occurs far
less frequently than any other English consonant, especially
in initial and final position, Woxds in which it would
occur most frecuently, as pleasure, division, were ine
frequent in the data gathecred for this prolect,

/8/ and /3/ are phonetically affricates; that is,

they are combinations of stop and spirant., /¢/ is [t] plus




[e], and /37 is [d] plus [z].

3 J

March Januaxry

chimney bulge

ki tchen genuine

chalir judgse

furnl ture joint

porch Jjoined
Nasals

The nasals /n/, /n/, and /n/ -- bilabial, alveolar
and velar ~- are regylarly voiced and show little aliow

phonic varietion, except that /n/ has a variation from

. front to back similar to that for /k/ and /g/e
B m n n
¢ men one morning
— Merch seven ironing
l
- roon nine going
b me ten drink
' ailk thousand drunk
varnm eaten shrank
Alabama once something
mother window nothing
not
Iateral /1/

/1/ is produced with the tip of the tongue at the
alveolar ridge and alr passing over the sides of the tongue, It
may be volceless foilowlng a voiceless stop or spirant, as
in class, please, slippery. Dark /1/ (velarized) is
common in ell positions, and regular when /1/ is post-

vocalic or sSyllabilc,
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eleven twelve candie
> glass all oil
Lonisiana April milk
i little boliled pull
- hospitel will girl
vegetable clirb class
/r/

Although /r/ is often called fretroflex® it is
perhaps best charactarized by the preasure of the tongue
against the meolars, The tip of the tongue may or may not

’ be turned back, In three the /r/ may be a voiceless flap
or scrape, in Detroit a voiceless scrape, in drove a
voiced scrape,

Troom four
rinse foxrty
rallroad fourteen
horse cheir

. torn door

¢ parents morning
merxry meryy

¥onophthongal wocalic r has been discussed with

the wvowals,.

. . /W/
/w/ is a u-like glide sound, beginning high to

ald-back, depending on the height of the following vowel.

It 18 voiceless ¢ - volceless consonants, as in twice,
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o

one, once won't
twenty, twice were
January towards
Wednesday warm
window genuine
wash way

we work

In the Trager-Smith analysis, post-vocalic /w/
appears as the final component in the syllable nuclei-

of cow, Ro, do. Thls has been previously discussed,

/n/
& syllable-initisl /h/, sometimes classified as

a fricative or as a volceless vowel (whose position
varies according to the position of the following vowei),
appears under all condltions except weakest stresss it is
lacking fron such common forms as the weak-stressed

variants of he, hls, her, him, have,

husband hoarse, horse
hundred hotel

haven't hospital

he, him, his, hers heard

home

There is no sure evidence for setting vy; for
Chicago speech, a post-vocalic /h/ as rroposed by Tragar
and Smith,

/hw/, sometimes called a voiceless /w/, 1s perhaps
best analyzed as a cluster, Ia middle-class Chicago

Speech 1t ocosurs regularly in words like whip, which, why.

where, However, there 1s considerable variation in its

Sy T TTCN., " SN PP e T ——



18

incidence from speaker to speaker, espesially in the dew

scendants of recent immigrants from Southern and Eastern
Europe.

/i/
/3/ is & front i-type glide which, like its back
counterpart /w/, varies with the position of the following

vowel,
you Januery
yesterday yeast
yolk yellow
onion yes

The analysis of the final vocalic components of
bee, bay, buy, boy as a post-vocalic /j/ ==~ the analysis
proposec by Trager and Smith ~- has been previously

discussed,

Lower-Class White Speech

The phonél&gy of lower-class netive Chicago white
Speech is remarkably similar to that of the middie class,
Variations from middle-class norms are not consistent,
for all informants show an awareness of "correct" forms,
The following remarks account for most of these variations:

(1) Substitution of /t/ for /i/ in ninth, tenth,

three, thirsty, throat, think, and substitution of /d/ for

/3/ in the. those, this, It seems, however, that some
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speakers with this feature still maintain a phionemic
distinction, in that the /t, 4/ derived from /%, 8/

mey be dentals, contrasting with alveolar /t, 4/ in ten,
dead, More research must be done before 2 definitlve
gstatement can be made,

(2) A glottal stop is a common substitute for
/t/ in sit down, Séturday_, and for /f/ in half past,

(3) In word initicl /w/ often replaces /hw/ in
whip, where, why, etc. As we have indicated before,
however, this replacement also occurs in Chicago middle-
class speech. .

(4) The participial suffix -ing (and the final
syllable of such words as nothing, something) may appear
with /n/, elther syllabic or preceded by & weak-stressed
mid-central or high-front vowel, This feature ls rare in
Chicago middle-class speech.

(5) A full diphthong of the type [UI] appears
occasionally in pusi.

(6) Stress is reduced from tertiary to weak, &5
in the finel syllable of avenue, or from secoxndary teo

tertiary, as in the final syllable of kerosesne, In the

names for the days of the week, whieh ofien have fe/
under weak stress with middle-class speakers, /if is

regular with weak stress in the speech of the lower class.

O T IR~ e e g——
N S - |
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It must be empnasized here that not all of these

features are diagnostic for lower-class white speech in

other communities, In British Received Pronunciation

(3) is regular, as in parts of the Eastern United States
I and the Lower Mississippi Valley; in the 0ld South, and
5 in British Pcounty® families (4) and (6) are common;

in parts of the South (5) appears even in educated speech,

The small sample of lower-class, non-Chicago white

— = speech examined for this project has a very different
dialect base ~= that of the Southern Uplani, commonly called
South Midland in the American linguistic atlases. This
speech has been described at lenginh in Hans Kurath and

Raven I, McDavid, Jr., The Pronunciation of English in the

Atlantic States (Ann Arbor, 1961), Some of the character-

istics of this reglonal type of speech ares

“""'

(1) /al/ as a monophthong in all positions: my ,
ride, right., In extreme cases this becomes
homonymous with the vowel of father; by Northerners
it is often confused with that vowel,

N (2) /3/ after /t, 4, n/ in tube, due, new, etc,

(3) Contrast between horse and hoarse, morning and
mourning, etc,

(4) & fronted and raised beginning of the diphthong
/al/, as in out, loud,

(5) /u, U/ with high-central rather than high-
back articulation,
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(6) /z/ in greasy.
(7) /U/ in bulge, bulk, budget.

(8) /o/ in poor, your, etc.

(9) put with the vowel of cut.
Of these features only the last is characteristic of the
lower class in the South Midland reglon. However, since
a majority of the South Midlanders that ithe average
Chlcagoan encounters are of the lower (or at best, lower
middle) class, they may be considered popular social markers

of speech ia Chicago,.

Incidence of Phonenes

Besldes the phonologlcal organization which
characterizes dialects, some distributions of phonemes
are also typical; that is one dialect may have /s/,
another /z/ intervocalically in greasy. Some items show
consistency in native Chicago speech,; while others do not,

Before tautosyllabic /r/, as in four, fourteen,

forty-four, horse; hoarse, porch, tore, torn, only the

vowel of law occurse.

Similarly, in chair, there, careless, scared only

the vouel of bet is found,

defore intervocalic /x/, in tomorrow, the vowel

of law 1s more common then that of fathers in borrow the

situation is reversed, with the vowel of father predominant,
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The vowel U/ is regular in roof, scot (cne

oceurrence of /u/); the vowel fu/ is regular in
roon (one speaker has /U/).

Wash shows both the vowel of law and that of
father, with the latter more common in the lower-class
sample, It usuelly nas an off-glide to central, some=
times to lower highwcentrsl, WYater normelly has the
vowel of law, but /a/ occurs; one speaker has /al in

water only i the phrase hot water.

Won®t rezularly rhymes with donlt.

Hospital,. faucet always have 1o/

Brought, fdog elways have the vowel of law,

Greasy always has /s/.
With and withov.t occur with both /-/ and /37« The

former predominates in with, the latter in without.

Rinse ocecurs with both the vowel of bit and that
of bet, with the former more common. The final consonant
is occasgionally affricated, ziving pronunciations of the

type rinch, rench, in middle-class speech.

Forehead commonly has secondery or tertiary stress

on the second syllable, with the /h/ pronounced.

Grammar

In grammer the spzech of the middle-class

Chicasosn shows little or no deviation from standard
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fores, For the lower class, substandard forms are ot
common in guarded speech; but drank as a particliple
(perhaps avoiding the comnotations of the adjective drunk),
ourself, we done, occur even there., In guarded speech
there is general avoidance of gin't and of third-singular
don't, possibly because these are the best known gramma-
tical shibboleths, You-all is not found a8 a generous
plurai; the form youse ~- known to occur in lower-class
Chlcazo white specech ~- did not appear in the sample for
this study. For all informants dove (with /o/) is the
normal past tense of dive.

Zxtended accounts of the verb morpholozy are

avallable in E, Bagby Atuwcod, Verb Forms in the Eastern

United States, (Ann Arbor, 1953) and in Virginia McDavid,
Verb Forms in the NortheCentral States and Upper Midwest,

dissertation (mlcrofilm) University of Minnescta, 1956,
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Secondary Phonemes

Stresses extra loud, loud, less loud
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gyllabicity for syilabie /1, mw, n, g, v/
Sitches fulling, rising-falling, risiasg, i
extra high ('distorted!?), 5
pitch-continuing i
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Table IT

sxemorles of “rimery =nd Cempound-srimary Phonemes

/oin/ 'oint /tin/ tin! /ket/ tcat!
a /big/ 'big! /dig/ ‘aig! /uiv/ tgive!
/fen/ 'fan'  /vin/ 'van' /0in/ 'thin' /Oen/ 'then'
/scd/ 'sad' /zip/ 'zin' /Sov/ ‘suove'/ruwx/ ‘rouge’
/¢in/ 'chin' /Jem/ ‘gen!
/mis/ 'miss' /nik/ ‘'‘nick' /siy/ ‘Ysiag'

/red/ 'red! /lem/ 'lamb!
1 /ies/ 'yes! /weg/ ‘wag' /hend/ 'hand!
- /pin/ 'pint /put/ 'out?
- fes/  ‘egs! /op/ ‘'up®
. /ed/  tadd! /ot/ ‘tought!
- /[amz/ 'almd , /a7 Yoddt .
g /bi3/ ‘bee /avww/ tdo' /Ljuw/ ‘Tew'
- /bey/ ‘bay! /gow/ ‘go!

/oaj/ tobuyt  /baw/ fbough'! /boj!




Phonologlical Irdices of
Social Dlalects in Chicaxo

Lee Pederson

Previous investigaticns of Chicago speech, as i
Pederson, The Pronunciation of ZEnzlisgh in Chicazos Coﬁsonants
and Vowels (Diss., University of Chicago, 1964#) have suggested 3
the exlstence of certaln diaslect cleavazes along racial lines,
Accordinzly, for this project to specify such cleavages,
fifty interviews were conducted, thirty with legrces and twenty
with whites, using an adaptation of the Lingulstic Atlas
questionnaire, In each raclial group were ten middle=class
informantss there were ten lower -class whites and twenty lower-
class Hezgroes=<half of the latter relatively long term
N residents of Chicagc, the other half new arrivals.

Fourteen of the thiry legio records were ocollected by
John /l11llis, & graduate student in Anthropology at the
University of Chicaso, Uillis, a Negro himself, did & good
Job in gaining the confidence of the infermants and stimue-
lating the free conversation which perhaps comprises the most
valuable dats collecteds. His lack of experience in the field
led him to the occasional mistake of neglecting an item

because 1t was hard to elicit. The remalning sixteen rescrds

were collected by Lee Pederson, His interviews inolude a

—_ more nearly complete coverage of the questioumaire items,

but the free conversation iu these resords is ususlly distinctly




infsrior in richness of form tc those collected by "iliis,
Thls mas mainly because Pederson was not always able to esg-
tablish uhnit 1s callcd rapport.

The Informant: Soclo-linguistic classification, Table I,

The orizinal plan ia this survey was to select 20 ie~ro
inforuants, 10 of whom were residents o the eity for 20
yeers or mnore and 10 whe were recent arrivals. Of the 20

tventy-year residente, 10 were to be of the middle sccio-

class, The problem, of course, is to establish a satisfactory
classification of informants in order to indicate sociclogical
distribvution. Unsatisfactory classification ¢f informants
13 one of the serious problems of social dialectolosy in this
decades The prededent set in the New Ingland Atlas, a
distinetion of three Lasic types and tiro sub-classes~-0ld
fashloned and modern~--was quite satisfactory for the regional
surveys in the 30's and 40's. Zut the sociolosical implications
of irs. Frank®s analysis of the Lowman records in New York
in 194) and David DeCamp's study of San Francisco Speech,
1955, suzgest the need for further classification. A readily
avallable scale for this kind of investigation appears in
We Lioyd Uarner's Socisl Classes in America. This was used
with no great success in The Pronunciation of Snslish in
| Chicaros Consonants end Vowels. Ihis classification was
treated there as rsecondary., and primary attention was given

instead to educational tyves. This was simply an analysis of

the tripartite division of the lew .Inglend Atlas into 10 sroups

economic elass and 10 vere to be of the lower socio~economic i




in order to distinguish the extent of academic innoculation,
a problem of mass colleze education grovinz up with the Dost

Jdorid .ar II era, rhese scales of ranking were unsatisfactory

for social dialectolony for obvious reasons, The ilerr snsland
Atlas did aot undertake an analysis of social glass and

e LlOyd lerner did nct include lin~uistic probiems in his
analyses, A somevhat more suitable scale has been adopted
heres a socio=lingsuistic classification; contrived for the
present snvaatigation. The seven catexories inciude those
factors which seem linsuistically sisnificant in the iegro
suv-culture, These ares 1) place for birth and years in
Chisare (fuil weight)--cach full weight cem is 10 points
and the orie half peint item is 5 points on a 65 point scale,
Zducation, on the 10 point scale is & little nore reliable,
1) a oraduate of an inte;rated colleze, 2) a student at an
intexrated college, 3) a sraduate of a sexresated college,
L) a student at & segrezated colleze, 5) a graduate of an
intezrated high school, 6) a student at en integrated high
school, 7) a greduate of & secregated hizh scheol and 8)

a student atv a sesresated hish school, 9) an elementary school
craduate and 10) an elementary school student, For example,
informant 1.1, that is the hichest rarked on the tavle has

a total of 17 poinis, he has 5 points for place of birth; he
1s iidland born, 20 years in Chicazo., Next, .ducations he
has 3 points; he is a gradvate of & sesregated college,

Zils Jjob: he has one poiat, he is in an integrated profsssion;

he is a soclal worker, ard on my scale & socisl worker 1is




ranked 28 hish as a lauyer or a doctor, especially in terus

of linzuistics and norailty. parents’ place of birthe he hes
4 points thexe; his psrents ere born in the :.idland,

Parents?! education: 1 of 10 because his father as an ipiscopal
priest, Parents? occupations 1, he was a priest, Housing,

3 of 10, So 1-1 i8 classified group A, Conversely, infor-
pant 1-3 who had a better cducation in attending the John
varshall Law School and having lived as many years in Chicago,
18 ranked lower because his parents were not educated in
jntegrated collezes and vere not professionals and because

he hinself prectices law almost exciusively within the Negro
conmunity. His socio-1linzulstic total 1s 35, It should be
noted that the A to G classifications are established from
these totals: 4) 7-23 highest socio~lirguistic group B)

24-30 hish socio-linguistlc group ¢) 31-37 High-lid soclo-
1inzuistic sroup D) 39-45 iid socio-linguistic group E) U47-52
Lou=-iild or High-Low Socio-lingulstic group F) 53-60 Lou
socio-linmuistic group G) 51-65 Lowest socio=-linguistic
Zroud.

Distrivutiont The phonological and morpholozical features

considered here include those which in previous linguistic
surveys of metropolitan Chicago showed o clear pattern of
distribution on the basis of rece, educatlion, age or socio=-
economic type and those features which are regiconally or
socially distributed in the Morth, the lidland and the
South, Nelther syntactlc struetures nor suprasegmental phonemloc

patterns are included here becauce the most interesting evi-




dence seems to be in the free conversations; phonetic,

phonemlic and morphemic items are given with their variants,
Ihe main concern, of course, is with the differences between
Negro and Caucasian speech, For that reason in the tables,
X or X always indicates the dominant form in thec speech of
native Cawocasian Chicagoans, hinsh school sraduates of the
middle-age zroup, 30-50 years old and the central soccioe-
economic class, The symbol ¢ and 4§ in the tables indicate
forms which are not typical of the speech of the Caucasian
type mentioned above, Distribution based separately on asze,
reglon or sex ie not always given here because these factors
Too often overlap the criteria used to establish sccio-
linzuistic types, For example, § of 10 recent arrivals
are between azes 27 and 45; 6 of these are of iississipoi
ancestry and 8 of the 10 recent arrivals are females,
Three allophones of the post vocalic /r/ (often phonetvically
— schwa) are distinguished here., 1) strong censtriction,
| 2) weak constriction and 3) no constriction,

Table 2 shows & distinction tetween unrounded and

rounded vowels, because rounding versus unrcunding seems to

affect distribution, A much lover incidence of constriction
occurs after rounded stressed vowels in the speech of members
of all regional, social and age soups, Among members of Group
I, Types A to C, only two informents, 3 and 5, have & hizh
incidence, that is, more than half the occurrences of the weak

or unconstricted phoneme after unrounddéd vowels. Both iafor-

mants are over age 55 and neither is closely sssociated with
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the Ceucasian conmunity. The single exception amony Group 1I,
Types A to C, 15 the younz social worker who had been in
Chicazo only tuo years, 4ll members of Iype B have lived in
Chicago for 20 years or more and nene of these has a hish
frequency of this recegsive feature, Iwelve of the seventeen
members of Types 3 tc G favor the recessive feature, These
inelude 7 of 10 members of Group I, 5 of 7 members of Groudp
II. From Group I, all three exceptions are within 6 sccio-
linguistic voints of Type D, that is 1-11, 1-13, and 1-14,
Both exceptions ii Group II are within 9 points of Iype U,
2-4 and 2-5, 3Before rounded vowels, 5 members of Group I
have a aigh frequency of the recessive feature, these are the
1-2, 1=3,+5, i=7 and 1-10, 2Zight of 10 mexbers ef Group Il
favor the recessive feature, The ecxceptiors azaln are the
highly ranked 2-2 and 24

Fable 3, initial members of the /aI/ diphthons. Seventeen
allophones occur as initial members of the up-gliding
diphthons. These are distinzuished by positione-front to
mid; by duration--unlengthened to extremely lenpgthened; and
nasalization--strons nasallzation versus week or none,

These allophones are classified in Table 3 only on the bhasis
of position. TIhat is the low-mnid vovels typical of Chicago
Caucasian speech, the fronted low-mid voirels or the retracted
lov=-front vowels, and the low-front vowels, 3oth fronted
variants, marked o and ¢ on the Table, occur most frequently
aiong lower ranked Ifypes & to Ge OFf the 20 informants ranked

Z to G, only 2 have a preponderance of the low-mid vowels.

T




Both of these speakers, 1-13 and 1«15, received their full
formal educa-ilon in Chicago.

Table 4, phones of the mid-central vewel, The raw phonetic
material 1s given in Table 4, There is one certain feature
of distribtution, A [ d-Central monophthong 1s clearly dom-
inant in Caucaslar. speech in this city. Amonz the Negroes
interviewed, hcwever, diphthonglzation is common, absent

in only four sypeakers., All four of these are of Group I,
tventy«~year residents of the cilty, and three of these are
locally educated, However insignificant from a phonenmic
standpoint, thlis diphthong 1s an unmistakenly foreign sound
to native Chicago Caucasians and is one of the features
mentioned by informant 1i-1 who talked for some time about
the Chicago Negro and his southern accent,

Table 5, Consonant Loss., dighteen consonant phonemes are
charted here, Each of these 1s lest in the speech of some
informants and none of these is usually lost in Caucaslan
speech except in the very old or uneducated members of low
8cclo~economic groups, Iwo composite types of phoncmes have
soclal sisnificance here, These are certain phonemes which
include phonic members characterized by voicing and stoppaze
of the alr stream which occur in syllable initial nposition,
‘he /d/ phoneme in hundred, the /d/ phoneme in candle and
the /d/ alternating with /t/ in vemetable and the /b/ phoneme

in umbrella, All of these occur in the second syllabvle of the

word and are retained by all members of Group I, Lypes & t©o

D, with 2 exceptions, “oth of these infurmants, 1-5 and 1-6,




are over aze 55 and neither is a native of Chicamo, Similar

incldences are loss of the syllable initial /h/ in forehead

and /j/ in yeast, Three memwbers of Grouo I, Iypes A to D,
lose these consonants and like 1-5 and 1-6, informant 1-9

is also over asge 55 and not a native of Chicago, ~mong cther
foris in this table the incidencz iz as expected, iiembers

of Groups I and II, of lower socio-iinguistic types, have a
higher frequency of consonant loss than do the higher ranked
informants, It should be noted in passing that the iten

S in this table, the /w/ in Louisiana, is obviously a
syllatle loss, The evidence of the four syllakble utterance
rather than the usual five syllable is quite atypical in
Chicago Caucesian speech,

Table 6, Incidence of conscnant phonemes, Four zroups of
consonant rhonemes are classified in this table., The
occurrence of the voiced spirant in grease and greasy,
alternation of the stop with the fricative in--this year/ dis

year--this way/dis vay, and the alternation of the labiodental

fricative with the interdental fricative in--with/iife-

uithout/wifout--mouth/mouf, ete, The incidence of relic and

assimilated form appears in rinses[;inches-~ggimney/chimblx

and 2irminshan/Birninsgham, In greasy there is clearly a

higher incidence of /z/ amons native Chicago Negroes than
amony uddland or Southern born immlsrants. Here indeed

seems to be the first clear feature of the up-South Fegro
dialect., *The current investigation shows Chicago born Negroes

having 7 /z/ and 5 /s/, iidland 10 /z/ and § /s/, Souikern




born 14 /z/ and 11 /s/. TIhe factor to be considered here is
that all ianformants were to be over age 30 . the current
survey, In a previcus investization, the high school age
native wegroes were introduced and this powerfully infiuential
sroup showed 17 instances of /z/ to 7 /s/. All of those vwere
natives of Chicazo,

The inecidence of dental steps for interdental fricatives

G

appears much less frequently in the Tables. dowever, it must
be remembered that the questionnaire responses are perhaps
more careful than free conversation where there seems to be

a higher frequency in the tapes, Almost every informant,
fype £ toc G, has at least one occurrence of the dental stop
for dental fricative, The alternation of labiodental
fricative /f/ for usual interdental voiceless or voiced
fricatives must also be analyzed in free conversation. But
1t seems te e less frequent in Chicago ilezro smeech then in
.ashinzton, D.C., speech as reported by Stewart, The fourth
group of forms (liy, N; O, in the Table) have the highest
frequency amonz clder informants of all types and to some-
vhat lesser extent amony lowver socio-linsuistic types., rhis
combination of factors=-clder aze and lower soclo=-linguistic
types-=accounts for the hisher frequency of these recessive
forms among membvers of Group I. sleven members of that Group
have at ieast 2 of 3 instances and nine of these are over age
40, Seven of eleven, however, are Types i to G» Toth in-
formants uader age 40 are of Type D, the bottom on the non-

low section with 44 points., Zoth members of Groum II with two
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or more occurrences of these forms are Types G, with a maximuam
total of 65 socio-iinguistic points,

rable 7, Systematic alternation cof stressed vowels, The
incidence of wowels charted in thls Table are of three

types: 1) rhose alternating the vowels of bet and bat

before heterosyllabic /r/--items A to D, 2) Those alternating
the vowels of louw and lau tefore tautosyllabic /r/-~items

% to Fo 3) Those alternating the vowels of cot and lau
throuzsh the developmeant of iilddle Znglish vovels--itens

G to P,

Ihe phonemic distribution of the vowels of low and lau
in 1tems 2 and F is a recessive feature in Caucasian speech
in northeastern Illinois with the hizhest incidence shared
by well-educated urban and suvurben informants and cld-rursl
informents living in the out-counties. Ihe /aV/ diphthong
as not recerded in items u, O, P in Caucasian speech.

Itens A to T are best distributed on the basis of rezglcoral
dialect, Items G to J vhen restricted to a larse number >f
Nexro speakers show a development which paraliels incidewnce
ampnz Caucasians iusofar as the more highly educated infor-
mants have the unrounded vouel,

Table 8, llon-systeiiatic alternation of vowels, Ihe vouels

in this table are distinguished as stressed and weakly strzesed
because the distribution within each set 1ls somewhat different,.
Axnong the stressed vowels, the occurrence of /i/ in deafl

asrees 1711th the observation of .urath and unebavid concerning

this alternation in the Atlantic states, Incldence of the
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recessive form is highest amonsy the lower social classes, z
but the feature lsdso found among natives of the deep A
South end South :idlend areas, Informants i, 4, 7 and 10
have parents from these areas, Informants i, 18 and 20

are ranked F and G, Group II, informants 4, 2 and 10 are
all natives of the deep South, In Cesucasian Chicago speech, ;

this form occurs only suonz menvers of the lovwest socio=-

o e a

economic group. The incidence of the vowel of cut in
ruther occurs in 7 of 8 instances among members of Type F
to G, five of whom are of Group I. The occurrence of the
vowrel of bet in rether corresponds roushly with the lurath-

nedavid observations that it 1s restricted to the speech of

the follz and middie zroups, ine most clearly distinctive
feature in Chicazo Nezro speech is the occurrence of the
"broad a” in aunt, The “filat g&® occurred only 17 times in
these contexts and never among members of Types A and 3,
The remaining items D to G are pretty well restricted to Types <
J to G of both Groups with the highest freguency amons Types |
P and G Slmilar distribution is found among the recessive
forms of the weakly stressed vovels in this Table., The
notable exceptions cccur under items I to 0 amonzy members of
arouvp I, Types A to D who have a rather high frequency of
recessive forms, 19 of 49, Conversely, among the top three
nemvers of Grouvy II; there is but 1 of 15 instances, 3
B fable 9, Lexlcal differences, The pawcity of lexlcal varlants
\‘:> which have soclologlcal distribution is simple to explains ;;

3 the findings in Table 9 include the first data of the Chicago S
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5 lexicon to have been analyzed, This is not to suzzest that
{ importent information is not %o be found in Chicago studies
done so0 far, but this brief rveview does suzgest tha:t a more
vroductive set of items should be cbtained, Two areas of
lexicon which should sertainly be explored are: 1) Southern.
isms vs, Northern urbanisms, 2) In-sroup Nesro Slang.

The recessive itsms ia Table 9 are predominately
reliecs of Southern speech, Items G and J ¥stomp® and
“skaird® have the hizhest frequency of occurrence iu fHhese
Tforms and along with Janti/ are the only recessive items which
, are not clearly old-fashioned., The over-all pattern of dis-
o tributlon shows ail informants under age 40 with a high la-
| cidence of recessive forms; those informants are Iypes D
to G, 1-8, 1-10, 2-8 and 2-10, A1l others having this hizh
3 occurrerce of recessive featurss are older and of Types 3 to

~

Ge These include 1-11, i-14, 1-16, 1-17, 118, 1-i9 and 1-20,

5

R d 2.9, seven of whom are Types F and G- Concerning specific
- items several observations can be made, Althoush the incidence

cf kerosene is about the same in both grouuns, the incidence

of coai oil is hisher in Grouv II, occcurrins in S of 10 .

instances, 1n the speecn of all Southern informants, Types .

R & te fo Amons the five nembers of Group I, Types C and D

’ naving goal oll, four are over age 55. Perhaps the best P
X social indlocator in the table is Item H with variants stand-
o t? gub; stick out and buffle out, occurring only in the speech

of informents Types F and G, f

B Table 10, Verb forms, Standard verb forms in America are
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more important social indicators than standerd pronunciation,
eontrary to the apparent situation in England, The ltems

inn Table 10 corroborate this. In six items, that 1s Itea 3,
Item ¢, Item G, Item J and Item I and Item O, there is not

a singile iastance of the standard verb form among Group 1
mernbers, Types F and G, Ihat is 36 of 36 instances of non-
standard verb forms with the exception of A and F; all otaer
verb forms on the table show a preponderance of norn-standard
forms in the speech of these seven informants, Among the
new arrivals, the incidence of standard forms is much higher
among Types F to G, that is informants 2, 5 to 10 than the
members of Group I. This is probably explained by the fact
that the median srade level of education in Types F to G of
group I, iS about 7th grade, 7.4, and of Group II, it is
10.6, The othner factor, of course, 1s the system of ranking

vhioh penalizes outlanders.:. A conclusion here night suggest

that menersl education seems to be doing pretty much the same

job in the segregated North and the gezregated South,

VY - e
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Table 1

) TABLE OF INFORi.ANTS
§ 20=-Year Residents of Chicago

Noo 81 42 %3 5% Pace of lother's Father's Occupation Y5 Typeb

3irth POD FOB ~
| 1. 4 39 69 3S Lowrence-  Virsinia Virsinia Soctal 20 A17 -
. ville, Virginia HWorker ¥
; 2, i 31 68 38 Chicago, Arkaunsas Iouisiana Social 31 =230
) Iilinois (rural) (rural) torker - :
) [ .
E 3o I 57 40 JD Humboldt, Tennessee Tennessee Lewyer 21 C32 —-

Tennessee G
0 be F 31 42 3A Omaha, Alabams  Alabama  Restaurant 28 €33 )
. Nebraska ianager

5. F 67 68 13 iittle Rock, Unlkmown Unlmown Ilinister 35 C33
Arkansas

6. 1. 57 38 12 Harrisburg, Illineis Tllinois Eleetri~ 40 D39

Iliinois (rural) (rural) cilan
\ 7« 1. 60 39 10 Chicaszo, Loulsiana Tennessee Clerk 60 D41
¥ Illiviols
8 P 36 30 10 Chicago Lounlelana KXentucky Clerk 30 DLk
3 Illinois .
4
| 9« ii 55 67 12 Sherman, Oklahoma Texas Zook 28 Dib
Texas
i10. ii 31 44 12 Chicago, ihissis- liissis~ Janitoxr 22 Dub

Alinois sippi sippl

1i. P 46 69 10 Charleston, Tennessee Temnessce Housew.fe 25 A7
Tennessee

1gex 4Education
zAge SYeers in Chicago
E INeighborhood Community  OSoclo-Linguistic Type
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TASLE X (Continued)

Vo SA N E Place o iiother's Father's Occupation ¥ Type
Birth P03 POB

12, F 42 42 9 Chicago, loulsiana Loulsiana Housewife 42 il7 %
Illinecis '

13, F 42 68 10 Chioago, Jamaica Jamaloe  Bousewife 37 E49 ’
Illinois

14, iu 67 42 8 Atlenta, Georgia Georgia Porter Ly £53 g
Georgle

15, F 27 42 10 idssise- iissis~ Iissis- Housewife 21 F54 ¥

eippi sippi sippi —

¢ O'k\.
'

16, F 46 67 8 Larvell, Unknown Unknown  Housewife 20 Fs5U

Arkensas
17, F 50 67 7 larvell, Unkmown  Unknown  Housewife 24 F55 .
Arkensas ¥
18, I 56 5k 4 liemphis, Tennessee Tennessee Laborer 20 FsH g
Tennessee

1G, 1: 40 == 6 Tuscaloosa, Alabama Alabazma Labkorer 23 P60 :
Alabama

20, ii 47 39 9 Baton Rouge, Louisiana Iouisiana Watchmen 25 G61 {
Loulsiana P

RECINT AZRIVALS It

i, P 48 73 BA Jacksone Florids Florida Housewife 12 A21 3
ville, ¥l vida o

2, P 43 49 3A Los asngeles, Dallas, Plttsburgh Housewife 11 B25

California Taxas Pemnsylivanisa

3o ii 32 35 38 West, iissis~ 1issis« Social 2 C35
fississippl sippl sippl liorker

by i, 45 42 11 memphis, i-lesis~ lissis- Janitor 17 252
Ternessee 8ippi sippi

g P 42 29 12 liarigold, liisgis~ liiseis- (Clerk 1 F56

lilssissipp)l sippi sippl

6e F 35 == 9 Hattiesburg, iilssis- illgsis- Housewife 1 F57
hilssiesippli 8lppi sippi
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TARLE 1 (Continued)

\ Noe SA N 4 Place of liother’s Father's Occupation ¥ Type

. Birth PO- P05

' 7« F 35 42 10 Lontgomery, Alabama Alabama Housewife 4 F58
Algbana

8¢ F 36 42 10 Lexington, iissis~ Ilissis-~ ilaltress § F59
1ississippl sippi sippi

9. F 45 40 5 LaGrange, Georgla Georgla  Housewife 7?7 G635
Georglia

10, F 27 42 7 lacon, iilssis- iissis= Housewife 7 G635
liississippl sippl siprl




TAZLE 2
TAUTOSYLLALIC /x/ AFTER STRESSED VOWELS

X is strong constriction
g is weak constriction
0 1s no constriction

- 18 no response

Unyounded Vowels Rounded Vowels
A, beard ¢ four -
B. careless #, fourth °
Co chair Je morning (in good wmorning) %
\ De thirteen Xs mournine
§ e furniture _ L. horse -
F. Birmingham i, hoarse
NOQ Ao Bo CQ Do Eo Fo Go He Jo Ko I.o Mo b
. 1. ¥ ¥ X x x X £ o 2 ¢ x X =
2 T x* 4 x x o v ¢ o o o =
3. 4 ¢ ¢ dE o o o ¢ o = & o '
h, ¢ xXx X X o X X X X o0 X X §
5 0 o 4 =z ¢ = d o X ¢ X o N
6e X X X X X X X X © o0 % X
; 7. £ o x X o % X 0 o o @ ©
8o x x x = o X X X o % X -
9, x 4 = x € x T o X ¥ X 0 ,'
] 10, = = x = x ¢ © © © o o o :
b 11, X X X X X X ¥ 0o X X x X g
i2e = 4 & - 4 4 d o 4 o o o 5
. 13, * ¥ £ o X X c o ¢ x o X
% 2 ¥ o x x x d 4 o o x o
) 1% ¥ o o 4 o 6c © 06 o0 = 0O 3
. e 0 = = 4 o x ® o o o o ¢ x
17, £ o o ¢ o = ©o © o o o o A
¢ 18, x o ¢ 4 & & s o0 6 o ¢ o ’
Iy 19, ¥ © X = 0 X - =« 06 = o ¢ -
20 X 0 ¥ ¢ 0 X 6 o0 © =~ o ©
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TARLE 3
PHONES OF THS FIRST 13l'B3R OF THS /aI/ DIPHTHONG

X 18 low-central

g is advanced low-central or retracted low-front
0 18 low-front

* iz an alternate phonene

- 1S no0 respense

A, five Ge wife
Be nine He right (in right
ear]

Ce twice
ve tired

D. dining (ir dining room)
fe China (dishes or the People‘’s Republic)

R F. splder (in spider web)

K. climbed
Le might

|

NOos A. 3. Ce Do Z¢ PFa Go He Jo  i.e Lo.

. x £ x x ¢ x X X X T X
2., x x X ¢ 4 x ¥ % X 2x %
3. d ¢ = 4 2 x x x x X
b4e o = x d o d & x2 =z -
5 § X X = =« X X X X X =
6 0 4 o - o & 4 & - £ o
7« 4 ¥ 2 - x 4 z2 x x ¢ z
8. x x x x ¢4 =z %2 x X xX X
} 9 o 8 o & o ¢ x 4 x 4 =z
10 o0 4 4 ¢ o o4 o = d x

#10 1s the vowel of father
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TABLI 3 (Continued)

Noe Ae¢ 3¢ Co D¢ Be Fo Go He Jo Ko I,
1. 4 4 & 4 o & & - & & 4
12, 0o o ¢4 ~«~ & & & & 4 & 4 .
: 13 x x 2 ¥ x ¢ ¥ X - %X X |
4%, o o o = o o & & & =
15 4 & -~ X X X2 X X %X # a
166 0 o o 4 o 4 ¢ o o #* o .
7% o d o X & o o o o # o
18 o o & ¢ o £ 4 - 4 o
} 19. = = o =« 4 o & & & o o
20 4 o o - o o £ 4 & - o

@ *14 18 the vowel of cut; ¥15, %#i6, *17
. is the vowel of cat

1. 4 x X 4 = =- X X x X
20 4 4 2 4 2 &4 4 x X - -
30 4 4 = 4 o 4 4 x x x x
é; be 4 ¢ 4 4 x 4 2 4 z =z x
. 5 o 6 4 4 o o o o ¢ o0 =
\ 6be ¢ & ¢ & f x 4 4 4
7. ¢4 4 & - o d ¢ & =z 4
8. o0 4 o & & = & & € o
J 9, ¢ 4 & = 2 x d x % *
0 4 ¢ - 4 ¢ ¢ o & =2 4 -

*9 1s the vowel of father
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PABLS 4
PHONSS OF THs VOWEL OF CUT IKCLUDING ALTIRNATE
VOUWEL OF B3T AND SILULEANZOUS r-COLORING

X is lax central or mid-back unrounded vowel

X is tense central vowel Z is the vowel of bet
0 is certering offglide Z ies bhlighhack vowel

g is highfront offzlide R is constricted vowel
@ is hightack offglide - is no response

A. shut (in shut the door) Ge judze (noun)

Be brush (noun) He pus
Ce touch (in don!t touch) J. nothinz (response to Whai s new?)

D, onions (stressed vowel) £ something (response to nothing)

Ee husband stressed vowel) 1., hundred (stressed vowel)

Fe SOn i.» onnce (in at once) X
NOO Ao Bo C. Dc Ee Fo G‘o He Je e Lo Lo -
le £ £ & £ 4 & % % 4 % 4 a ¥
2 i a4 = # 8 4 & 2z £ 4 i 4 -
3. « x ¢ ¢ & 4 #E 4 - ¢ d &
L"o £ X o A ﬁ i - i A 1N a 4%
5, A 0 d i d ] ¢ X pe s “
6. / ¢ ¢ - 0 [/ - o 0 X o0
7. X “ X & d g & g X % A i
8 ® J'k “h 4; 4’; 4'; - "; .0-. A_, Yy 4{ J;
9. ¢ [V ¢ & ¢ 4 =z ¢ & & & :
- 100 4; / o ¢ ¢ bad / X d ¢ X» ﬁ <
7 i1, - R O © o o ¢ ¢ -« 0 4 ¢ K
12, .= p'4 - & A p:4 a N - A o o~ 1
13 & 4 4 4 X X & 4 i % X % )
14, X “ /] A Y X v < o - i~ ¢
i6, / R ¢ ¢ ¢ # R ¢ &4 < & 4
a 176 / / 0 ¢ ¢ ¢ 2 ¢ A X R o B
K 8. 0 R & ¢ ¢ & - o - 4 & o0
; 9. 0 ¥ % X X X H X e = e =
s 2. / = = ¢ ¢ ¢ R X X X X 0
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DA Ny A

TABLE §
COSONANT 10SS /

X 18 consonant retained
0 is oconsonant lost
¢ is alternate consonant (/t/ in ninth)

- 18 no response

Ae /1/ in help Ke /0F in £ifth
Re /t 4/ in vegzetables Le /6/ in ninth
Ce /h/ in forehead iie /t/ in Joints
D. /d t/ in hundred Ne /3/ in baz
. 3. /d/ in zood (morning) 0s /3/ in yeast
. Fe /b/ in umbrella P, /t/ in yeast
Ge /b/ in Tyvbe Q. /t/ in cavzht
He /%/ in chest R, /d/ in candles
Jo /t/ in Teft-overs S. /vu/ in Iouisiana
2‘700 AO BO CO DO EO F. G’o H. JO I;O I—‘O i:ﬂ F\ [ 00 PO QO RO S.
5: e X X X X X X X X X X Z X X X X X X X
2 ¥ ¥ X X X2 X X 0 X X X X X X X X X X
f 3¢ = X X X X X X X 0 0 X X 6 X 0 0 Z ¢©
| b, = ¥ X 2 0 X 0 ¢ X X X X X X X X X X
S5¢ = 0 X X X X X2 O « 0 0 X X 0 X =« 0 ©
e = X X X X X 0 0 X X 4§ 0 0 0 X - X O
7. X X X X Z X X 0 0 0 X O 0 X X = X ©
: 8 ¥ X = X X X X £ X X X X Z X 0 X X X
9¢ X X 0 0 X X X X 0 0 X X X 0 X « X o
0. = X 2 2x X ¥ X X 0 6 X X 0 X 0 0 X =X
11, x - X X X 06 X 0 = 0 X 0 X X2 Z 0 X 2
,> 12, x £ T 2 0o 0 X £ X 0 D X O 0 X X o0 O




TABLE 5 (Continued)

' Noe As B4 Ce D, Ee Fo Go He Je¢ Lo L. bie No Qo Pe Qe Re S, A

13, 0 X T X X 2 0 X 2 0 0 X X X 0 0 Z o :
; b = Z X 2 0 X 0 X =« X Z 0 £ 0 X = 0 o
c 25 X X X X Z X 06 0 0 X X X 0 06 O ~ 6 0
16 © X X 0 X 0 Z 0 X © X = X 0 0 © X o )
L 17¢ = ¢ 2 X X 0 X ¢c 0 0 6 £ X ¢ 0 X 6 0©
18 = 6 0 0 X ¥ X X 6 0O X X 0 X X 0 o0 o
19« 0 X X =~ X 0 X 0 0 = = 0 0 0 X 6 o0 o :
) 200, 0 0 0 0 X0 X 000 X X 02X = 0 0
14 T X 0 X X X 0 0 0 0 = X = X X = X o .
2Z¢ X 2 X Z X X X O O O = T X X 0 © X X ,
, 32 ¥ £ X X X X X X X X X X X 2 X Z X o
- ,”l.t. 0 X X X X X » X @©« X X @« 0 X X O 0 =
5 6 0 X X X X X 000 X 06 X 03O0 0 0
‘ b = = X X 0 X X 0 6 0 £ X © X 06 X X o
7¢ = £ X X X X X 0 X 0 £ X X X X X 0 0 k
8 © X 2 X X X X 6 0 0 XX 0 ZT X 0 o o
9% 0 0 X X X X 0 X 0 0 6 X X 0 0 O = ©
10 ¢ 0 X X 0 0 0 = = 0 0 6 0 06 ¢ X 0 o

- ™ n
9.0

+

&




TASL 3 6
I¥CIDANCS OF CO.:SONAIT PHOWIILLS

A, Februar x is /»/ o .8 /v/ % is consonant loss
I Be E§§E§§§% x is /or/ o 13 /b3/ * is consonant loss
i C. zrease x is /s/ o is /z/ )
N D. greas x is /s/ o is8 /z/ i
B Ze this % ear) z is /Z/ o is /a/ 2
F. thig (vay % iz /5/ o is /d/ ,
g G. wash (the dishes) x is /&/ o is /&/ + is consonant loss
He witn (milk) xis /6/ or /d/ o is /f/ & is /&/
J. without (millr) z is /8/ or /d/ o is /f/ { is /d/
K. month = is /o/ o is /i/ :
L. fourth z s /8/ o is /§/ i
L. Tinses x is /s/ o is /8/ ’
, ife shimney X is ois /1/ -
_ 0. Jirminchanm x 18 /m/ (Birm-) o is /u/ (3irn-) -

NOO AO B. c. DQ 30 Fo 3. II. J. Ko I.@ 410 N’. O.
. 1. 0o ¥ X X X2 X X ¥ X % X % %
g, X X X X X 0 Z X XT T % 0O X x
2. X 9 X o0 x % X X X X X X =¥ X
e £ 0 0 X X 0 X X X X X T o0 X%
9 0 #® 0 0 X % - 2 X % X o 0 = &
e X X X X X ¥ o T X X © 6 o0 x )
7« X ¢ X © X © X T X X X X % = 7
8. x * 0o o0 X o0 o0 xz & ZT o0 o o o |
% X 06 X X X -« T X X ZT X X X x §
10 # 0 0 0 X % =« X 2 o0 x 8 o x
11, 2 % o0 0 X « % X T %2 <% c 0 X 0
120 2 o 0o o x % x x x = <x X 0 o
: 13, 2 x X X2 x * o x x =x X 0 o0 X
i%: X % 0 0 T 0 = X X o T X o X
159 2 # 2 o X @« o - -« %X X X T X
166 0 * o0 0 z * o 2 4 0 Z o0 o0
1. = 0o o0 © 2Z o x X2 2T =T = o o o
18, ¢ o0 X 0 Z - T X X X X o o X
1% X 0 0 0 2 « 0 X X 1 T X zZ 0
* 200 0 ® X 0 X 0 X 0 0 X 0 X o0 o
1. X ¢ 0 ¥ 2T X X X X 2 2 X X x
2e X # 0 X X - X X X X X 7% 0O X
g@ - &« X 0 x o x # 2 X X e« o0 X
e X ©6 X 0 X « I T T X X X o0 X
3%+ X 0 O 0 X X X X X X £ X X X
be X 0 XT O T 0 = T T X X I x x
7¢ 0 ® 0 9 X =~ X ZT X X X X o0 X
8B = # x X X -« X X £ 0 o0 X% o =X
9% X % X 0 Z X T 0 0 = © 0 o o
1000 0 ¢ 0 = 0 = 0o « ¢ x 0 0 X o




TABLE 7
SYSTEMATIC ALYEZFNATION OF STRESSED VOWELS

a, dairy X=Vo¥bet o=Vobat & = Vo bait
Be married X = Vo bet o = Vo bt ¢ = Vo balt
G, Xerosene X = Vo bel o = Vo b=t 4 = Vo bal
D, parents X = Vo bet o = Vo bal
E. hoarse X =Vo Taw o = Yo 1low
F. mourninz X = Vo law o = Vo Iow
¢ Ge tomorrow X = Vo father o = Vo law
He Dorrow X = Vo father o = Vo Taw
Jo zg_ﬁ'l"ln" X = Vo father © = Vo law g = Vo bat
B K. vash (noun) X = Vo law o = Vo father
I L. wash (verb) X = Vo Iaw o = Vo father
M, wWeter (noun) X = Vo Iaw o = Vo Tather ¢ = Vo cou
0, loundry X = Vo law ¢ = Vo Tather ¢ = Vo cow
P, haunted X = Vo Ian o = Vo father ¢ = Vo cou @ = Vo bat
NOONOQ Ao Se Co Do Ea Fo Ge Ho Je Io Lo e Noe Oe Po
5 1. £ o X o o o o o X X X X X X X
2, o o ¢ o o X o X X X ZXZ X o X o
3e g 0 e« 0 O0 = o o X X X X X o 4
, X o X o o o X X X X £ o X X X
6 5. « o0 o X o o X X X X X X o o -
G X o X o0 X o X X X X X X o £ o
. To £ o X X X (X £ o o L X X X X o
Y 3e X o X o X o X X X X o X o o o
Ce X o0 X X X o X o X = X X X o
10, X o =« X o X X X X o o -« ¢ o
‘11, A X X o o X X X X X X £ X o c
12, A e o o X o X X X o X X X o o
13, 2 X X o X X o o X X £ X o o o
) 1k, X ¢ X o X o - X X X X 2 - X X
15, 0o 0o « X o o X X X X X X o o0 =
16, X o X o o o £ X X o o X o X o
17, O =« =« 0 O0 o X X 4 X X o = o0 X
18, I =« X o o o o o X X X X o o o
19, X 0 0 = o0 = X o © o o X =« o X
20, ®= O ® 6 O = X o X o o X ¢ o ¢
X o X X X o X X X X X X X o o
£ X = X X X X o X X X o o o o
o o X o o o X o X X o X o ¢ %
g o X o X o o o X X o = X o ¢
X o X o o o X X X o o X o o ©¢
X « o0 ©o o0 o X ¢ X o o - o o X
o o ¢ o o o X X X X o o o o X
X o X = o0 o X X X o o o o X o
d o =« o o X X X ¢ o o X o o g
O 0 O O O = X ©o € o £ X o o0 =
* Vo is yowel of
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TABLE 8
NONSYSTEMATIC ALTERNATION OF VOWELS
A, deaf X=Vo*bet o=Vobeat & 18 both
B, rather X = Yo bac o = Vo out g = Vo bet
C. aunt X=Vo bat o = Vo Tather ¢ is both
; D, shut X=Vocut o= Vo bek ¢ = Yo put
E. brush (noun) X = Vo cut o = Vo bet
F. 8o00%T X = Vo Eg_'t's, ¢ = Vo cut
Gs . rool X=Voput o = Vo boot
. He windew (2nd syllable) X = Vo low o = Vo cut
: Je widow (2nd syllable) X = Vo Jow o = Vo cut
K., yellouw (2nd syllable) X = Vo Tow o =Vo cut ¢ = Vo boot
L. %"’omo"“rrow( 3rd syllable) X = Yo Tow o =Vo cut & = Vo boot
Mo "’"""'"tomato (3rd syllable) X = Vo low o =Voocout # = Vo hit
Ne ay(2nd syllable) X = Vo cut o = Vo bit :
Os enﬁine (3rd syllable) X = Vo cut o = Do¥ my
Stressed Vowels Jeakly Strcsscd Vowels
No. Ay Be Co Do E, Pe Go He Jo Ko Ls Ms s Oo
X 4 o X X X X X X X X o o X
X X o X X X X X X X X X X o
£ X o X X X X o X o ¢ X o X
d X o X X X X X X X X X X o
£ X o X X X X - X o 0 o0 X =
X X o o o X X X X o X o X o
o X o X X X X - X o X X o X
X 4 o X X X X X X X X X X o
X =« o X o X X X o - 0o X o o
o o ¢ o o o X o - 0 o o X X
X X X -« X X = L o o X & o o
X ¢ o X ¥ o X 2 X o X o X o
£ X o X X o X X X X X X X X
X 6 o X %X X X X o X - o o o
X = o X X o X X X o X o o =
Z 0 0 0 X o0 = - o ¢ o o o X
£ o o o o o o o o o 9 o X X
o o X X X o o o X o o o X o
£& o X X X o X ¢ X o o o X o
o o o o £ o o o X ¢ X o o X
£ = o X X X X X X X X X X X
£ £ o X X o X X X X X X X X
L& X X X X o X X X o X X X X
d = o X X X X X X o X ¢ X o
X X o o X o (X X X o o o X o
a o X X X X o X o o o o o X
* Vo is yvowel of  * Do 1s diphthong of
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TABLE 8 (continued)

Jo K¢ Lo Mo No Do

Ho

Be Co Do Ee Po Go

Ao

g

oM o ¢

00O

00110

0000

OCO0O0

M OO0OO

CO0O0O

Moo

co0O0C

o OO

Meax o

O 0 0%
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TABLS 9
LEXICAL DIFFERIENCIS

% 18 fauset (at the sink) o is hydrant, pipe or spisot
X 18 Zerosene - o is Soal oll 4 1s both
¥ 18 yolk (of the egs) o is yellow fof the egg)
X 18 cobweb (indoors) o is spiderweb (indoors)
X 13 chest (of a man) o is breast (of a man)
x 18 zot sick, got il1, o is Took sick or 4 1s came i1l
or was sick ;00
X 1s stamp (on the floor) o is stom
x is pulz o 1s sEang out, stick out, or
uftie out
X i8 afraid o 18 secaredq g is afeared or
B I ageared
X is aunt o 13 aunty 4 18 Bo
NQO Ao "3. Co D. E. Fo G’o Ho Jo Lo
1. x X X o) X X o X b4 X
2, X X X p 4 X X o X X X
3¢ X o X X b4 o V) X o X
by x X X X b X o) X o X
5 X 4 o 0 o - X p 4 X X
6s x 4 X X X '] o p'q ) X
7. X X o X p'e - o X ) d
8¢« © X o X X (o) o X o X
9 X d - X X o 0 X 0 X
10, x o o o] o X X X o X
11, x 4 o X x 0 0 X 0 X
12, x X X x X x ) X X 4
13, x d X o X 0 p < X ) x
14, o X o) o © - o X o X
15, x - X o) p:4 x4 o o p's 0
16, = X x X pis X o x o x
i7. o o p:4 o) X X o o o X
18, = 4 o X x X ) x ) g
19, o & o o ) o o o o X
20, o o s o) o o X o X o
1. x p'e X X e X X X 0 g
2 X o] X X X o c p:4 o X
2. X X X o X X o X X X
« X 4 2 X x - o x 4 x
5 X g X X X ) ) x X X
6e x ) X X X o o X 0 X
7¢ X d X X X X X X p 3 p <
8 =z 4 o =z x - 0 - 0o x
9 X o p S o o) - o) o o X
10, x g o o 0 p < o o 0 0
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TA3L. 10 (Continued)
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SOIiZ SOCIAL ASPECTS OF PARALANGUAGE
William i, Austin

fllinols Institute of Technology

The term paralangsuace and the corresponding adjective
paralincuistic are less than ten years old but already they

loom large in the study of animel communication, In one
Séense all none-language communications (kinesics, haptics,

as well as “yocalization%) is paralinguistic but this term
is now almost exclusively applied to significant, non-
linguistic noises made with the voecal tract, Observations
of these phenomena are of course qulite old, Demosthenes
undoubtedly studied "delivery® and "tone of voice®, There
are pre-Christian statements on phonology also, but no SySe
tematic study of that subject antedates that of Grimm in
1819 and that was a lucky forerunner., Actuval investigation
of phonology as structure, as patterns in a system began with
Ferdinend De Saussure late in the nineteenth and early in
the twentieth century, The first systematic study of rara~
language was by denry Lee Smith, Jr, in a paper called

“I'ne Communication Situation,” mimeographed for the Foreign
Service Institute of the Department of State in 1950, This
was later expanded into “An Outline of lietalinguistic Analy-
s1s® in the 1952 Gecrzetown Round Teble Conference on
Linguistics and Language Study, Smith did not use the

term paralangusge, however, but vocalization, subdivided into
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vocal qualifiers and vosal modifiers, Paralanguapge became

established with the most complete study to date, the 1958
article by George L. Trager "Paralanguage: A Preliminary
Statement,“ Other writers in the field are Normen A. MeQuown
and Charles F, Hockett.l This study is more systewatic than
that of Smith and less complex than that of Trager. The
infancy of the field, I think, warrants various approaches,
Paralanguaze 1s here defined as significant noises made
by the non-articulated vocal tract, 3y significant I mean
that messazes occur in a code situation between sender and
receiver.s The non-articulated vocal tract needs some elabore
ation. Articulations d. occuwr, but their place and marner
tend to be stylistic varisnts, The two cerebral clicks of
little~old-iadies (“tsk-tsk¥) are vocal sesregates. archaic
variants of the more usual, evenspaced, nasal noises "hmehm',
or some such graph. Phonologi.al feats are possible on a
paralinzuistic level that seem impossible on a linguistic one,
as the buccal (for horses) and cerebral clicks in inglish
paralanzuege as well as pre=-glottalized stops and nasals in
'3ye [°bQ9], 'Kay [°ke£], INight [¢nagt}, An Italian
has trouble with /h/ in 3nzlish and German but no trouble in
paralinguistic laughing “ha ha.® /x/ is not part of the
phonemlc system of Eskimos but it is used by them in paralingulse-
tic dog cails. The point need not be further elsborated,

fherre 18 no articulation qua artisulation in paralanguage,

or artlieulation in the linguistic sense,
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We now come to the question of the minimal units of
paraphonology or, more properly, the paraphonology of
American English. There are different paralanguages and
paralanguage dialects (one balks at paradialects) but the
divergences are probably much fewer than with language,

The paralanguage of 2 European or Americen film star is pretty
well understood throughout those areas,
I. Vocal Qualifiers,

This 1s an arbitrary term; quantifiers would be more

descriptive, There are at least twelve of these in six

oppositions, The notation is largely Smith's,

Degree Manner
- fast > > : clipped v W
. tempo
slow <€ < drawled ' M
high sing-song 4 -
pitch s ] J J
low \L,\j/ flat __
loud smooth —~ .
intensity A A d A
soft V V Jerky ~\~, A~

These qualifiers should be noted over and above the
phonetlc and phonemic strings, They are sometimes indicated
in the graphics of a language but to assign them to phonstices

in the ordinary sense would play havoc with phonemlc systems,




l.esy we would have to admit the glottal stop as au Tl 4Sh

phoneme, not to mention pre-glottalized consonants, A dilecmms

arises when features paralinguistic in origin result in

permissable phonetic and phonemic strings, Yes said with
aENO N A

drawvl is Yyeah" /;‘e h/ and witk clipping "yep® /¥y e p/»

i : Y
Therc is also "nope® /ﬁ'é w p/e These forms may as often end.

in [?] or in [p"] but the final stop is never aspirated, The

whole problem of #free variation® must thus be considered in
the 1lizht of paralinguistic communication, PYHelpt!® with
[p*] is drawled or stretched (%"Somebody hear mei®) and "Help®
with [P ] is clipped or shortened (PThe situation is desperatei®).
Vocal qualifiers arec employed either to reinforce the
linguistic message or to contradict it, TFor the affect of
d¢rawl Smith has the example of ”Yégh, he's a real nice QE}"
Where the paralinguistic signal contradicts the linguistic
one, “Good-bye, nﬁi;" with sing-song, obviously tries to
mitizate the farewell, a_signal to have 1t caacelleq or one
for future meetings.,' ”flreally should be getting J;” with
over-slow tempo asks for an invitation to stay, Wé;d nov
that that's settled, lett!s get on 5;..." wilth over-fast
tempo says "let's forget it,® Baby-talk reinforces with
clther over-high or over-low pitch the garbled phonemes and
gyntax on the linguistic level (”Ié ter daddy?'s iddle dif&“)o
Vhen contrary signals are being simultancously sent one

cain cnoosc To acccpt onc or the other or clse.submit,




with varying desrees of trauma, to a double bind, One thing

is certain, however; paralanguagze has no legal status,

Ii. Vocal iodifiers,

Unllke the preceding variations in piteh, intensity
and tempo the vocal modifiers indicate changes in the vocal
traot only, The vocal tract is the space between the lips
and nose at one end and the vocal chords in the larynx at the

other, There are at least the following pairs of vooal modifiers
ir gnglishs

nasal na na
oral

oral oxr or

slurred sl sl
linzual

clear cl cl

open o o
rharyngeal IS

rasved H ’f

aspirated h h
laryngeal

—— >

glottal ? ?
The first of these distinctions depends upon the position of
the uvula and adjacent regions, If the uvula is lax, 1i.e.,
lowered, the speech is nasal, iIf it is more tense and pulled
back the speech 18 oral, In our culture little boys tend to
be nasal ("Aﬁagee, ma, do we have tg%") and little girls, oral,
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Nasality 1s considerad “touzh® and ‘vulzar® ard is scmewhat
discourazed by elders, ‘Gentlemaniy" little boys tend to be
orai alzo,

The 1linzual palr refers to the exactness or inexastness
of tongue placinz, Slurring, of course, occurs in an ine
fant!s speech and in that of an inebriate, It 18 an affec-
tation among some teen-agers and “method® astors., Overly
slear lingual articulation, especially in informal situatisns,
sounds pedantic or lezalistioc,

The pharyngeal distinoction depends upon whether the
oral pharynx is very open or squeezed., Openness is, or was
until recently, tauzht in theological seminaries under the
rubric of “homiletiocs,® or the art of putting unction into
the voice, It 1s alsc used by meny perents, school teachers,
undertakers and some politiclans, For children it suggests
protection; for their elders, insincerity. Easp si-nals great
enotion, suffering or the sugzesticn that one 18 near the end
of one's rope,

The laryngeal pair of aspiration or breathiness and
glottalization are made by varyins movements of the slottal
bands, Thke former is heard in some radio veraions of
“The family that prays tosether stays tosether® when the
normally unasplrated st are [s*t‘]. It indicates sincerity,
charisma, For obvious reagons it is used sometimes in
sexual aggression or sexusl play (in the Speech and sinzing

of a femcus ecrooner of the thirtlies to the present),



Glottalization, or "slottal affect,? is less well understood,
It is akin to clipping and little can be said about it except
that it is indicative of tension,

Lip rounding versus flattening might be significant
in some cultures but I doubt if 1t is in America, Trazer>
has this and some other features but I feel he has draun
too fine distinctions in this stage of our investizations,
Trager also uses “slizht, noticeable, extreme” for qua’ifiers
and modifiers, Paralinguistic stress would mean less pro-

liferation of entities,

III. Vocal Sesregates,

This statemeat of the so-called sexregates is radically
different from that of my predecessors. T.:: qualifiers and
modiflers are, for the most part, used concomiltantly with
languaze, The segregates occur independently of language.
They are significant noises that differ from one another
only by the parameter of tone, These are labeled by numbers
preceded by P(aralanzuage). There are five in American
paralanzuage for ithich minimum pairs can be given, They
are, with relative musical notation:

P5 very high ﬁﬁ;j

24 high r
P3 mid ot
P2 low (J —

Pl very low gi

‘inen language ceases and we wish to signal "Heit, I'm not




finished” we use P3, the mid paralinsuistic tone, This is
often called the "hesitation vowei® althoush it is not a
vowel gua vowel at all, In America it tends to be central,
in :ingland and Germany low central, but this is linzulstically
and paralinguistically irrelevant, P3 is variously written
as ah, er, ug, hm, The last is P3 nasality, ‘“hen we say
“He hemmed and hawed® we mean he resorted to paralanguage.
P3} followed by P4 indicates assent and minimally contrasts
with P3 P5 ("I thouzht so,® I told you so%*), P3 P2 sige
nified nezation and contrasts with P3 P1 (“Too bad® "Sorry
you’hurt yourself”), The vocal segregates may be nasal

or oral, aspirated or glottal, at least, ihether length is
an added feature is uncertain,

IV, Others,

There are other paralinzuistic features that do not fall

under the above three categories, Two, at least, seem certains

shouting sh 8sh

and
whispering wh wh
laushing la la
crying cY cr

3ut how many others? Coughilng, clearing cne's throat,
yawming, sighing, snickering, siggling all suzgest themseives,
But we must be careful of not erling up with as many units as
17e have participles in the language, If paralansuage is a

dual system, with phoneme and morpheme-like wnits, or is
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cenenatic and plerematic in Hockett's terminology,3 it would
be difficult to imagine the primes of a more rudimentary
systen exceeding in number the primes of a more complex one,
language, If the system is not dual, but a closed, cenematic
one, the number of units is certainly a very finite one,

iuch research remains to be done in this area,

The Base iine, ‘/hen one hears the paralanguanse of a sSpeakerew

and one hears much, overt and covert signals, many features
of the personality--one first, rapidly and out-of=-awareness,
established the base line of the speaker., lhen one listens
to a tone lansuaze that one knows one quickly calibrates a
vast range of tones inte the required significant number,
say, four or five in the case of Chinese, This is easily
done by uneducated Chinese morons, ile similarly set up a
paralinzuistic base line, and deviations from that base
line alone are noted. The base line of the late Humphrey
dogart was nasal and slurred, .asal versus oral, slurred
versus clear are ithin that framework, If a young lady's
base line 1is hish and oral, these features need not be every-
where noted, only in the initial calibration, Similarly,
in lanzvage a phonetic base line is first noted, After that
& phonetic string in addition to & phonenic one is redundant,
Very little can be sald at this time about paramorpholosy
or & further structuring of naralinguistic units, It is not
certain that they exist but certain signals are hishly suge

gestive of paramorpholosy. A ¥Little girl's voice” (innocence,
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helplessness, rezression) is composed of higzh pitch and
orality. There is the paralanzuage of courtship; low and
nasal with the male, high, orel and gigpling with the female,
Only in its final stazes is it low and nasal with both sexes,
but with wide pltch and intensity variation on the part of
the female, Then there is derosatory imitation, one of the
most infuriaving acts of azzression one person can commit on
another, The male may imitate the female in a high, rapid
way ("yes dear, I'1l be down in a mimute¥) or the female
might try somethins similar on the male, everly slow and
overly low (“aw, just one more little drink.” iiessages

you dumb o0z). Still worse is vhen male or female imitates a
male with derogatory female imitation (messages you're
ineffective and eiicuinate)s One can think of still others,
the this-is-a-serious~-natter one, the I'll-take-care=-of=
everything one, and so on,

There has been still less formal study of the social
implications of paralanguage, not that they are difficult to
discover but that we all mnow them only out-of-awareness.

Ve are all aware vhen someone is talking in an ayproved,
“upper clecss'! way., liore than syntax and vowels is involved,
The paralanzuaze must be clear, low and oral, in men, clear,
oral with a cholce of hizh or low for women., Low pitch has
lately become fashionable for women but fifty years ago all
“ladies® spolke with a hizh pitch. The intensity dwuld not be
loud and any deviation should be toward the soft. Many
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Juvenile delinquents, ani juveniles, rebel at this and
affect slurring and nasality, In Gernany today the approved
paralanzuaze for upper class males is hizh pitch nasality.
A sinzesony menner is a hallmark of the old fashioned Zast
Zuropean Jewish merchant, In Japan, vhere there are marked
1lasuistic differences between mals and female speech,
thers are striling paralinghistic ones also, iiele speech
is loud and low, in Samural movies almost a bark, Female
speech iz soft and hish, almost a squealk,

The dominant middle class white culture in the United
States has certain set vieus on lover class liegro speech,
it is "loud,” "unclear,® “slurred," "lazy.,” The myth of
loudness should be exorcised at once, Any minority or
out-group is characterized as *loud," Americans in urope,
inzlishmen in America, and so on, 3ut certain differing
features are &pparent, In the passase below,u which should,
of course, be heard rather than read, some of these are
marked, There is uneveness in »itch, intensity and tempo
(social insecurity). The first person pronoun is usually
overloud ("This is what I think, others may think differently®).
~ove and pride is indlecated by the slow spacing of doarary
colored house," Raclal matters are generally sald softly

and rapldly ("Let's pretend they are nnt there®)., And there

are others, which we have only besun to waderstand,



AN % < <
Well, I grew up in, ah, a canary colored house, trimmed
!

NNV V
in white, on a corner, a hundred fifty lot, hundred by fifty,

AN Vo
Trees on each side, rose bushes in front and back, and honey=-

> >/\ N\ ANVAN
suckle, v¥hich I used to have to work, mow the lawn, take care

‘/'\\ /\ . \/ V
of the flowers, which I never did mind, as & kid. And I lived

< K> >
in a neighbornocd where I was the orly Negro, I didn*t under-

AV v P, VAN ARV ARV
stand my people when I come here, Ah, they was different, I

NN v V N AN V
didn't understand this ridiculing. criticizing one another,
SN
Because I always thought i1t was wonderful to be from another

NN AN AN \4 Vv
state besides J11inoiS.eeeses:No, I have no brothers or sisters,

vV V
I have an uncle who taught school there, thirty-three years,

TANIVAY
still lives in Harrisburg.,. And he has four boys and a girleees

< < AN
We had all colored grammar schools due to the fact Negroes
A N\
wanted a colored grammar school because they wanted thelr boys

A A
to grow up to teach, You see, one time my aunt never went to
Vv V /N VooV

a colored school but I had, The highschool was mixXel.ceees
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< < Pa
Only one town, it's called Carey's Mill, Illinois, We fellows

o

; VANA N A
used to go down and play ball and tho* was & colored town in

VANA A ABQAN AN\
itself, They Gid not 'iow foreigners in that £0WNheeeeseThey

AN
would give them forty-eight hours to move on, anybody if they

AANVY NV

was foreigners and they didn't like too much of a dark in color,
vV AVARENG
which most of them was Kin...e.eelIt was just a group of, I

vV Vv A A V
| couvldn't say, Negroes were in that vicinity farming., I never

\-" /\ /.\ F)‘ /\ ' \
did learn it, why they was there, You see, my grandifather came

A N vV OV DVYV SV V
out West Virginia into Illinols, great-grandfather, and a lot

» o, /\ ,"‘\
of 'em was kin to him, I had a lot of kinfolks myselfd, but still,

{ > > v v

they was very the clanmnlest Negroes, I've ever seen my 1life,
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Reactions o Zronunciatioas

Vernon S. larsen and Carolym d, Tarsca

“he murpose of thais study ras to obtain reactions of Chiczzo natives
to various pronunciations of single words and to identily which -ro-
ninciations act as social merkers. The iastruments used consisted of
tede recordingsof the nronunciation items and resvonse sheets accorlaying
the tanes,

Individual sromunciations were used on the taves with wo provision
to test either eraloaruace or -~romictical itens. Paraleacua~e as

.,

ot tested because [rofessor .mstinls studr hed showma that the coilerdit

o3

of paralanguage nakes it difficult, in vieir of our »resent knowledze,
te extract single features to which seonle could resxnd. Gropmaticz
items ere not tested becouse Ise Icderso’s stvdy revealed tackt; in
Ohnlcago, powuler assumotisns ebout the social status of gramatical
lteits corresdond closely to reality,

»ecordingly, en instrument tas nremared to test reaciions to
features of pronunciations, using wrorcs those pronunciatious ia Chicago

very sharaly according to the race and soecial class of the sneaker,

ISEaete - prelininery instrwient -as sretested
ia order to cevelop the final iastrument. It consisted of a tane
containdag 32 sronunciation itens in renden order (onl: 20 of which
ere scored), sxolca B a niddle elass -hite Chicagoan, a nidcle class
Chicago iezro, 2 soduther:a middle~class madte (roised in Greenville,
Se7e), and an East Indien spealkdng Bnglish. Txhibit 1.3 shous the
pronunciction ltems, The response sheet for the nrelininary iastrument

(see Z:hibit 1.1 and 1.2} centained trelve scales on which the respoudents
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marked their attitudes toward the pronunciations, The resronse sheet is
based on Oszoodls semantic differentiel, 2 tecinicue for neasuring
attitudes torards individual wurds or concents as a way of detemining
their full meaning., TIa this case, the resmonse sheet was used to measure
reactions to individual oromunciations, It is possible that there was
some coafounding of reactions to the rrords themselves rith reactions
to tae orommciations, e have no 2ositive uay to measure this, Horever,
if such confoundinz exists, it should be relatively equal for all
pronunciations of a ziven word.

The raters on the srelinincry instrument were a smell nondation of
micddle class thites of whon elzht were judzed sufficientls close in
backzround to the Shicago middlewclass nomis to serve as respondents,

It vas hoved that ifuformaticn from their resmwonses would indicate
vhether the instrument could reveal the nrejudices of such a groun in
relation te the four dialects rezreseinted on the tape,

The pretest data shsimed that the iastmment was senerally effective
for eliciting rcactions to pronunciations and that mot all seales
discriminated amonz the promunciations. Statistdcal swmaries of the
raters! resmonses to the Jronunciation items (Txhibite 1.4 and 1.5
through 1,15) supvort the folloving zeneralizations:

1. Thleago white pronunclations were fairly well ddseriminated
from Chicazo 18510 promunciations oy several scales;

Re 'he "ast Tndien aromvaciations were never clearl:r identified
with sither Chicase LIOup on any of the acales;

3+ The Southern uhite pronunciatlons trere given an evaluation

similar to thet of the -'8gro syeaker on aany of the scales, clthough

the worulation on uhich the instrument had been tried was a class which
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the speaker (urban reared and the most hizhly ecucated sveaker on the
tase) hed been teaching for an academic quarter.

Iatercorrslations of the ticlve scales (S:hibit 1.16) shoired
thet there was overlan amons several of them, vhich meant taet the number
of scales adninisterad could be reduced -rithout navkedly affecting

the awmount of infomation obtainable from the instrument.

Fiagl Inmstrupents. .JSter the preliminary instiumeat had shown
tae feasibility of the technique, a final version was prevared for
aaministration t larger samnles, - reducing the number of scalesw=
including ouly those that seemed most relevant and most discrininating--
it becarie nossible to test more -romunciations in a shorter time, There
rere tro forms of resoense sheet, &z < * el Mvs scoless

1. Rurzl.Urhan

2. Wedl=ltron:

2. Uanlezsante-Pleasant

b, legro-ihite

5« Unedveated-aducated
The other-<intended for usc -rith younger respondents-~onitted scales
one anc tio because they tended to confuse the raters and to nake it
difficult for them to respond ii the time allotted (See T:diibit 2.1)

Tae finaed pronunciation tase contained 50 items in randon order,
representing five Hronunciations: vadeago niddle class white, Shicag
nidile class llegro, “hicago lower-class -egro, Southern rexred :11ddle
class uhite, and & Fegro using 1 icago middle class hite promunciations.
The vords were chosen to 1lldistrate fectures that have been found *o

be soclally distrivuted in e Chlcoro arca, The mmber of actusl ords
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e tested ves mardmized by including lover class .ezro »ronuiciations only
vhere the middle class ones would hove been nizaly similar to the white
ones. (See :hiibits 2,2 and 2.3.)

Jeproduciiility (Relizbility), To get an Ladication of the reproduci-
bility (or reliability) of judgments on the five scales, ten of the
pronwnciation items were administered tirice to = small grouvn of college
students of diverse dialect baclkzrounds (:=12), Imediately after
responding to the fifty pronunciations, this sroup responded to the lost
ten & secoad tinc, (Mer vere, of course, ziven 20 oortunitr to
refer to their previous resmonses.)

Rewr score values for the two sets of responses were corrslated
separately by scale, ylelding ris ranging frou o57 to <85, In addition,
means on eacia scale vvere commied separately for each rater; correlating
these means resulted in r's from .46 to o95. (Sdibit 2,5),

Both sets of correlations susgest that indivicual reters are
reasonably consistent in their ratings and that (considering the smal
size of the testwretest sample) the instrument is adequately relicblem
especlally vhen used to obtain groun judguents.

Statistical ‘nelysis. The final instruments were administered
to a variety of reswondents both in and out of the Tnleazo arsa, The
analyses reoried erc, Joticver, are lnited to raters raised and
residing in Chicaro ang itg nearby suurbs, The sam)le contained vhite
and ‘ezro high school students, white and .legro evllege students,
and ;raduate students and teachers (Cahivdt 2.4),

Before the responses were &alyzed, each rater's resnonses rere

nomalized so that the unagnitvce of the scores on sach sczle would

be the same, This vas done oy computing the mean and stendard deviation
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of the raw scores, and then couvertiag each of the resvouses to a Z
score (ith a mean of zero and siondard deviation of one)., This was
done sencretely for each rater on ezch scale.

Descriptive statistics were commuted by level of education (high
sc.0el, collegze, and graduste) and for hizh school and college grouns
by race, Lrhibit 2.6 shovs the counlete set of statistics for the
total colleze sample, and Z:ibit 2.7 shors granis of the neans for
tie total hizh sclwol semple.

the reazctions to the different pronunciations can be compared
simaly by noting the differences betieen the averaze ratings, The
iore significeat the differences, the nore likely it is that the woro..
aunclation differences are woticed as social markers by the larzest
ponulations represented by the sammles, Hxhibits 2.8 through 2,11
shotr where significant ¢ifferences occur bet:reen reactions to the
=ronunciations,

2ekings of Pronunci auiops. The folleiring generalizations can be
made about the ratings of nromunciations:

1. 0Oa scale 1 (urban versus rural), the Chicaso vhite nronunciations
(TH) vere generally cousidered to be more urben and the soutiierm
vhite (S0) more rural than the middle class Chicago i'egro ronunciations {(41).

2. On scale 2 (veak versus strong), the :esro pronunciations
rere nost often rated stroager. Thouzh this nizghit have been a2 funection
of paralinzuistic factors in the speakerts voice (the speaker has had
singing training), vhen the Same speakex gave both middle class -thite
pronunciations ((73) and middle class “wro sronunciations (1U°), the

.v.‘;

middle class vhite mronunciation vas still rated as weaker,

3. On scale 3 (wnnleasant versus pleasant), the lfezro oromunciations
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were generally rated less pleasant than the uhite nronunciations with
the &xcesrtion of the pronmunciction of the word roop. The results of
ratiage of thie -prd in coitarison to ratiass of the worc rgof trere
confusing and erratic. This is not une:mected conasiderin; the
Incidence ol variation in the veoirels of go werds throughout the nation.
In the dzta obtainede hore, the variation does not seam to be & valid
social marker.,

L, On scale & (llegro versus ithite), the i‘egro vromunciations wwre
alirays rated as more .legro. This wes also true then the Jogro sneaker
gave both a middle class vhitc promvaciation (7)) and a middie class
Jezro nronunciction (IT7). .a azcention to this was the egro prenunciation
f.at/, rated by the total college sample as more white. ut on the

basis of other samples, the reactions differ. '‘c feel this is because the

+egro pronaciation of the word ayut is sometimes confused :ith the

to be a prestige formn.

5. On scale & (uneducated versus educ;ateci), the Jegro promuncictions
ere nore often considered less educated.

6. It is clear that certain veriations represented by the woids
tested here ere social markers vhile others are not.

Slight phonetic variations (as in :ysh) are not sisnificant as
markers; iacidental phonemic variations (rinses, recf, room. aumi, ete.)
are less rellable than systematic variations, thoush certain features
(as in zreasy and judge) elicit more intenso reactions.

Supra-gesmental variations (as in hptel) serve slightly as markers

ol some scales but not others, while variations i stress combined ;rith

shonemic ciffersnces (as in jemuiag) ave definitely markers.
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6 Systemetic variations in lor vowels and in divhthougs (as illustrated
by four. five, tized, borroi, and married) ere the clearest social markers
for bota white and esro wosulations in Shicazo.

7. aters anpear to react to paralianzuistic nhenomeaa withdn &
siagle -rord as well as to the miaonemic coutext in discrininating betieen
pronwinciations (illustrated oarticularly by reactions to the IT versions
of parried and grecgy).

Sroup Differonces in Retiins. T 2 certain extent individual rater
iciosymeracies (extremism or couservatis: in ratiags, tendancies to use
only one sice of the scale, etc.) vhich affect individucl rau scores
will belance out when grouwn averases are computede Howvever, if these
idiosymeracies differ from scale to scale » 1t becomes cifficult to
conpare evei the means on the various scales. Insnection of rair score
data suzgests that the raters irere somevihat reluctant to use the
Textremely ‘esro! cad of the vhite-lesro scale, tended %o avoid both
extrcmes on come scales, and mcde use of the full rauge oa otaers.

This was whyr the nronunciation comparisons ere based on individually

nomealized scores.

In terus of nomalized scores, the .'ezro samples did aot generally
react as iatensely as the thite Sampies, taough thelr reactions trere
usually in the same direction. Tiis seems to indicate that thoush the
-egroes accent the niddle class vhite mronunciatioa as a more Liraly

established standard, they cre more tolerant to-rard variations from that

nomi.

inalysis of rav score differences (Ixhibit 2,160 shoirs thet sone

1tems aad grouns of iiems elicited quite different patteras of resnonses

from vhite samples then fio © esro sanles, “hites tended to ~ive




o

L adud

sijndficantl;r hi her rer score rotings oa the esro-uhite scuale,

and :ezroes tended to jive hisher rotin-s on the vinleasaat-nleasant
sczle. 'This data suj-csts that furthor raclysis of resonsges "1
tems of a detalled comcrison of reaction of cifferent Srouds

mizht heln clarify attitudes touard several of the wronunclations,

Sonelusions and Jmoldcations |

te . G_¥0 vromriciotious arc woaeetlly roged asore [aovo,
more unnleasanl, less cducated, stron;er, ai¢ less urban than "hite
sronnnclotions, .hea 2 lenro rives both uhite and .esro prommaciations,
the raters tend to favor the uhite »wronunciction, hen they cre
coufroated ith rouuncictions that are skailar for both white and erro
sheakers, ther cre still adble o clearly differeatizte betircen ihite ong
- egro speikers,

2. Certein werds, narticularly those with low vovels and airhthoazs,
and g combinations, are auite elear socicl. markers, and are considered
narticularly wanleasant, uneducated, cnd more rural by the ro ters.

3. “esro raters - senerally asree trith vhite raters, vhich vould

indicate that “e-ro reo thers, at Jeast on seme level, imnlicitly acece A

wie il stonderd o oreawiclotion o8 nore valuehl G, even {lov!

cefielcut in strensth,

bk, The stronswreak rotings wre interestin: from a2 socio- )sycholo - ical

roint of vierr, It would seem thet both vhites and J‘egroes felt the

~egroe nronunciotions to be stronger (even when ratins a ~egre siving

both white and ilozro aronwnciations). ‘this adght indicate that both

grours aceept the orevail Ing attitude (or prejudice) that -84Y0€s are more



9

strong then whites, In the oretest, the egro saeaker as also rated
coasistently as more masculine, This mey indicate that the instrument
is sensitive to a vordety of myths stemming Lrom the arejudices of both
culiures,

O the basis of these conclusions, -re i‘e at there or: sone very
definite imolications for the - qeechin" of nblish to the lover-class
-ezro child, Prouvuciation is si" nificant in elicitiug nezative end
positive attitudes, Though there are nhenomena other than mronunciation
involved in reters! reactions, we believe that there should be some effort
to enable reople to modify dizlectical variants that serticularly disturd
their audience. I this, we co not mean to place a value judgnent on
niddle class smeech, Fowever, since the raters, an¢ preswichbly socisty,
do- »lace such a positive value Jjudgmeut on midcle class speech, e feecl
that the lover-class child night be ziven some systematic orzetice in
using the niddle-elass pronunciations in & niddle class situetion,

The middle class child must also he taught to be more tolersnt of
ciflersuces, It would probably be :ost valuable to deol only ~ith the
systematic dialectical variants that elicit the strongest reactic.s,

rather than with isolated items op variants that are not siznificant narkers,
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. Ixhibit 1.1-=Preliminary Instrument
THE Ii'STRUCTIONS

v s We want to learn what you think about the way certain words are pronounced by several
different people uho live in Chicago. We will play a tape recording of these promune

clations, and you are to mark your own opinions in the spaces on the following pages.
Each promunciation item has been mubered, so you can easily find vhere to mark,

Cne voice will read the item mwgber and then read a question or part of a sentence, so
} ! that you will know vhat word is being pronounced. Then another person will nronounce

his ansver. You should judge only the promnciation of the answer, Each answer will
be repeated seversl times. It will work this way:

"Item ilc. 1o To see if youlre right about something you might say: "I'm righte=st®
LAnsver] SAINST 17...ATil'T I7...ATi'T Iz

Under each item mmber you will £ind some pairs of words arranged like this:

ITR 0. 1
GPIE.SMITT __ 2 s s+ PLEASAIT
EDUCATED ___:_ I U.EDUCATED
eoo2nd so forth,

Jhile you listen to the promunciation of the ansver, decide which word of each pair
describes that prommciation best and mark an X in the space that shous your opinion,

If you feel that the promunciation ise.

==gxtramely one way or extremely the other way, mark like *his:
UUJPIEASANT X s : : . PIEAS AT

UZPLDASAIT ___: __:  :  : :+ X PIRASAT

=~quite one way or guite the other vey, mark like this:

U:IPIEASAHT s X : : : PIEASAI'T
ULIPIEASANT s : s L PIEASAIT

L
e TR bWe sawrw®  cususe

-=3lightly one way or slightly the other way, mark like this:

UFPLEASAIT et X2 s PIEASANT

UNFIEASAMT ___:__ : _ : it PIEASANT
IARK QLY OI% CHOICE FOR EACH PAIR OF VIORDS; otherwise your opinion won't countl
Thers are no right answers and there are no worng answers. Your own opinion is all

that matters. Don't worry if some of the word pairs are not exact opposites, and don't
be disturbed if they don't seem to fit the ptonmunciation, Just decide which one is

rnost applicabl - and how applicable it is, Even if it seems hard, be sure to nake a
chojes each time.

(Wow turn the page and get veady for item mumber one,)




2375000 1o2ea velininar. Mistimuient
T:E SCAIES

On the response sheets, there wvere tirelve scales for each item, arranged as
follows, with the high scoring sides randomly assigned:

TTEH 0s ___
(A) UIIPLEASAIT ___:___ s __: __:__: _ PIEASANT
(2) EDUCATED ___:___: __ st __: _ ULCDUCATED
(C) ATBITIOUS ___: __ . __:.__:.__:. Lazy
(D) IGVER-CLASS __:___:__:__: __: _ UPPER-CLASS
7) WARI; i __:__:__:__ COID
(F) URBAI ___ s __ s ..t __: s __ RURAL
(G) H3GRO ___: s s s« \HITE

(H) FRMINDE ___: __: s __: __: __ ASCULLIE

(J) BOSS R I ORKCR

(i) SAFE ___s___: __:___:___: __ DAKEROUS

In the reports of the analyses, the scales were all arranzed in the same
scoring direction, with the order and scoring valuves as folloirs:

xtremel quite slightl;: slightly w

(D) Upper-class 3 ; 2 3 L4 5 Ioyer-class

(B) Zducated 0 1 2 3 &4 5 Uneducated

(G) thite 0- 1 2 3 & 5 Tegro

(F) Urban 0 1 2 3 4 § FRural

(4) Pleasant 0 1 2 3 4 5 Unpleasant

(c) fmbitious 0 1 2 3 4 5 lagy

(3) Boss 0 1 2 3 4 5 Tlorker

(L) Responsible 0 {1 2 3 4 5 TIrresponsible

(11) Safe 0 1 2 3 4 5 Dangerous

(B) larm 0 1 2 3 4 5 Cold

(1) Hasculine 0 1 2 3 4 5 Feminine
3 (X) Strong 0 1 2 3 4 5 Weak

i
(X) STROIG S S S A
(L)  IRRESPOWSIPIE s+ s s 3 FRESPO.SIBIE

i
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Introduction

When it is dark,
you turn the
light ...

She is engaged
tO be [ X N }

If you're thirsty,

you get a drink
of ...

What does a woman do

— Lt - e
w0 geL soapsuds

off the dishes?

I opened the door
and walked into
the oo

What do you pour
over waffles?

What do you call
your uncle's
wife?

Two plus two
is 200

If you spill the
butter, the
tabla feels ...

If a man is not
rich, he may

e0e¢

i BE A I Py relininary Instruaent

“dE ITEMS
opeaker W Speaker N
25. [xn] 16. [on]

20, ['merid)

13. [twota]

27. [ts1rep]

31. [ant]

11, [for]

8. [ 'grisi]

12, ['moerid]

239 [ "E-."*'tG]

9. ['sakrop]

26, [eat]

6, [foo]

21, [tgrict]

2. [pus]

Speakers S & F

22, {'sir,ep] (F)

3. [#nt] (S)

7. {fo"s] {5)

30. [terizil (s)

24, [poa] (S)

The workman carried

his load in a .o 10, [ 'wil,bero] bo Ttmolibere] 19, [ 'hwilibere] (S)




Exhibit 1.4=-Preliminary Instrument

RESPOISE SUMIARY

SCALES

HeeM
3uoxjyg

ouTUTWRd
SUTTNOSE}

PTOD
WIem 8

snoxe3dueq

oyug &

f.nnﬂuaomuonn.a 3
eYqTsuodsey

e I

ronww o

ueseeTdun mw_

juesseTq

wwaan &

cvn O

%»8:35
pogeonpy m.”_

SSBTO ~IaMOT

gseTo~reddn a8

ITEMS

o O
»

M 2,0
SD 1.4

Married
. W=20

pt

ponses of eight Midwestern raters, exce
BYrS.

for the values marked with astericks, which ars based on ssven rat

These data are based on the res

Note:
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Exhibit 1.4 (Concluded)
SCALES o
3
29 o £ %""
o « ﬁ g ..-08 g
= Bl ol
E§ 3% &8 gé <& 5% A% 3% 54 55 g% i l
m&&mmmmm@mmm
G
w H 202 2.0 1.4 1.9 2.0 2.0 2.5 1.5 1.6 206 1.“' 20“'
SD 1.2 1.3 18 1.4 0.9 0.9 1,7 0.9 1.1 1.4 0.7 0.9
H"z" M 3.1* 3.6 2.1 303* “'01 301 302 259 3.1 2.9 1.1 2&9
SD 1.3* 0.7 10"’ 103* 1.“ 1.0 009 1.0 1.“ 1.2 008 106
3-30 H 209 3.5 1.8 u01 2.9 2.9 3.5 2.2 009 105 009 206
SD 1.3 1.7 2.1 1.4 1.6 1.h 0.9 0.7 0.6 0.9 0.8 0,5
Poor
’ w“15 H 200 1.5 1.’* 1.0* 109 2.1 20“ 200 2.0 29“ 1.1 109
SD 0.8 1.4 1.5 0.6* 1.1 0.8 0.9 1.1 1.2 1.2 1.2 0.8
A 2 M 2.9 3.2 3.2 2.5 2.4 2.6 3.0 20 2.1 2.8 1.0 1,9
SD 1.2 1.4 4.5 1.2 +¢.8 0,9 1.8 1.3 1.1 1.3 1.4 1.1
, S M 3.4 3.4 2.9 3.4 2.8 24 2,8 20 1.9 1.9 1.6 2.2
SD 1.1 15 1,6 1.5 1.8 1.2 1.0 0.5 1.0 1.5 4.4 0.7
Hpeelbarrou
W-10 M 1.9 24 1.9 4.6 2,8 1.6 2.0 1.8 1.6 2.2 0.8 2.0
SD 1.2 1.5 1.8 1.6 1.3 1.2 1.2 0.7 0.9 1.2 0.9 1.2
Nb M3 3.2 2.4 32 1.9 24 34 1.9 2.0 1.8 1.0 1.8
SD 0.6 0.7 1.5 .3 1.4 0,7 0.9 0.6 0.8 1.2 0.8 1.0
S-19 M 3.4 3.6 1.2 he2 3.2 2,5 3.1 24 2.0 2.8 1.1 2.1
SD 1.2 0.7 3.7 1.0 1.7 09 1.0 0.9 0.8 1.2 1.0 0.6




Bxhibit 1e5==Preliminery Instrunent

T T

3 T3

Uxtremely "Quite Slightly Slightly Quite
D) Upper-class .

T
Extrezely

é

[ ] [

R) Rducated

G) White

F) Urban

A) Pleasant

C)' Aubit 10“. . ° . * ° °
J) Boss

L) Responsible .,

s Lower-class

o « Uneducated
« Negro

« Rural

« Unpleasant

. lazy

o Worker

. o Irrespongible
M) Safe . . o . . . Dangerous
E) Wam . . ) . . . » Cold

H) Masculine ., . N .* :’\'-i' e ¢ ¢ ¢ « « . Feuinine

K) Strong e \.\N e W . . . . . Weak

Means for Midwestern Raters

vwea25, [an]

% =16, [on]




' Zihibit 146==Preliminary Instrument

MARRIED

o T L 3 5 s T
Extremelz Quite Sliggtlz sughtlz Quite threnelz
w

D). uppel"'c1888 ° ™ . ® ™ ™ N,. ™ ° ™ ° ° Wel‘“c 1.38

B) Educeted . . . Uneducated

G) White . . . « Negro

F) Urban . . . . Rural

A) Pleasant . . « Unpleasart

C) Ambitious . . . Lazy

J) Boss I T A N. e o o Worker

L) Respongible . . . . w s .N . . 5 » Irresponsible
M) Safe . . : . . Dangerous

E) Warm . . . . Cold

H) Masculine . . . Feminine

K) Strong . . . ' Weak

@ Means for Midwestern Raters
W= 20, ['merid]

[ tmaerid]




‘ Lxhibit 147-<Preliminary Instiument

WATER
K ] 2 L A I -
Extremelz Quite sughtlz snghtlz Quite Extrenelz
D) Upper-class . . . . N e . » Lower-class
B) Educated . o . . o Uneducated

G) White . . . . « Negro

F) Urban ° . . . o Rural

A) Pleasant . . . . o Unpleasant

C) Awbitfous ., . . . . Lazy

J) Boss o . . . o Worker

L) Responsible . Irresponsible

®
[
[ ]
[ ]

M) Safe . . . . - Dangerous

E) WVarm . . o » o Cold

H) Masgculine ., R . . o Feminine

K}’ Sttﬂl‘l&' ° ° ° ® X . ° ° e ° We&k

Meanr for Midwestern Raters

W= 13. [tyoir]
N =23, [tuste]




Tohivit | eOm=Proliminary Instrument

RINSE

0 3 N 5 '
Extremely Quite Slightly Slightly Quite Extremely
D) Upper-class . . L. . . . . . Lower-class
’

B) Educated . . . . . Uneducated

G) White . . . : 9 !'. ° ° ° . ° ° Negro
F) Urban ° o No OIF.' o . . . . . Rural

A) Pleasant ° ° . ¢ e ® Unpl&aaant

C) Ambitious < . ° o N W F\, . o . . o lazy

J) Boas . ° ° . » . ‘.'F . ® . » Worker

]
[ J
[ ]

L) Responsible .N .F"\ . . . . . Xrresponsible

M) Safe . . . . . . . . . Dangerous
E) Wamm ° ° ° N. ¢ . . 'F ° ° o Cold

H) Masculing ° . N; ° . © ° . : ° ° . Fﬂniuine

%,
K) Strong R . * . NQ\\o~u ° ° . é ° ® ’ Yleak

PRI e

Means for Midwestern Raters
W =29, [*rinses]
N = 18, [rens]

P = 14, [ v nusez)

et B s S




Exhibit 1 »9==Preliminary Instrument

':. ROOM

23

o 1 2 3 % 5

o Extremely Quite Slightly Slightly OQuite Exiremely

D) UPP¢‘-‘°¢3&83 e ® N . . 13.1! v ° ) o« lewer~class

"~ B) Bducated . .

. . o Uneducated
G) White . . e . ~ Negro
F) Urban s . . . . Rural

A) Pleasant . o . . > Unpleasant

C) Aubitions , . . o . Lazy

J) Boss . . . . . Worker

L) Responsible , . - . « Irresponsible

M) Safe “ e . ° . Dangersus

E) warm . . . . . Golig

H) Masculine ., . . . « Peminine

K) strﬁng . . . Iy . Weak

Mesns for Midwestern Raters
W =5 [rmm]

N = 28, [rmn]
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Exhibit 1410melreliminary Instrument

SYRUP
" 0 1 2 3 0 G -
Extremely Quite Slightly Siightly Quite Extremely
D) Upper-class , . . . s P N . . o Lower-class
B) Educated s o e R ‘F; . ., Mﬁﬁ R . + Uneducated
21"!- ,,..;*’/’M
G) White ° e W . . P i"{’; . . > . ° Negl'o
P) Urban . s W, . . F ﬁ}N . . . o 9npal
TN § 7
' gs -‘_'.:"
A} Pleasant , , ., \ R Unpleasant
C) aAmbitiovs . . W . F . N . . . Lazy
J) Boss . . . . . . . Worker
L) Responeible . . . W‘NF e . . . « Irrespongible
o,
M) Safe . . F N . . . . - Dangerous
E) wam L J [ J ® [} [ ] > [ ] Cald
H) Masculine ., . F. o . . . Feminine
K) Strong . . P . . . . Weak

- ——— e

S Pt s —— 4 40 g o= ——

Means for Midwestern Raters

N= 9. [rso"re]
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hibit 1411==Preliminary Instrument

AUNT
0 T e
Extremely Cuite Sitightly Silightly Quite Extremely
D) Upper-class , . N . . /m W, e S, . » Lover-class
B) Educated . . . . N . . . S . » Uneducated
G) White o o . R o Negro
F) Urban . . . N . » Rural
A) Pleassnt ° . ° :N. . ° ;/‘x' ° e . Unpleasant
C) Ambitious ° ° . é ° . /o S}: ° . . ° mzy
J) Bogss . . . - ."' . . o Workar
.‘::.‘./.’ ~ ,‘\\\\\\\\“\\
L)} Responsible , . .N" o' .‘i " . . . o Irvesponsible
M) Safe .« e !{\ S e o o o Datgercus
E) Worm ° ° ° ® . « Cold
H) Mzsculine ° ° . ° . ° Feminine
K) Strong 2 . . . o Weak

- Rt AP~

Means for Migwestern Raters

W = 31, [oat?

N = 26, [ ant’




Zxhibit 1.12«Preliminary Instrument

FOUR

i ——

0 1 2 ) I 5
Extremely Quite Sli&htll Slightly Quite Extremely

D) Uppet-cleee ° ° ° v « W . Na o‘s ° ° » Lower-clags

B) Educated e R R . Uneducated

G) White . . o o Negro

F) Urban . R . « Rural

A) Pleasant . . . . Unpleagant

C) Ambitious ., . . . lagy

J) Boss R R R o Worker

L) Regponsible . . R . Irrecsponsible

M) Safe . o Dangerous

[}
[ ]
<
[ ]
[ ]

E) Warm ® . ° . ° ° « Cold

K) Magculine , . . .« e . . Peainine

WO, . .. Weak

K) Strong . .

'

Meane for Midwestern Raters
=11, [for]
N= 6. [fos]

c8 =17, [fo'e]
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Exhibit 1013w==Preliminary Instmment

— 0
thremelz

D) Upper-class .
B) Educated .,
G) White .
F) Urban .
A) Pleagant .
C) Ambitious
J) Boss .
L) Responsible .
M) Safe .
E) Warm .
H) Maaculine

K) Strong .

— 2 = TR

1 3 [ S
Quite Siizhtly Slight_lx Quite Extremely

) ® Y 1 IS.N e ® " Y Wet-CIGBS

o« - .« SN . , ., Uncducated
/ \\\\\\\\ ‘\:‘:\-“?“‘1;‘;;»\“
vd -‘“\““\\\;::.,:M
o W. $" o o o ° o o o Negro
\ i
---!{;‘.j;g'mm
':"'-f‘.;:. Dy, '

. P w. ¢ . N . S . + Rural

. . . g: . ‘;.N . . Unpleaaant
. . U . S.N . . . Lazy

c « « W NS ., ., ., Worker

\.}: \“\‘
Sww
ﬁ””/ﬂﬂ' “meﬁ?
v &
o 55
. .S , N, . . ° o Irregponsible
w %
W \\ .‘.:'1.
Ay .'.'

. . . « Dangerous

. ® ° ® [} COId

soﬁ\':‘“ » . . . . . . o Feminine

° ° ° os ° ° . . o Weak

Means for Midwestern Raters

W= & [tgrisi]
N =21, [lgriz:]
& =30, [t3ris1]

1dod by ERIC.
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Dzhibit 1¢14=-Preliminary Instrument

PO(R

s O__ = 1 .A-.—_:.__Z 3-— = m
Extremely Quite Slightly Slightly Quite Extremely

B) vpper"CIQBB . é . P W ° NaS; o . . o met"CIasﬂ

B) Educated . . . . . . Uneducated
G> White . . . . . . Negro
F) Urban . R . R . . Rural

A) Pleagant . . . . . . Unpleasant

C) Ambitious . ° ° ° . ° Iﬂzy

J) Boss . - . . . . Worker

L) Responsible , . . . . . Irresponsible

M) Safe . . . . . . Dangerous

E) Warm R R . . . . Cold

H) Masculine . . « e . . Feminine

K) Strong . . . » . . Weak

‘ Meang for Midwestern Ra,ter;‘
W =15, [p’Jr] e
N= 2, [»us]

El{f S = 24, [pos]

Aruitoxt provided by Eic:



Zxnibit 1415=<Preliminary Instrument

WRERIHBARROW
0 1 2 3 4
Extremely Quite Slightly Slightly Quite Extremely

D) Upper-class . R . « W, . X . .

B) Educated . . .

e omnm’mmmm
F) Urban o0 \’

A) Pleasant . R o'

4
ot

C) Ambitious .

J) Boas ° ° S l”ﬁo .
N

L) Responsible . R . . 0

M) Safe . . . . .

E) w‘m [ ] [ ] [ ] [ J [ ]

“} Masculine ° ° * ° .

X) Strong ° ° . ° » .

. Lower-~class

Uneducated

Negro

Rural

Unpleasant

lazy

Worker ‘

Irresponsible

Dangerous

Cold

Femninine

Weak

Means for Midwestern Raters

W= 10, [fwil bero]

N= &4, (thril o]
-8 =19, [‘ndl bers]




Exhibit 1,16--Preliminary Instrument

INTERCORRELATIONS OF SCALES

q
@ o 03D
[ 3] v ) & i opd @
LI B P ual 3 S8 3 23
(2 3 3 Q &« a8 w (o] ®w 0 Q ol
hL 1588l welex|aal® 81 8 & P SE| &
Q9 (T~ & B < < -t ol Dy 0.3 Qe O 02 E'U o-a oM
a3 %g 2o IRElA8 g% Rl okl NEl 9ol 38183
31 ™ 21 82|=8 3122128 3231233k
(D) B) [G) | (B [C) [€ [ (@ (@) |E |H (K)
{D) 75 | S1 39 20 | 44 | 63 25 05 |-24 | o1
(B) 46 | 42 | 28 | 53 | 68 19 | 19 | 12 |-03
(3) «12 |-12 | 18 | 42 }|-06 | 00 {-24 |-20 | -16
(F) 05 | 29 | 35 | 13 | 15 [ =09 |[-04
(4) 20 19 4 | 42 | 49 21
(C) 42 | 20 { 24 | 15 | 06
(J) 17 17 10 00
{L) & 3 | 36 | 31
(M) 4 | 04
() 40
(1) ] ‘

NOTE: These data are based on an N of 180 (30 respcnses for each
of ailx raters), Dacimal points are not reported in this table.

l w
IC

1dod by ERIC.




Exhibit 2,1-«Final Instruments

THE INSTRUCTIONS AND SCALES

The instructions for both the five-scale form and the three-scale form of
the final instruments were nearly identical to those for the preliminary
instrument (Exhibit 1.,1), There were, however, two changes worth mention,
One==to hroaden the applicability of the instruments--was to eliminate the
notion of Chicago residence from the firat sentence by merely stating:

"We want to learn vhat you think about the way differeut people pronounce
certain words," The other change was intended to acquaint raters with the
scales as soon as possible by presenting all the scales in the instructions,
rather than just the first two,

The scales were presented for each item in the two forms in the order ghown
here. Data analysis for the raw scores is reported according to the raw
score values shown in the spaces of the scales, In the snslysis of devia

tion scores, the positive numbers refer to the end of the scale witk the
higher raw scores,

RURAL 1 : 2 : 3 : 4 : 5 : _6 : URBAN
WEAK 2 : 2 : 3 : 463 5: 6: NG
PLEASANT 6_: 5 ¢ 4_: 3 : _2 :_1 : UNPLEASANT
WHITE 6 ¢ S5 : &4 ¢ 3 ¢ _2 :_1 : NEGRO
UNEDUCATED 1 : 2 : 3 : 4 : 5 : 6 : EDUCATED
The three-scale form:
EDUCATED 6 : 5 : &4 : 3 2 2 : 1 : UNEDUCATRD
NEGRO 1 : 2 ¢ 3 2 4 : 5 : 6 : VHITE
PLEASNAT 6 _: 5_: & : 3 : .2 : _1 : UNPLEASANT

For consistency, the data reported here shows the scales reordered and
numbered the same way for both the three~scele and the five-scale forms: t

Scale 1: Rural < Urban

Scale 2: fleak < Strong ‘
Scale 3: Unpleasant < Pleasant 4
Scale 4: Negro < White ‘
Scale 5: Uneducated < Educated -

©

ERIC

Aruitoxt provided by Eic:




9 Exhibit 2,2v«Final Instruments
. THE QURSTA086. FOR ITEMS

liord Item Numbers Question

Aunt 3, 6, 20, 45 Your mother's sister is your ,,.

Borrow 8, 36, 47 Wben you don'%z have something, you
may have to ...

Coffee 32,43 At breakfast she puts cream and
sugar in her ,,,

Five 4, 12, 19 Two plus three is ,..

Four 2, 42, 44 Two plus two is ,,,

Genuine 10, 16, 30 1f something is not fake, it is ...

Greasy 15, 25, 35 then you spill the butter, the
table feels ,,.,

Hotel 7, 18, 33 Uhen you're out of town, you might
stay in a ...

Judge 5, 22, 39 He was csught for speeding and had
to see the ...

Man 21, 24, 34 A boy grows up into a ,..

Married 14, 28, 37, 38 The boy and the girl got engaged
to be ...

Push 29, 41, 49 The car wouldn't start, 8o he had
tZO get 8 (XX )

Rinsges 13, 17, 50 To get the soapsuds off the dishes,
vhat does the housewife do?

Roof 9, 27, 40 He went up the ladder and walked onto
the [ X X ]

Room 11, 31, 40 He openad the door and walked into the ,,.

Tirved 23, 26, 48 After a haréd day at work, you get ...




Exhibit 2,3==Final Instruments

THE ITEMS
LN MN NE SO WH

Ain't 1 (This was a practice item tp introduce raters to the scsies.)

Aunt ——- 3. [ant] 20, [=nt) LE.[&nt] 6. [=nt]

Borrow ~=- 8. [ 'bore] ] P 36. ['bars]  |47. [ 'baro)

Coffee ——— k3. [Mka>fi] e ——- 32. ['I:O‘fﬂ

Five ——- 12, (falv] —we . [faslv] |19, [fav]

Pour |4 [£o] — - e fros) |2 [for]

Genuine {400 3enjyarn] e - 16, [ 'Jenzutnllio,[ ' jeninin] |

Greasy — 25, U'gried] Bs. ['griat] §s. ['griag] | ==

Hotel —ee 7. ["'ho,tel] e 33. [ho'te1] |18. [ho'ta] |
P_jgudse S L13ed] — — 22, (Jof] 139, [Je] |

Man ——- 21. [reen) -—- 24, [men] |34, [mBn]

Married - W, ['meri®dd b7, ['merid] |28, [ 'mers”d]|38.[ 'nerid]

Push - k9. [pues) ——— 41, [pv*s] 29. [pus]

Rinses me— 17 'rense”z] - 13,0 ' r1 " ntsaz)l 500 "p1nsez]

Roof e 46. [ruf) - 9. [ruf] 27. Lruf]

Room ——- 31. [rum) - 40. {rum] 11, [run]

Tired - 23, [ teed) - 26.["tasTad] {48, ['to1nd]

LN = Lower-Class Chicago Negro Pronunciation
MN = Middle-Class Chicago Negro Pronunciation
NE = Negro Giving Middle-Class Chicago White Pronunciation
SO = Southern White (Greenville, S.C.) Pronunciation
WH = Uhite Middle~Class Chizago Prenunciation

LN, MN and NE items were pronunced by the same Negro speaker.
All speakers were middle-class, college educated Chicago

residents,




e v

Bxhibit 2,4--Filnal Inatzuments

THE RATERS

The following samples were drawn fiom approximately 350 raters to whom
the final instruments were administered in the Chicago area.

N

12

242

21

105

27

78

116

54

61

Sample

Reproducibility Study=--University of Chicago seniors and graduate

students; divers: dialect backgrounds; no
Negroes

Chicago and Illinois Residents--thite and Kegro, high school fresh-
men through Ph,D; raised and residing in
Chicagc and nearby suburbs

Total Graduate Sample--White and Hegre, educated bayond bachelor®s
degrce, raised avd residing in Chicago and
nearby suburbs, primarily concerned with
education

Total College Sample-=White snd Negro, college freshmen through
bachelor®s degree, raised and residing in
Chicago and nearby suburbs, primarily students
of University of Chicago and Illinois Teachers
College, Chicago (South)

Negro College Sample~--Students from I!?linois Teachers College, Chicago
(South), raised and residing in Chicago and
nearby suburbs

White College Sample--Students frcm Illinois Teachers College, Chicago
(South), and University of Chicego, plus & few

college graduates working in ths field of educa-
tion

Totel High School Sample=~White and Negro,from Thornton Fracticnal
- Practional Township High School, North, and Hyde

Park High School, raised in Chicago and nearbdy
suburbs

Negro High School Sample--Priwarily from Hyde Park High School, raised
in Chicago and neardby suburbs; generally working
class ~r lower niddie class origin

White High School Sample=~From Thoraton Frsctional Tounship High School,
North, and Hyde Park High School; raised in '
Chicago and nearby cuburbs; generally working
class or lower middle class crigins




Exhibit 2,4~=Final Instruments (Concluded)

165 Raw Score College Sample-=White (N = 131) and Negro (N = 36), educated
beyond high schocl graduation, residing in
Chicago and nearby suburbs

144 Raw Score High Schooi Semple-e-whtce (N = 79) and Negro (N = 65), students
from Thoraton Fractional Townehip, High School,
North, and Hyde Park High School
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’ o Exhibit 2,5«-Final Instruments
' REPRODUCIBILITY OF RATINGS

-’~

Test-Retest Correlations of Individual Responses (Raw Scores)
, N = 120 (12 rates x 1D items) -

3

First Responges Second Respontes

i Scales Mean  S,D, Mean 5,0, L
, 1, Rural < Urbsn 3,81 1.43 3,78 1.36 o7l

; 2, Veak < Strong 3,78 1,04 3.88 1,08 .53
3. Unpleasan: < Pleasazt 3,10 1,11 . 2,97 1,16 57

4, Negro <« Uhite 347 1.47 3.45 1,45 .85

5. Uneducated < Educated 4,07 1,03 3,98 1,03 .70

Tes:=Retest Corrclations of Individual Rater Means (Raw_Scores)

> N=]12 (12 means, based on 10 items each)

First Set Second Set
| Scales Meen S,D,  Mean S§D,  _r
1, Rurai < Urban 3.81 036 3.78 W45 .66
t 2, Yeak < Strong 3.78 48 3.88 47 .69
3. Unpleasant < Pleasant 3.10 .68 2,97 .68 84
&, Negro < thite 3.47 o34 3,45 39 095

3. Uneducated < Rducated 4,07 32 3.98 43 Jh
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Scale &: Negro < Vhite
Scale 5: Uneducated < Rducated
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Scale 3: Unpleasant < Plegsant
Scale 4: Negzro < thite
Scale 5: Uneducated < Rducated
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o L
4) M 2 § v
o = - ; w\
& N . AN
5) M N g )
PUSH -l 0 +1
3) § UM
) R \y “*K%"'-
&) Y, S
" i ““.-"‘
»’:)%'4"{!"1".,
5) S 0]

Scale 32 Unpleasant < TFleasant
Secals 4: Negro < ihite
Scale S: Unsducated < Educated




Exhibit 2,7 (Concluded)
Page 4

s A
“ 8 s
3) ' X M
o
ROOF -1 0 1
% 5. |k |
4) ju s
5) § | wh
,I
ROOM -1 Y +1
3) ¥ s M |
4) T f's
3) I 3

TIRED -1 0 +1
3) X l
i ,T
&) ] 8 ‘
5) $ % W

Scale 3: Unpleasant < Pleasant
Scale 4: Negro «White
Scale 5¢ Uneducated <« Educated
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' Exhibit 2,8~«Final Instruments

DIFFERENCES BETWEEN RATINGS: Wd VS, MN

SIGNIFICANT DIFFERENCES (WH-MN)
WORD SAMPLE SCALE 1 SCALZ 2 SCALE 3 SCALE & SCAIE 5
Aunt 1110 Total 091
Col, Total 75
H.S. Total 1,02
H.S5. White .78
H.S. Negro 1.26
Borrow I11, Total <64 - 46 54 .60 43
c01. Total .61 - .51 .57 057 062
H.S. Total 51 52 (.25)
H.S. White (.30) (.62) (.00)
H.S. Negro W75 (.37) (.50)
Coffee I11, Total -1,14 32
Col, Total -1,20 8.7
H.S., Total (.41)
H.S. White (.40)
H.S. Negro (.42)
Five 111, Total 1,38
Col, Total 1,46
H.S. Totai 1.26
H.S. White 1064
H.S. Negro .86
Hotel I11, Total .86 o712 49
Col, Total .85 .68 .69
H.S. Total 067 (032)
HoSo White i 976 (048)
H.S. Negro (.57) (.13)
m 111. TOtal 047 - 057 065 .60 .62
Col, Total (.47) = ,68 o3 .64 052
H.S, Total 052 54 69
H.S. White ' (.,59) 74 (.61)
H.S. Negro (.36) (.31) «79)
Married 111, Total 1,72 1.50 1,78 2,03
Col, Total 1,73 1,49 1,98 2,14
H.S. Total 1,58 1,54 1.94
H.S. White 1,44 1.86 1,71
H.S, Negro 1,70 1,17 2,21




g

Exhibit 2,8--Final Instruments (Concluded)

WORD

-

SIZGNIFICANT DIFFERENCEW (\/H-M3)

SCALE 1

SCALE 2

SCALE 3

SCALE 4

SCALE 5

Push

I11, Totasl
Col, Total
H.S. Total
H.S. White
H,5. Negro

- 44
(‘01‘7)

Rinses

1, Total
Col. xotﬂl
. Totsal

. Negro

=1.95
.1002

-

Roof

111, Total
Col, Total
H.S. Total
H.S. Uhite
K.S. Negro

- 057
- 051

Room

111, Total
Col, Total
H,S, Total
H.S, White
H.,S, Negro

.1 .52
-1 055

.43
("049)
('037)
(~.46)
(~.25)

Tired

111, Total
Col, Total
H.S, Total
H.S. White
H.S, Negro

-
[ ] [ J
=40

1.21
1.08
1,36
1.40
1.28

NOTES:

Scales 1 and 2 were not uged by the high schkzal raters.

Il1l, Total,
Col, Total,
H.S. Total,
H.S, White,
H,S, Negro,

N = 242; significant difference (,01 level) is approx.
N = 105; significant difference (.01 level) is approx.
N = 116; significant difference (.01 level) is approx,
N = 61; significant difference (.01 level) is approx,
N = 54; significant difference (.0l level) is approx.

40,
30,
.50.
.700
0700

Values shown in parentheses are not significant, They are given only for

comparison,




DIFFERENCES BETWZEN RATINGS:

Exhibit 2,9-=Final Instrumente

WH vs. LN. AND WH.VS. NE

SIGNIPICANT DIFFERENCES ((H-LN)
HORD SAMPLE SCALE1 | scate 2 | scaiz 3 | scaiz 4 | scaie s
Four Il1l, Total 59 .61 1.11 1,20
Coi, Total 56 (o“) 1.49 1,10
g.s. gggal 74 .62 1,22
Do te cg ) ° L:_?tg
Genuine |[Ill, Total 1.18 -,86 .96 i 1.14 1.20
001. Tbtal 1.09 'o94 1000 1.25 1.35
H.S. Total 78 1,07 .89
H.S. Vhite 87 1,61 1,10
B.S. Negro 1 ) (,66) |
Judge I11, Total <95 .55 42 1,48 76
Col, Total 35 -,63 2.39 1,76 92
R.S. Total R 1.13 <61
H.S. White (.52) 1.19 (.50}
(.41) 1.08 10
SIGNIFICANT DIFFERENCES (WH-NE)
HIORD SAMPLE SCALE 1 SCALE 2 SCALE 3 SCALE & SCALIE 5
Aunt Ill, Total 1.08 43
Col, Total | 1,31 ( J44)
H.S. Total 078 2.‘3;
H.S, Hhite (068) 060
H.S. Negro 91 (.21)
Married |Ill, Total 1,10 1,76 .93 1,08 1,06
Col, Total 1,11 1,79 1.17 1.12 1,35
H.S. Total 73 1,03 75
BE.S. White i 1,00 1,07 99
5,5, Negro | _€,40) 298 (243)
NOTES: Scales 1 and 2 were not used by high school raters,

Pronunciations H and NE are phonetically identical,

I11, Total,
Col, Total,
RS, Total,
H.S. White,
H.S. Negro,

N = 242,
N = 105;
N = 116;
N= 61;
N= 54;

Values in parentheses

significant diffsrence (.01 level)is approx.
significant difference (.0l level)is approx.
significant difference (.01 level)is approx.
significant difference (.01 level)is approx.
significant difference (.01 level)is approx.

40
50
30
70
70

are not significent, but are shown for comparison,




Ixhibit 2,10«-Final Instrunents

' DIFFIRRNCTS BITURRN RATINGS: 80 VS. MN
SIGNIFICANT DIFFERENCRES SSO-HD
WORD SAMPLE SCALE % i SCALZX 2 ! SCALE 3 SCALE & SCALE S5
Aunt Col, Total -,93 -,93 -85
H,S, Tot -
Borrow c01. Totsal .056 070 1.17 053
H.S, Total »59 92 (.33)
T— - y
Pive Col, Total -,66 1.2¢
#.5, Total 1.15
1 1 i —_
*Gteuy Col, Total (.25) 1,59
H.3. Total 59 1,28
Hotel Col, Total 1.20
H.S. Total .88
*lhn Col, 'total‘ﬂg -_68 1,09 3
H.S. Total /Y
= = #‘ 2ondig
*Married | Col. Totai 1.00 | <.66 1.11 1.41 1,32
H.S. Total | 1.34 1,27 1,56
i Push Col, Total -e30 -,91
H.,S, Total
‘M
! Ri“" COIQ Tot‘l .1 .20
H.S. Total
*Roof Coi, Total| =.73 -85 .51 87 .61
{ K. S, Total ('047) (045) .67
*Room Coi,. Total
H.S, Total
aemmagiyny R o - :T—— o
T‘r‘d c°1. Total "071 "084 1.15:
’.S. Total .62
E e T j
NOTES: Scales 1 and 2 were nmot used by high school raters,
Asterisk indicates tha% SO and MN proaunciations are similar,
Col, Total, N = 105,

H.S, Total, N = %16,
Significant difference (.01 level) is spproximately .50,

Valuas shown in parentheses are not cismificant, They sre given only
5or coopariscn, :




Txbibit 2,11le-Final Instrumeats

DIFFERZNCZS BETW:ERH RATINGS: SO VS, LN, SO VS, NE, AND NE VS, MN

— 1
)
SIGNIFICANT DIFFERENCRS {S0-1LN) ]
WORD SAMPLE SCAIE 1 SCALE 2 SCALE 3 SCALE & SCAIE S
Your Col, Total 1,58 84
H.S. Total 076 Bl
Genuize Col, Total 1.26 1.30 1.3 1,70
H.S. Total 1,10 .27 1.16
Jﬂdge CQIQ Total 1.58 1058 1.96 2.08
H.S., Total 1.58 1,56 1,73
SIGNXFICANT . DIFFERENCES (SO=NE)
WORD s SAMPLE SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE S
Aunt Col, Totsl o 72 -,96 96 “,56
H.S. Total (.22 (-.32)
; Greasy Col, Total »ol% .81
R.S. Total 073
_ Married Col, Total j 74 78 535 54
T H.S. Total ' (049) 076 (.37)
SIUNIFICANT DIFFERENCES (NE-MN)
HORD SAMPLE SCALE i SCALE 2 SCALR 3 SCALR & SCALE S
Sl _
Aant Col, Total -.59
HOSO T@ta}- (024)
) Greasy Col, Total 64 .63 .78 -69
: H.S. Total ol oS58 67
g Narried | Col. Total 62 | -1.38 (.32) .87 a9 |
H.S. Total 84 51 1,19

NOYES: Scsles 1 and 2 were not used by high school raters,

K Col. Total, N = 105,
AR H.s. TOt.is H - 116.
Significant difference (.01 level) is approximsteiy .50,

Values shown in parénthuec ave not significant, They are given only
for comparison,




BETVEEN WHITE AWD NiiGRO RATERS

Pron LN Pron MN Pron NE Pron SO Pron WH
Scale Scale ' Scale Scale

Word Sample

2.3 1234

Txhibit 2,12««Final In3truments
SIGHWIFPICANT RAW SCORRE DIFFERENCES :
'\

A = Rated significantly higher by white raters at ,01 level; a = ,05 level,
B = Rated significantly higher by Negvo raters at .01 level; b = 05 Jevel,
« = Not included in inst:uament,

Aunt Col, Aa A
Hoso L ” o 8
BO]’.TOV COI. o o ® o - ®- w o » ® A
é H.s. - ® o o e - w A ”» ® » © ® ”® o a ® o b A B
o Coffec Col, | » = = = = b © .. “ ... B ba ‘
H.So ®» o % e o ® o B a B ®» ® o o o ®» ® » o o » o B A B
Five col. " o o e o a o = e e e a
H.s. ” o n e e B - " o @ o
Four™ Col, |A A A “-eona N bb b A
H.So o o A ”» e ® o o ® o o o o ® o b B - o B B y
Genuine Col, IR R o eee Aa A
H.s. ® o “- » e e - ® ® ® =™ » o b » o A
n Gteas; 001. ® o o o= b b b ”» o o = o
‘ E.s. ” o ® ® » = o a - o B - o » ® ® oo
0 ’
Hetel Col; |~ o == b .- o neo B BbBAB
o u.s. § oo vn e | - B A B - o ®» o @ » o B b » o B A B
,.; Juﬁge COI. ”® o o o w o ® o 0 o A
\5 ﬂ.s. »n o a ® o ® o o ®» @ ® o o » o B » o B
Y I\‘{an col. » ® o o e ' b B b - ® o ® o b b A
n.s. » o ® e e - o B » o o o e » = » o A b
Married Col, | » = = « = bA B Ab
B.s. - o o o » ”® o = o B B - w B - © a b
Push Col, | = === = A LG EC LR b A A
B.s. ” o o o = - o b A - ® o o e - o B B - o A :
Rinses Col, o = » = = BAD R RE bA A .
n.s. V# " ® & o o s ® @ B A ”» » o o o ”» o B B » o A .
Roof c°1. ”» »® ® o o a A - o ® » » A A .
H.s. » > ® o e - w b A b - » o o= © ™ B B B " > A
Row COI. - ®o o o ®» A - o ® » ®» a a b
a.s. ™ ® ® ® e o m B B » ® ® o = » o B B - o b A
Tired Col, | ==~ -~ 2 ceewaa Aba A
uos. - o » o e = o - ® o o = » o B - o A b o
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Arsenian, Seth, Biii alism and iiental Develo ents A Study
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51 18l Uﬁﬁ% |
a
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Language,“ in Scholastic, voi, 36, Feb. 12, 1940, pp., 21-2,

Goldberger, H,H,, “Teaching inzlish to the rforeign Born,"
in Sohool and Society, wol, 80, 1919, pp. 1=46,




Gray, ReFe; "Teachins of Enzlish to the Foreirn Born,% in
School and Society, vol. 13, Jan, 135, 1921, pp. 67-71,

Greene, Amy Blanche, and Frederick A, Gould, Americanization
Sibliomraphy, Council of ‘omen for Home j.lssions, .
Jones, :Z,F., *“Children Unable to Speak Znglish on .ntering

School; " in U.S. Bureau of Zducation 3ulletin, vol. 3
1929, »p, h5'360

Leopold, ‘iarner F,, Speech Development of & iilin-ual Childs
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Lansvege of and for the fegro and Other Culturally Deprived

1
anonymous, “Objecting to the Mezro Dialect,® in the Literary
Dizest, vol, 53, iov, 11, 1916’ Pe &2530

This article contains one of the sarliest public

recognitions of the extremely negative reactions of whites
to Weazro dialects,

2
Arnold, R., “Why Juan Can't Read,” in Commonweal, voi. 76
Apr.’27, 1962, pp. 110-12," Reply with zejoinder,
PeJs 0'Grady, June i, 1962,

Cultural conflicts are dissussed which exist between
the teacher and the world she prosents in the classrocm and

the sium child and the world with which he is faced out of
8chool,

Sernadete, iolores, “Jluise,” in American Speech, vol. 7,
June 19329 PPe 3“9“6“0

This is a discussion and recordinsz of exoerpts of
interviews with a Vesro woman of 40,

4
Calitri, C.J., ‘Language and the Dignity of Youth,” in ‘he
Saturcay Review, vol, 45, Jul. 20, 1963, Dp. 46=7%

The cultural conflict betwean the teacher and the.
Ggeprived child is discussed, Calitri stresses the point that
illusicn must te dropped. The teacher is edvised to recoariize
different cultural values and to resisn himself or Zerself to
the existence of tuese different values.

5
Chappell, iaomi (,, "Negro Names," in American Speech, vol, 4,
Apre 1929, ppp. 272-5,

Insighkts are provided into reasons why iegroes choose
particular names or groups of names,

6
Cohn, \erner, "On the Languase of Lower-Cless Children," in
Sohool Review, vol, 67, inter 1959, pp. 43540,

Cohn coneiders the lanzuaze of the lower olass as a
separate dlalact which involves in teachins more than the
problems of method., He discusses the rslationship of the
lower class lanzuage to social status,




7
Conference Report, "The tlementary School in the City,% in
School Life, Jurie 1963, Curriculum Section.

This sectlon contains the languaze arts portion of the
report of a conference of elementary school supervisors from
64 large cities., Common educational problems are discussed,

8
Cutts, Warren G., "Readinz Unreadiness in the Underpriveliged,

in the N.E.A, Journal U,S, Dept, of H.Ze & lieg Offlice
of Education, April 1963.

Cutts contends that sinslish language instruction for
the underpriveliged must take the approach of teaching a
foreign language, ie feels that the emphasis in lanzuage
teaching should move to the kindergarten and the first grade,

9
zliason, Ne.zZe, “Some Negro Ierms," in American Speech, vol,
13. Apro 1938. pp. 151-20

A short 1ist of Negro student terus of the period is
given,

10
“Zarly Language Study for Slum Children," in School and
Society, vol. 92, iWov., 28, 1954, p, 348,

The article recommends pre-school and extra-school

language training for these echildren to help close the ed-
ucational gap,

11
Fisher, .ary, Languace Patterns of Pre-School Children,
Ne¥., Teachers College, 5935.

I'he chief interest in this study is the development of
objective analysis techniques for children's speech, Social
and personal implications are taken into account,

12
Havighurst, Rotert J., “Poor deading and Delinquency ey Go
Hand in Hand" in iations's Schools, vol. 64, pp. 55-8.

Havighurst recommends that children from deprived homes
be located in kindergarten and kept with their peers until
they iearn to read,

13
Jewett, Arno, Joseph iersand and Doris Gunderson, Improving
anglish Skills of Culturally Different Youth in Largme
'1‘3"'0 t1es, UsS. Dept. OF Hei, & 'v'!'.','"o'??_'ice"aﬁdﬁar_‘ions'
?ulietin No. 5, 196“0




This bulletin consists of excerpts from talks at a
conference concerned with tihe title problem, The emphacis

1s on successful experiences in class on an individual,
school=-wide, and city ~:ide basig,

14
Kelly, Welse, "If You're iloke You Diz Itt with Phrases and
Words,” in N.Y, Times iagazine, :ay 20, 1952, pp, 45-6,

This article i8 a discussion and listing of common

vords and phrases heard in large Negro commwnities such as
Harlen,

15
Khater, iahmoud Roushdl, "he Influence of Social Class on

the Lanzuage Patterns of Kinderparten Children, U. of
Chicago Thesis, 1951,

ihater seeks to determine whether children of different
classes use languaze for diffsrent purposes, in what respect
the patterns and functions differ, and what implications
these differences hold for educators,

16
Labov, William, "Phonologicel Correlates of Social Strate
ification,® in the American Anthropologist, vol, 66,

Speclal supplement or: the ethnography of communication,
Dec. 6%, pp., 164-76,

Labov believes, on the vasis of his results, that

. linguistic data can be used to establish objective distribu-
tlon of linguistic features and to delineate class norms.

This data can then be used to measure individual and class
oscillation in use of features, which in turn can be correlated
with social mobiliity and insecurity,

17
Ladrant, Lou Le Vanche, 4 Stud of Certaln lea ge Develop-
meats of Children ir Grades Four Yo Iwelve Inclusive,

Jorcester unass,, Clark University, 1973%,

The factors effecting lanzuage development in chiidren
are discussed, Social factors are included in the datsa,

18
ladd, ..argeret Rhoads, Ihe Relation of Social, ‘conomic, and
Personal Characteristics to Readinm Abilily, u,Y.
City Teachers College, Columbia University, 1933,

This study includes results of investigation into such
factors es soclo=~economic and foreign lanzuaze backaground.,
Reading ablility tests given to members of an interest group
as well as of a social group are also discussed,



19

lialler, R,4., “Relation of Reading Characteristics to Social
Indexes,* in the American Journsl of Sociolozy, vol, 41,
ilay 1936, pp. 738=350.

This study compares the reading charascteristics ae

compared to the social characteristics of two small urban
areas in Chicago,

20
nartin, Walter G., Teaching Children itho i.ove with the Cro S,
fresno County California, 1955,

This repert contalns the recommendation of the Fresno
County Project, an educational program for migrant children,

21
MeDavid, Raven I., Jr.,, and i.cDavid, Virginia, "The Relation-
ship of the Speech of American Nexroces tp the Speech of
\hites,” in American Speech, vol, 26, 1951, DDe 3~i7.
Also reprinted in the Sobbs-ierrill series o} Lingulstic
Revrints,

A suumary of researsh to date and of the problenms
confronting investigators,

22
inencken, H,L., The American lanpuace, abr., ed, Raven I,
licDavid Jre, I‘:.Y., alired A, K,nopf, 1963, BRe ll'?5-80

Part of the general discussion of dialects ineludes a
discussion of the Negro variants of inglish, Zztensive
bibliozraphical footnotes,

23
Newcon, sunice S,, *“Verbal Destitution: The Pivotal Barrier

to Lﬁarning," in the Journal of iHegro .ducation, vol, 29,
DPe 497=9, J

Conclusions drawn Srom case studies include these
points, Instructions should be free of derision and deprecia-
tion, learning experience must be concrete and meaningful,
students should be expoied as often as possible to correct
usage, the teacher shovid not appear devressed, svudents
should be made awvare of growth, opportunities to exercise
their skills should be given, and the teacher should use
synonymity whenever possidle in defining difficult terms,

<

24
Ozmen, Howard 4., Jr., “A Realistic Approach to the Uriting
of Children's Textbooks for Deprived Areas," in

clementary inglish, vol, 38, Dec, 1960, Dp, 534«5,




Ozmonn contends that textbook writers and publishers
must use a realistic approach to the oroblem of texthooks
for the underprivelized., He states, that teachling deprived
children is difficult enoush without complicating the problen

with books that are uninteresting to the child and unrelated
to his life,

25
Bice, JuP, Jr,, Fiducation of Subcultural Groups,® in
School and Society, vol., 92, Nov. 28, 1964, pp. 3602,

The author mailntains that most standardized I.Q., tests
are loaded lingulstically and culturally, ' They do not,
therefore, act ag a legitimete indicator of ablility when
app.led to cultural subgroups. ZIe stressed the need to de-
velop culture-free tests,

25
Riessman, F.y, and A, Hannah, "Teachers of the Poor‘ in
-g._ P.TOA., vol, 599 NOV, 196’4’, PPe 12=-14,

Rlessman claims that, to teach children of low incone
famllies effectively, their culture must be taken into
account includinz the lansuage of the culture itself,

27
Segalla, Fel., “lUriting Vocabularies of Negro and i/hite Child-
ren,” in School 2eview, vols 42, Dec. 1934, pp. 772-9.

The written vocabularies of Hecro and white students
showed no sisnificant difference when the students were drawm
from similar backsrounds,

28

Sanders, I.S., Some Phases of Negro singlish, Thesis, U, of

Pronunciation of consonants and vowels as well as modes

of speech, tendencies, and miscellaneous promunciations are
discussed,

29
Templin, idldred C., Relations of Speech and Lansuapce Devel.

opment to Intellizence and Socio-reonomic Status, vol.
50, Nove 1953, pp. 420-23,

Findings of this study showed that the children of upper
Sc¢ io-economic status groups scored consistently higher than
the lower groups at each ace level for all languaze neasures,



30
Tomlinson, ithel, "Lansuase Arts Skiils Needed by iower Clases

Children,* in Aementary Znglish, vole. 33, pp. 297-83.

The author relates that certain skills well developred
in the middleclass ochild are developed before entering
school, but these skills are not present in the lower-class
child upon entering. She sugzests that the school provide
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